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Directions for Readers 
 

This report is comprised of four sections:   

 

Section One is the programôs response to the Program Standards.  The Program Standards are in 

blue, the programôs responses in black.  The preconditions are included in this section. 

 

Section Two contains the expanded syllabi for each course in the program.  The expanded syllabi 

detail the course objectives, readings, topics and activities for each lesson. Full descriptions of 

each course assignment are also provided.   

 

Appendices and Section Two are hyperlinked to the Program Standards of Section One.  Section 

one reports where and how the program meets each standard.  Section Two and Appendices 

provides the supporting evidence of how each standard is met.     

 

This document is in PDF format.  Please note that the back arrow in the tool bar will enable the 

reader to easily go back and forth between the Program Standards and the supporting evidence.  

Click on bookmarks if you would like the table of contents to appear on the side bar.   

 

Section Three is the program response to the assessment tools the program uses for candidate 

and program assessment based on the Programôs 2010 Biennial Report.   

 

Section Four contains the appendices for the Preliminary, Internship, and Clear Credential 

Programs. 
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General Preconditions Established by the Commission 
 

Pursuant to Education Code §44227(a), each program of professional preparation shall adhere to 

the following requirements of the Commission. 

 
(1) Accreditation and Academic Credit.  To be granted initial accreditation or continuing 

accreditation by the Committee on Accreditation as a program of professional preparation, 

the program must be proposed and operated by an institution of higher education that  

 

(a) is fully accredited by the Western Association of Schools and Colleges or another of the 

six regional accrediting bodies, and  

 

California State University, Fresno, is fully accredited by the Western Association of 

Colleges and Schools. 

 

(b) grants baccalaureate academic credit or post-baccalaureate academic credit, or both.  

This provision does not apply to alternative (non-university based) programs, however, 

such programs must include in their program proposal verification of the entityôs governing 

boardôs approval of sponsorship of the program. 

 

California State University, Fresno grants both baccalaureate degrees in over 50 areas and 

over 40 postbaccalaureate degrees, including a Masterôs Degree in Education.  

 

 

(2) Responsibility and Authority.  To be granted initial accreditation or continuing 

accreditation by the Committee on Accreditation, the institution or sponsoring agency shall 

provide the following information: 

 

 (a) Identify the position within the entityôs organizational structure that is responsible for 

the ongoing oversight of all credential preparation programs offered by the entity 

(including credential programs offered by the extension division, if any). 

 

The Dean of the Kremen School of Education and Human Development (KSOEHD), who 

reports directly to the Provost and Vice President for Academic Affairs, is the chief 

academic fiscal and administrative officer in the School.  In this capacity the Dean is 

responsible for ongoing oversight of all credential preparation programs offered by 

California State University, Fresno. The Dean also can serve as director of Teacher 

Education for the university or, in consultation with the Provost, may appoint an individual 

to serve in this position.  

 

 

(b) Provide a description of the reporting relationship between the position described in 

(a) and the managers who coordinate each credential program offered by the entity.  If 
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a reporting relationship is indirect, describe levels of authority and responsibility for 

each credential program. 

 

The Director of Teacher Education, who can also be the Dean of the KSOEHD or who is 

appointed by the Dean in consultation with the Provost, is delegated full responsibility by 

the President and by the Provost for administering the laws and policies for all credential 

programs offered at Fresno State.  Serving in this capacity the director is to serve as liaison 

with all local, state, national, and international agencies with bearing on the credential 

programs.  The managers who coordinate each credential program offered by the institution 

are titled Program Coordinators.  The Program Coordinator is responsible for all academic 

functions of the program which he/she coordinates. 

 

 

(3) Personnel Decisions.  To be granted initial accreditation or continuing accreditation by the 

Committee on Accreditation, a program of professional preparation must be proposed and 

operated by an entity that makes all personnel decisions without considering differences 

due to gender or other constitutionally or legally prohibited considerations.  These 

decisions include decisions regarding the admission, retention or graduation of students, 

and decisions regarding the employment, retention or promotion of employees. 

 

California State University, Fresno makes all personnel decisions without consideration of 

differences due to gender considerations or other constitutionally or legally prohibited 

considerations.  These decisions include such areas as admission, retention, or graduation of 

students, as well as decisions regarding the employment, retention, or promotion of 

employees.  

 

 

(4) Demonstration of Need.  To be granted initial accreditation by the Committee on 

Accreditation as a program of professional preparation, the program proposal must include 

a demonstration of need for the program in the region in which it will be operated.  Such a 

demonstration must include, but need not be limited to, assurance by a sample of school 

administrators that one or more school districts will, during the foreseeable future, hire or 

assign additional personnel to serve in the credential category. 

 

Not applicable. All programs have been granted initial program accreditation.  Additionally, 

the Educational Leadership and Administration Program is one of the largest graduate 

programs on our campus with anywhere between 100-200 students enrolled. 

 

 

(5) Practitionersô Participation in Program Design.  To be granted initial accreditation by 

the Committee on Accreditation as a program of professional preparation, the program 

proposal must include verification that practitioners in the credential category have 

participated actively in the design and development of the programôs philosophical 

orientation, educational goals, and content emphases. 
 

The program proposal includes verification that practitioners (school superintendents, 

principals, and other educational leaders) have participated actively in the design and 
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development of the programôs philosophical orientation, educational goals, and content 

emphasis. 
 

 

(6) Commission Assurances.  To be granted initial accreditation by the Committee on 

Accreditation as a program of professional preparation, the program proposal must (a) 

demonstrate that the program will fulfill all applicable standards of program quality and 

effectiveness that have been adopted by the Commission; and (b) include assurances that 

(b1) the entity will cooperate in an evaluation of the program by an external team or a 

monitoring of the program by a Commission staff member within the four years of the 

initial enrollment of candidates in the program, and (b2) that the program sponsor will 

respond to all requests for data regarding program enrollments and completions within the 

time limits specified by the Commission. 
 

All applicable standards of program quality and effectiveness have been reviewed and 

incorporated into the program design.  The Educational Leadership and Administration 

Program welcomes an evaluation and any reviews of particular aspects of the program and 

pledges full cooperation at all times. 

 
 

(7) Requests for Data.  To be granted continuing accreditation by the Committee on 

Accreditation as a program of professional preparation, the entity must respond to all 

requests of the Commission for data regarding program enrollments and completions 

within the time limits specified by the Commission. 

 
The Kremen School of Education and Human Development and the Educational Leadership 

and Administration Program have cooperated in the past and will  continue to fully 

cooperate and respond to all requests of the Commission for data regarding program 

enrollments and completions within the time limits specified by the Commission  
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General Preconditions Established by State Law 
 

(8) Instructor Participation.   Each instructor who regularly teaches one or more courses 

relating to instructional methods in a program of professional preparation for teaching 

credentials, including Specialist Credentials, or one or more courses in administrative 

methods in an Administrative Services Credential Program, shall actively participate in 

public elementary or secondary schools and classrooms at least once every three 

academic years.  Reference: Education Code Section 44227.5 (a) and (b). 

 

All full -time and part-time faculty who teach a professional methods course or 

administrative methods document that they have actively participated in a public school and 

classrooms within the past three years. All instructors in the Educational Leadership and 

Administration Program are extremely active in the local public schools as indicated in 

several sections of this program proposal. 

 

Following are the names of all full and part-time instructors and their roles and/or activities 

related to the public schools that they participate in on a regular basis. 

 

(See next page.) 
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Instructor Participation 

 

             Full or 

Name of Instructor     Part Time    Role/Activities                          .                              

 

Sharon Brown-Welty, Ph.D.Full Leadership coach, Member Hanford Elementary  

     District Alternative Governance Board 

Virginia Boris, Ed.D.  Full Co-Director CVELI, Leadership coach, Professional  

     development consultant 

Walt Buster, Ed.D.  Full Director of CVELI, Leadership coach 

Linda Hauser, Ph.D.  Full Leadership coach, Curriculum developer/Facilitator  

     for district/university networks, Prof. devel. consult. 

Ken Magdaleno, Ed.D. Full Leadership coach, Director CALSA mentoring program 

Ron Unruh, Ph.D.  Full Program evaluator for numerous current educ. projects 

Donald Wise, Ph.D.  Full Leadership coach, Member Hanford Elementary  

     and Sanger Unified Alternative Governance Board 

Terry Allen, Ph.D.  Part Former principal, Educational consultant 

Phil Black, Ed.D.  Part Director of Research of Visalia Unified  

James Bushman, Ed.D.  Part Headmaster of University High School 

Elaine Cash, M.A.   Part Leadership coach, Educational consultant 

Michael J Giovannetti, Ed.D.Part Former superintendent, Director Renaissance Group  

     for teacher preparation 

Don Goodyear, Ph.D.  Part Former college president, Educational consultant 

Corey Greenlaw, Ed.D. Part Director of Evaluation of county schools 

Kim Mecum, M.A.   Part Director of Human Resources Fresno Unified 

Debbie Parra, Ed.D.   Part Director of Instruction K-6 Clovis Unified 

Cheryl Rogers, Ed.D.  Part Assistant Superintendent, Clovis Unified 

Julie Severns, Ed.D.  Part Director of Leadership Development Fresno Unified 

Tracy Smith, Ed.D.  Part Elementary Principal Clovis Unified 

Dennis R Wiechmann, Ed.D.Part Director of Alternative Education, Sanger Unified 
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(9) California Basic Educational Skills Test.  In each program of professional preparation, 

applicants for program admission shall be required to meet the Basic Skills Requirement.  

The entity shall use the test results to ensure that, upon admission, each candidate 

receives appropriate academic assistance necessary to pass the examination.  Reference:  

Education Code Sections 44252(f) and 44225(n). 
 

For Internship Programs: In each internship program of professional preparation candidates 

who are admitted shall be required to meet the Basic Skills Requirement  prior to assuming 

intern administrative responsibilities.  Reference: Education Code Section 44252(b). 

 

The Kremen School of Education and Human Development requires all credential 

applicants to take the CBEST prior to admission to a program.  Basic Credential programs 

require a minimum passing score (41) in both the Reading and Writing subtests. All parts of 

the CBEST must be passed as a condition for enrollment in final student teaching.  

For Administrative Services Credentials and Internship Programs, applicants must provide 

evidence of having passed all parts of the CBEST as a condition of admission. 

Students are informed about the requirement through orientations, program applications, 

and statements in the catalog. Compliance is verified by the Admissions Technician and/or 

Program Coordinator.  

 

Students who fail to pass all sections of the CBEST have a variety of options available to 

them for assistance. These options include: academic advising from faculty; student study 

groups; CBEST preparation manuals and/or classes available Fresno State and surrounding 

community college sites; and the use of the Office of Services for Disabled Students for 

testing, instruction and technical support for qualifying students.  

 

 

(10) Certificate of Clearance.  An entity that operates a program of professional preparation 

shall not allow a candidate to assume daily student teaching responsibilities or participate 

in field experience until a candidate obtains a Certificate of Clearance from the 

Commission which verifies the candidateôs personal identification.  Reference: Education 

Code Section 44320(d) 
 

For Internship Programs: The Certificate of Clearance must be obtained prior to assuming intern 

administrative responsibilities. 

 

All basic credential applicants to the KSOEHD are required to verify that they have made 

application for a Character Identification Clearance as a condition of admission. Proof of a 

valid Certificate of Clearance or a current credential issued by the Commission on Teacher 

Credentialing must be verified prior to commencement of field experience responsibilities 

for any program. Compliance is verified by the Admissions Technician and/or Program 

Coordinator.  
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Specific Preconditions Established by the Commission for the 

Preliminary Administrative Services Credential 
 

Each program of professional preparation that leads to the issuance of a Preliminary Administrative 

Services Credential shall adhere continually to the following requirements of California State laws. 

 

(11) Prerequisite Degree and Credential.  An entity that operates a program for the Preliminary 

Administrative Services Credential shall determine, prior to recommending a candidate for the 

credential, that the candidate possesses a baccalaureate degree and a valid teaching credential; or a 

services credential with a specialization in pupil personnel services, library services, health services, 

or clinical rehabilitative services; or a designated subjects credential and a baccalaureate degree.  

Statutory basis: Education Code Section 44270(a)(1).  

 

For Internship Programs: An entity that operates a program of preparation for the Preliminary 

Administrative Services Credential with an Internship shall require each candidate who is admitted 

into an Internship Program to possess the appropriate prerequisite credential prior to assuming 

internship administrative responsibilities.  Statutory basis: Education Code Section 44270(a)(1). 

 

Students admitted to Fresno State must qualify for admission to the credential program.  The 

Graduate Admission requirement for admission states:  " ... a student shall:  (1) have completed a 

four year course of study and hold an acceptable baccalaureate degree from an institution 

accredited by a regional accrediting association...". 

 

Applicants for the Preliminary Administrative Services Credential and the Administrative Intern 

Credential must provide a copy of a basic Teaching Credential as part of the admission process. 

 

 

(12) Experience Requirement.  An entity that operates a program for the Preliminary 

Administrative Services Credential shall determine, prior to recommending a candidate for the 

credential, that the candidate has verified experience of a minimum of three years of successful, 

full -time classroom teaching in public or private schools; or three years of experience appropriate to 

the services credentials listed in (11) above; or three years of experience with a designated subjects 

credential.  Statutory basis: Education Code Section 44270(a)(2). 

 

For Internship Programs: An entity that operates a program of preparation for the Preliminary 

Administrative Services Credential with an Internship shall determine that each candidate who is 

admitted into an Internship Program has verified experience of a minimum of three years of 

successful full-time teaching or services as described above prior to assuming internship 

administrative responsibilities.  Statutory basis: Education Code Section 44270(a)(2). 

 

Preliminary Administrative Credential Program requirement #2 outlined in the general catalog of 

California State University, Fresno, states that the candidate must:  ñVerify three years of 

successful full-time teaching experience or three years of pupil personnel experience in public 

schools, or in private schools of equivalent status. This is verified by the Admissions Technician 

and the Program Coordinator as part of the credential application process.ò 
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Admission requirement #4 to become an Administrative Intern indicates that the candidate must 

provide evidence of three years successful teaching experience. This requirement is verified by 

the Internship Agreement signed by the intern and the employing district. Additionally, this 

requirement is verified by the Admissions Technician and the Program Coordinator as part of the 

credential application process. (Please see Appendix 3, Administrative Fieldwork and Internship 

Agreement) 
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Preconditions Established in State Law for Internship Programs 
 

For initial and continuing accreditation by the Committee on Accreditation, participating districts 

and universities must adhere to the following requirements of state law: 

 

Bachelorôs Degree Requirement.  Candidates admitted to internship programs must hold 

baccalaureate degrees or higher from a regionally accredited institution of higher education.  

Reference:  Education Code Section 44453. 

 

Per section 12 above, this requirement is verified by the Admissions Technician and the Program 

Coordinator as part of the credential application process. 

 

 

Supervision of Interns.  In an internship program, the participating institutions shall provide 

supervision of all interns.  No internôs salary may be reduced by more than 1/8 of its total to pay for 

supervision, and the salary of the intern shall not be less than the minimum base salary paid to a 

regularly certificated person.  If the intern salary is reduced, no more than eight interns may be 

advised by one district support person.  (Reference: Education Code Section 44462.)  Institutions 

will describe the procedures used in assigning supervisors and, where applicable, the system used to 

pay for supervision. 

 

The Educational Leadership and Administration Program does not require a reduction of salary 

of administrative interns.  Supervisors are assigned by the district office of each district and in 

most cases are the principal or vice-principal of the school in which the administrative intern is 

in an administrative position.  The university works with the district to ensure that the supervisor 

selected has adequate successful experience as an administrator and is cognizant of the demands 

for intensive support and collaboration during the internship experience.  As noted in the 

response to question 8 regarding instructor participation, the Educational Leadership and 

Administration Program assigns intern supervision to faculty members who have had successful 

experience as an administrator and also have current experience working with administrators in 

the local school district.  Please see Appendix 3 for the Administrative Fieldwork and Internship 

Agreement signed by each district and the Educational Leadership and Administration Program.  

Further information is available in the Candidate Portfolio for Administrative Field Experience/ 

Administrative Internship and Signature Assignments guide (Appendix 2). 

 

 

 

Assignment and Authorization.  To receive approval, the participating institution authorizes the 

candidates in an internship program to assume the functions that are authorized by the regular 

standard credential.  (Reference: Education Code Section 44454.)  The institution stipulates that the 

internsô services meet the instructional or service needs of the participating district(s).  (Reference: 

Education Code Section 44458.) 

 

The Educational Leadership and Administration Program utilizes the agreement mentioned 

above and also requires the participating school district to prepare and sign two documents: The 

Administrative Intern Agreement and the Administrative Intern 6-point letter, which may be 
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found in Appendix 4 and Appendix 5.  The purpose of these two documents is to further clarify 

the requirements and responsibilities of the participating school district, the Educational 

Leadership and Administration Program, and the administrative intern. 

 

 

Participating Di stricts.  Participating districts are public school districts or county office of 

education.  Submissions for approval must identify the specific districts involved and the specific 

credential involved.  (Reference: Education Code Section 44321 and 44452.) 

 

Please see the response immediately above referencing two documents which identify the district 

and the specific credential involved (Appendix 4 and 5). 
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Specific Preconditions Established by the Commission for Internship Programs 

 
For initial and continuing accreditation, participating districts and universities must adhere to the 

following requirements established by the California Commission on Teacher Credentialing. 

 

 Non-Displacement of Certificated Employees.  The institution and participating districts must 

certify that interns do not displace certificated employees in participating districts. 

 

Please see the response immediately above referencing two documents which identify the district 

and the specific credential involved (Appendix 4 and 5). 

 

 

 Justification of Internship Program.  Where an institution submits a program for initial and 

continuing accreditation, it must explain why the internship is being implemented.  Programs that 

are developed to meet employment shortages must include a statement from the participating 

district(s) about the availability of qualified certificated persons holding the credential.  The 

exclusive representative of certificated employees in the credential area (when applicable) is 

encouraged to submit a written statement to the Committee on Accreditation agreeing or 

disagreeing with the justification that is submitted. 

 
The Central Valley of California has many school districts that at one time or another experience 

shortages of qualified credentialed personnel to take administrative positions.  In 2007, for 

example, the Educational Leadership and Administration Program had over 30 administrative 

interns working as administrators throughout the Central Valley while the requirements for the 

Preliminary Administrative Credential Requirements were being completed.  At present, this 

number has lowered, partially due to the fact that the Educational Leadership and Administration 

Program has prepared over 500 educators who hold either the Certificate of Eligibility or the 

Preliminary or Clear Administrative Services Credential.  Another reason is that school districts 

in difficult economic times are hiring as few administrators as possible and/or current 

administrators are not retiring at the normal rate.  In any case, the need remains for large 

numbers of administrative interns to fill the needs of the over 100 school districts that are served 

by the Educational Leadership and Administration Program of Fresno State. 
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Standards of Quality and Effectiveness for Preliminary 

Administrative Services Credential Programs 
 

 

Category I 

 

Program Design, Coordination and Curriculum 
 

 

Standard 1: Program Design and Rationale 
 

The professional leadership preparation program includes a purposeful, developmental, 

interrelated sequence of learning experiences ï some that are carried out in the field and 

some that occur in non-field settings ï that effectively prepare candidates as instructional 

leaders in a variety of public schools and school districts.  The design of the program is 

based on a sound rationale informed by theory and research aligned with (a) the principles 

articulated in the Candidate Competence and Performance Standards in Category III, and 

(b) the principles of various learning theories.  The program is designed to provide 

extensive opportunities for candidates to learn and apply, and includes both formative and 

summative assessments based on the Candidate Competence and Performance Standards 

in Category III.   

 

For internship programs: 

The design makes allowance for the fact that interns do not have all of the theoretical 

background desirable for successful service at the beginning of the program. The program shall 

ensure that interns have a basic understanding of the foundations of administrative practice and 

an understanding of their specific job responsibilities.   Interns are given multiple, systematic 

opportunities to combine theory with practice.  The program design clearly recognizes the 

particular needs of interns and provides an array of support systems designed to meet the needs 

of interns enrolled in the program. 

 

Program Planning Prompts: 

 

1. The program design and its delivery form a cohesive set of learning experiences that are 

informed by adult learning theories and are designed to address the needs of prospective 

administrators enrolled in the program. 

 

The mission of the Educational Leadership and Administration Program of California State 

University, Fresno, is to prepare credible and relevant leaders in education.   With that mission 

clearly in mind, the program strives to prepare candidates with the skills and experiences 

necessary for the Central Valley of California and for educational leadership position anywhere 

in the world.  That is, the skills and experiences taught in the program are those acknowledged in 

the literature of the field of educational leadership, but also tailored to meet the needs of the 

cultural and linguistic diversity of the Central Valley.  Our mission embodies what we believe 
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our work to be; that of preparing candidates to be leaders of teaching and learning that is relevant 

to the dynamic and diverse needs of our schools today.  High expectations for our preparation 

program and for our candidates leads to credibility for the program and for our graduates. 

 

Theoretical Foundations 

The design of the Educational Leadership and Administration Program of CSU Fresno is based 

on current research in the arena of educational administration and leadership.  Research in the 

field, from the recent Wallace Foundation study on leadership, Investigating the Links to 

Improved Student Learning (Louis, Leithwood, Wahlstrom, & Anderson, 2010), the work of 

McRel (Balanced Leadership: What 30 Years of Research Tells Us About the Effect of 

Leadership on Student Achievement by Waters, Marzano, & McNulty, 2003, as well as Marzano, 

Waters, and McNultyôs School Leadership that Works, 2006, which explains first and second 

order change characteristics in education and how to influence them; other research by 

Leithwood and colleagues (2003, 2004, 2008), the well-known Stanford study (School 

Leadership Study: Developing Successful Principals, by Davis, Darling-Hammond, LaPointe, & 

Meyerson, 2005) informs our work, as do theorists (Michael Fullanôs Leading in a Culture of 

Change, 2001 and Turnaround Leadership, 2006, among others <1993, 1999, 2003>; Douglas 

Reevesô Leading Change in your School,  2009; Rick DuFour and colleagues many works, 

<2004, 2006, 2008, 2009>; Ubben & Hughes, 1997; and others) who point to the need for 

educational leaders to be prepared not only to manage, but to be leaders of the process of 

teaching and learning.  Upon this basic foundation, of managing and leading the teaching and 

learning process, the Preliminary Administrative Credential Program has been designed and 

recently refined. 

Much of the core foundation was constructed several years ago.  In a previous iteration of our 

program, we took part in the Danforth funding grant to provide a program focusing on 

instructional leadership.  That program design was based largely on the report of the National 

Policy Board for Educational Administration (1989), which recommended ñthat a common core 

of knowledge and skills in preservice programs be defined to include the following: societal and 

cultural influences on schooling, teaching and learning processes and school improvement, 

organization theory, methodologies of organizational studies and policy analysis, leadership and 

management processes and functions, policy studies and politics of education, and moral and 

ethical dimensions of schooling.  The content of these areas is to be grounded in the ñproblems 

of practiceò and supported by an increased emphasis on clinical experiencesò (National Policy 

Board for Educational Administration, 1989, p. 32). 

 

The previous design and the present program design also recognize that leading and managing 

are both important in school administration and the two are actually interrelated.  ñWhile 

leadership may describe dynamic efforts, such as translating into action a vision for the 

organization, creating change, and developing new policies, management emphasizes a 

supportive status quo to provide people stability and balance in the workplace so they can work 

in relative comfortò (Achilles, Keedy, & High, 1994, p. 32).  Despite the importance of both the 

leadership and management functions, the program design has deliberately chosen to emphasize 

the role of instructional leadership, which literally means, ña leader of the instructional processò, 

implying specific and practical knowledge of how to improve instruction in each classroom with 

each teacher.  Instructional leadership also implies that the school leader can no longer manage 



 

 19 

the school from the office.  The leader must spend considerable time in classrooms helping 

teachers to continually improve their instructional skills (Creighton, 1999). 

 

The works of Murphy (1992, 1999, 2007) and Leithwood and colleagues (1995, 1999, 2008, 

2009, 2010) reporting the need for change in preparation programs have had a strong influence 

on the way the Educational Leadership and Administration Program faculty at California State 

University, Fresno see their work.  Lunenberg and Ornsteinôs (1999) essays in Educational 

Administration: Concepts and Practices is another work that has influenced our program design.  

Yet other influences include Murphy and Datnowôs (2003) Leadership Lessons from 

Comprehensive School Reforms (2003) and Starratôs (2003) Centering Educational 

Administration: Cultivating Meaning, Community, Responsibility (2003).  Additional resources 

used in the program design include the membership and attendance by faculty members at the 

conferences and sessions of the University Council for Education Administration (UCEA), the 

National Council of Professors of Educational Administration (NCPEA), the California 

Association of Professors of Education Administration (CAPEA), the California Association for 

Latino Superintendents and Leaders (CALSA), the American Educational Research 

Associationôs (AERA), and the Association for California School Administrators (ACSA).  One 

of our faculty members serves as the current president of CAPEA, another serves as director of 

CALSAôs statewide mentoring program (and also designed the mentoring program currently in 

use) and almost all faculty members are active members or in leadership positions in two or more 

of these scholar/practitioner organizations.  Many faculty members present and/or publish at the 

annual conferences and in the journals of these organizations. 

 

Perhaps most importantly, our faculty members consider themselves as ñengaged academiaò in 

which they are actively involved in working with local school districts.  The Central Valley 

Educational Leadership Institute (CVELI) is the prime example in which the director and co-

director are both faculty members and over three fourths of our program faculty serve as 

consultants, coaches, and presenters to the over 30 local school districts affiliated with CVELI.   

 

Other writings have contributed to the design and elements of our preparation program.  While 

there are many authors and writings that continually inform our work, there are some whose 

influence has been seminal in guiding us.  For example, Coveyôs (1991) tenets of principle-

centered leadership provide one anchor for our preparation work.  Kouzes and Posner (The 

Leadership Challenge, 2002, 2008) built upon that conceptual base stating that credibility is the 

foundation of principled leadership.  Another is Robert Greenleaf (1996) who first proposed the 

philosophy of servant leadership in his first book in 1977 and also in his later writings through 

2003.  Greenleaf speaks authoritatively of servant leadership being moral leadership in which 

leaders continuously model and engage in ethical professional practices. Fullan (2003) in his 

book, The Moral Imperative of Leadership, wrote eloquently of the need for moral purpose in 

leaders.  Bennis (On Becoming a Leader and others, 1989, 1994, 2008), Sergiovanni (1992, 

2007), and Hodgkinson (1991) are yet others lending voice to the need for moral and ethical 

leadership.  

 

Glickman (2010) writes of the need to move to a ñcause beyond oneselfò to bind a school culture 

to its basic underlying foundations, while Senge (1994) noted that ñenrollingò people in the 

institutionôs basic purpose goes far beyond having them ñbuy-inò.  Deal and Peterson (Shaping 
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School Culture, 1999, 2009) have written of the need to form strong school cultures around 

common beliefs, traditions, ideals, and support systems. Collins (2001), in his popular book, 

Good to Great, makes a case for a strong yet simple belief system.  DuFourôs On Common 

Ground (2005) helps us understand the need for all students learning and all teachers working 

together. 

 

Gardnerôs (1993, 2006) multiple theories of intelligence helps us to understand that all of us have 

diverse learning strengths and that educational leaders must seek means to effectively meet ALL 

students needs. Darling-Hammond (1997) helps us to understand that learners have different 

capabilities and learning modes.  The National Staff Development Council provides standards 

for professional development which utilize adult learning principles to maximize the learning of 

educators. 

 

Bennis (2009) guides us to the basics of sound, principled leadership, while Sergiovanni (1996) 

calls for visionary leadership which is more democratic than past models and involves a greater 

breadth of stakeholders.  Glickman has been a veritable spokesperson across the nation in 

countless presentations and writings about democratic schools and school leadership.  Goodlad 

(1984 and 2004), in his famous book, A Place Called School has consistently been a major voice 

in insisting in renewed leadership. 

 

Leadership coaching has taken on a major role in leadership preparation and the voices of 

experts such as Reeves and Ellison (Renewal Coaching, 2009), Knight (Coaching: Approaches 

and Perspectives, 2009), Lindsey and colleagues (Culturally Proficient Coaching, 2007), 

Robertson (Coaching Educational Leadership, 2008), and Hargrove (Masterful Coaching, 2008) 

are woven throughout the courses and embedded fieldwork. 

 

The voices and research of those above and many more have strong influences on our program 

design and underlying foundations.  However, the strongest force in program transformation is 

and will always be the local school superintendents, principals, and other educational leaders 

who provide input to our faculty through formal and informal means about the needs of the 

schools which we ultimately serve. 

 

In order to be credible and relevant to the school districts which we serve, the Preliminary 

Administrative Services Credential program has been structured to provide a logical sequence of 

learning to prepare instructional leaders for our schools.  The program is designed around the 

Standards for Preliminary Administrative Services Credentials and the California Professional 

Standards for Educational Leaders (CPSELs) with the following six major areas of focus: 

 

1. Shared Vision of Learning ï A school administrator is an educational leader who promotes 

the success of all students by facilitating the development, articulation, implementation, and 

stewardship of a vision of leaning that is shared and supported by the school community. 

 

2. Culture of Teaching and Learning ï A school administrator is an educational leader who 

promotes the success of all students by advocating, nurturing, and sustaining a school culture 

and instructional program conducive to student learning and staff professional growth. 
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3. Management of the School in the Service of Teaching and Learning ï A school 

administrator is an educational leader who promotes the success of all students by ensuring 

management of the organization, operations, and resources for a safe, efficient, and effective 

learning environment. 

  

4. Working With Diverse Families and Communities ï A school administrator is an 

educational leader who promotes the success of all students by collaborating with families and 

community members, responding to diverse community interests and needs, and mobilizing 

community resources. 

 

5. Personal Ethics and Leadership Capacity ï A school administrator is an educational 

leader who promotes the success of all students by modeling a personal code of ethics and 

developing professional leadership capacity. 

 

6. Political, Social, Economic, Legal and Cultural Understanding ï A school administrator 

is an educational leader who promotes the success of all students by understanding, 

responding to, and influencing the larger political, social, economic, legal, and cultural 

context. 

 

The CPSELs are distributed among the courses and fieldwork components of the program.  The 

requirements for the Preliminary Administrative Services Credential are 24 semester units 

distributed between coursework, fieldwork, and related activities.  It is important to mention that 

all candidates who do not have a Master of Arts Degree are strongly encouraged to complete the 

additional seven units of research in order to obtain the masterôs degree in Education with the 

option of Supervision and Administration.  Indeed, over 98% of candidates who do not hold a 

Masterôs Degree that complete the credential also complete the requirement for the Masterôs 

Degree.  For this reason, mention is made throughout this document of the research course and 

ensuing masterôs degree thesis or project that complete the requirements for the masterôs degree.  

While these two elements of the degree program are above and beyond the requirements for the 

credential, they are seen by faculty members as vital for the most complete preparation of our 

school leaders.  The skills needed to understand and carry out educational research in our 

profession are too important to be left aside.  Therefore, they are mentioned here as a 

complement to the Preliminary Administrative Services Credential requirements. 

 

Appendix 1 provides a visual representation of the coursework (including embedded fieldwork 

required to complete the Educational Leadership and Administration Program.  Coursework has 

been designed around a number of key activities, found in the signature assignments and in 

embedded fieldwork.  Each activity has been designed to ñfitò the real world of school leadership 

and incorporate a number of standards into a broad activity, as opposed to narrow activities 

specifically aimed at one specific standard.  The real world of leadership exists in a dynamic and 

linked world, thus the activities have been designed to be relevant and realistic, and are based for 

the most part on best practices research into successful school leadership. 

 

The program is designed to provide an introduction to administration and a deep understanding 

of curriculum and instruction in the first semester.  In the second semester, the candidate takes 

the research course, which begins the candidateôs thinking about a research topic.  The candidate 
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also takes the leadership course to refine her/his educational vision and understanding of leading 

change.  In the third semester, the candidate is immersed in coursework and fieldwork regarding 

instructional systems, leadership for equity, program evaluation, and instructional supervision.  

The candidate then completes the program with a broad overview of the management and 

leadership responsibilities to lead a school along with the culminating project. 

 

Coursework required to complete the Preliminary Administrative Services Credential 

EAD 261 Introduction to Educational Administration (3 units) 

EAD 262 Educational Leadership (3) 

EAD 263 Seminar in Instructional Supervision (4) 

EAD 272 Seminar in Advanced Curriculum Development and Evaluation (4) 

EAD 269 Site-Based Leadership (4) 

EAD 274 Instructional Systems and Leadership for Equity (3) 

ERA 288 Measurement and Program Evaluation (3) 

------------------------------------------------------------------------------------------------ 

ERA 220 Educational Research (3)* 

EAD 298 Culminating Project (4)*                                                                       . 

*Required only for the Masterôs Degree in Education, but incorporated in the overall program 

design. 

Note: Fieldwork activities are embedded in each course 

 

 

2. The program incorporates multi-media technologies to ensure that candidates develop an 

understanding of the importance, role and uses of technology for instructional support and 

improvement, administrative decision-making and the management of data in schools. 

 

3. The program design incorporates the use of multi-media technologies in order to effectively 

prepare candidates as instructional leaders in a variety of public schools and public districts. 

 

The use of technology is infused throughout the credential program.  All candidates are 

required to set up a university email for all university communications and are required to 

register for all courses using the universityôs online registration system.  All instructors 

communicate with candidates using email and the Blackboard system.  

 

All instructors use the Blackboard online course system to provide course information and 

documents for credential candidates.  For example, candidates are required to review and/or 

download and work with Powerpoint presentations as well as examples of candidate work 

and school and classroom data in the EAD 261 Introduction to Education Administration, 

EAD 262 Educational Leadership, EAD 263 Supervision of Instruction, EAD 274 

Instructional Systems and Leadership for Equity, ERA 288 Measurement and Program 

Evaluation, as well as the research and Masterôs Degree project and theses courses.  Some 

courses also incorporate synchronous and asynchronous online discussion threads to 

supplement class instruction. 

 

Most of the courses require candidates to access data using the internet and select websites.  

The California Department of Educationôs (CDE) website is used in many courses and the 
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Educational Results (edresults.org) website is used to analyze and discuss state, district, and 

school data. 

 

In the EAD 262 Educational Leadership and the EAD 263 Supervision of Instruction courses, 

candidates are required to use either Powerpoint or other presentation software in a formal 

presentation to the class.  The syllabi for all the courses in the program reflect the use of 

technology.  In ERA 288 Measurement and Program Evaluation, the candidate must find and 

compare data from two similar school districts with her/his own districtôs data (288 Signature 

Assignment 1). 
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Standard 2: Program Coordination 
 

Each sponsor of an administrative preparation program establishes one or more 

partnerships that contribute substantively to the quality and effectiveness of the design and 

implementation of each candidateôs preparation.  Partnerships address significant aspects 

of professional preparation.  An agreement between the partners is cooperatively 

established with each partner sharing the responsibility for the implementation and success 

of the program. 

 

For internship programs: 

Cooperating partners recognize the critical importance of administrator preparation by 

substantively supporting the costs of cooperation through contributions of sufficient human and 

fiscal resources. 

 

Program Planning Prompts 

 

1. The sponsor of a professional leadership preparation program establishes one or more 

intensive partnerships with representatives of schools where candidates engage in program-

based fieldwork.   

 

The Educational Leadership and Administration Program understands that partnerships are vital 

to preparing future school leaders in a relevant and credible manner.  The program now has 

partnership cohorts with the following school districts: Fresno Unified School District, Clovis 

Unified School District, and the Sanger Unified School District. Two new partnerships are 

currently developing with Visalia Unified School District and Central Unified School District.  

With each partner district, all courses are taught in the school district and, to the extent possible, 

district personnel are involved in the planning and delivery of course and fieldwork.  For 

example, in Fresno and Clovis Unified School Districts, a total of seven district office and school 

site administrators completed all application procedures to become part-time faculty members 

providing courses and fieldwork supervision in these districts.  All but two have doctoral degrees 

in Educational Leadership or a related field.  In Sanger and in Visalia, new partnerships this year, 

one district office administrator from each district, and each with a doctorate in educational 

leadership, has already taught or co-taught one course.  Generally, regular faculty members of 

the Educational Leadership and Administration Program teach half or more of the courses and 

district personnel teach the rest of the coursework in co-teaching situations or alone and/or 

provide fieldwork supervision. 

 

As the largest preparation program in the Central Valley, the Educational Leadership and 

Administration Program works actively with a large number of local school districts and county 

offices of education.  The program has developed fieldwork/internship partnerships with the 

following districts over the past several years.  The next page contains a partial list. 
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Districts with fieldwork/internship partnerships in recent years 

 

Alview-Dairyland Union 

Bass Lake Joint Union Elementary 

Burton Elementary 

Caruthers Unified 

Central Unified 

Chawanakee Unified  

Chowchilla School District 

Chowchilla Union High School 

Clovis Unified 

Cutler-Orosi Unified 

Dinuba Unified 

Earlimart 

Exeter Elementary 

Fowler Unified 

Fresno Unified 

Fresno County Office of Education 

Golden Valley Unified 

Hanford Elementary 

Lindsay Unified 

 

Kerman Unified  

Kings Canyon Unified 

Kings County Office of Education 

Laton Unified 

Madera Unified 

Palo Verde Elementary 

Strathmore Elementary 

Riverdale Unified 

Sanger Unified 

Sierra Unified 

Tulare City Elementary 

Tulare High 

Tulare County Office of Education 

Visalia Unified 

Washington Union High 

Woodlake Elementary 

Woodlake High 

Yosemite Joint Union 

 

 

2. Partners, such as Advisory Committees, district partners in fieldwork agreements and 

stakeholder groups, establish working relationships, coordinate joint efforts, and rely on each 

other for contributions to program quality.  In discussing program issues, partners value the 

multiple perspectives of the respective members and draw openly on membersô knowledge, 

professional expertise and practical skills. 

 

As mentioned in the previous responses, the Educational Leadership and Administration 

Program has many active partnerships with local school districts.  The work of faculty in the 

Central Valley Educational Leadership Institute (CVELI) provides faculty multiple opportunities 

for direct contact with valley school and district leaders.  Additionally, other part-time faculty 

members are recruited from the ranks of local principals and district office personnel that have 

solid reputations of providing quality educational offerings.  Besides these many opportunities 

for interaction, the Educational Leadership and Administration Program has an active 

Superintendentsô Advisory Committee consisting of over 25 superintendents from throughout the 

valley which meet formally once a semester to review program updates and provide input from 

the perspective of the needs of the local school districts.   

 

Faculty members are also involved in other local and statewide organizations that provide 

important guidance for our work.  One of the faculty members is the statewide coordinator for 

the new administrator mentoring program for the California Association of Latino 

Superintendents and Administrators (CALSA), another is the faculty advisor for the local student 

chapter of the California Association of School Administrators (ACSA) which works closely 
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with two other local universities to provide educational conferences to candidates in the three 

preparation programs.  Another faculty member is the president of the California Association of 

Professors of Education Administration (CAPEA) which is currently involved in analyzing and 

supporting the development and refinement of administrator preparation programs in higher 

education throughout the state.  Two members of the faculty are members of the Presidentôs 

Commission on Teacher Education, a local group of approximately 35-40 school administrators 

and university administration and faculty from local universities involved in teacher and 

leadership preparation headed by the president of California State University, Fresno. 

 

 

3. Partners cooperate in developing program policies and reviewing program practices 

pertaining to the recruitment, selection and advisement of candidates; development of 

curriculum; delivery of instruction; selection of field sites; design of field experiences; 

selection and preparation of field experience supervisors; and assessment and verification of 

administrator competence. 

 

As mentioned previously, local district superintendents have been actively involved with the 

work of the Educational Leadership and Administration Program.  Besides the feedback received 

at meetings, periodically, the superintendents are asked to respond to survey questions seeking 

input on strengths and weaknesses of the current preparation program.  Data from the responses 

are reported in the bienniel report and our program assessment results.  The program faculty 

meet monthly and utilize such feedback from this and other assessments to adjust and enhance 

course content, delivery, and materials presented in courses. 

 

Additionally, faculty from the Educational Leadership and Administration Program has met on 

several occasions with school district representatives to discuss design and delivery of the 

program.  Some of these sessions took place when the Chancellorôs Fellowship program was 

under development.  The Chancellorôs Fellowship, with sponsorship from the CSU Chancellorôs 

Office, includes several components that have been incorporated into the regular program: 

¶ Course sequence ï The courses are arranged in a sequence to prepare instructional 

leaders by providing: the basic foundations of leadership; the skills to analyze data; 

knowledge about curriculum design and assessment; practical skills for instructional 

supervision; and an introduction to management issues including law, finance, and 

personnel. 

¶ Cohort model ï candidates take all courses in the predetermined sequence together as a 

group, which leads to greater interaction and support among the group members. 

¶ Tighter linkage of coursework with fieldwork ï coursework is increasingly aligned with 

the needs of educational leaders in the field and fieldwork linked to coursework provides 

the opportunity for candidates to observe and practice that which they have learned in 

courses. 

¶ Fieldwork and other seminars ï a series of seminars on timely topics, such as closing the 

achievement gap, key legal issues for new administrators, strategies for EL learners, and 

related topics are dealt with in both fieldwork seminars and other seminars during the 

semester. 

¶ The use of data to inform instruction ï the basics of data analysis are taught in the very 

first course, then expanded upon in later courses, with the objective of leaders knowing 

how to use data to improve instruction. 
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¶ Problem solving ï The case study method is used in some courses as well as the 

development of scenarios.  Candidates are actively involved in synthesizing and using 

what they learn and applying to situations in their own and other schools. 

 

In addition to meetings with the Superintendentsô Advisory Committee each semester to report 

on progress of the program and to seek input from the superintendents, the Educational 

Leadership and Administration Program faculty meets regularly with several school 

superintendents and principals who are actively involved in program activities.  For example, 

four current local superintendents, three assistant superintendents, and three principals have 

taught courses in the program over the past two years.  Other leaders often serve as guest 

presenters for specialized topics.  The relationships formed with these leaders and their input on 

an ongoing basis has informed the program design and implementation. 

 

In terms of a commitment by districts to provide high quality supervision of candidates, we have 

long used the analogy of the three-legged stool that was so common in this rich dairy region.  We 

make sure that all of our partners understand that each leg of the stool must share equal 

responsibility for the overall load:  The university supervisor, the district mentor/school site 

supervisor, and the student (candidate) all have important roles and duties that they must 

complete to the highest of expectations in order for the candidate to be prepared for the tasks 

ahead.  These roles, without the analogy, are included in our partnership agreement. 

 

Finally, the support of the president of California State University, Fresno, cannot be 

understated.  Dr. John Welty has attended some of our meetings with district superintendents, 

especially those held under the auspices of the Central Valley Educational Leadership Institute 

(CVELI).  Additionally, President Weltyôs support has been instrumental in obtaining ongoing 

support from the Chancellor of the California State University system, Dr. Charles Reed, for the 

Chancellorôs Fellowship, the flagship cohort of our program. 
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Standard 3:  Development of Professional Leadership Perspectives 

 

By design, the program facilitates each candidate's development of a professional leadership 

perspective by providing extensive opportunities to analyze implement and reflect on the 

relationships between theory and practice concerning leadership, teaching, and learning in the 

context of contemporary school issues in California.  The program offers exposure to the 

essential themes, concepts and skills related to the performance of administrative services, 

including but not limited to: relationship building; communication skills; the ability to articulate, 

apply and evaluate theories of leadership; an understanding of and ability to apply, model, and 

analyze curriculum, instructional strategies, and assessment; an understanding of standards-based 

accountability systems; and the ability to use data to make decisions regarding program 

improvement.  The program develops each candidateôs understanding of how successful resource 

management affects successful instructional leadership. 

 

The very design of the Educational Leadership and Administration Program of California State 

University, Fresno, incorporates the essence of instructional leadership in the era of the No Child 

Left Behind legislation.  Indeed, our program design has been modified to put the curriculum and 

instruction course in the first semester which includes an introduction to gathering and using data 

to determine needs and to inform classroom instruction.  The other course is an introduction to 

the entire program and our intense focus on developing strong instructional leaders.  The 

program is informed by the long-standing knowledge base of the profession that is presented to 

candidates including such authors as John Goodlad (2004), Carl Glickman (2010), Terry Deal 

and Kent Peterson (2007), Wayne Hoy and Cecil Miskel (2009), Roland Barth (1990 and 2004), 

Michael Fullan (2001 and 2003), Jonathon Kozol (1991), Warren Bennis (2008), Robert 

Greenleaf (1996), Max DePree (1989), Howard Gardner (1993), Peter Senge (1994 and 2001), 

Robert Hargrove, (2008), Mike Schmoker (1996 and 2008), Robert Marzano (2001 and 2008), 

Douglas Reeves (2002, 2004, and 2009), and Thomas Sergiovanni (1992 and 2002) among 

others.  A great deal of work has been done in California under the auspices of the Association of 

California School Administrators (ACSA) through ongoing training and publications, such as the 

professional magazine Leadership.  Also, WestEd has provided much guidance in linking 

leadership to standards (2003).  Finally, the ISLLC standards (1996) and the work of ETS have 

been instrumental in the work in developing and understanding the CPSELs (2002). 

 

The activities and experiences in the program are informed by the everyday responsibilities of 

educational leaders in our schools.  The need for curriculum aligned to the content standards, 

continuous formative assessment, effective and differentiated instruction, ongoing professional 

development of staff, and interventions for students not meeting the standards are woven 

throughout course- and fieldwork in the program. 

 

The CSTP (California Standards for the Teaching Profession) and the CPSELs are dealt with 

continuously through courses and fieldwork, case studies, problem-based learning activities, and 

other sessions sponsored by the Central Valley Educational Leadership Institute. 

 

One of the strongest aspects of the entire Educational Leadership and Administration Program is 

the incorporation of reflective practice.  All courses and fieldwork include activities in which 

candidates must incorporate new learnings into their understanding of the workings and 

leadership of schools. 
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As mentioned earlier, the overall structure and sequence of course and fieldwork contributes to 

the application of principles and techniques used to provide effective leadership, to motivate, to 

delegate, and to build a common vision for the organization.  Application of these principles and 

techniques takes place through such activities as case studies, scenarios, role play, discussion and 

analysis, group processing, and ordered sharing, to name a few.  The assessments utilized in each 

course by instructors as well as self-assessments by the candidates provide feedback on a regular 

basis. These assessment help build candidate understanding of major concepts and theories and 

their application to the real-life of schools.  In addition, an individual portfolio is developed 

throughout the entire program and is assessed at the end of the program. 

 

Candidates also take an active part in small and large group class discussions, candidate 

presentations, and in other activities.  The final course contains the culminating exercise for the 

entire program: a mock interview where candidates participate in an interview with a real school 

administrator.  Not enough can be said regarding the importance of this particular activity (269 

Signature Assignment 4).  

Case studies of real situations are presented for analysis, discussion, and resolution throughout 

the program.   

 

Returning to the major theme of our program, we strive to prepare candidates to become 

instructional leaders with activities and content that is relevant to their needs, applicable to their 

situations, and is credible to our profession. 

 

From the very beginning of the program, candidates are required to reflect upon material that is 

presented in class about class activities, about fieldwork activities, and about how each of these 

contributes to their growth and understanding of leadership. 

 

Through this reflective practice mentioned above and in the previous response, candidates must 

examine their own beliefs, their leadership style, and their practices.  Some of the examples of 

activities leading to self-examination include the educational platform development and 

presentation to fellow classmates in EAD 263 Seminar in Supervision of Instruction.  Candidates 

consistently rate this exercise as one of the most fulfilling of the entire program.  Another is the 

mock interview exercise that takes place in the final course, EAD 269 Site-based Leadership.   

 

The first course, EAD 261 Management of Educational Organizations, opens the door to many 

new learnings and a common practice that takes place in this course and others is that of ordered 

sharing, where candidates are required to write a short reflection from a provocative piece of 

writing or from an activity in the class, share each reflection individually with a small group, 

then discuss within the small group.  This is then followed by a short, whole class discussion on 

the topic.  In this course, candidates are first asked to begin reflecting upon and developing their 

own vision of education and leadership.  In EAD 263 Supervision of Instruction, candidates must 

go through a complete cycle of supervision with a teacher (263 Signature Assignment 1), 

including pre-conference, observation, lesson analysis, post-conference, mutual analysis of the 

process, and follow-up activities with the teacher.  At the end of this major exercise, candidates 

are required to write a personal reflection on each stage of the process and their own growth. 
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Signature assignments and embedded fieldwork are similar in many respects.  The candidate is 

asked to participate and even lead activities in her/his school and generally to write a reflection 

regarding new learnings from the experience. 

 

In the course, EAD 272 Seminar in Advanced Curriculum Evaluation and Development, 

candidates are asked to reflect upon various curricular and instructional practices and to analyze 

the effectiveness of each for use in a variety of different academic situations and in 

understanding how to provide access for all students to the core curriculum.  An emphasis is 

placed on standards-based instruction and assessments (272 Signature Assignment 1 and 272 

Embedded Fieldwork 2).  

 

One course, ERA 288 Measurement and Program Evaluation provides a venue for learning to 

look at student, school, and district data; reflect upon the meaning and value of data at each 

level; and to determine how to use these data to improve the teaching and learning process (288 

Signature Assignment 1).  Candidates are provided with multiple opportunities to reflect upon 

verbally and in writing the new learnings they obtain from the activities in this course. 

 

The final course has a major focus on helping the candidate synthesize learnings from the entire 

program and how to successfully manage resources in the most effective manner to continually 

support the goal of student learning.  Three linked activities prepare the candidate to step into a 

leadership role: Prepare a Personal Professional Growth Plan to present to the candidateôs  

supervisor and receive feedback, (269 Signature Assignment 2), prepare a Statement of 

Philosophy, Resume, and respond to a Practicum prompt (269 Signature Assignment 3) and then 

participate in an interview simulation (269 Embedded Fieldwork Assignment 4), and finally, to 

prepare a capstone paper on the current state and desired state of the candidateôs site (269 

Signature Assignment 4) 

 

  

The research components of the program (ERA 220 Educational Research and EAD 298/299 

Masterôs Degree Thesis or Project), while not officially part of the credential program, but 

nevertheless an essential part of the work educational leaders do, afford many opportunities to 

read and analyze research with the final goal of putting the new learnings obtained to work in 

improving the achievement of all children. 

 

See Section 2 for the master syllabi of courses in the program. 
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Standard 4: Equity, Diversity and Access 
 

The professional leadership preparation program provides each candidate with an opportunity to 

examine and reflect upon principles of educational equity and diversity and their implementation 

in school sites, including access to curriculum content and school practices for all students, 

teachers, staff, parents or caregivers and community members.  The program prepares candidates 

to provide all students and their parents and guardians equitable access to the school, including 

the curriculum and other programmatic supports in the school.  Through coursework and 

fieldwork, candidates examine their personal attitudes toward race, gender and socio-economic 

status; learn about ways to examine and confront issues around race, equity and diversity; and 

take leadership roles in discussions about equity, diversity and access.  The program prepares 

candidates to facilitate and lead stakeholders to provide equitable access to the core curriculum 

and the school community.  The program provides opportunities for candidates to learn how to 

maximize academic achievement for students for all ethnic, race, socioeconomic, cultural, 

academic, linguistic or family backgrounds; gender, gender identity and sexual orientation;  

students with disabilities and advanced learners; and students with a combination of special 

instructional needs.  The program includes a series of planned experiences in which candidates 

learn to identify, analyze and minimize personal and institutional bias.   

 

Program Planning Prompts: 

 

1. The program design includes the study and discussion of the historical and cultural traditions 

of the major racial, religious and ethnic groups in California society and an examination of 

effective ways to include cultural traditions and community values in the school curriculum 

and school activities. 

 

2. The program design is explicit in developing each candidateôs ability to recognize historical 

and philosophical forces that have given rise to institutional practices, such as systemic forms 

of racism and sexism, that serve to limit studentsô access to academic and social success and 

to create a safe and equitable school setting that establishes and contributes to the physical, 

social, emotional and intellectual safety of the diverse constituencies of the extended school 

community. 

 

The seemingly incredible diversity of the students in our schools in the Central Valley certainly 

provides a learning laboratory for candidates in the Educational Leadership and Administration 

Program.  From the two beginning courses in the program, candidates are exposed to and 

participate in discussions and activities centered on the diversity of our students; the need for 

equity for all students; and ñelephant in the roomò topics, including latent racism and lowered 

expectations for students of color, those from different cultures, or those with different learning 

styles or needs.  For example, in EAD 261 Introduction to Education Administration, candidates 

write a paper addressing questions regarding their own attitudes toward persons of different 

races, socio-economic status, cultures, religions and ethnic backgrounds as well as their attitudes 

toward sexual orientation and individuals with disabilities and how these attitudes and actions 

support or diminish the goal to ensure that all students receive equitable access to education (261 

Signature Assignment 2) 
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EAD 272 requires students to gather and utilize data to inform instruction and guide lesson 

planning.  Protocols are introduced to help the candidate learn to observe and understand the 

teaching and learning environment in our diverse valley (272 Signature Assignment 2, 272 

Embedded Fieldwork Assignment 2 and 272 Signature Assignment 3). 

 

As mentioned earlier, the cultural richness of the Central Valley provides many opportunities to 

examine the diverse cultures and their many contributions. In EAD 261 Introduction to 

Education Administration, candidates are involved in discussions focusing on issues of equity, 

how our society arrived where it is and how we must make changes to move to a truly equitable 

educational system.  Candidates are given reflective activities in which to examine their own 

views, attitudes and expectations.  They are also provided with access to research, notably that of 

the Education Trust, which has demonstrated that all students and all schools can succeed when 

expectations for success are in place, along with appropriate instruction (261 Signature 

Assignment 2).  Specifically, in EAD 261 Introduction to Education Administration candidates 

will identify the means to shape a school culture where high expectations for all students and for 

all subgroups of students is the core purpose.  In the same course, the candidate will identify 

barriers to accomplishing an organizational vision and will present a plan to overcome the major 

barriers and in which promotes equity, fairness, and respect among all members of the school 

community (261 Signature Assignment 5). 

 

In EAD 262 Educational Leadership, a course taken in the second semester of the program, 

candidates refine their reflections from the first semester through various activities, discussions, 

and readings and participate in a thorough 360 degree assessment of their own leadership 

potential (262 Signature Assignment 1a and 1b).  Candidates present to their cohort members on 

aspects of leadership, especially with regard to building a school vision; communicating to 

inspire action, problem solving and conflict resolution, team building, using distributive 

leadership, and collaborating with all school-site staff to build the cultural proficiency of all staff 

members (262 Signature Assignment 2).  Candidates must also utilize a 12-step decision-making 

process for a relevant school issue and must also present (using Powerpoint) to the class (262 

Signature Assignment 3a and 3b).  Current case studies and leadership activities are an integral 

part of this course. 

 

All courses contain elements related to the diversity that candidates will encounter as leaders, but 

a new course has been designed to ensure deeper learning.  EAD 274 Instructional Systems and 

Leadership for Equity helps candidates learn to build systems that support equity.  This course 

has a number of activities that help candidates learn about and form views about diversity.  One 

activity, for example, involves the school administrator shadowing a minority student for a day 

to learn about the learning that this student encounters (274 Signature Assignment 3).  

Candidates will also examine the school site Tier 1, 2, and 3 responses to intervention and 

develop desired outcomes and next steps (274 Signature Assignment 1) and will conduct an 

equity audit utilizing data from the school site (274 Signature Assignment 2). 

 

In ERA 288 Measurement and Program Evaluation, candidates will locate and disaggregate 

school data into subgroups for three different sites and prepare a statement about the 

achievement needs encountered (288 Signature Assignment 1). 
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3. The program is designed to develop each candidateôs capacity to recognize studentsô specific 
learning needs; develop policy and practices at the school site to ascertain student needs and 

place students in appropriate learning contexts; collaborate with teachers in developing 

instructional practices that guarantee full access to the curriculum; and identify and provide 

resources for all students to have full access to the curriculum and opportunities to engage in 

extracurricular and co-curricular activities. 

 

From the very first semester, studentsô individual learning needs are addressed and this continues 

as a key theme throughout the program.  In the first semester in EAD 261 Introduction to 

Education Administration, ongoing discussions and activities take place about equity and serving 

the needs of all students (261 Signature Assignment 1 and 5).  Students must write a paper about 

how they will address such needs as administrators.  In EAD 272 Seminar in Advanced 

Curriculum Development and Evaluation, students will spend the entire semester understanding 

how curricular and instructional decisions affect individual learning needs and will learn how to 

develop instructional practices that guarantee full access to the curriculum. In addition, culturally 

responsive instruction is identified and studied throughout this course.  Three assignments are 

particularly designed with this standard in mind: Create an academic scrapbook for one grade 

level of English Language Arts Content Standards (272 Signature Assignment 1), perform a 

classroom learning walk to gather data about curriculum and instruction at the site (272 

Signature Assignment 2 and Embedded Fieldwork Assignment 2), and Interview a site leader 

interview regarding guaranteed and viable curriculum (272 Embedded Fieldwork Assignment 1). 

 

 

In ERA 288 Measurement and Program Evaluation, candidates learn to evaluate different 

programs and instructional strategies, and are introduced to ways to develop a best match for 

individual student needs.  In one activity, candidates compare and analyze data from 3 schools to 

determine learning needs (288 Signature Assignment 1).  In EAD 274 Instructional Systems and 

Leadership for Equity, the primary focus is on bringing all systems resources to bear in providing 

an equitable learning environment, including carrying out an equity audit (274 Signature 

Assignment 2).  In EAD 263 Seminar in Instructional Supervision, candidates regularly revisit 

the values of collaborating with others, especially with regard to developing instructional 

practices that provide access for all learners (263 Signature Assignment 1). EAD 269 Site-Based 

Leadership, the final course in the program, explores the use of resources for the school program, 

including extracurricular and co-curricular activities (269 Signature Assignment 4). 

 

 

4. The program is designed to develop each candidateôs understanding of the legal and financial 
implications of serving a diverse student population. 

 

EAD 269 Site-Based Leadership provides candidates with a working understanding of the legal 

and financial implications of serving students with special needs and for sound school leadership 

and management.  During this course, candidates not only are presented with the legal and 

financial implications through texts, articles, presentations, and case studies, but also participate 

in simulation activities focused on adequately serving diverse students (269 Signature 

Assignment 3 and 4). 
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5. The program is designed to provide each candidate with an opportunity to (1) learn about 

federal, state and local laws, policies and practices that ensure appropriate accommodations 

for a diverse student population and (2) understand the role of the site administrator in 

monitoring and implementing legal and fiscal provisions. 

 

EAD 269 Site-Based Leadership provides a broad background of the legal and fiscal provisions, 

especially with regard to ensuring appropriate accommodations for diverse student populations.  

The major thrust of the course is to bring together the major learnings of the previous courses 

and use that knowledge together with new understandings of legal and financial processes in a 

culminating exercise at the end of the course and program of developing a school plan to most 

effectively use all resources to maximize student learning (269 Signature Assignment 4). 
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Standard 5: Role of Schooling in a Democratic Society 
 

The professional leadership preparation program provides each candidate with an opportunity to 

examine the principles of democratic education from a historical and policy perspective.  The 

program prepares each candidate to understand the role of the school in preparing students as 

future citizens and to identify and analyze the variety of ideas and forces in society that 

contribute to a democratic society.  The program prepares administrators who understand their 

responsibility in developing and nurturing public support, family participation, community 

engagement, labor relations and preparing students for the challenges of the future.  The program 

includes the study of how historical and philosophical forces, as well as policy decisions and 

prevailing practices, have an impact on schooling. 

 

Program Planning Prompts: 

 

1. The program is designed to provide each candidate with an opportunity to understand the 

relationship between federal, state and local policy and practice with respect to the role that 

government policy has in ensuring democratic education for all students. 

 

Throughout the entire program, candidates are engaged in dialogue, study, reflection, and 

activities designed to develop and enhance understandings of the role of diverse communities 

that constitute a democracy and the importance of involving the greater community in the life of 

our schools.  Candidates gain understanding of the historical and philosophical influences on our 

schools and the roles many individuals and entities play in the development of educational 

policy. 

 

In the first course, EAD 261 Introduction to Education Administration, which serves as an 

introduction to the field of educational administration and leadership, candidates are asked to 

relate their work and future work as leaders to the role of schools and to the many communities 

that they serve and to which they must continually respond.  Candidates prepare relevant 

questions and interview a school leader (261 Signature Assignment 1).  Candidates write a short 

case study from their own experience that deals with an issue related to diverse school 

constituencies that is presented to the class and then discussed (261 Signature Assignment 4).  

The instructor then ties all of the various experiences into an integrated view of the relationships 

that schools have with their communities. 

 

Fieldwork activities, embedded throughout the coursework contain activities that require the 

candidate to explore the relationships of schools with their School Site Council, school board 

(269 Embedded Fieldwork Assignment 1) Parent-Teacher Organization, local community, 

government agencies and community agencies, and the resources and opportunities they offer to 

schools.  While these activities may be tailored to meet the specific needs of a particular site or 

district, they are incorporated into the program through fieldwork experiences linked to 

coursework and the real life of schools (288 Signature Assignment 4). 

 

 

2. The program is designed to provide each candidate with an opportunity to understand labor 

relations, contract compliance and collective bargaining as it relates to schooling in a 

democratic society. 



 

 36 

 

 

In EAD 263 Seminar in Instructional Supervision, candidates bring in a copy of their districtôs 

collective bargaining agreement and are asked to compare this agreement to those of the other 

districts represented.  This activity culminates with a synthesis of learnings regarding labor 

relations, contract compliance, and the role of collective bargaining in meeting the needs of 

students and educators in a democratic society.  A guest speaker, usually an assistant 

superintendent for human resources, often provides expertise in understanding of these areas. 

 

Also in EAD 263 Seminar in Instructional Supervision, candidates are presented with an 

overview of the FRISK (Facts / Rule / Impact / Suggestions/Directives / Knowledge) process (a 

process for documenting employee discipline), which is later covered in more depth in EAD 269 

Site-Based Leadership, where candidates actually write an example of a memo to an employee to 

be disciplined (269 Signature Assignment 1).  This activity culminates with the candidate 

learning ways to maintain effective relationships while assuring contractual compliance and 

meeting the needs of students. 
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Standard 6: Opportunities to Learn Instructional Leadership 
 

The professional leadership preparation program provides multiple opportunities in the program 

curriculum for each candidate to learn, practice and reflect on the role of instructional leaders as 

delineated in Standards 10-15 of candidate competence and performance in Category III.  The 

role of the instructional leader is central to the functioning of an effective school, and thus the 

program provides multiple, systematic opportunities for the candidate to connect theory to 

practice and develop the knowledge, skill and disposition to foster effective teaching in the 

service of student achievement. The program curriculum prepares each candidate to view all 

aspects of leadership through the lens of student learning.  The program includes comprehensive, 

systematic formative and summative assessments that address the full range of competencies 

described in Category III, Standards 10-15. 

 

Program Planning Prompts: 

 

1. The program is designed to provide knowledge, skills, guided practice and feedback so that 

candidates are able to promote the success of all students by:   

a) facilitating the development, articulation, implementation, and stewardship of a vision of 

learning that is shared and supported by the school community.  (See candidate 

competencies in Standard 10.) 

 

Please see Standard 10 for assessment details relevant to this standard. 

 

b) advocating, nurturing and sustaining a school culture and instructional program 

conducive to student learning and staff professional growth.  (See candidate 

competencies in Standard 11.) 

 

Please see Standard 11 for assessment details relevant to this standard. 

 

 

c) ensuring management of the organization, operations, and resources for a safe, efficient, 

and effective learning environment.  (See candidate competencies in Standard 12.) 

 

Please see Standard 12 for assessment details relevant to this standard. 

 

 

d) collaborating with families and community members, responding to diverse community 

interests and needs, and mobilizing community resources.  (See candidate competencies 

in Standard 13.) 

 

Please see Standard 13 for assessment details relevant to this standard. 

 

 

e) modeling a personal code of ethics and developing professional leadership capacity.  

(See candidate competencies in Standard 14.) 

 

Please see Standard 14 for assessment details relevant to this standard. 
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f) understanding, responding to, and influencing the larger political, social, economic, legal 

and cultural context.  (See candidate competencies in Standard 15.) 

 

Please see Standard 15 for assessment details relevant to this standard. 

 

 

2. The program is designed to provide opportunities for candidates to learn how to maximize 

academic achievement for students for all ethnic, race, socioeconomic, cultural, academic, 

linguistic or family backgrounds; gender, gender identity and sexual orientation; students 

with disabilities and advanced learners; and students with a combination of special 

instructional needs.  (See Program Standard 4.) 

 

The great majority of the assessments in the program take diversity into account.  Assessment 

details may be found in Program Standard 4 and in the following courses and fieldwork 

activities:  

 

Assessment 

The following assignments and activities provide evidence of how this standard is met: 

 

EAD 261 

¶ Write to a prompt regarding equitable access to education (261 Signature Assignment 2) 

¶ Develop a profile of their school from various data sources (261 Signature Assignment 3) 

¶ Design a solution to a case study involving special needs students and students discipline 

issues (261 Signature Assignment 4) 

¶ Prepare a paper on changing the educational environment to produce a school culture of 

high achievement for all students (261 Signature Assignment 5) 

 

EAD 272  

¶ Perform a classroom learning walk to gather data about curriculum and instruction at the site 

(272 Signature Assignment 2 and Embedded Fieldwork Assignment 2) 

¶ Organize a formative assessment profile for a given school site (272 Signature Assignment 

3) 

¶ Interview a site leader interview regarding guaranteed and viable curriculum (272 

Embedded Fieldwork Assignment 1) 

¶ Design a faculty in-service (272 Embedded Fieldwork Assignment 3) 

 

EAD 262 

¶ Utilize a 12-step decision-making process for a school reform (262 Signature Assignment 

3a) 

¶ Develop a plan for the implementation of the reform for 3a (Signature Assignment 3b) 

¶ Develop a personal vision statement (262 Signature Assignment 2) 

 

EAD 274 
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¶ Examine the school site Tier 1, 2, and 3 responses to intervention and develop desired 

outcomes and next steps (274 Signature Assignment 1) 

¶ Conduct an equity audit utilizing data from the school site (274 Signature Assignment 2) 

¶ Shadow a student from a selected group (274 Signature Assignment 3) 

 

EAD 263 

¶ Perform classroom walkthroughs (263 Embedded Fieldwork Assignment 2a) 

¶ Write a structured reflection from the walkthroughs (263 Embedded Fieldwork Assignment 2b) 

¶ Develop a focused professional development plan (263 Signature Assignment 1) 

 

EAD 269 

¶ Participate in an interview simulation for an entry-level administration position (269 Embedded 

Fieldwork Assignment 4) 

¶ Prepare a Personal Professional Growth Plan and receive feedback from your supervisor (269 

Signature Assignment 2) 

¶ Prepare documents for the culminating interview simulation (Statement of Philosophy, 

Resume, and Practicum response) (269 Signature Assignment 3) 

¶ Prepare a capstone paper on the current state and desired state of your site (269 Embedded 

Fieldwork Assignment 4) 
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Category II 

 

Field Experiences in the Standards 
 

 

Standard 7: Nature of Field Experiences 
 

In the program of administrator preparation, candidates participate in significant field 

experiences that are designed to facilitate the application of theoretical concepts in practical 

settings.  Each candidate addresses the major duties and responsibilities authorized by the 

administrative services credential as articulated in Standards 10-15. Field experiences include 

intensive experiences in a variety of diverse and realistic settings both in the day-to-day 

functions of administrators and in longer-term policy design and implementation.  

 

For internship programs: 

The definition of "field experiences" includes, but is not limited to, the responsibilities of the 

internship assignment.  An assessment of the internship assignment is made to determine what 

additional experiences need to be planned for the candidate to provide a full range of 

administrative experiences. Specific supplementary administrative experiences are assigned to 

interns on the basis of the assessment. 

 

Program Planning Prompts: 

 

1. Authentic and significant field experiences addressing a variety of school levels, settings and 

a wide range of the typical responsibilities of a full-time administrator are required for each 

candidate, including field experiences, with at least one experience at a site with a diverse 

school population. 

 

The Educational Leadership and Administration Program of California State University, Fresno 

has adopted the program mission statement ñto prepare credible and relevant leaders in 

education.ò  It is essential that all of our coursework and the fieldwork requirements are very 

closely related to the job performance requirements and the daily life of school administrators. 

 

The very design of the program leads to a progression of learning and skill development which 

are essential for current school leaders.  A thorough understanding of developing a shared vision 

with a faculty and the larger school community, how to use data to effectively guide and inform 

instruction, supporting and evaluating the development of teachers as they utilize standards and 

assessments to guide their instruction, and a strong sense of core values and ethical behavior are 

all essential for the leaders of todayôs schools. 

 

At California State University, Fresno, candidates learn the foundational knowledge and theory 

of our profession and they are then given opportunity through class activities and through 

fieldwork assignments to put their new knowledge to use.  They are supported by faculty who 

provide guidance, support, mentoring, and motivation for the often difficult tasks of leadership.  

They are also supported by their district mentor, generally the site supervisor, who in 

collaboration with the university, provides specific guidance and support. 
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While the model of the reflective practitioner (Schon, 1990; Danielson, 1996 and 2007) guides 

much of our work in preparing leaders, our relationship with those who are currently leaders in 

schools is of vital importance.  Our fieldwork supervisors, all former or current leaders at the 

level of superintendent, assistant superintendent, or principal, have developed and reviewed the 

fieldwork activities to ensure that they are relevant to the needs of schools, provide opportunities 

to maximize learning for our candidates, and are linked logically to the objectives of our 

coursework. 

 

The reputation of the Educational Leadership and Administration Program in the Central Valley 

is sterling and enjoys an open and highly productive relationship with virtually all of the 

surrounding school districts.  Over 120 candidates are currently enrolled in the Preliminary 

Administrative Services Credential Program, which is more than all of the other preparation 

programs offered by three different universities in the local area.  

 

Collaboration between the university supervisor, the district mentor (usually the site supervisor), 

and the candidate is vital and is known as ñthe three-legged stoolò in that all three play an 

essential role in the success of the preparation of the candidate.  The university mentor meets 

with the district mentor as soon as a candidate enrolls in administrative fieldwork.  In this 

meeting, the collaborative partnership begins.  The Administrative Fieldwork and Internship 

Agreement (Appendix 3) clearly states the duties and responsibilities of each partner and the 

Candidate Portfolio for Administrative Field Experience/Administrative Internship and Signature 

Assignments (Appendix 2) outlines the many and varied required and suggested activities.  Thus, 

the district has knowledge of its responsibility and of the administrators chosen to be district 

mentors.  All district mentors must be approved by the university.  With district mentors who are 

new to the responsibilities of guiding the candidateôs field experience, the university supervisor 

provides background information and specific instructions that supplements the explanation of 

roles in the fieldwork handbook.  Additionally, the university is in frequent contact with the 

district mentor, especially those for which this is a new responsibility.  The candidate attends all 

of these meetings, unless there is need to discuss some aspect without the candidateôs presence. 

 

Another of the major purposes of these contacts is to ensure that the candidate is involved in 

relevant activities to prepare her/him for the role of leadership.  Relevant field experiences, in the 

form of signature assignments and embedded fieldwork throughout all of the coursework are 

designed so that the candidates, the district mentor, and the university supervisor can tailor some 

assignments or internship activities to the particular needs of the individual and site.  Examples 

of the activities involve the candidate in analyzing and addressing equity issues (274 Signature 

Assignment 2), instruction (272 Signature Assignment 2 and Embedded Fieldwork Assignment 

2), standards (272 Signature Assignment 1), assessment (272 Signature Assignment 3), 

professional development (263 Signature Assignment 1), finance (269 Embedded Fieldwork 

Assignment 3), and discipline (269 Embedded Fieldwork Assignment 2) among other areas.  All 

of these activities may be found in the Candidate Portfolio for Administrative Field 

Experience/Administrative Internship and Signature Assignments found in Appendix 2.  For all 

fieldwork placements, it is mandatory that the candidate will perform a wide range of the typical 

responsibilities of a full-time administrator that is seeking to maximize achievement for all 

students. 
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The criteria for approval of district mentors/site supervisors is as follows: 

¶ Are committed to work collaboratively with the candidate and with the university supervisor 

in planning, guiding, and evaluating the candidateôs progress, 

¶ Are willing to meet regularly with the candidate during her/his fieldwork experience, 

¶ Are willing to provide ongoing supervision and feedback to the candidate during the term of 

the fieldwork experience, 

¶ Have the required academic preparation, credentials, and at least two years of successful 

experience leading appropriate schools and grade levels, and 

¶ Have the endorsement of the district superintendent to serve as a district mentor for 

administrative fieldwork or internship candidates. 

 

The candidate should complete the fieldwork requirements in a least two different school levels 

(elementary, middle, high school).  In addition, the candidate should complete at least 40 hours 

on a school site where at least 20% of the candidates are of an ethnic, racial, cultural, and/or 

socio-economic group other than that of the candidate.  In the Central Valley of California, it is 

difficult NOT to work in a school that meets the criteria given the diversity of the region. The 

Candidate Portfolio for Administrative Field Experience/Administrative Internship and Signature 

Assignments  (Appendix 2) defines the requirements and expectations. 

 

Communication and collaboration between the district mentor, the candidate, and the university 

supervisor takes places on a regular basis through site visitations, telephone and email contact, 

and monthly seminars.  Final evaluation of the candidateôs field experience is the responsibility 

of the university supervisor in collaboration with the district mentor. 

 

 

Administrative interns 

Administrative interns who are assigned to positions of leadership at school sites, such as vice 

principals, learning directors, program managers, team leaders, and other related positions 

generally have a set of responsibilities assigned to them that are position specific.  Their first 

obligation is to complete those responsibilities in a satisfactory manner with the support and 

guidance of both the district mentor and the university supervisor.  However, if these candidates 

in intern positions have not had the opportunity to complete the fieldwork experiences and 

related signature assignments previously, they are assigned the mandatory activities of fieldwork 

along with any specific additional activities needed to provide them with the full range of 

administrative experiences.  An initial assessment is made during the orientation meeting (using 

the Descriptions of Practice from WestEd, 2003 - see Appendix 13) between the candidate, the 

district mentor, and the university supervisor to determine additional preparation activities.  The 

activities may be modified during the course of the internship by mutual agreement of the district 

mentor and university supervisor as additional assessment, both informal and formal of the 

candidateôs growth and the needs of the site/position may evolve. 
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Standard 8: Guidance, Assistance and Feedback 
 

The program sponsor has an effective system by which the candidate's performance is 

guided, assisted and evaluated in each field experience.  In this system, at least one 

field/clinical supervisor and at least one program supervisor provide complete, accurate 

and timely feedback including constructive suggestions for improvement to the candidate. 

 

For internship programs: 

The definition of "field experiences" includes, but is not limited to, the responsibilities of the 

internship assignment. 

 

The candidateôs faculty advisor serves as the university supervisor for all embedded fieldwork as 

well as signature assignments that are carried out in the field.  The university supervisor meets 

with the candidate on a regular basis and at designated intervals (once a semester), reviews and 

approves all field experiences and related signature assignments (See Appendix 2).  During the 

embedded fieldwork activities and signature assignments carried out at the school site or in the 

district, the candidate will  regularly consult with her/his district mentor and university 

supervisor.  During coursework with embedded fieldwork and signature assignments, candidates 

present selected items from their experiences and discuss the insights that they have gained 

through participation in these experiences.  Thus, both the university supervisor and the course 

instructor will oversee the completion of embedded field experiences and signature assignments 

along with the district mentor.  The Candidate Portfolio for Administrative Field Experience/ 

Administrative Internship and Signature Assignments clarifies the roles of each person and 

provides a place for signatures and notes for each review (See the review and feedback page of 

the Candidate Portfolio for Administrative Field Experience/ Administrative Internship and 

Signature Assignments in Appendix 2). 

 

Administrative fieldwork and intern supervisors of the Educational Leadership and 

Administration Program are experienced school and district leaders who maintain ongoing 

contact with the schools and districts in the areas in which they supervise candidates (See 

Section 8 of the Preconditions).  The reputations of these supervisors, their experience, and their 

ability to provide guidance to candidates is of the highest caliber and they are connected to the 

current reality of schools through their work with districts, district leaders, and site leaders. 

 

 

Interns 

 

As mentioned in Standard 7, an initial assessment (see Appendix 13 ï the same assessment used 

for Clear Credential candidates) of the intern is made in the orientation and this provides a map 

for planning development activities.  The responsibilities assigned to the intern should not only 

include the mandatory signature assignments and fieldwork activities, but also include activities 

indicated to assist the intern in developing all areas of competency. 

 

To ensure that the intern has intensive support, the university supervisor is in contact each week 

utilizing a well developed structure to not only provide assistance, but to continually review 

progress, and provide opportunities for continued growth.  Please see Appendices 6, 7, 8, and 9 

for the four different documents used by the university supervisor in the intensive support of 
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interns: Weekly call conference notes (Appendix 6), Structures and Process for Our Work 

Together (Appendix 7), Summary and Reflections of the Semester (Appendix 8), and the 

Professional Growth Plan (Appendix 9).  These documents are added to the candidateôs portfolio 

in a special section for the intern-specific work in the Candidate Portfolio for Administrative 

Field Experience/Administrative Internship and Signature Assignments (Appendix 2). 
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Category III  

 

Standards of Candidate Competence and Performance 
 

 

Standard 9: Assessment of Candidate Performance 
 

Prior to recommending each candidate for a Preliminary Administrative Services 

Credential, one or more persons responsible for the program determine on the basis of 

thoroughly documented evidence that each candidate has demonstrated a satisfactory 

performance on the full range of standards of candidate competence and performance in 

Standards 10 through 15 of Category III.  Satisfactory performance is defined as achieving 

competence as expected for entry-level administrators.  During the program, candidates 

are guided and coached on their performance in relation to the standards of candidate 

competence and performance using formative assessment processes.  Verification of 

candidate competence is provided by a representative of the program sponsor and at least 

one field/clinical supervisor.  

 

Program Planning Prompts: 

 

1. The assessment includes two or more assessment methods such as performance, portfolio, 

presentation, research project, field-experience journal, work sample, interview, oral 

examination and written examination. 

 

The Educational Leadership and Administration Program has developed course syllabi with 

signature assignments and embedded fieldwork which involve many different types of activities 

and assessments, all directly related to the work of a school leader.  A few examples of the 

diverse types of assessment include those below.  It is of note that these activities involve the 

candidate in a number of tasks that research points to as best practices for successful school 

leaders. 

 

EAD 261 

¶ Develop a profile of their school from various data sources (261 Signature Assignment 3) 

¶ Design a solution to a case study involving special needs students and student discipline issues 

(261 Signature Assignment 4) 

 

EAD 272 

¶ Perform a classroom learning walk to gather data about curriculum and instruction at the site 

(272 Signature Assignment 2 and Embedded Fieldwork Assignment 2) 

¶ Organize a formative assessment profile for a given school site (272 Signature Assignment 3) 

 

EAD 262 

¶ Gather data on personal leadership characteristics using a 360-Degree Feedback process (262 

Signature Assignment 1a) 

¶ Write a reflection paper on the results of the personal assessment (262 Signature Assignment 

1b) 
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¶ Develop a personal vision statement (262 Signature Assignment 2) 

 

ERA 288 

¶ Review student achievement data websites and compare the achievement of the candidateôs 

school to two other schools (288 Signature Assignment 1) 

¶ Prepare a program evaluation and present to the class (288 Signature Assignment 4) 

 

EAD 274 

¶ Examine the school site Tier 1, 2, and 3 responses to intervention and develop desired 

outcomes and next steps (274 Signature Assignment 1) 

¶ Conduct an equity audit utilizing data from the school site (274 Signature Assignment 2) 

 

EAD 263 

¶ Perform a clinical supervision exercise with a teacher (263 Embedded Fieldwork Assignment 

1) 

¶ Develop a focused professional development plan (263 Signature Assignment 1) 

 

EAD 269 

¶ Complete a budget template for the school site (269 Embedded Fieldwork Assignment 3) (269 

Embedded Fieldwork Assignment 3) 

¶ Participate in an interview simulation for an entry-level administration position (269 Embedded 

Fieldwork Assignment 4) 

¶ Write a personnel discipline letter based on a case scenario (269 Signature Assignment 1) 

¶ Prepare a capstone paper on the current state and desired state of your site (269 Signature 

Assignment 4) 

 

 

2. The systematic procedures that govern the summative assessment include a defensible 

process and criteria, such as rubrics, for evaluating performance, an appeal process, and a 

procedure for candidates to repeat portions of the assessment as needed. 

 

The summative assessment of candidates involves four major activities: 

1) The candidate prepares a personal Statement of Philosophy, a resume, and writes to a timed 

prompt to a practicum (269 Signature Assignment 3). 

2) The candidate prepares a capstone paper on the current state and desired state of her/his site 

(269 Signature Assignment 4) 

3) The candidate participates in an interview simulation for an entry-level administration 

position with a current school administrator, usually from the central office (superintendent 

or assistant superintendent) (269 Embedded Fieldwork Assignment 4) 

4) The candidateôs portfolio is presented for review by the district mentor and the university 
supervisor. 

 

Each candidateôs work is reviewed each semester by the instructor of each course in which 

embedded fieldwork and signature assignments take place.  Additional ongoing review takes 

place by the district mentor.  The faculty advisor (university supervisor) reviews the portfolio 

each semester.  The embedded fieldwork and signature assignments contain a number of rubrics 
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and criteria lists for the candidate to ensure that her/his work is of the caliber necessary.  The 

instructor utilizes these same criteria and rubrics in assigning grades while providing additional 

feedback to any candidate who needs to repeat portions or all of any activity. 

 

When the candidate completes the program, the portfolio is revised for the fifth  time, thus it is 

not the first time that the candidate and candidateôs supervisors have been through a review of 

work completed.   The Descriptions of Practice (See Appendix 13) are used by the candidate and 

the supervisor to determine the level of practice displayed by the candidate at various points in 

the program and at the end of the program. 

 

The candidate who does not successfully meet all standards will develop a written plan with 

her/his university advisor for candidate acquisition and demonstration of competency necessary 

to satisfy any and all standards not met and submit the plan to the Program Appeal Committee 

(consisting of two faculty members and a representative from the district.  No more than one of 

the judges who assessed the candidateôs performance may serve on the Program Appeal 

Committee).  Upon successful completion of the plan and demonstration of performance, the 

Program Appeal Committee will provide written documentation verifying successful completion 

of the standard(s). 

 

Additionally, any candidate who does not satisfactorily pass the defense of her/his portfolio may 

appeal in writing to the program coordinator.  The program coordinator will review the case with 

two other program faculty members and the district mentor.  A response will be given to the 

candidate within one week.  If the candidate is not satisfied with the decision of the Program 

Appeal Committee, the candidate may appeal in writing to the Dean of the Kremen School of 

Education and Human Development, using the established university protocol for appeals. 

 

 

3. The program sponsor ensures that thorough records of each candidateôs performance in the 

summative assessment are maintained. 

 

The Program Coordinator maintains copies of the results of the summative assessment on file for 

a period of five years.  Upon completion of the program, candidates must turn in a copy to the 

program of the Candidate Portfolio for Administrative Field Experience/Administrative 

Internship and Signature Assignments (Appendix 2) with copies of the four semester reviews and 

the portfolio (summative) review. 

 

 

4. The program staff periodically evaluates the quality, fairness and effectiveness of assessment 

practices and uses assessment data as one source of information about the quality of the 

preparation program. 

 

The embedded fieldwork activities and signature assignments have been designed specifically to 

be used in candidate AND program assessment.  When all courses are in place in this revised 

program (by the end of the next semester), the assessment coordinator and the program 

coordinator will gather data on a regular basis to analyze as program faculty and to make 

necessary revisions.  At the same time, selected results will be a regular part of the bienniel 

report to the CTC and will be available at any time to members of the CTC for their review. 
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Standard 10: Vision of Learning 
 

Each candidate is able to promote the success of all students by facilitating the development, 

articulation, implementation, and stewardship of a vision of learning that is shared and supported 

by the school community. 

 

Each candidate: 

¶ facilitates the development of a shared vision for the achievement of all students based 

upon data from multiple measures of student learning and relevant qualitative indicators 

 

Assessment 

The following assignments and activities provide evidence of how this standard is met: 

 

EAD 261 

¶ Shadow an educational leader and ask a series of open-ended questions designed by the class, 

with vision being a primary question (261 Signature Assignment 1) 

¶ Write to a prompt regarding equitable access to education (261 Signature Assignment 2) 

¶ Develop a profile of their school from various data sources (261 Signature Assignment 3) 

¶ Prepare a paper on changing the educational environment to produce a school culture of 

high achievement for all students (261 Signature Assignment 5) 

 

EAD 272  

¶ Perform a classroom learning walk to gather data about curriculum and instruction at the site 

(272 Signature Assignment 2 and Embedded Fieldwork Assignment 2) 

¶ Organize a formative assessment profile for a given school site (272 Signature Assignment 

3) 

¶ Site leader interview regarding guaranteed and viable curriculum (272 Embedded Fieldwork 

Assignment 1) 

 

EAD 262 

¶ Gathers data on personal leadership characteristics using a 360 Degree Feedback Process 

(262 Signature Assignment 1a) 

¶ Writes a reflection paper on the results of the personal assessment (262 Signature 

Assignment 1b) 

¶ Develops a personal vision statement (262 Signature Assignment 2) 

 

ERA 288 

¶ Review student achievement data websites and compare the achievement of the candidateôs 

school to two other schools (288 Signature Assignment 1) 

 

EAD 274 

¶ Conduct an equity audit utilizing data from the school site (274 Signature Assignment 2) 
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EAD 269 

¶ Prepare documents for the culminating interview simulation (Statement of Philosophy, 

Resume, and Practicum response) (269 Signature Assignment 3) 

¶ Participate in an interview simulation for an entry-level administration position (269 

Embedded Fieldwork Assignment 4) 

¶ Prepare a capstone paper on the current state and desired state of your site (269 Embedded 

Fieldwork Assignment 4) 

 

 

¶ communicates the shared vision so the entire school community understands and acts on 

the schoolôs mission to become a standards-based education system 

 

Assessment 

The following assignments and activities provide evidence of how this standard is met: 

 

EAD 261 

¶ Shadow an educational leader and ask a series of open-ended questions designed by the 

class, with vision being a primary question (261 Signature Assignment 1) 

¶ Write to a prompt regarding equitable access to education (261 Signature Assignment 2) 

¶ Prepare a paper on changing the educational environment to produce a school culture of 

high achievement for all students (261 Signature Assignment 5) 

 

EAD 272 

¶ Interview a site leader interview regarding guaranteed and viable curriculum (272 

Embedded Fieldwork Assignment 1)  

¶ Create an academic scrapbook for one grade level of English Language Arts Content 

Standards (272 Signature Assignment 1) 

¶ Perform a classroom learning walk to gather data about curriculum and instruction at the site 

(272 Signature Assignment 2 and Embedded Fieldwork Assignment 2) 

¶ Organize a formative assessment profile for a given school site (272 Signature Assignment 

3) 

 

EAD 262 

¶ Gather data on personal leadership characteristics using a 360-Degree Feedback process 

(262 Signature Assignment 1a) 

¶ Write a reflection paper on the results of the personal assessment (262 Signature Assignment 

1b) 

¶ Develop a personal vision statement (262 Signature Assignment 2) 

 

EAD 263  

¶ Develop a focused professional development plan (263 Signature Assignment 1) 

 

EAD 269 

¶ Prepare documents for the culminating interview simulation (Statement of Philosophy, 

Resume, and Practicum response) (269 Signature Assignment 3) 
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¶ Participate in an interview simulation for an entry-level administration position (269 

Embedded Fieldwork Assignment 4) 

¶ Prepare a capstone paper on the current state and desired state of your site (269 Signature 

Assignment 4) 

 

 

 

¶ uses the influence of diversity to improve teaching and learning 

 

Assessment 

The following assignments and activities provide evidence of how this standard is met: 

 

EAD 261 

¶ Shadow an educational leader and ask a series of open-ended questions designed by the 

class, with vision being a primary question (261 Signature Assignment 1) 

¶ Write to a prompt regarding equitable access to education (261 Signature Assignment 2) 

¶ Develop a profile of their school from various data sources (261 Signature Assignment 3) 

¶ Design a solution to a case study involving special needs students and students discipline 

issues (261 Signature Assignment 4) 

¶ Prepare a paper on changing the educational environment to produce a school culture of 

high achievement for all students (261 Signature Assignment 5) 

 

EAD 272 

¶ Interview a site leader interview regarding guaranteed and viable curriculum (272 

Embedded Fieldwork Assignment 1) 

 

EAD 262 

¶ Utilize a 12-step decision-making process for a school reform (262 Signature Assignment 

3a) 

¶ Develop a plan for the implementation of the reform for 3a (Signature Assignment 3b) 

 

EAD 274 

¶ Examine the school site Tier 1, 2, and 3 responses to intervention and develop desired 

outcomes and next steps (274 Signature Assignment 1)  

¶ Conduct an equity audit utilizing data from the school site (274 Signature Assignment 2) 

 

EAD 263  

¶ Develop a focused professional development plan (263 Signature Assignment 1) 

 

EAD 269 

¶ Prepare documents for the culminating interview simulation (Statement of Philosophy, 

Resume, and Practicum response) (269 Signature Assignment 3) 

¶ Participate in an interview simulation for an entry-level administration position (269 

Embedded Fieldwork Assignment 4) 

¶ Prepare a capstone paper on the current state and desired state of your site (269 Signature 

Assignment 4) 
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¶ identifies and addresses any barriers to accomplishing the vision 

 

Assessment 

The following assignments and activities provide evidence of how this standard is met: 

 

EAD 261 

¶ Shadow an educational leader and ask a series of open-ended questions designed by the 

class, with vision being a primary question (261 Signature Assignment 1) 

¶ Write to a prompt regarding equitable access to education (261 Signature Assignment 2) 

¶ Develop a profile of their school from various data sources (261 Signature Assignment 3) 

¶ Design a solution to a case study involving special needs students and students discipline 

issues (261 Signature Assignment 4) 

¶ Prepare a paper on changing the educational environment to produce a school culture of 

high achievement for all students (261 Signature Assignment 5) 

 

 

EAD 272  

¶ Perform a classroom learning walk to gather data about curriculum and instruction at the site 

(272 Signature Assignment 2 and Embedded Fieldwork Assignment 2) 

¶ Organize a formative assessment profile for a given school site (272 Signature Assignment 

3) 

¶ Interview a site leader interview regarding guaranteed and viable curriculum (272 

Embedded Fieldwork Assignment 1) 

 

EAD 262 

¶ Gather data on personal leadership characteristics using a 360-Degree Feedback process 

(262 Signature Assignment 1a) 

¶ Write a reflection paper on the results of the personal assessment (262 Signature Assignment 

1b) 

¶ Develop a personal vision statement (262 Signature Assignment 2) 

¶ Utilize a 12-step decision-making process for a school reform (262 Signature Assignment 

3a) 

¶ Develop a plan for the implementation of the reform for 3a (262 Signature Assignment 3b) 

 

EAD 274 

¶ Examine the school site Tier 1, 2, and 3 responses to intervention and develop desired 

outcomes and next steps (274 Signature Assignment 1) 

¶ Conduct an equity audit utilizing data from the school site (274 Signature Assignment 2) 

 

EAD 263 

¶ Perform classroom walkthroughs (263 Embedded Fieldwork Assignment 2a) 

¶ Write a structured reflection from the walkthroughs (263 Embedded Fieldwork Assignment 

2b) 

¶ Develop a focused professional development plan (263 Signature Assignment 1) 
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EAD 269 

¶ Prepare documents for the culminating interview simulation (Statement of Philosophy, 

Resume, and Practicum response) (269 Signature Assignment 3)  

¶ Participate in an interview simulation for an entry-level administration position (269 

Embedded Fieldwork Assignment 4) 

¶ Prepare a capstone paper on the current state and desired state of your site (269 Signature 

Assignment 4) 

 

 

¶ shapes school programs, plans, and activities to ensure that they are integrated, 

articulated through the grades, and consistent with the vision 

 

Assessment 

The following assignments and activities provide evidence of how this standard is met: 

 

EAD 261 

¶ Shadow an educational leader and ask a series of open-ended questions designed by the 

class, with vision being a primary question (261 Signature Assignment 1) 

¶ Write to a prompt regarding equitable access to education (261 Signature Assignment 2) 

¶ Develop a profile of their school from various data sources (261 Signature Assignment 3) 

¶ Prepare a paper on changing the educational environment to produce a school culture of 

high achievement for all students (261 Signature Assignment 5) 

 

EAD 272  

¶ Perform a classroom learning walk to gather data about curriculum and instruction at the site 

(272 Signature Assignment 2 and Embedded Fieldwork Assignment 2) 

¶ Organize a formative assessment profile for a given school site (272 Signature Assignment 

3) 

¶ Interview a site leader interview regarding guaranteed and viable curriculum (272 

Embedded Fieldwork Assignment 1) 

 

EAD 262 

¶ Gather data on personal leadership characteristics using a 360-Degree Feedback process 

(262 Signature Assignment 1a) 

¶ Write a reflection paper on the results of the personal assessment (262 Signature Assignment 

1b) 

¶ Develop a personal vision statement (262 Signature Assignment 2) 

¶ Utilize a 12-step decision-making process for a school reform (262 Signature Assignment 

3a) 

¶ Develop a plan for the implementation of the reform for 3a (262 Signature Assignment 3b) 

 

EAD 274 

¶ Examine the school site Tier 1, 2, and 3 responses to intervention and develop desired 

outcomes and next steps (274 Signature Assignment 1) 

¶ Conduct an equity audit utilizing data from the school site (274 Signature Assignment 2) 
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EAD 263 

¶ Perform classroom walkthroughs (263 Embedded Fieldwork Assignment 2a) 

¶ Write a structured reflection from the walkthroughs (263 Embedded Fieldwork Assignment 

2b) 

¶ Develop a focused professional development plan (263 Signature Assignment 1) 

 

EAD 269 

¶ Prepare documents for the culminating interview simulation (Statement of Philosophy, 

Resume, and Practicum response) (269 Signature Assignment 3)  

¶ Participate in an interview simulation for an entry-level administration position (269 

Embedded Fieldwork Assignment 4) 

¶ Prepare a capstone paper on the current state and desired state of your site (269 Signature 

Assignment 4) 

 

 

¶ leverages and marshals sufficient resources, including technology, to implement and 

attain the vision for all students and all subgroups of students 

 

Assessment 

The following assignments and activities provide evidence of how this standard is met: 

 

EAD 261 

¶ Shadow an educational leader and ask a series of open-ended questions designed by the 

class, with vision being a primary question (261 Signature Assignment 1) 

¶ Write to a prompt regarding equitable access to education (261 Signature Assignment 2) 

¶ Develop a profile of their school from various data sources (261 Signature Assignment 3) 

¶ Prepare a paper on changing the educational environment to produce a school culture of 

high achievement for all students (261 Signature Assignment 5) 

 

EAD 272  

¶ Organize a formative assessment profile for a given school site (272 Signature Assignment 

3) 

¶ Interview a site leader interview regarding guaranteed and viable curriculum 272 Embedded 

Fieldwork Assignment 1 

 

EAD 262 

¶ Utilize a 12-step decision-making process for a school reform (262 Signature Assignment 

3a) 

¶ Develop a plan for the implementation of the reform for 3a (262 Signature Assignment 3b) 

 

EAD 274 

¶ Examine the school site Tier 1, 2, and 3 responses to intervention and develop desired 

outcomes and next steps (274 Signature Assignment 1) 

¶ Conduct an equity audit utilizing data from the school site (274 Signature Assignment 2) 
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EAD 263 

¶ Develop a focused professional development plan (263 Signature Assignment 1) 

 

EAD 269 

¶ Complete a budget template for the school site (269 Embedded Fieldwork Assignment 3) 

¶ Prepare documents for the culminating interview simulation (Statement of Philosophy, 

Resume, and Practicum response) (269 Signature Assignment 3)  

¶ Participate in an interview simulation for an entry-level administration position (269 

Embedded Fieldwork Assignment 4) 

¶ Prepare a capstone paper on the current state and desired state of your site (269 Signature 

Assignment 4) 

 

 

Program Planning Prompts: 

 

1. Satisfactory performance is defined as achieving competence as expected for entry-level 

administrators. 

 

At the end of the program and in the final section of the Candidate Portfolio for 

Administrative Field Experience/Administrative Internship and Signature Assignments 

(Appendix 2), a summative analysis takes place by the candidateôs advisor, the fieldwork 

supervisor (which may also be the candidateôs advisor), and the district mentor.  This 

evaluation is based on the numerous formative assessments that have taken place during the 

candidateôs progress through the preparation program and the accompanying embedded 

fieldwork activities.  The rating of the candidate is based upon a benchmark of achieving 

competence expected for entry-level administrators. 

 

The faculty of the Educational Leadership and Administration Program are fully cognizant of 

the benchmark of competence.  As noted in General Precondition 8, all faculty members are 

closely involved with the day-to-day work of school leaders either as leadership coaches for 

school and district leaders and/or as consultants to school districts, providing professional 

development to school leaders and teachers on a regular basis. 

 

The Educational Leadership and Administration Program utilizes the Descriptions of Practice 

(WestEd, 2003) as a guide in the development of criteria and rubrics for candidate 

expectations.  The third category clearly states, ñPractice that meets the standardò, which is 

the basic criteria for the beginning or entry-level administrator.  The Descriptions of Practice 

may be found in Appendix 13. 
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2. The program is designed to provide opportunities for candidates to learn how to 

maximize academic achievement for students for all ethnic, race, socioeconomic, 

cultural, academic, linguistic or family backgrounds; gender, gender identity and 

sexual orientation; students with disabilities and advanced learners; and students with 

a combination of special instructional needs.  (See Program Standard 4). 

 
The great majority of the assessments in the program take diversity into account.  Assessment 

details may be found in Program Standard 4 and in the following courses and fieldwork 

activities:  

 

Assessment 

The following assignments and activities provide evidence of how this standard is met: 

 

EAD 261 

¶ Write to a prompt regarding equitable access to education (261 Signature Assignment 2) 

¶ Develop a profile of their school from various data sources (261 Signature Assignment 3) 

¶ Design a solution to a case study involving special needs students and students discipline 

issues (261 Signature Assignment 4) 

¶ Prepare a paper on changing the educational environment to produce a school culture of 

high achievement for all students (261 Signature Assignment 5) 

 

EAD 272  

¶ Perform a classroom learning walk to gather data about curriculum and instruction at the site 

(272 Signature Assignment 2 and Embedded Fieldwork Assignment 2) 

¶ Organize a formative assessment profile for a given school site (272 Signature Assignment 

3) 

¶ Interview a site leader interview regarding guaranteed and viable curriculum (272 

Embedded Fieldwork Assignment 1) 

¶ Design a faculty in-service (272 Embedded Fieldwork Assignment 3) 

 

EAD 262 

¶ Utilize a 12-step decision-making process for a school reform (262 Signature Assignment 

3a) 

¶ Develop a plan for the implementation of the reform for 3a (262 Signature Assignment 3b) 

¶ Develop a personal vision statement (262 Signature Assignment 2) 

 

EAD 274 

¶ Examine the school site Tier 1, 2, and 3 responses to intervention and develop desired 

outcomes and next steps (274 Signature Assignment 1) 

¶ Conduct an equity audit utilizing data from the school site (274 Signature Assignment 2) 

¶ Shadow a student from a selected group (274 Signature Assignment 3) 

 

EAD 263 

¶ Perform classroom walkthroughs (263 Embedded Fieldwork Assignment 2a) 

¶ Write a structured reflection from the walkthroughs (263 Embedded Fieldwork Assignment 

2b)  
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¶ Perform a clinical supervision exercise with a teacher (263 Embedded Fieldwork 

Assignment 1) 

¶ Develop a focused professional development plan (263 Signature Assignment 1) 

 

EAD 269 

¶ Prepare a Personal Professional Growth Plan and receive feedback from your supervisor 

(269 Signature Assignment 2) 

¶ Prepare documents for the culminating interview simulation (Statement of Philosophy, 

Resume, and Practicum response) (269 Signature Assignment 3) 

¶ Participate in an interview simulation for an entry-level administration position (269 

Embedded Fieldwork Assignment 4) 

¶ Prepare a capstone paper on the current state and desired state of your site  (269 Signature 

Assignment 4) 
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Standard 11: Student Learning and Professional Growth 
 

Each candidate is able to promote the success of all students by advocating, nurturing, and 

sustaining a school culture and instructional program conducive to student learning and staff 

professional growth. 

 

Each candidate: 

¶ shapes a culture in which high expectations are the norm for each student as evident in 

rigorous academic work 

 

Assessment 

The following assignments and activities provide evidence of how this standard is met: 

 

EAD 261 

¶ Write to a prompt regarding equitable access to education (261 Signature Assignment 2) 

¶ Develop a profile of their school from various data sources (261 Signature Assignment 3) 

¶ Prepare a paper on changing the educational environment to produce a school culture of 

high achievement for all students (261 Signature Assignment 5) 

 

EAD 272  

¶ Create an academic scrapbook for one grade level of English Language Arts Content 

Standards (272 Signature Assignment 1) 

¶ Perform a classroom learning walk to gather data about curriculum and instruction at the site 

(272 Signature Assignment 2 and Embedded Fieldwork Assignment 2) 

¶ Organize a formative assessment profile for a given school site (272 Signature Assignment 

3) 

¶ Interview a site leader interview regarding guaranteed and viable curriculum 272 Embedded 

Fieldwork Assignment 1 

¶ Design a faculty in-service (272 Embedded Fieldwork Assignment 3) 

 

EAD 262 

¶ Develop a personal vision statement (262 Signature Assignment 2) 

¶ Utilize a 12-step decision-making process for a school reform (262 Signature Assignment 

3a) 

¶ Develop a plan for the implementation of the reform for 3a (262 Signature Assignment 3b) 

 

ERA 288 

¶ Review student achievement data websites and compare the achievement of the candidateôs 
school to two other schools (288 Signature Assignment 1) 

 

EAD 274 

¶ Examine the school site Tier 1, 2, and 3 responses to intervention and develop desired 

outcomes and next steps (274 Signature Assignment 1) 

¶ Conduct an equity audit utilizing data from the school site (274 Signature Assignment 2) 

 

EAD 263 
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¶ Perform a clinical supervision exercise with a teacher (263 Embedded Fieldwork 

Assignment 1) 

¶ Perform classroom walkthroughs (263 Embedded Fieldwork Assignment 2a) 

¶ Write a structured reflection from the walkthroughs (263 Embedded Fieldwork Assignment 

2b) 

 

EAD 269 

¶ Prepare documents for the culminating interview simulation (Statement of Philosophy, 

Resume, and Practicum response) (269 Signature Assignment 3)  

¶ Participate in an interview simulation for an entry-level administration position (269 

Embedded Fieldwork Assignment 4) 

¶ Prepare a capstone paper on the current state and desired state of your site  (269 Signature 

Assignment 4) 

 

 

¶ promotes equity, fairness, and respect among all members of the school community 

 

Assessment 

The following assignments and activities provide evidence of how this standard is met: 

 

EAD 261 

¶ Shadow an educational leader and ask a series of open-ended questions designed by the 

class, with vision being a primary question (261 Signature Assignment 1) 

¶ Write to a prompt regarding equitable access to education (261 Signature Assignment 2) 

¶ Design a solution to a case study involving special needs students and students discipline 

issues (261 Signature Assignment 4) 

¶ Prepare a paper on changing the educational environment to produce a school culture of 

high achievement for all students (261 Signature Assignment 5) 

 

EAD 272  

¶ Perform a classroom learning walk to gather data about curriculum and instruction at the site 

(272 Signature Assignment 2 and Embedded Fieldwork Assignment 2) 

¶ Organize a formative assessment profile for a given school site (272 Signature Assignment 

3) 

¶ Interview a site leader interview regarding guaranteed and viable curriculum (272 

Embedded Fieldwork Assignment 1) 

¶ Design a faculty in-service (272 Embedded Fieldwork Assignment 3) 

 

EAD 262 

¶ Develop a personal vision statement (262 Signature Assignment 2) 

¶ Utilize a 12-step decision-making process for a school reform (262 Signature Assignment 

3a) 

¶ Develop a plan for the implementation of the reform for 3a (262 Signature Assignment 3b) 

 

EAD 274 
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¶ Examine the school site Tier 1, 2, and 3 responses to intervention and develop desired 

outcomes and next steps (274 Signature Assignment 1) 

¶ Conduct an equity audit utilizing data from the school site (274 Signature Assignment 2) 

 

EAD 263 

¶ Perform a clinical supervision exercise with a teacher (263 Embedded Fieldwork 

Assignment 1) 

¶ Perform classroom walkthroughs (263 Embedded Fieldwork Assignment 2a) 

¶ Write a structured reflection from the walkthroughs (263 Embedded Fieldwork Assignment 

2b) 

¶ Develop a focused professional development plan (263 Signature Assignment 1) 

 

EAD 269 

¶ Prepare documents for the culminating interview simulation (Statement of Philosophy, 

Resume, and Practicum response) (269 Signature Assignment 3)  

¶ Participate in an interview simulation for an entry-level administration position (269 

Embedded Fieldwork Assignment 4) 

¶ Prepare a capstone paper on the current state and desired state of your site (269 Signature 

Assignment 4) 

 

 

¶ facilitates the use of a variety of appropriate content/based learning materials and 

learning strategies that recognize students as active learners, value reflection and inquiry, 

emphasize the quality versus the amount of student application and performance, and 

utilize appropriate and effective technology 

 

Assessment 

The following assignments and activities provide evidence of how this standard is met: 

 

EAD 261 

¶ Develop a profile of their school from various data sources (261 Signature Assignment 3) 

¶ Prepare a paper on changing the educational environment to produce a school culture of 

high achievement for all students (261 Signature Assignment 5) 

 

EAD 272  

¶ Create an academic scrapbook for one grade level of English Language Arts Content 

Standards (272 Signature Assignment 1) 

¶ Perform a classroom learning walk to gather data about curriculum and instruction at the site 

(272 Signature Assignment 2 and Embedded Fieldwork Assignment 2) 

¶ Organize a formative assessment profile for a given school site (272 Signature Assignment 

3) 

¶ Interview a site leader interview regarding guaranteed and viable curriculum (272 

Embedded Fieldwork Assignment 1) 

¶ Design a faculty in-service (272 Embedded Fieldwork Assignment 3) 

 

EAD 262 
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¶ Develop a personal vision statement (262 Signature Assignment 2) 

¶ Utilize a 12-step decision-making process for a school reform (262 Signature Assignment 

3a) 

¶ Develop a plan for the implementation of the reform for 3a (262 Signature Assignment 3b) 

 

EAD 274 

¶ Examine the school site Tier 1, 2, and 3 responses to intervention and develop desired 

outcomes and next steps (274 Signature Assignment 1) 

¶ Conduct an equity audit utilizing data from the school site (274 Signature Assignment 2) 

¶ Shadow a student from a selected group (274 Signature Assignment 3) 

 

EAD 263 

¶ Perform a clinical supervision exercise with a teacher (263 Embedded Fieldwork 

Assignment 1) 

¶ Perform classroom walkthroughs (263 Embedded Fieldwork Assignment 2a) 

¶ Write a structured reflection from the walkthroughs (263 Embedded Fieldwork Assignment 

2b) 

¶ Develop a focused professional development plan (263 Signature Assignment 1) 

 

EAD 269 

¶ Prepare documents for the culminating interview simulation (Statement of Philosophy, 

Resume, and Practicum response) (269 Signature Assignment 3)  

¶ Participate in an interview simulation for an entry-level administration position (269 

Embedded Fieldwork Assignment 4) 

¶ Prepare a capstone paper on the current state and desired state of your site (269 Signature 

Assignment 4) 

 

 

¶ guides and supports the long-term professional development of all staff consistent with 

the ongoing effort to improve the learning of all students relative to the content standards 

 

Assessment 

The following assignments and activities provide evidence of how this standard is met: 

 

EAD 261 

¶ Develop a profile of their school from various data sources (261 Signature Assignment 3) 

¶ Prepare a paper on changing the educational environment to produce a school culture of 

high achievement for all students (261 Signature Assignment 5) 

 

EAD 272  

¶ Create an academic scrapbook for one grade level of English Language Arts Content 

Standards (272 Signature Assignment 1) 

¶ Perform a classroom learning walk to gather data about curriculum and instruction at the site 

(272 Signature Assignment 2 and Embedded Fieldwork Assignment 2) 

¶ Organize a formative assessment profile for a given school site (272 Signature Assignment 

3) 
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¶ Interview a site leader interview regarding guaranteed and viable curriculum (272 

Embedded Fieldwork Assignment 1) 

¶ Design a faculty in-service (272 Embedded Fieldwork Assignment 3) 

 

EAD 262 

¶ Utilize a 12-step decision-making process for a school reform (262 Signature Assignment 

3a) 

¶ Develop a plan for the implementation of the reform for 3a (262 Signature Assignment 3b) 

 

EAD 274 

¶ Examine the school site Tier 1, 2, and 3 responses to intervention and develop desired 

outcomes and next steps (274 Signature Assignment 1) 

¶ Conduct an equity audit utilizing data from the school site (274 Signature Assignment 2) 

¶ Shadow a student from a selected group (274 Signature Assignment 3) 

 

EAD 263 

¶ Perform a clinical supervision exercise with a teacher (263 Embedded Fieldwork 

Assignment 1) 

¶ Perform classroom walkthroughs (263 Embedded Fieldwork Assignment 2a) 

¶ Write a structured reflection from the walkthroughs (263 Embedded Fieldwork Assignment 

2b) 

¶ Develop a focused professional development plan (263 Signature Assignment 1) 

 

 

¶ provides opportunities for all members of the school community to develop and use skills 

in collaboration, distributed leadership, and shared responsibility 

 

EAD 261 

¶ Shadow an educational leader and ask a series of open-ended questions designed by the 

class, with vision being a primary question (261 Signature Assignment 1) 

¶ Prepare a paper on changing the educational environment to produce a school culture of 

high achievement for all students (261 Signature Assignment 3) 

 

EAD 272 

¶ Design a faculty in-service (272 Embedded Fieldwork Assignment 3) 

 

EAD 262 

¶ Develop a personal vision statement (262 Signature Assignment 2) 

¶ Utilize a 12-step decision-making process for a school reform (262 Signature Assignment 

3a) 

¶ Develop a plan for the implementation of the reform for 3a (262 Signature Assignment 3b) 

 

EAD 263 

¶ Perform classroom walkthroughs (263 Embedded Fieldwork Assignment 2a) 

¶ Develop a focused professional development plan (263 Signature Assignment 1) 
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EAD 269 

¶ Prepare documents for the culminating interview simulation (Statement of Philosophy, 

Resume, and Practicum response) (269 Signature Assignment 3)  

¶ Participate in an interview simulation for an entry-level administration position (269 

Embedded Fieldwork Assignment 4) 

¶ Prepare a capstone paper on the current state and desired state of your site (269 Signature 

Assignment 4) 

 

 

¶ creates an accountability system grounded in standards-based teaching and learning 

 

EAD 261 

¶ Develop a profile of their school from various data sources (261 Signature Assignment 3) 

 

EAD 272  

¶ Create an academic scrapbook for one grade level of English Language Arts Content 

Standards (272 Signature Assignment 1) 

¶ Perform a classroom learning walk to gather data about curriculum and instruction at the site 

(272 Signature Assignment 2 

¶  and Embedded Fieldwork Assignment 2) 

¶ Organize a formative assessment profile for a given school site (272 Signature Assignment 

3) 

¶ Interview a site leader interview regarding guaranteed and viable curriculum (272 

Embedded Fieldwork Assignment 1) 

¶ Design a faculty in-service (272 Embedded Fieldwork Assignment 3) 

 

EAD 262 

¶ Utilize a 12-step decision-making process for a school reform (262 Signature Assignment 

3a) 

¶ Develop a plan for the implementation of the reform for 3a (262 Signature Assignment 3b) 

 

ERA 288 

¶ Review student achievement data websites and compare the achievement of the candidateôs 
school to two other schools (288 Signature Assignment 1) 

 

EAD 274 

¶ Conduct an equity audit utilizing data from the school site (274 Signature Assignment 2) 

 

EAD 263 

¶ Develop a focused professional development plan (263 Signature Assignment 1) 

 

EAD 269 

¶ Prepare documents for the culminating interview simulation (Statement of Philosophy, 

Resume, and Practicum response) (269 Signature Assignment 3)  

¶ Participate in an interview simulation for an entry-level administration position (269 

Embedded Fieldwork Assignment 4) 
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¶ Prepare a capstone paper on the current state and desired state of your site (269 Signature 

Assignment 4) 

 

 

¶ utilizes multiple assessments to evaluate student learning in an ongoing process focused 

on improving the academic performance of each student 

 

EAD 261 

¶ Develop a profile of their school from various data sources (261 Signature Assignment 3) 

 

EAD 272 

¶ Organize a formative assessment profile for a given school site (272 Signature Assignment 

3) 

 

ERA 288 

¶ Review student achievement data websites and compare the achievement of the candidateôs 
school to two other schools (288 Signature Assignment 1) 

 

 

Program Planning Prompts: 

1. Satisfactory performance is defined as achieving competence as expected for entry-level 

administrators. 

 

At the end of the program and in the final section of the Candidate Portfolio for Administrative 

Field Experience/Administrative Internship and Signature Assignments (Appendix 2), a 

summative analysis takes place by the candidateôs advisor, the fieldwork supervisor (which may 

also be the candidateôs advisor), and the district mentor.  This evaluation is based on the 

numerous formative assessments that have taken place during the candidateôs progress through 

the preparation program and the accompanying embedded fieldwork activities.  The rating of the 

candidate is based upon a benchmark of achieving competence expected for entry-level 

administrators. 

 

The faculty of the Educational Leadership and Administration Program are fully cognizant of the 

benchmark of competence.  As noted in General Precondition 8, all faculty members are closely 

involved with the day-to-day work of school leaders either as leadership coaches for school and 

district leaders and/or as consultants to school districts, providing professional development to 

school leaders and teachers on a regular basis. 

 

The Educational Leadership and Administration Program utilizes the Descriptions of Practice 

(WestEd, 2003) as a guide in the development of criteria and rubrics for candidate expectations.  

The third category clearly states, ñPractice that meets the standardò, which is the basic criteria for 

the beginning or entry-level administrator.  The Descriptions of Practice may be found in 

Appendix 13. 

 

2. The program is designed to provide opportunities for candidates to learn how to maximize 

academic achievement for students for all ethnic, race, socioeconomic, cultural, academic, 
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linguistic or family backgrounds; gender, gender identity and sexual orientation; students 

with disabilities and advanced learners; and students with a combination of special 

instructional needs.  (See Program Standard 4). 

 

The great majority of the assessments in the program take diversity into account.  Assessment 

details may be found in Program Standard 4 and in the following courses and fieldwork 

activities:  

 

Assessment 

The following assignments and activities provide evidence of how this standard is met: 

 

EAD 261 

¶ Write to a prompt regarding equitable access to education (261 Signature Assignment 2) 

¶ Develop a profile of their school from various data sources (261 Signature Assignment 3) 

¶ Design a solution to a case study involving special needs students and students discipline 

issues (261 Signature Assignment 4) 

¶ Prepare a paper on changing the educational environment to produce a school culture of 

high achievement for all students (261 Signature Assignment 5) 

 

EAD 272  

¶ Perform a classroom learning walk to gather data about curriculum and instruction at the site 

(272 Signature Assignment 2 and Embedded Fieldwork Assignment 2) 

¶ Organize a formative assessment profile for a given school site (272 Signature Assignment 

3) 

¶ Interview a site leader interview regarding guaranteed and viable curriculum (272 

Embedded Fieldwork Assignment 1) 

¶ Design a faculty in-service (272 Embedded Fieldwork Assignment 3) 

 

EAD 262 

¶ Utilize a 12-step decision-making process for a school reform (262 Signature Assignment 

3a) 

¶ Develop a plan for the implementation of the reform for 3a (262 Signature Assignment 3b) 

¶ Develop a personal vision statement (262 Signature Assignment 2) 

 

EAD 274 

¶ Examine the school site Tier 1, 2, and 3 responses to intervention and develop desired 

outcomes and next steps (274 Signature Assignment 1) 

¶ Conduct an equity audit utilizing data from the school site (274 Signature Assignment 2) 

¶ Shadow a student from a selected group (274 Signature Assignment 3) 

 

EAD 263 

¶ Perform classroom walkthroughs (263 Embedded Fieldwork Assignment 2a) 

¶ Write a structured reflection from the walkthroughs (263 Embedded Fieldwork Assignment 

2b)  

¶ Perform a clinical supervision exercise with a teacher (263 Embedded Fieldwork 

Assignment 1) 
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¶ Develop a focused professional development plan (263 Signature Assignment 1) 

 

EAD 269 

¶ Prepare a Personal Professional Growth Plan and receive feedback from your supervisor 

(269 Signature Assignment 2) 

¶ Prepare documents for the culminating interview simulation (Statement of Philosophy, 

Resume, and Practicum response) (269 Signature Assignment 3) 

¶ Participate in an interview simulation for an entry-level administration position (269 

Embedded Fieldwork Assignment 4) 

¶ Prepare a capstone paper on the current state and desired state of your site (269 Signature 

Assignment 4) 
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Standard 12: Organizational Management for Student Learning 
 

Each candidate promotes the success of all students by ensuring management of the organization, 

operations, and resources for a safe, efficient, and effective learning environment. 

 

Each candidate: 

¶ sustains a safe, efficient, clean, well-maintained, and productive school environment that 

nurtures student learning and supports the professional growth of teachers and support 

staff 

 

EAD 261 

¶ Prepare a paper on changing the educational environment to produce a school culture of 

high achievement for all students (261 Signature Assignment 5) 

 

EAD 263 

¶ Develop a focused professional development plan (263 Signature Assignment 1) 

 

EAD 269 

¶ Prepare documents for the culminating interview simulation (Statement of Philosophy, 

Resume, and Practicum response) (269 Signature Assignment 3)  

¶ Participate in an interview simulation for an entry-level administration position (269 

Embedded Fieldwork Assignment 4) 

¶ Prepare a capstone paper on the current state and desired state of your site (269 Signature 

Assignment 4) 

 

 

¶ utilizes effective and nurturing practices in establishing student behavior management 

systems 

 

EAD 261 

¶ Design a solution to a case study involving special needs students and students discipline 

issues (261 Signature Assignment 4) 

 

EAD 274 

¶ Examine the school site Tier 1, 2, and 3 responses to intervention and develop desired 

outcomes and next steps (274 Signature Assignment 1) 

¶ Conduct an equity audit utilizing data from the school site (274 Signature Assignment 2) 

¶ Shadow a student from a selected group (274 Signature Assignment 3) 

 

EAD 269 

¶ Prepare documents for the culminating interview simulation (Statement of Philosophy, 

Resume, and Practicum response) (269 Signature Assignment 3)  

¶ Participate in an interview simulation for an entry-level administration position (269 

Embedded Fieldwork Assignment 4) 

¶ Prepare a capstone paper on the current state and desired state of your site (269 Signature 

Assignment 4) 
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¶ establishes, monitors and evaluates school structures, and processes that support student 

learning 

 

EAD 261 

¶ Write to a prompt regarding equitable access to education (261 Signature Assignment 2) 

¶ Prepare a paper on changing the educational environment to produce a school culture of 

high achievement for all students (261 Signature Assignment 5) 

 

EAD 272  

¶ Perform a classroom learning walk to gather data about curriculum and instruction at the site 

(272 Signature Assignment 2 and Embedded Fieldwork Assignment 2) 

¶ Organize a formative assessment profile for a given school site (272 Signature Assignment 

3) 

¶ Interview a site leader interview regarding guaranteed and viable curriculum (272 

Embedded Fieldwork Assignment 1) 

 

ERA 288 

¶ Write a description of a program to be evaluated, including key stakeholders, and evaluation 

questions (288 Signature Assignment 2) 

¶ Write a critique of an assessment instrument that is used in schools (288 Signature 

Assignment 3)  

¶ Prepare a program evaluation and present to the class (288 Signature Assignment 4) 

 

EAD 274 

¶ Examine the school site Tier 1, 2, and 3 responses to intervention and develop desired 

outcomes and next steps (274 Signature Assignment 1) 

¶ Conduct an equity audit utilizing data from the school site (274 Signature Assignment 2) 

¶ Shadow a student from a selected group (274 Signature Assignment 3) 

¶ Complete a snapshot update for each seminar (274 Signature Assignment 4) 

 

EAD 269 

¶ Attend a Board of Education meeting and an English Learner Advisory Council Meeting 

(269 Embedded Fieldwork Assignment 1) 

¶ Complete a budget template for the school site (269 Embedded Fieldwork Assignment 3) 

¶ Prepare documents for the culminating interview simulation (Statement of Philosophy, 

Resume, and Practicum response) (269 Signature Assignment 3)  

¶ Participate in an interview simulation for an entry-level administration position (269 

Embedded Fieldwork Assignment 4) 

¶ Prepare a capstone paper on the current state and desired state of your site (269 Signature 

Assignment 4) 

 

 

¶ utilizes effective systems management, organizational development, collaboration, 

problem-solving and decision-making techniques 
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EAD 261 

¶ Prepare a paper on changing the educational environment to produce a school culture of 

high achievement for all students (261 Signature Assignment 5) 

 

EAD 262 

¶ Utilize a 12-step decision-making process for a school reform (262 Signature Assignment 

3a) 

¶ Develop a plan for the implementation of the reform for 3a (262 Signature Assignment 3b) 

 

ERA 288 

¶ Write a description of a program to be evaluated, including key stakeholders, and evaluation 

questions (288 Signature Assignment 2) 

 

EAD 263 

¶ Develop a focused professional development plan (263 Signature Assignment 1) 

 

EAD 269 

¶ Prepare documents for the culminating interview simulation (Statement of Philosophy, 

Resume, and Practicum response) (269 Signature Assignment 3)  

¶ Participate in an interview simulation for an entry-level administration position (269 

Embedded Fieldwork Assignment 4) 

¶ Prepare a capstone paper on the current state and desired state of your site (269 Signature 

Assignment 4) 

 

 

¶ aligns fiscal, human and material resources to support the learning of all subgroups of 

students 

 

EAD 261 

¶ Write to a prompt regarding equitable access to education (261 Signature Assignment 2) 

¶ Prepare a paper on changing the educational environment to produce a school culture of 

high achievement for all students (261 Signature Assignment 5) 

 

EAD 272  

¶ Interview a site leader interview regarding guaranteed and viable curriculum (272 

Embedded Fieldwork Assignment 1) 

 

EAD 262 

¶ Utilize a 12-step decision-making process for a school reform (262 Signature Assignment 

3a) 

¶ Develop a plan for the implementation of the reform for 3a (262 Signature Assignment 3b) 
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EAD 274 

¶ Examine the school site Tier 1, 2, and 3 responses to intervention and develop desired 

outcomes and next steps (274 Signature Assignment 1) 

¶ Conduct an equity audit utilizing data from the school site (274 Signature Assignment 2) 

 

EAD 269 

¶ Complete a budget template for the school site (269 Embedded Fieldwork Assignment 3) 

¶ Prepare documents for the culminating interview simulation (Statement of Philosophy, 

Resume, and Practicum response) (269 Signature Assignment 3)  

¶ Participate in an interview simulation for an entry-level administration position (269 

Embedded Fieldwork Assignment 4) 

¶ Prepare a capstone paper on the current state and desired state of your site (269 Signature 

Assignment 4) 

 

 

¶ recruits, selects, monitors and evaluates staff 

 

EAD 261 

¶ Shadow an educational leader and ask a series of open-ended questions designed by the 

class, with vision being a primary question (261 Signature Assignment 1) 

 

EAD 272  

¶ Perform a classroom learning walk to gather data about curriculum and instruction at the site 

(272 Signature Assignment 2 and Embedded Fieldwork Assignment 2) 

 

EAD 263 

¶ Perform a clinical supervision exercise with a teacher (263 Embedded Fieldwork 

Assignment 1) 

¶ Perform classroom walkthroughs (263 Embedded Fieldwork Assignment 2a) 

¶ Write a structured reflection from the walkthroughs (263 Embedded Fieldwork Assignment 

2b) 

 

EAD 269 

¶ Participate in an interview simulation for an entry-level administration position (269 

Embedded Fieldwork Assignment 4) 

 

¶ manages legal and contractual agreements and records in ways that foster a professional 

work environment and secure privacy and confidentiality for all students and staff 

 

EAD 269 

¶ Prepare documents for the culminating interview simulation (Statement of Philosophy, 

Resume, and Practicum response) (269 Signature Assignment 3)  

¶ Participate in an interview simulation for an entry-level administration position (269 

Embedded Fieldwork Assignment 4) 

¶ Prepare a capstone paper on the current state and desired state of your site (269 Signature 

Assignment 4) 
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Program Planning Prompts: 

1. Satisfactory performance is defined as achieving competence as expected for entry-level 

administrators. 

At the end of the program and in the final section of the Candidate Portfolio for 

Administrative Field Experience/Administrative Internship and Signature Assignments 

(Appendix 2), a summative analysis takes place by the candidateôs advisor, the fieldwork 

supervisor (which may also be the candidateôs advisor), and the district mentor.  This 

evaluation is based on the numerous formative assessments that have taken place during the 

candidateôs progress through the preparation program and the accompanying embedded 

fieldwork activities.  The rating of the candidate is based upon a benchmark of achieving 

competence expected for entry-level administrators. 

 

The faculty of the Educational Leadership and Administration Program are fully cognizant of 

the benchmark of competence.  As noted in General Precondition 8, all faculty members are 

closely involved with the day-to-day work of school leaders either as leadership coaches for 

school and district leaders and/or as consultants to school districts, providing professional 

development to school leaders and teachers on a regular basis. 

 

The Educational Leadership and Administration Program utilizes the Descriptions of Practice 

(WestEd, 2003) as a guide in the development of criteria and rubrics for candidate 

expectations.  The third category clearly states, ñPractice that meets the standardò, which is 

the basic criteria for the beginning or entry-level administrator.  The Descriptions of Practice 

may be found in Appendix 13. 

 

2. The program is designed to provide opportunities for candidates to learn how to maximize 

academic achievement for students for all ethnic, race, socioeconomic, cultural, academic, 

linguistic or family backgrounds; gender, gender identity and sexual orientation;  students 

with disabilities and advanced learners; and students with a combination of special 

instructional needs.  (See Program Standard 4). 

 

The great majority of the assessments in the program take diversity into account.  Assessment 

details may be found in Program Standard 4 and in the following courses and fieldwork 

activities:  

 

Assessment 

The following assignments and activities provide evidence of how this standard is met: 

 

EAD 261 

¶ Write to a prompt regarding equitable access to education (261 Signature Assignment 2) 

¶ Develop a profile of their school from various data sources (261 Signature Assignment 3) 

¶ Design a solution to a case study involving special needs students and students discipline 

issues (261 Signature Assignment 4) 

¶ Prepare a paper on changing the educational environment to produce a school culture of 

high achievement for all students (261 Signature Assignment 5) 
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EAD 272  

¶ Perform a classroom learning walk to gather data about curriculum and instruction at the site 

(272 Signature Assignment 2 and Embedded Fieldwork Assignment 2) 

¶ Organize a formative assessment profile for a given school site (272 Signature Assignment 

3) 

¶ Interview a site leader interview regarding guaranteed and viable curriculum (272 

Embedded Fieldwork Assignment 1) 

¶ Design a faculty in-service (272 Embedded Fieldwork Assignment 3) 

 

EAD 262 

¶ Utilize a 12-step decision-making process for a school reform (262 Signature Assignment 

3a) 

¶ Develop a plan for the implementation of the reform for 3a (262 Signature Assignment 3b) 

¶ Develop a personal vision statement (262 Signature Assignment 2) 

 

EAD 274 

¶ Examine the school site Tier 1, 2, and 3 responses to intervention and develop desired 

outcomes and next steps (274 Signature Assignment 1) 

¶ Conduct an equity audit utilizing data from the school site (274 Signature Assignment 2) 

¶ Shadow a student from a selected group (274 Signature Assignment 3) 

 

EAD 263 

¶ Perform classroom walkthroughs (263 Embedded Fieldwork Assignment 2a) 

¶ Write a structured reflection from the walkthroughs (263 Embedded Fieldwork Assignment 

2b)  

¶ Perform a clinical supervision exercise with a teacher (263 Embedded Fieldwork 

Assignment 1) 

¶ Develop a focused professional development plan (263 Signature Assignment 1) 

 

EAD 269 

¶ Prepare a Personal Professional Growth Plan and receive feedback from your supervisor 

(269 Signature Assignment 2) 

¶ Prepare documents for the culminating interview simulation (Statement of Philosophy, 

Resume, and Practicum response) (269 Signature Assignment 3) 

¶ Participate in an interview simulation for an entry-level administration position (269 

Embedded Fieldwork Assignment 4) 

¶ Prepare a capstone paper on the current state and desired state of your site (269 Signature 

Assignment 4) 
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Standard 13: Working with Diverse Families and Communities 
 

Each candidate promotes the success of all students by collaborating with families and 

community members, responding to diverse community interests and needs, and mobilizing 

community resources. 

 

Each candidate: 

¶ recognizes and respects the goals and aspirations of diverse family and community 

groups 

 

EAD 261 

¶ Write to a prompt regarding equitable access to education (261 Signature Assignment 2) 

 

EAD 274 

¶ Examine the school site Tier 1, 2, and 3 responses to intervention and develop desired 

outcomes and next steps (274 Signature Assignment 1) 

¶ Conduct an equity audit utilizing data from the school site (274 Signature Assignment 2) 

¶ Shadow a student from a selected group (274 Signature Assignment 3) 

¶ Complete a snapshot update for each seminar (274 Signature Assignment 4) 

 

EAD 269 

¶ Prepare documents for the culminating interview simulation (Statement of Philosophy, 

Resume, and Practicum response) (269 Signature Assignment 3)  

¶ Participate in an interview simulation for an entry-level administration position (269 

Embedded Fieldwork Assignment 4) 

¶ Prepare a capstone paper on the current state and desired state of your site (269 Signature 

Assignment 4) 

 

 

¶ values diverse community stakeholder groups and treats all with fairness and respect 

 

EAD 261 

¶ Write to a prompt regarding equitable access to education (261 Signature Assignment 2) 

¶ Develop a profile of their school from various data sources (261 Signature Assignment 3) 

 

EAD 262 

¶ Develop a personal vision statement (262 Signature Assignment 2) 

 

EAD 274 

¶ Conduct an equity audit utilizing data from the school site (274 Signature Assignment 2) 

¶ Shadow a student from a selected group (274 Signature Assignment 3) 

¶ Complete a snapshot update for each seminar (274 Signature Assignment 4) 
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EAD 269 

¶ Attend a Board of Education meeting and an English Learner Advisory Council Meeting 

(269 Embedded Fieldwork Assignment 1) 

¶ Prepare documents for the culminating interview simulation (Statement of Philosophy, 

Resume, and Practicum response) (269 Signature Assignment 3)  

¶ Participate in an interview simulation for an entry-level administration position (269 

Embedded Fieldwork Assignment 4) 

¶ Prepare a capstone paper on the current state and desired state of your site (269 Signature 

Assignment 4) 

 

 

¶ incorporates information about family and community expectations into school decision-

making activities 

 

EAD 261 

¶ Write to a prompt regarding equitable access to education (261 Signature Assignment 2) 

¶ Develop a profile of their school from various data sources (261 Signature Assignment 3) 

¶ Design a solution to a case study involving special needs students and students discipline 

issues (261 Signature Assignment 4) 

¶ Prepare a paper on changing the educational environment to produce a school culture of 

high achievement for all students 261 Signature Assignment 5 

 

EAD 262 

¶ Gather data on personal leadership characteristics using a 360-Degree Feedback process 

(262 Signature Assignment 1a) 

¶ Write a reflection paper on the results of the personal assessment (262 Signature Assignment 

1b) 

¶ Develop a personal vision statement (262 Signature Assignment 2) 

 

EAD 274 

¶ Conduct an equity audit utilizing data from the school site (274 Signature Assignment 2) 

¶ Shadow a student from a selected group (274 Signature Assignment 3) 

¶ Complete a snapshot update for each seminar (274 Signature Assignment 4) 

 

EAD 269 

¶ Attend a Board of Education meeting and an English Learner Advisory Council Meeting 

(269 Embedded Fieldwork Assignment 1) 

¶ Prepare documents for the culminating interview simulation (Statement of Philosophy, 

Resume, and Practicum response) (269 Signature Assignment 3)  

¶ Participate in an interview simulation for an entry-level administration position (269 

Embedded Fieldwork Assignment 4) 

¶ Prepare a capstone paper on the current state and desired state of your site (269 Signature 

Assignment 4) 
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¶ strengthens the school through the establishment of community, business, institutional, 

and civic partnerships 

 

EAD 261 

¶ Shadow an educational leader and ask a series of open-ended questions designed by the 

class, with vision being a primary question (261 Signature Assignment 1) 

¶ Develop a profile of their school from various data sources (261 Signature Assignment 3) 

¶ Prepare a paper on changing the educational environment to produce a school culture of 

high achievement for all students 261 Signature Assignment 5 

 

EAD 269 

¶ Prepare documents for the culminating interview simulation (Statement of Philosophy, 

Resume, and Practicum response) (269 Signature Assignment 3)  

¶ Participate in an interview simulation for an entry-level administration position (269 

Embedded Fieldwork Assignment 4) 

¶ Prepare a capstone paper on the current state and desired state of your site (269 Signature 

Assignment 4) 

 

 

¶ communicates information about the school on a regular and predictable basis through a 

variety of media 

 

EAD 261 

¶ Shadow an educational leader and ask a series of open-ended questions designed by the 

class, with vision being a primary question (261 Signature Assignment 1) 

¶ Prepare a paper on changing the educational environment to produce a school culture of 

high achievement for all students 261 Signature Assignment 5 

 

EAD 269 

¶ Attend a Board of Education meeting and an English Learner Advisory Council Meeting 

(269 Embedded Fieldwork Assignment 1) 

¶ Prepare documents for the culminating interview simulation (Statement of Philosophy, 

Resume, and Practicum response) (269 Signature Assignment 3)  

¶ Participate in an interview simulation for an entry-level administration position (269 

Embedded Fieldwork Assignment 4) 

¶ Prepare a capstone paper on the current state and desired state of your site (269 Signature 

Assignment 4) 

 

 

¶ supports the equitable success of all students and all subgroups of students by mobilizing 

and leveraging community support services 

 

EAD 261 

¶ Shadow an educational leader and ask a series of open-ended questions designed by the 

class, with vision being a primary question (261 Signature Assignment 1) 

¶ Write to a prompt regarding equitable access to education (261 Signature Assignment 2) 
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¶ Prepare a paper on changing the educational environment to produce a school culture of 

high achievement for all students 261 Signature Assignment 5 

 

EAD 269 

¶ Attend a Board of Education meeting and an English Learner Advisory Council Meeting 

(269 Embedded Fieldwork Assignment 1) 

¶ Prepare documents for the culminating interview simulation (Statement of Philosophy, 

Resume, and Practicum response) (269 Signature Assignment 3)  

¶ Participate in an interview simulation for an entry-level administration position (269 

Embedded Fieldwork Assignment 4) 

¶ Prepare a capstone paper on the current state and desired state of your site (269 Signature 

Assignment 4) 

 

 

Program Planning Prompts: 

1. Satisfactory performance is defined as achieving competence as expected for entry-level 

administrators. 

 

At the end of the program and in the final section of the Candidate Portfolio for Administrative 

Field Experience/Administrative Internship and Signature Assignments (Appendix 2), a 

summative analysis takes place by the candidateôs advisor, the fieldwork supervisor (which may 

also be the candidateôs advisor), and the district mentor.  This evaluation is based on the 

numerous formative assessments that have taken place during the candidateôs progress through 

the preparation program and the accompanying embedded fieldwork activities.  The rating of the 

candidate is based upon a benchmark of achieving competence expected for entry-level 

administrators. 

 

The faculty of the Educational Leadership and Administration Program are fully cognizant of the 

benchmark of competence.  As noted in General Precondition 8, all faculty members are closely 

involved with the day-to-day work of school leaders either as leadership coaches for school and 

district leaders and/or as consultants to school districts, providing professional development to 

school leaders and teachers on a regular basis. 

 

The Educational Leadership and Administration Program utilizes the Descriptions of Practice 

(WestEd, 2003) as a guide in the development of criteria and rubrics for candidate expectations.  

The third category clearly states, ñPractice that meets the standardò, which is the basic criteria 

for the beginning or entry-level administrator.  The Descriptions of Practice may be found in 

Appendix 13. 

 

2. The program is designed to provide opportunities for candidates to learn how to maximize 

academic achievement for students for all ethnic, race, socioeconomic, cultural, academic, 

linguistic or family backgrounds; gender, gender identity and sexual orientation;  students 

with disabilities and advanced learners; and students with a combination of special 

instructional needs.  (See Program Standard 4). 
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The great majority of the assessments in the program take diversity into account.  Assessment 

details may be found in Program Standard 4 and in the following courses and fieldwork 

activities:  

 

Assessment 

The following assignments and activities provide evidence of how this standard is met: 

 

EAD 261 

¶ Write to a prompt regarding equitable access to education (261 Signature Assignment 2) 

¶ Develop a profile of their school from various data sources (261 Signature Assignment 3) 

¶ Design a solution to a case study involving special needs students and students discipline 

issues (261 Signature Assignment 4) 

¶ Prepare a paper on changing the educational environment to produce a school culture of 

high achievement for all students (261 Signature Assignment 5) 

 

EAD 272  

¶ Perform a classroom learning walk to gather data about curriculum and instruction at the site 

(272 Signature Assignment 2 and Embedded Fieldwork Assignment 2) 

¶ Organize a formative assessment profile for a given school site (272 Signature Assignment 

3) 

¶ Interview a site leader interview regarding guaranteed and viable curriculum (272 

Embedded Fieldwork Assignment 1) 

¶ Design a faculty in-service (272 Embedded Fieldwork Assignment 3) 

 

EAD 262 

¶ Utilize a 12-step decision-making process for a school reform (262 Signature Assignment 

3a) 

¶ Develop a plan for the implementation of the reform for 3a (262 Signature Assignment 3b) 

¶ Develop a personal vision statement (262 Signature Assignment 2) 

 

EAD 274 

¶ Examine the school site Tier 1, 2, and 3 responses to intervention and develop desired 

outcomes and next steps (274 Signature Assignment 1) 

¶ Conduct an equity audit utilizing data from the school site (274 Signature Assignment 2) 

¶ Shadow a student from a selected group (274 Signature Assignment 3) 

 

EAD 263 

¶ Perform classroom walkthroughs (263 Embedded Fieldwork Assignment 2a) 

¶ Write a structured reflection from the walkthroughs (263 Embedded Fieldwork Assignment 

2b)  

¶ Perform a clinical supervision exercise with a teacher (263 Embedded Fieldwork 

Assignment 1) 

¶ Develop a focused professional development plan (263 Signature Assignment 1) 

 

EAD 269 
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¶ Prepare a Personal Professional Growth Plan and receive feedback from your supervisor 

(269 Signature Assignment 2) 

¶ Prepare documents for the culminating interview simulation (Statement of Philosophy, 

Resume, and Practicum response) (269 Signature Assignment 3) 

¶ Participate in an interview simulation for an entry-level administration position (269 

Embedded Fieldwork Assignment 4) 

¶ Prepare a capstone paper on the current state and desired state of your site (269 Signature 

Assignment 4) 
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Standard 14: Personal Ethics and Leadership Capacity 
 

Each candidate promotes the success of all students by modeling a personal code of ethics and 

developing professional leadership capacity. 

 

Each candidate: 

¶ models personal and professional ethics, integrity, justice, and fairness, and expects the 

same behaviors from others 

 

EAD 261 

¶ Shadow an educational leader and ask a series of open-ended questions designed by the 

class, with vision being a primary question (261 Signature Assignment 1) 

 

EAD 262 

¶ Gather data on personal leadership characteristics using a 360-Degree Feedback process 

(262 Signature Assignment 1a) 

¶ Write a reflection paper on the results of the personal assessment (262 Signature Assignment 

1b) 

¶ Develop a personal vision statement (262 Signature Assignment 2) 

 

EAD 269 

¶ Prepare documents for the culminating interview simulation (Statement of Philosophy, 

Resume, and Practicum response) (269 Signature Assignment 3)  

¶ Participate in an interview simulation for an entry-level administration position (269 

Embedded Fieldwork Assignment 4) 

¶ Prepare a capstone paper on the current state and desired state of your site (269 Signature 

Assignment 4) 

 

 

¶ protects the rights and confidentiality of students and staff 

 

EAD 262 

¶ Gather data on personal leadership characteristics using a 360-Degree Feedback process 

(262 Signature Assignment 1a) 

¶ Write a reflection paper on the results of the personal assessment (262 Signature Assignment 

1b) 

¶ Develop a personal vision statement (262 Signature Assignment 2) 

 

EAD 269 

¶ Prepare documents for the culminating interview simulation (Statement of Philosophy, 

Resume, and Practicum response) (269 Signature Assignment 3)  

¶ Participate in an interview simulation for an entry-level administration position (269 

Embedded Fieldwork Assignment 4) 

 

 

¶ uses the influence of office to enhance the educational program, not personal gain 
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EAD 261 

¶ Shadow an educational leader and ask a series of open-ended questions designed by the 

class, with vision being a primary question (261 Signature Assignment 1) 

 

EAD 262 

¶ Gather data on personal leadership characteristics using a 360-Degree Feedback process 

(262 Signature Assignment 1a) 

¶ Write a reflection paper on the results of the personal assessment (262 Signature Assignment 

1b) 

¶ Develop a personal vision statement (262 Signature Assignment 2) 

 

EAD 269 

¶ Prepare documents for the culminating interview simulation (Statement of Philosophy, 

Resume, and Practicum response) (269 Signature Assignment 3)  

¶ Participate in an interview simulation for an entry-level administration position (269 

Embedded Fieldwork Assignment 4) 

 

 

¶ makes and communicates decisions based upon relevant data and research about effective 

teaching and learning, leadership, management practices and equity 

 

EAD 261 

¶ Shadow an educational leader and ask a series of open-ended questions designed by the 

class, with vision being a primary question (261 Signature Assignment 1) 

¶ Write to a prompt regarding equitable access to education (261 Signature Assignment 2) 

¶ Develop a profile of their school from various data sources (261 Signature Assignment 3) 

¶ Prepare a paper on changing the educational environment to produce a school culture of 

high achievement for all students (261 Signature Assignment 5) 

 

EAD 272  

¶ Perform a classroom learning walk to gather data about curriculum and instruction at the site 

(272 Signature Assignment 2 and Embedded Fieldwork Assignment 2) 

¶ Organize a formative assessment profile for a given school site (272 Signature Assignment 

3) 

¶ Interview a site leader interview regarding guaranteed and viable curriculum (272 

Embedded Fieldwork Assignment 1) 

 

EAD 262 

¶ Utilize a 12-step decision-making process for a school reform (262 Signature Assignment 

3a) 

¶ Develop a plan for the implementation of the reform for 3a (262 Signature Assignment 3b) 
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ERA 288 

¶ Review student achievement data websites and compare the achievement of the candidateôs 

school to two other schools (288 Signature Assignment 1)  

¶ Write a description of a program to be evaluated, including key stakeholders, and evaluation 

questions (288 Signature Assignment 2) 

¶ Prepare a program evaluation and present to the class (288 Signature Assignment 4) 

 

EAD 274 

¶ Examine the school site Tier 1, 2, and 3 responses to intervention and develop desired 

outcomes and next steps (274 Signature Assignment 1) 

¶ Conduct an equity audit utilizing data from the school site (274 Signature Assignment 2) 

¶ Shadow a student from a selected group (274 Signature Assignment 3) 

¶ Complete a snapshot update for each seminar (274 Signature Assignment 4) 

 

EAD 263 

¶ Perform a clinical supervision exercise with a teacher (263 Embedded Fieldwork 

Assignment 1) 

¶ Perform classroom walkthroughs (263 Embedded Fieldwork Assignment 2a) 

¶ Write a structured reflection from the walkthroughs (263 Embedded Fieldwork Assignment 

2b) 

¶ Develop a focused professional development plan (263 Signature Assignment 1) 

 

EAD 269 

¶ Prepare documents for the culminating interview simulation (Statement of Philosophy, 

Resume, and Practicum response) (269 Signature Assignment 3)  

¶ Participate in an interview simulation for an entry-level administration position (269 

Embedded Fieldwork Assignment 4) 

¶ Prepare a capstone paper on the current state and desired state of your site (269 Signature 

Assignment 4) 

 

 

¶ demonstrates knowledge of the standards-based curriculum and the ability to integrate 

and articulate programs throughout the grades 

 

EAD 261 

¶ Develop a profile of their school from various data sources (261 Signature Assignment 3) 

¶ Prepare a paper on changing the educational environment to produce a school culture of 

high achievement for all students (261 Signature Assignment 5) 

 

EAD 272  

¶ Create an academic scrapbook for one grade level of English Language Arts Content 

Standards (272 Signature Assignment 1) 

¶ Perform a classroom learning walk to gather data about curriculum and instruction at the site 

(272 Signature Assignment 2 and Embedded Fieldwork Assignment 2) 

¶ Organize a formative assessment profile for a given school site (272 Signature Assignment 

3) 
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EAD 274 

¶ Examine the school site Tier 1, 2, and 3 responses to intervention and develop desired 

outcomes and next steps (274 Signature Assignment 1) 

¶ Conduct an equity audit utilizing data from the school site (274 Signature Assignment 2) 

 

EAD 263 

¶ Perform a clinical supervision exercise with a teacher (263 Embedded Fieldwork 

Assignment 1) 

¶ Perform classroom walkthroughs (263 Embedded Fieldwork Assignment 2a) 

¶ Write a structured reflection from the walkthroughs (263 Embedded Fieldwork Assignment 

2b) 

¶ Develop a focused professional development plan (263 Signature Assignment 1) 

 

EAD 269 

¶ Prepare documents for the culminating interview simulation (Statement of Philosophy, 

Resume, and Practicum response) (269 Signature Assignment 3)  

¶ Participate in an interview simulation for an entry-level administration position (269 

Embedded Fieldwork Assignment 4) 

¶ Prepare a capstone paper on the current state and desired state of your site (269 Signature 

Assignment 4) 

 

 

¶ demonstrates skills in decision-making, problem solving, change management, planning, 

conflict management, and evaluation and fosters and develops those skills in others 

 

EAD 261 

¶ Prepare a paper on changing the educational environment to produce a school culture of 

high achievement for all students 261 Signature Assignment 5 

 

EAD 262 

¶ Utilize a 12-step decision-making process for a school reform (262 Signature Assignment 

3a) 

¶ Develop a plan for the implementation of the reform for 3a (262 Signature Assignment 3b) 

 

EAD 269 

¶ Participate in an interview simulation for an entry-level administration position (269 

Embedded Fieldwork Assignment 4) 

 

 

¶ reflects on personal leadership practices and recognizes their impact and influence on the 

performance of others 

 

EAD 261 

¶ Shadow an educational leader and ask a series of open-ended questions designed by the 

class, with vision being a primary question (261 Signature Assignment 1) 
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¶ Prepare a paper on changing the educational environment to produce a school culture of 

high achievement for all students 261 Signature Assignment 5 

 

EAD 262 

¶ Gather data on personal leadership characteristics using a 360-Degree Feedback process 

(262 Signature Assignment 1a) 

¶ Write a reflection paper on the results of the personal assessment (262 Signature Assignment 

1b) 

¶ Develop a personal vision statement (262 Signature Assignment 2) 

 

EAD 269 

¶ Prepare documents for the culminating interview simulation (Statement of Philosophy, 

Resume, and Practicum response) (269 Signature Assignment 3)  

¶ Participate in an interview simulation for an entry-level administration position (269 

Embedded Fieldwork Assignment 4) 

¶ Prepare a capstone paper on the current state and desired state of your site (269 Signature 

Assignment 4) 

 

 

¶ engages in professional and personal development 

 

EAD 262 

¶ Gather data on personal leadership characteristics using a 360-Degree Feedback process 

(262 Signature Assignment 1a) 

¶ Write a reflection paper on the results of the personal assessment (262 Signature Assignment 

1b) 

¶ Develop a personal vision statement (262 Signature Assignment 2) 

 

EAD 263 

¶ Develop a focused professional development plan (263 Signature Assignment 1) 

 

EAD 269 

¶ Prepare a Personal Professional Growth Plan and receive feedback from your supervisor 

(269 Signature Assignment 2) 

¶ Prepare documents for the culminating interview simulation (Statement of Philosophy, 

Resume, and Practicum response) (269 Signature Assignment 3)  

¶ Participate in an interview simulation for an entry-level administration position (269 

Embedded Fieldwork Assignment 4) 

¶ Prepare a capstone paper on the current state and desired state of your site (269 Signature 

Assignment 4) 

 

 

¶ encourages and inspires others to higher levels of performance, commitment, and 

motivation 

 

EAD 261 
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¶ Prepare a paper on changing the educational environment to produce a school culture of 

high achievement for all students 261 Signature Assignment 5 

 

EAD 272  

¶ Interview a site leader interview regarding guaranteed and viable curriculum (272 

Embedded Fieldwork Assignment 1) 

¶ Design a faculty in-service (272 Embedded Fieldwork Assignment 3) 

 

EAD 262 

¶ Gather data on personal leadership characteristics using a 360-Degree Feedback process 

(262 Signature Assignment 1a) 

¶ Write a reflection paper on the results of the personal assessment (262 Signature Assignment 

1b) 

¶ Develop a personal vision statement (262 Signature Assignment 2) 

¶ Utilize a 12-step decision-making process for a school reform (262 Signature Assignment 

3a) 

¶ Develop a plan for the implementation of the reform for 3a (262 Signature Assignment 3b) 

 

EAD 263 

¶ Develop a focused professional development plan (263 Signature Assignment 1) 

 

EAD 269 

¶ Prepare a Personal Professional Growth Plan and receive feedback from your supervisor 

(269 Signature Assignment 2) 

¶ Prepare documents for the culminating interview simulation (Statement of Philosophy, 

Resume, and Practicum response) (269 Signature Assignment 3)  

¶ Participate in an interview simulation for an entry-level administration position (269 

Embedded Fieldwork Assignment 4) 

¶ Prepare a capstone paper on the current state and desired state of your site (269 Signature 

Assignment 4) 

 

 

¶ sustains personal motivation, commitment, energy and health by balancing professional 

and personal responsibilities 

 

EAD 261 

¶ Shadow an educational leader and ask a series of open-ended questions designed by the 

class, with vision being a primary question (261 Signature Assignment 1) 

 

EAD 269 

¶ Prepare a Personal Professional Growth Plan and receive feedback from your supervisor 

(269 Signature Assignment 2) 

¶ Prepare documents for the culminating interview simulation (Statement of Philosophy, 

Resume, and Practicum response) (269 Signature Assignment 3)  

¶ Participate in an interview simulation for an entry-level administration position (269 

Embedded Fieldwork Assignment 4) 
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¶ Prepare a capstone paper on the current state and desired state of your site (269 Signature 

Assignment 4) 

 

 

Program Planning Prompts: 

1. Satisfactory performance is defined as achieving competence as expected for entry-level 

administrators. 

 

At the end of the program and in the final section of the Candidate Portfolio for Administrative 

Field Experience/Administrative Internship and Signature Assignments (Appendix 2), a 

summative analysis takes place by the candidateôs advisor, the fieldwork supervisor (which may 

also be the candidateôs advisor), and the district mentor.  This evaluation is based on the 

numerous formative assessments that have taken place during the candidateôs progress through 

the preparation program and the accompanying embedded fieldwork activities.  The rating of the 

candidate is based upon a benchmark of achieving competence expected for entry-level 

administrators. 

 

The faculty of the Educational Leadership and Administration Program are fully cognizant of the 

benchmark of competence.  As noted in General Precondition 8, all faculty members are closely 

involved with the day-to-day work of school leaders either as leadership coaches for school and 

district leaders and/or as consultants to school districts, providing professional development to 

school leaders and teachers on a regular basis. 

 

The Educational Leadership and Administration Program utilizes the Descriptions of Practice 

(WestEd, 2003) as a guide in the development of criteria and rubrics for candidate expectations.  

The third category clearly states, ñPractice that meets the standardò, which is the basic criteria 

for the beginning or entry-level administrator.  The Descriptions of Practice may be found in 

Appendix 13. 

 

2. The program is designed to provide opportunities for candidates to learn how to maximize 

academic achievement for students for all ethnic, race, socioeconomic, cultural, academic, 

linguistic or family backgrounds; gender, gender identity and sexual orientation;  students 

with disabilities and advanced learners; and students with a combination of special 

instructional needs.  (See Program Standard 4). 

 

The great majority of the assessments in the program take diversity into account.  Assessment 

details may be found in Program Standard 4 and in the following courses and fieldwork 

activities:  

 

Assessment 

The following assignments and activities provide evidence of how this standard is met: 

 

EAD 261 

¶ Write to a prompt regarding equitable access to education (261 Signature Assignment 2) 

¶ Develop a profile of their school from various data sources (261 Signature Assignment 3) 
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¶ Design a solution to a case study involving special needs students and students discipline 

issues (261 Signature Assignment 4) 

¶ Prepare a paper on changing the educational environment to produce a school culture of 

high achievement for all students 261 Signature Assignment 5 

 

EAD 272  

¶ Perform a classroom learning walk to gather data about curriculum and instruction at the site 

(272 Signature Assignment 2 and Embedded Fieldwork Assignment 2) 

¶ Organize a formative assessment profile for a given school site (272 Signature Assignment 

3) 

¶ Interview a site leader interview regarding guaranteed and viable curriculum (272 

Embedded Fieldwork Assignment 1) 

¶ Design a faculty in-service (272 Embedded Fieldwork Assignment 3) 

 

EAD 262 

¶ Utilize a 12-step decision-making process for a school reform (262 Signature Assignment 

3a) 

¶ Develop a plan for the implementation of the reform for 3a (262 Signature Assignment 3b) 

¶ Develop a personal vision statement (262 Signature Assignment 2) 

 

EAD 274 

¶ Examine the school site Tier 1, 2, and 3 responses to intervention and develop desired 

outcomes and next steps (274 Signature Assignment 1) 

¶ Conduct an equity audit utilizing data from the school site (274 Signature Assignment 2) 

¶ Shadow a student from a selected group (274 Signature Assignment 3) 

 

EAD 263 

¶ Perform classroom walkthroughs (263 Embedded Fieldwork Assignment 2a) 

¶ Write a structured reflection from the walkthroughs (263 Embedded Fieldwork Assignment 

2b)  

¶ Perform a clinical supervision exercise with a teacher (263 Embedded Fieldwork 

Assignment 1) 

¶ Develop a focused professional development plan (263 Signature Assignment 1) 

 

EAD 269 

¶ Prepare a Personal Professional Growth Plan and receive feedback from your supervisor 

(269 Signature Assignment 2) 

¶ Prepare documents for the culminating interview simulation (Statement of Philosophy, 

Resume, and Practicum response) (269 Signature Assignment 3) 

¶ Participate in an interview simulation for an entry-level administration position (269 

Embedded Fieldwork Assignment 4) 

¶ Prepare a capstone paper on the current state and desired state of your site (269 Signature 

Assignment 4) 
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Standard 15: Political, Social, Economic, Legal and Cultural Understanding 
 

Each candidate promotes the success of all students by understanding, responding to, and 

influencing the larger political, social, economic, legal, and cultural context. 

 

Each candidate: 

¶ works with the governing board and district and local leaders to influence policies that 

benefit students and support the improvement of teaching and learning 

 

EAD 261 

¶ Shadow an educational leader and ask a series of open-ended questions designed by the 

class, with vision being a primary question (261 Signature Assignment 1) 

¶ Write to a prompt regarding equitable access to education (261 Signature Assignment 2) 

¶ Prepare a paper on changing the educational environment to produce a school culture of 

high achievement for all students (261 Signature Assignment 5) 

 

EAD 272  

¶ Interview a site leader interview regarding guaranteed and viable curriculum (272 

Embedded Fieldwork Assignment 1) 

 

EAD 269 

¶ Attend a Board of Education meeting and an English Learner Advisory Council Meeting 

(269 Embedded Fieldwork Assignment 1) 

¶ Prepare documents for the culminating interview simulation (Statement of Philosophy, 

Resume, and Practicum response) (269 Signature Assignment 3)  

¶ Participate in an interview simulation for an entry-level administration position (269 

Embedded Fieldwork Assignment 4) 

¶ Prepare a capstone paper on the current state and desired state of your site (269 Signature 

Assignment 4) 

 

 

¶ influences and supports public policies that ensure the equitable distribution of resources 

and support for all subgroups of students 

 

EAD 261 

¶ Shadow an educational leader and ask a series of open-ended questions designed by the 

class, with vision being a primary question (261 Signature Assignment 1) 

¶ Write to a prompt regarding equitable access to education (261 Signature Assignment 2) 

¶ Prepare a paper on changing the educational environment to produce a school culture of 

high achievement for all students (261 Signature Assignment 5) 

 

EAD 272  

¶ Interview a site leader interview regarding guaranteed and viable curriculum (272 

Embedded Fieldwork Assignment 1) 

 

EAD 269 
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¶ Attend a Board of Education meeting and an English Learner Advisory Council Meeting 

(269 Embedded Fieldwork Assignment 1) 

¶ Prepare documents for the culminating interview simulation (Statement of Philosophy, 

Resume, and Practicum response) (269 Signature Assignment 3)  

¶ Participate in an interview simulation for an entry-level administration position (269 

Embedded Fieldwork Assignment 4) 

¶ Prepare a capstone paper on the current state and desired state of your site (269 Signature 

Assignment 4) 

 

 

¶ ensures that the school operates consistently within the parameters of federal, state, and 

local laws, policies, regulations and statutory requirements 

 

EAD 269 

¶ Participate in a presentation by a local legal expert on school site legal issues (269 Session 3 

activity) 

¶ Prepare documents for the culminating interview simulation (Statement of Philosophy, 

Resume, and Practicum response) (269 Signature Assignment 3)  

¶ Participate in an interview simulation for an entry-level administration position (269 

Embedded Fieldwork Assignment 4) 

¶ Prepare a capstone paper on the current state and desired state of your site (269 Signature 

Assignment 4) 

 

 

¶ generates support for the school by two-way communication with key decision-makers in 

the school community 

 

EAD 261 

¶ Write to a prompt regarding equitable access to education (261 Signature Assignment 2) 

¶ Prepare a paper on changing the educational environment to produce a school culture of 

high achievement for all students (261 Signature Assignment 5) 

 

EAD 272  

¶ Interview a site leader interview regarding guaranteed and viable curriculum (272 

Embedded Fieldwork Assignment 1) 

 

EAD 269 

¶ Attend a Board of Education meeting and an English Learner Advisory Council Meeting 

(269 Embedded Fieldwork Assignment 1) 

¶ Prepare documents for the culminating interview simulation (Statement of Philosophy, 

Resume, and Practicum response) (269 Signature Assignment 3)  

¶ Participate in an interview simulation for an entry-level administration position (269 

Embedded Fieldwork Assignment 4) 

¶ Prepare a capstone paper on the current state and desired state of your site (269 Signature 

Assignment 4) 
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¶ views him/herself as a leader of a team and also as a member of a larger team 

 

EAD 261 

¶ Shadow an educational leader and ask a series of open-ended questions designed by the 

class, with vision being a primary question (261 Signature Assignment 1) 

 

EAD 262 

¶ Gather data on personal leadership characteristics using a 360-Degree Feedback process 

(262 Signature Assignment 1a) 

¶ Write a reflection paper on the results of the personal assessment (262 Signature Assignment 

1b) 

¶ Develop a personal vision statement (262 Signature Assignment 2) 

 

 

¶ opens the school to the public and welcomes and facilitates constructive conversations 

about how to improve student learning and achievement 

 

EAD 269 

¶ Prepare documents for the culminating interview simulation (Statement of Philosophy, 

Resume, and Practicum response) (269 Signature Assignment 3)  

¶ Participate in an interview simulation for an entry-level administration position (269 

Embedded Fieldwork Assignment 4) 

¶ Prepare a capstone paper on the current state and desired state of your site (269 Signature 

Assignment 4) 

 

 

Program Planning Prompts: 

1. Satisfactory performance is defined as achieving competence as expected for entry-level 

administrators. 

 

At the end of the program and in the final section of the Candidate Portfolio for Administrative 

Field Experience/Administrative Internship and Signature Assignments (Appendix 2), a 

summative analysis takes place by the candidateôs advisor, the fieldwork supervisor (which may 

also be the candidateôs advisor), and the district mentor.  This evaluation is based on the 

numerous formative assessments that have taken place during the candidateôs progress through 

the preparation program and the accompanying embedded fieldwork activities.  The rating of the 

candidate is based upon a benchmark of achieving competence expected for entry-level 

administrators. 

 

The faculty of the Educational Leadership and Administration Program are fully cognizant of the 

benchmark of competence.  As noted in General Precondition 8, all faculty members are closely 

involved with the day-to-day work of school leaders either as leadership coaches for school and 

district leaders and/or as consultants to school districts, providing professional development to 

school leaders and teachers on a regular basis. 
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The Educational Leadership and Administration Program utilizes the Descriptions of Practice 

(WestEd, 2003) as a guide in the development of criteria and rubrics for candidate expectations.  

The third category clearly states, ñPractice that meets the standardò, which is the basic criteria 

for the beginning or entry-level administrator.  The Descriptions of Practice may be found in 

Appendix 13. 

 

2. The program is designed to provide opportunities for candidates to learn how to maximize 

academic achievement for students for all ethnic, race, socioeconomic, cultural, academic, 

linguistic or family backgrounds; gender, gender identity and sexual orientation;  students 

with disabilities and advanced learners; and students with a combination of special 

instructional needs.  (See Program Standard 4). 

 

The great majority of the assessments in the program take diversity into account.  Assessment 

details may be found in Program Standard 4 and in the following courses and fieldwork 

activities:  

 

Assessment 

The following assignments and activities provide evidence of how this standard is met: 

 

EAD 261 

¶ Write to a prompt regarding equitable access to education (261 Signature Assignment 2) 

¶ Develop a profile of their school from various data sources (261 Signature Assignment 3) 

¶ Design a solution to a case study involving special needs students and students discipline 

issues (261 Signature Assignment 4) 

¶ Prepare a paper on changing the educational environment to produce a school culture of 

high achievement for all students (261 Signature Assignment 5) 

 

EAD 272  

¶ Perform a classroom learning walk to gather data about curriculum and instruction at the site 

(272 Signature Assignment 2 and Embedded Fieldwork Assignment 2) 

¶ Organize a formative assessment profile for a given school site (272 Signature Assignment 

3) 

¶ Interview a site leader interview regarding guaranteed and viable curriculum (272 

Embedded Fieldwork Assignment 1) 

¶ Design a faculty in-service (272 Embedded Fieldwork Assignment 3) 

 

EAD 262 

¶ Utilize a 12-step decision-making process for a school reform (262 Signature Assignment 

3a) 

¶ Develop a plan for the implementation of the reform for 3a (262 Signature Assignment 3b) 

¶ Develop a personal vision statement (262 Signature Assignment 2) 

 

EAD 274 

¶ Examine the school site Tier 1, 2, and 3 responses to intervention and develop desired 

outcomes and next steps (274 Signature Assignment 1) 

¶ Conduct an equity audit utilizing data from the school site (274 Signature Assignment 2) 
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¶ Shadow a student from a selected group (274 Signature Assignment 3) 

 

EAD 263 

¶ Perform classroom walkthroughs (263 Embedded Fieldwork Assignment 2a) 

¶ Write a structured reflection from the walkthroughs (263 Embedded Fieldwork Assignment 

2b)  

¶ Perform a clinical supervision exercise with a teacher (263 Embedded Fieldwork 

Assignment 1) 

¶ Develop a focused professional development plan (263 Signature Assignment 1) 

 

EAD 269 

¶ Prepare a Personal Professional Growth Plan and receive feedback from your supervisor 

(269 Signature Assignment 2) 

¶ Prepare documents for the culminating interview simulation (Statement of Philosophy, 

Resume, and Practicum response) (269 Signature Assignment 3) 

¶ Participate in an interview simulation for an entry-level administration position (269 

Embedded Fieldwork Assignment 4) 

¶ Prepare a capstone paper on the current state and desired state of your site (269 Signature 

Assignment 4) 
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Preconditions for Standards-based Clear  

Administrative Services Credential Programs* 
The General Preconditions established by the Commission (Preconditions 1ï7) and the 

Preconditions established by state law (Preconditions 8-10) found in the section of this handbook 

for Preliminary Administrative Services Credential Programs also apply to the Clear 

Administrative Services Credential Programs and must be addressed in program proposals.  In 

addition, the following preconditions specific to the Clear Credential must be addressed: 
 

Specific Preconditions Established by the Commission for the  

Clear Administrative Services Credential 
 

1. Initial Employment Requirement. An entity that operates a program for the Clear 

Administrative Services Credential shall determine, prior to admission to the credential 

program, that the candidate is employed in a position requiring an administrative 

credential.  Statutory basis: Education Code Section 44270 (b) and 44270.1 (a)(2). 

 

The Educational Leadership and Administration Program requires all candidates for the clear 

credential to verify that they currently are in a position requiring the Preliminary Administrative 

Services Credential as a part the application process for the Clear Credential (See Appendix 12).   

 
 

(2) Prerequisite Credential. An entity that operates a program for the Clear Administrative 

Services Credential shall determine, prior to admission to the credential program, that the 

candidate possesses a valid Preliminary Administrative Services Credential.  Statutory 

basis: Education Code Section 44270.1 (a)(1). 

 

The Educational Leadership and Administration Program requires all candidates for the clear 

credential to submit a copy of their Preliminary Administrative Services Credential with the 

application for the Clear Credential (See Appendix 12).  

 
 

(3) Individualized Induction Plan.  An entity that operates a program for the Clear 

Administrative Services Credential shall provide for the development of a written 

individualized program of professional development activities (clear credential induction 

plan) for the advanced preparation program based upon individual needs.  The plan shall 

be developed in consultations among the candidate, employer and university 

representative.  Statutory basis: Education Code Section 44270.1 (a)(3). 

 

Candidates for the Clear Administrative Services Credential complete a self-assessment based on 

the Descriptions of Practice (WestEd, 2003).  The district mentor than completes an assessment 

of the candidate and they meet to develop the clear credential induction plan.  The plan is 

reviewed and approved by the university supervisor.  Please see Appendix 13 for a copy of the 

assessment instrument and individualized induction plan. 

 

 

(4) Non-university Activities Option . A college or university that operates a program for 

the Clear Administrative Services Credential may allow approved non-university 

activities to be included in the clear credential induction plan in consultations among the 
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candidate, employerôs representative and university representative.   Statutory basis: 

Education Code Section 44270.1 (a)(3). 

 

Candidates may complete approved non-university activities at any time that such activities meet 

the course requirements and/or the specific needs of the induction plan.  Approval of the district 

mentor and university supervisor are required.  Please see Appendix 17 for the Clear 

Administrative Credential Program Completion Form which includes a place for alternative 

activities.  Please note that the Clear Credential is currently offered through the Doctoral 

Program in Educational Leadership at Fresno State (DPELFS), but will be offered independently 

again in the future. 

 

 

(5) Administrative Experience Requirement. An entity that operates a program for the 

Clear Administrative Services Credential shall determine, prior to recommending a 

candidate for the credential, that the candidate has verified completion of a minimum of 

two years of successful experience in a full-time administrative position in a public 

school or private school of equivalent status while holding the Preliminary 

Administrative Services Credential.  Statutory basis: Education Code Section 44270.1 

(a)(2). 

 

The program coordinator of the Educational Leadership and Administration Program verifies 

that the candidate has completed a minimum of two years of successful experience in a full-time 

administrative position before signing the Program Completion Form (See Appendix 17). 

 

 

(6) Inclusion of University Coursework.  An entity that operates a program for the Clear 

Administrative Services Credential shall ensure that clear credential induction plan 

developed for each candidate includes university coursework among the required 

professional development activities.  Statutory basis: Education Code Section 

44270.1(a)(3). 

 

The induction plan includes required coursework.  However, if alternative non-university 

activities are available which may replace specific coursework, the district mentor and university 

supervisor will approve them.  A candidate may also take alternative coursework through the 

Doctoral Program in Educational Leadership at Fresno State (DPELFS).  Please see the Program 

Completion Form for details (Appendix 17). 

 

 

 



 

 96 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Standards of Quality and Effectiveness for Standards-based  
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Standards of Quality and Effectiveness for Standards-based Clear 

Administrative Services Credential Programs 
 

 

Category I: Program Design and Curriculum 
 

 

Standard 1:  Program Design, Rationale and Coordination 
 

The clear credential program is supported by a cogent rationale, draws on a defined 

knowledge base, is responsive to the individual candidateôs needs, and is coordinated 

effectively. 
 

 

Rationale 
 

New administrators need to experience programs that are designed cohesively on the basis of a 

sound rationale that makes sense, and that are coordinated effectively in keeping with their 

intended designs.  The program should be designed to give options to individual candidates to 

pursue coursework and other professional development opportunities that meet their own 

particular needs. 

 

Factors to Consider 
 

The following factors serve as a guide for initial program design and ongoing program 

evaluation:     
 

Å The program has an organizational structure that forms a logical sequence among the 

instructional components and that provides for coordination of the administrative 

components of the program, such as admission, advisement, retention, candidate support and 

assessment, and program evaluation. 

 

The organizational structure of the program rests upon the following underpinning elements: 

Theme, Vision, and Mission 

Theme 

The theme of the Kremen School of Education and Human Development is Leadership for 

Diverse Communities.  From this theme is derived the vision and mission. 

 

Vision 

The Kremen School of Education and Human Development is a center for academic excellence 

and collaboration in the fields of education and counseling. Graduates will become community 

leaders who advocate for high standards and democratic values with attention to professional 

ethics and diversity.  

 

Mission 
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The Kremen School of Education and Human Developmentôs mission is the recruitment and 

development of ethically informed leaders for classroom teaching, education administration, 

counseling, and higher education. Our mission is realized through a framework of teaching, 

scholarship, and service that addresses regional, state, national, and international perspectives. 

 

In accordance with the theme, vision, and mission, the Educational Leadership and 

Administration Program  prepares candidates with the skills and experiences necessary for the 

Central Valley of California and for educational leadership positions anywhere in the world.  

That is, the skills and experiences taught in the program are those acknowledged in the literature 

of the field of educational administration, but also tailored to meet the needs of the cultural and 

linguistic diversity of the Central Valley. 

 

Further, the Department of Educational Research and Administration and the Educational 

Leadership and Administration Program has jointly adopted a mission statement that guides our 

work in preparing future school administrators.  The mission is, ñto prepare credible and 

relevant leaders in education.ò  This statement truly embodies what we believe our work to be: 

that of preparing candidates to be leaders of teaching and learning that is relevant to the dynamic 

needs of our schools today.  High expectations for our preparation program and for our 

candidates leads to credibility for both. 

 

Foundations 

In order to be credible and relevant to the school districts that we serve, the Clear Administrative 

Services Credential program has been designed to provide a logical structure of learning 

activities that also allows for a high degree of individualization to meet the learning needs to 

prepare instructional leaders for our schools.  The program is designed around the Standards for 

Preliminary Administrative Services Credentials and the California Professional Standards for 

Educational Leaders (CPSELs) with the following six major areas of focus: 

 

1. Shared Vision of Learning ï A school administrator is an educational leader who promotes 

the success of all students by facilitating the development, articulation, implementation, and 

stewardship of a vision of leaning that is shared and supported by the school community. 

 

2. Culture of Teaching and Learning ï A school administrator is an educational leader who 

promotes the success of all students by advocating, nurturing, and sustaining a school culture 

and instructional program conducive to student learning and staff professional growth. 

 

3. Management of the School in the Service of Teaching and Learning ï A school 

administrator is an educational leader who promotes the success of all students by ensuring 

management of the organization, operations, and resources for a safe, efficient, and effective 

learning environment. 

  

4. Working With Diverse Families and Communities ï A school administrator is an 

educational leader who promotes the success of all students by collaborating with families and 

community members, responding to diverse community interests and needs, and mobilizing 

community resources. 
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5. Personal Ethics and Leadership Capacity ï A school administrator is an educational 

leader who promotes the success of all students by modeling a personal code of ethics and 

developing professional leadership capacity. 

 

2. Political, Social, Economic, Legal and Cultural Understanding ï A school 

administrator is an educational leader who promotes the success of all students by 

understanding, responding to, and influencing the larger political, social, economic, 

legal, and cultural context. 

 

The CPSELs are incorporated into all aspects of the program and the candidateôs initial induction 

assessment, plan for professional development, and final evaluation of competencies attained 

through mentoring and mentoring, coursework, and individual professional development 

components of the program.   

 

Program structure and sequence 

 

The Clear Administrative Services Credential was designed to complement the emphasis in the 

first tier on instructional leadership with additional administrative skills to manage and lead 

schools.  Ideally, the candidate would enter the Clear Credential program immediately upon 

being contracted for an administrative position.  The program design takes the candidate on a 

planned journey of self-reflection (assessments and development of the induction plan) to a 

series of courses that were designed to provide the candidate with necessary managerial and 

leadership skills within the content areas of transformational leadership, legal aspects, school 

finance, personnel relations, and managing interpersonal relationships and conflict resolution.  A 

final course allows the candidate to develop a professional development plan for the next phase 

of her/his career. 

 

However, in light of the dwindling number of candidates taking coursework in the Clear 

Credential program, the Educational Leadership and Administration Program decided to 

temporarily suspend the regular program and to offer the Clear Credential Program through the 

Doctoral Program in Educational Leadership at Fresno State (DPELFS).  When state funding is 

no longer offered for candidates to pay for the Clear Credential requirements through ACSA and 

county offices of education, the regular program will resume.  

 

The following pages describe the standards-based program and present the course syllabi in 

Section 2.  However, immediately following the regular Clear Credential syllabi are the syllabi 

for the alternative courses offered through the doctoral program.  The reader will note the 

similarity in content is between the regular Clear Credential program and the doctoral 

substitution courses as follows: 

 

Regular Clear Credential courses (See Section 2 for course syllabi): 

EAD 279   Advanced Administrative Fieldwork and Mentoring 1 (1 unit) 

EAD 278T  Transforming Schools (1 unit) 

EAD 264 Legal Aspects of Education (2 units) 

EAD 266  School Finance & Business Administration (2 units) 

EAD 275  Personnel Relations (2 units) 
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EAD 278T Interpersonal Relations (1 unit) 

EAD 279   Advanced Administrative Fieldwork and Mentoring 2 (1 unit) 

 

Doctoral course substitutions for the Clear Credential: (Doctoral courses included embedded 

fieldwork) (See Section 2 for course syllabi): 

EDL 201:   Organizational Theory in Complex Organizations (3 units) 

EDL 202:   Educational Reform (3 units) 

EDL 280T:  School Law (3 units) 

EDL 280T:   Resource Management & Fiscal Analysis (3 units) 

EDL 280T:   Human Resource Administration (3 units) 

EDL 280T:  Conflict Resolution Education:  Theory, Research and Application for  

  Educational Leaders (3 units) 

 

The table below clarifies the substitutions: 

 

Doctoral Course Substitution 

 

Regular Course 

EDL 201 Organizational Theory in Complex  

  Organizations and  

EDL 202 Educational Reform substitute 

EAD 278T Transforming Schools 

EDL 280T School Law EAD 264 Legal Aspects of Education 

EDL 280T Resource Management and Fiscal 

Analysis 

EAD 266 School Finance and Business 

Administration 

EDL 280T Human Resource Administration EAD 275 Personnel Relations 

EDL 280T Conflict Resolution Education: Theory, 

Research and Application for Educational Leaders 

EAD 278T Interpersonal Relations 

*All doctoral coursework includes extensive fieldwork requirements, thus the two sections of 

EAD 279 Advanced Administrative Fieldwork and Mentoring are substituted in the fieldwork of 

each course. 

 

The sequence of the regular program is as follows: 

1) Complete the Candidate Pre-assessment and Clear Credential Induction Plan ï EAD 279 

Advanced Administrative Fieldwork and Mentoring (1 unit) 

The candidate will participate in a pre-assessment of skills, knowledge, and performance 

included in the California Professional Standards for Educational Leaders (CPSELs).  The 

candidateôs district mentor, the university mentor, and the candidate will collaborate on the 

assessment and in the development of a induction plan to meet the mentoring and professional 

development needs of the candidate.  The plan will also form the foundation for a professional 

portfolio that will be developed throughout the entire program.  The candidate will then receive 

focused coaching and mentoring from the district mentor and the university mentor, based on the 

induction Plan. 

 

2)  Complete selected professional development needs as indicated in the induction plan: 

 

3. The following coursework must be successfully completed (grade of ñBò or better in 
coursework or ñCRò): 
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 EAD 278T Transforming Schools (1 unit) 

EAD 264 Legal Aspects of Education (2 units) 

EAD 266  School Finance & Business Administration (2 units) 

EAD 275  Personnel Relations (2 units) 

 EAD 278T Interpersonal Relations (1 unit) 

 

Equivalent coursework may be substituted and will be reviewed and approved by the district 

mentor, the university mentor, and the program coordinator, including doctoral substitutions.   

 

b.  All candidates must take EAD 279 (A) Advanced Administrative Fieldwork and Mentoring (1 

unit) during each semester of their enrollment in the program.  Exceptions to this requirement 

may be waived by the program coordinator in exceptional circumstances.  Such circumstances 

may include, but not be limited to the candidate receiving extensive coaching and mentoring 

through another acceptable medium.  This requirement is designed to ensure that the 

candidate receives mentoring during the entire Clear Administrative Services Credential 

Program. 

 

c. Additional professional development opportunities shall be undertaken through any 

appropriate means including university coursework, school or district professional 

development, ACSA academies or conferences, reading of selected books, and any other 

acceptable means of meeting needs of the candidates.  Approval of these opportunities shall 

be agreed to collaboratively by the district mentor and university mentor and will be included 

in the Induction plan. 

 

d.  Ongoing coaching and mentoring of the candidate by the district mentor and the university 

mentor.  The candidate will keep a log of visits and topics discussed during mentoring as well 

as agreements reached. 

 

3)  Periodic assessment of the candidateôs progress: 

At least twice each semester, the candidate will meet with the district mentor and university 

mentor for a formal assessment of progress.  At this time, any changes to the candidateôs 

induction plan will be made and included in the portfolio. 

 

4)  Complete a professional portfolio 

The candidate is responsible for keeping up to date information on plans and progress during the 

Clear Credential.  The following sections, as a minimum, will be included in the portfolio: 

 

a.  Table of contents. 

b.  Personal information.   

c.  Assessment results and induction plan.  

d.  Mentoring log.   

e.  Professional development.   

f.  Culminating assessment.   

 

5) Complete the Professional Development Assessment ï EAD 279 (B) Advanced 

Administrative Fieldwork and Mentoring (1 unit) 
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During the final semester, the candidate will complete the professional development 

opportunities, including mentoring, coursework, the professional portfolio, and any other 

opportunities as specified by the induction plan.  The university mentor will oversee the 

completion of these requirements in collaboration with the district mentor.  The requirements for 

this course include successful completion of the culminating assessment of the candidate. 

 

6)  Application for the Clear Clear Administrative Services Credential 

Once the candidate has successfully completed all requirements, including the requirement of 

two years of successful service under the Preliminary Administrative Services Credential, the 

program coordinator will provide to the candidate a Program Completion Form for the Clear 

Administrative Services Credential and credential application information.  The candidate should 

then immediately apply for the credential through the credential office of the Kremen School of 

Education and Human Development. 

 

Organizational responsibilities 

Please see Appendix 10 for a graphic illustrating the organizational responsibilities for 

recruitment; pre-advising; admissions; advising, retention, support, and assessment of 

candidates, and overall program evaluation.  While the program coordinator has primary 

responsibility for most program elements, the university mentor takes on many university 

responsibilities related to the candidate, and the program evaluation is shared between the 

various participants/stakeholders (the candidate, the candidateôs supervisor and/or the district 

mentor from the district, the district superintendent, local school districts, the university mentor, 

university program faculty members, and the program coordinator) directly involved in the 

candidateôs preparation. 

 

 

Å There is effective coordination between the programôs faculty and staff, between the 

education unit and the program sponsorôs other departments, and between the program 

sponsor, schools, districts, county offices, and other agencies where candidates are beginning 

their administrative responsibilities.   

 

The Clear Administrative Services Credential program complements the Preliminary 

Administrative Services Credential program operated by the Educational Leadership and 

Administration Program within the Kremen School of Education and Human Development.  

There are clear lines of authority, coordination, and collaboration established between faculty, 

administration, and staff.  The Program has a Superintendentsô Advisory Committee composed 

of 25 local superintendents who collaborate actively with the Program in all three credential 

options: Preliminary, Administrative Internship, and Clear.  The county offices of education in 

the universityôs six-county service area are also active collaborators in program planning, 

activities and evaluation. 

 

 

Å The overall design of the program is consistent with a stated rationale that has a sound 

theoretical and scholarly basis, and is relevant to the contemporary conditions of schooling 

(such as recent demographic changes). 
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The overall design of the program is consistent with the design components of the Preliminary 

and Internship Credentials, has a sound theoretical and scholarly basis, and is relevant to the 

contemporary conditions of schools.  Please see the responses to Standard 1 of the Preliminary 

and Intern Credential within this document. 

 

 

Å Any non-university activities included a university-based program are deemed appropriate by 

the candidate, the employerôs representative and the university advisor. The clear credential 

induction plan specifies which non-university activities will be included and the expected 

learning that will occur from the activities. 

 

Our program information includes the following statements: ñAdditional professional 

development opportunities shall be undertaken through any appropriate means including 

university coursework, school or district professional development, ACSA academies or 

conferences, reading of selected books, and any other acceptable means of meeting needs of the 

candidates.  Approval of these opportunities shall be accomplished collaboratively by the district 

district mentor and university mentor and will be included in the induction plan.ò 

 

In general, non-university activities should be directly related to the goals and objectives of the 

candidateôs induction plan, specify outcomes relating to the CPSEL area or principles of 

administrative practice, include components that include goals, expected outcomes, learning 

activities, expected performance standards, and evaluation design, and utilize knowledge and 

presenters/participants familiar with effective professional development practices for adult 

learners. 

 

 

Å All programs include university coursework in the clear credential induction plan for each 

candidate.  Required coursework is responsive to the candidateôs needs and addresses content 

identified in Standard 3. 

 

The Clear Administrative Services Credential Program incorporates content that complements 

the Preliminary Administrative Services Credential Program and leads the candidate to deeper 

levels of understanding in the following areas as defined by the CPSELs: 

 

¶ Facilitating the development, articulation, implementation and stewardship of a vision of 

learning that is shared and supported by the school community 

¶ Advocating, nurturing and sustaining a school culture and instructional program conducive to 

student learning and staff professional growth 

¶ Ensuring management of the organization, operations and resources for a safe, efficient, and 

effective learning environment 

¶ Collaborating with families and community members, responding to diverse community 

interests and needs, and mobilizing community resources 

¶ Modeling a personal code of ethics and developing professional leadership capacity 

¶ Understanding, responding to, and influencing the larger political, social, economic, legal 

and cultural context 
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More specifically, the Clear Administrative Services Credential Programs seeks to further 

develop the candidate by: 

 

¶ Taking the candidateôs existing vision and converting it into a truly transformational 

vision that seeks to truly change existing educational structures and policies and move 

them to a more student and community-centered approach that is conducive to deeper 

student learning through enhanced leadership skills. 

¶ Developing a deeper understanding of the management of school operations, finances, 

legal issues, and personnel policies and decisions, so that the learning environment for 

students is safe, efficient, and the overall effectiveness is maximized. 

¶ Refining the candidateôs skills in interpersonal relations so that collaboration with staff, 
families, and the community within the larger political, social, economic, legal, and 

cultural context is managed effectively. 

¶ Enhancing the candidateôs personal code of ethics and the ongoing development of 
leadership capacity. 

 

 

Å The program meets other factors related to this standard of quality that are brought to the 

attention of the team by the program sponsor. 

 

The Educational Leadership and Administration Program faculty meets on a regular basis to 

facilitate and maximize communication.  During the academic year, review of all credential 

program outcomes and processes takes place.  At the same time, program evaluation measures 

are updated at least each semester with the incorporation of new data.  Finally, communication 

between local school districts, program faculty, and candidates takes place on a regular basis.  

These mechanisms all provide data streams that lead to any review, changes, or modifications to 

a candidateôs program in a timely manner. 
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Standard 2:  Design of the Clear Credential Induction Plan 
 

The candidate, the university advisor, and the employerôs representative(s) work together to 

develop a clear credential induction plan for the support and professional development of each 

beginning administrator.  The design of the plan is coherent, is based on a stated rationale, and 

includes a mentoring component, advanced academic coursework, and may include non-

university based professional development activities.   

 

 

Rationale 

 

The clear credential induction plan outlines the plan to build professional competence for each 

beginning administrator.  This plan builds on each beginning administratorôs assessed needs and 

outlines specific activities for facilitating each beginning administratorôs professional 

development. 

 

 

Factors to Consider 

 

The following factors serve as a guide for initial program design and ongoing program 

evaluation: 

 

The responses to the following factors are found below. 

 

Å The clear credential induction plan is designed to meet the individual assessed needs of the 

beginning administrator. 

 

Å Assessments of individual professional development needs, interests, job responsibilities, and 

career goals inform the plan for professional induction. 

 

Å The clear credential induction plan includes individual performance goals, outlines specific 

strategies for achieving those goals, establishes timelines, and documents the beginning 

administratorôs progress in meeting the established goals. 

 

Å The clear credential induction plan outlines the coursework, the individual assistance, and the 

professional development opportunities that will be made available to the beginning 

administrator to address the established performance goals. 

 

Å An experienced colleague or mentor, a university advisor, and the candidate work together to 

design an appropriate plan and reflect periodically on progress in meeting the professional 

development goals established in the clear credential induction plan. 

 

Å The program meets other factors related to this standard of quality brought to the attention of 

the team by the program sponsor. 

 

Assessment Plan 
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Each candidate, upon entering the Clear Administrative Services Credential program, is provided 

with a copy of the Descriptions of Practice (Descriptions of Practice of the California 

Professional Standards for Educational Leaders <CPSELs>, from the publication, Moving 

Leadership Standards Into Everyday Work, by WestEd, 2003).  During an orientation session, 

candidates are provided an opportunity to review the standards. 

 

The candidate completes a self-evaluation and the district mentor completes a separate 

evaluation of the candidate during the initial assessment period.  These two then meet to compare 

the results.  This meeting generally occurs between the candidate and the district mentor, 

however, the university mentor may be invited to participate if deemed necessary by the 

candidate and/or district mentor. 

 

In addition, space is provided on the assessment instrument to include job specific skills and 

performance expectations for the candidate, as determined by the district mentor, the university 

mentor, and the candidate.  Appendix 13 contains the assessment instrument based on the 

CPSEL standards. 

 

The performance expectation for a candidate completing the Preliminary Administrative 

Credential program is to minimally achieve the stage of ñPractice that approaches the standardò.  

The performance expectation for a candidate completing the Clear Administrative Credential 

program is to minimally achieve the stage of ñPractice that meets the standardò. 

 

The candidate maintains the original copy of the assessment and makes a copy for the district 

mentor and the university mentor.  Additionally, the candidate maintains a record of each 

subsequent assessment and records progress or lack thereof.  During these assessments, 

modifications may be made to the candidateôs induction plan which are then signed off by all 

three persons.  The candidate provides copies of these documents to the district mentor and to the 

university mentor. 

 

While the Descriptions of Practice represent a fairly comprehensive assessment of administrative 

responsibilities, space is provided to recognize and assess specific aspects of the administrative 

duties, skills, knowledge, and processes that must be mastered to become a proficient leader as 

well as the interests and career goals of the candidate. 

 

Induction (Mentoring) Plan 

As mentioned, the candidate completes a self-evaluation and the district mentor completes a 

separate evaluation of the candidate during the initial assessment period.  During the meeting 

when these two persons meet to compare results and discuss differences in their assessments, 

they develop a preliminary induction plan. 
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Once the candidate and district mentor develop a preliminary plan, the university supervisor then 

meets with both and a final individualized induction plan is developed and signed off. See 

Appendix 14 in for a copy of the induction plan. 

 

The induction plan includes the university coursework, professional development opportunities, 

and the mentoring and coaching that will take place during the candidateôs participation in the 

Clear Administrative Services Credential program.  The induction plan also includes periodic 

review of the goals and objectives outlined in the plan.   

 

The final page of the induction plan is designed for any amendments to the initial plan.  This 

page may be copied and used as often as needed to change any part of the plan.  As with the 

original Induction Plan, all amendments are reviewed and given written approval by the 

candidate, district mentor, and university mentor.  See the final page of the Induction Plan in 

Appendix 14 for the amendments page.  If the district mentor is not an employee of the district, 

then the district will be asked to provide input, either from the direct supervisor of the candidate, 

or another person in the district familiar with the candidate and the position requirements. 

 

In all program activities, ongoing evaluation, as well as an annual review, serve to ensure that the 

program not only meets the standards as required by the CCTC, but by the local school districts 

that depend on our program to prepare their educational leaders. 
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Standard 3: Curriculum Content  
 

The content of the curriculum has a strong conceptual base and is organized to address 

principles of administrative practice in the thematic areas defined below: 

¶ Facilitating the development, articulation, implementation and stewardship of a vision of 

learning that is shared and supported by the school community 

¶ Advocating, nurturing and sustaining a school culture and instructional program conducive 

to student learning and staff professional growth 

¶ Ensuring management of the organization, operations and resources for a safe, efficient, 

and effective learning environment 

¶ Collaborating with families and community members, responding to diverse community 

interests and needs, and mobilizing community resources 

¶ Modeling a personal code of ethics and developing professional leadership capacity 

¶ Understanding, responding to, and influencing the larger political, social, economic, legal 

and cultural context 

 

Rationale 

 

The principles outlined in these broad thematic areas are intended to suggest a holistic, integrated 

approach to instructional leadership and to the design of a curriculum intended to produce such 

leaders.  Each set of principles interrelate in important ways and are expected to be woven 

throughout the curriculum. 

 

Factors to Consider 

 

The following factors serve as a guide for initial program design and ongoing program 

evaluation:    

 

Å The curriculum themes are incorporated into the program in ways that include systematic 

study, application of key concepts in job settings and opportunities for personal reflection 

and integration of thematic study into a personal vision of administrative responsibility. 

 

Å These themes are reflected throughout all courses and induction support activities, rather than 

only in one or two specific courses or activities. 

 

Å The program emphasizes the importance of inquiry into these thematic areas as a part of all 

experiences in the program. 

 

Å Activities in the clear credential induction plan include and reflect an integration of these 

thematic areas. 

 

Å The program meets other factors related to this standard of quality brought to the attention of 

the team by the program sponsor. 

 

The curricular themes, based on the CPSELs, are reflected in activities throughout the program.  

Candidates are required to regularly reflect upon and take part in activities that incorporate the 
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elements and a deep understanding of the standards.  Besides activities incorporating the 

standards that take place during the classroom sessions, professional development activities, 

mentoring sessions, and in the course of applying the learnings to the candidateôs work place, the 

candidate is required to reflect upon the standards in written reflections on a regular basis.  For 

coursework, the reflections are included as part of the course assignments and requirements.  For 

other activities, the candidate is required to present the reflections to the mentor and file them in 

the appropriate section of the portfolio.  Please see the individual course syllabi in Section 2 for 

further details. 

 

In the mentoring and coaching component of the induction plan, that is present in virtually all 

aspects and activities of the program and formalized in EAD 279 Administrative Fieldwork and 

Mentoring, the CPSELs are incorporated in many ways.  The initial assessment, which takes 

place during the first phase, utilizes the Descriptions of Practice (WestEd, 2003), which provide 

great detail regarding the elements of the CPSELs.  As mentioned earlier, candidates self-rate 

themselves and the district mentor rates the candidate.  Thus, ensuing conversations used to 

construct the induction plan are based largely on the CPSELs themselves.  The Descriptions of 

Practice may be found in the initial assessment instrument (See Appendix 13). 

 

The incorporation of the curricular themes include examples such as the following: 

In the EAD 278T Transforming Schools (or doctoral substitutions EDL 201 Organizational 

Theory in Complex Organizations and EDL 202 Educational Reform) course, candidates 

participate in activities that demonstrate transformational leadership and mentoring.  They are 

then required to share in class and then write how they will use the learnings from the course to 

bring about transformational change in their own educational setting.  In this overarching series 

of assignments, candidates must bring in all pertinent aspects of the CPSELs. 

 

In the EAD 278T Interpersonal Relations (or doctoral substitution EDL 280T Conflict 

Resolution Education: Theory, Research and Application for Educational Leaders) course, 

candidates gain new understanding of conflict resolution skills and learn tools to build broad 

consensus.  Class exercises and activities as well as assigned work seeks to enhance candidateôs 

understanding and use of the principles found within the CPSELs. 

 

The three courses: EAD 264 Legal Aspects in Education (or doctoral substitution EDL 280T 

School Law), EAD 266 School Business and Finance (or doctoral substitution EDL 280T 

Resource Management & Fiscal Analysis), and EAD 275 School Personnel Relations (or 

doctoral substitution EDL 280T Human Resource Administration) similarly incorporate the 

CPSELs in course instruction, activities, and assignments.  See the course syllabi in Section Two 

for further details. 

 

Program activities, determined in the induction plan, which are non-university based activities, 

require the candidate to reflect upon the CPSELs in written form.  The written reflection is then 

placed in the candidateôs portfolio.  See Standard 5 for the requirements for non-university 

activities. 

 

The final activity in the program, which is the culminating assessment of candidate competency, 

involves a final assessment of the candidate, again based on the Descriptions of Practice, which 
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are themselves based on the CPSELs.  Thus, the CPSELs are present in all phases and activities 

of the program.  

 

It is an important aspect of the program that individual courses and activities do not necessarily 

incorporate specific portions of the CPSELs, but rather incorporate the overarching elements and 

concepts of the CPSELs, to the extent possible in all coursework and activities, so that the 

candidate may acquire a deep understanding and appreciation of the framework provided by the 

CPSELs in the formation of a personal vision of leadership, as illustrated below. 

  

 

Graphic illustrating the relationship between the overarching principles of the California 

Standards for Educational Leaders and the formation of a personal vision 

 

 

                      CPSELs 
 

¶ Facilitating the development, articulation, implementation  
and stewardship of a vision of learning that is shared and  

  supported by the school community 

¶ Advocating, nurturing and sustaining a school culture and  
instructional program conducive to student learning and  

  staff professional growth 

¶ Ensuring management of the organization, operations and     
resources for a safe, efficient, and effective learning environment 

¶ Collaborating with families and community members,  
responding to diverse community interests and needs, and  

  mobilizing community resources 

¶ Modeling a personal code of ethics and developing  
professional leadership capacity 

¶ Understanding, responding to, and influencing the larger  
political, social, economic, legal and cultural context 

 

 

Inquiry is at the center of all program courses and activities.  The Cycle of Inquiry is utilized 

throughout all aspects of the program, with the inquiry mentoring from the lead and university 

mentors being the ñglueò that binds the entire process together into a cohesive program of 

leadership development.  Please see Section Two for course syllabi, which contain further 

information.  

 

Personal 
Vision 
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Cycle of Inquiry 

Assessment 

 

 

 

       Reflection                 Professional 

         CPSELS       Development 

 
 

 

 

Mentoring 
 

 

As in all program activities, ongoing evaluation, as well as an annual review, serves to ensure 

that the program not only meets the standards as required by the CCTC, but by the local school 

districts that depend on our program to prepare their educational leaders. 
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Standard 4: Scope and Delivery of the Clear Credential-Level Curriculum  
 

The curriculum for the university and non-university components of the Clear 

Administrative Services Credential program builds upon the foundation of the Preliminary 

Administrative Services Credential program, and applies conceptual knowledge to 

administrative practice in ways that engage candidates in important issues of theory and 

practice.   

 

 

Rationale 

 

The candidateôs preliminary level program was designed to acquaint candidates with the broad 

range of administrative and leadership responsibilities in schools.  The prior coursework and 

field experiences have prepared persons to begin administrative service.  The curriculum at the 

clear level should extend those learnings, and allow for in-depth study of defined areas of interest 

for the new administrator. 

 

 

Factors to Consider 

 

The following factors serve as a guide for initial program design and ongoing program 

evaluation:    

 

Å Curriculum content is characterized by a depth of experience that challenges candidates, 

fosters critical reflection, extends understanding, and allows for meaningful integration of 

theory and practice. 

 

Å Coursework systematically extends the depth of content offered at the preliminary level, and 

is geared to the needs of beginning administrators. 

 

Å Candidates have opportunities to select and pursue specific areas of interest within university 

and non-university curricular offerings. 

 

Å Coursework and other professional development activities are designed to thoughtfully 

engage candidates in challenging learning activities and reflect on their own practice as 

beginning administrators. 

 

Å The program meets other factors related to this standard of quality brought to the attention of 

the team by the program sponsor. 

 

 

The curricular content for each of the activities and coursework in the Clear Administrative 

Services Credential Program is guided by the CPSELs, by the needs of each candidate as 

identified in the initial assessment and induction plan, and by the ongoing coaching and 

mentoring that is taking place.   
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The Preliminary Administrative Services Credential Program of California State University, 

Fresno, is designed to prepare the candidate to become an instructional leader.  As such, there is 

a heavy emphasis on the curricular and instructional elements including particular attention to 

equity issues within the overall realm of educational leadership.  The Clear Administrative 

Services Credential Program has been designed to take the new leader to deeper understandings 

and knowledge of leadership within the context of her/his new position and responsibilities.  We 

have found that the new administrator, although armed with a rich knowledge of the tools and 

techniques to be a strong instructional leader, has a newfound hunger for many of the necessary 

managerial aspects, including educational legal issues, personnel relations, and business 

functions, among others.  Thus, courses with specific knowledge in these areas are offered in the 

Clear Administrative Services Credential Program taught by recognized local practitioners. 

 

Due to the flexible nature of the program design, candidates may select and pursue areas of 

professional growth within the specific offerings of the university or from other acceptable 

sources.  Candidates are challenged to move out of their own patterns or zone of comfort and 

examine second-order change.  Candidates are offered multiple opportunities to share their 

current experience as new leaders, to reflect upon their learnings, and are challenged to examine 

new lenses with which to approach issues. 

 

Beginning with the initial assessment of candidate competency, an inquiry process is utilized as a 

vehicle to challenge candidates to see and think about their work differently.  The coaching 

model that we use is built upon first helping candidates learn to ñdreamò about what schools 

could and should be, and then to develop concrete plans that lead to that previously perceived as 

impossible future. 

 

As mentioned earlier, coursework in the program is geared to the new administrator, who 

typically faces a range of issues that demand a new and deeper level of thought than the student 

would experience in the Preliminary Credential Program.  Thus, ideas and concepts presented in 

the Preliminary Credential Program are expanded upon in a deeper and more challenging manner 

in the Clear Credential Program.  Candidates are asked to participate in meaningful work and 

activities that are relevant to the everyday work of our schools, not to maintain the status quo, 

but to move the schools to new levels of effectiveness. 

 

Candidates have great flexibility to choose activities for their professional growth from within 

the university or non-university activities.  Any activity that meets a need determined in the 

initial assessment, or during a revision of the induction plan, that meets the criteria of quality and 

relevancy by the district mentor will be accepted.  Such activities may include conferences, 

professional development, coursework from other institutions, activities within the district, or 

other activities deemed by the candidate and district mentor to be instrumental in meeting the 

needs of the candidate. 

 

Also, while there is required coursework in the program, the candidate has the opportunity to 

substitute alternative activities, provided that they meet the approval of the district mentor and 

program coordinator.  As above, a wide range of alternative activities may be considered.  The 

only difference with required coursework is that the program coordinator must be involved in the 
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decision to substitute another activity.  The explanation under Standard 5 has further details as 

well as the individual course syllabi which are found in Section Two. 

 

As in all program activities, ongoing evaluation, as well as an annual review, serves to ensure 

that the program not only meets the standards as required by the CCTC, but by the local school 

districts that depend on our program to prepare their educational leaders.  Recent reviews have 

lead to modifications in both course and fieldwork components to better meet the needs of our 

candidates and the schools they serve. 
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Standard 5: Curricular Individualization  
 

The curriculum of the program provides for specialization and individual development 

based on an assessment of each candidateôs needs, interests, and career goals. 

 

 

Rationale 

 

A range of curricular offerings within the university and non-university component of the 

program to effectively meet the needs of beginning administrators in a variety of contexts.  

Specialization and individualization may occur by providing a variety of coursework, specialized 

strands, or by individualized learning opportunities within a specific course or professional 

development experience. 

 

 

Factors to Consider 

 

The following factors serve as a guide for initial program design and ongoing program 

evaluation:   

 

Å Areas of curricular specialization and a range of options within these specializations are 

available and clearly defined for candidates in the program. 

 

Å Candidates have opportunities to select and pursue specific areas of interest within the 

curricular offerings. 

 

Å Assessments of student needs and interests result in careful planning and selection of 

appropriate coursework and other professional development opportunities. 

 

Å Consideration is given to the new administratorôs work responsibilities in planning the timing 

of coursework and professional development experiences. 

 

Å The curricular plan is outlined in the candidateôs clear credential induction plan. 

 

Å The program meets other factors related to this standard of quality brought to the attention of 

the team by the program sponsor. 

 

As mentioned previously, the curricular options for candidates offer flexibility, not only in the 

specific activities or courses, but also in the provider of the activities or courses.  Candidates that 

graduated from the Preliminary Administrative Services Credential program at California State 

University, Fresno, have five courses in the Clear Administrative Services Credential Program 

that are required, since these courses have been specifically designed to complement their 

learning.  Candidates who choose to do the required coursework through the Doctoral Program 

in Educational Leadership at Fresno State (DPELFS) may choose alternative, related courses in 

the doctoral program.  However, all candidates are afforded the opportunity to provide evidence 

of mastery of any material, techniques, knowledge, or skills that would fulfill the requirements of 
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any course or activity in the program, with the exception of the mentoring component.  Indeed, 

candidates are encouraged to seek specialized offerings to meet their particular needs identified 

in the initial assessment.  Candidates may seek offerings through other universities, professional 

organizations, school districts, and any other means.  For non-university activities, the district 

mentor and university mentor make the decision jointly to authorize such activities, once again, 

based on the candidateôs needs as demonstrated in the initial assessment and induction plan 

and/or later revisions to the plan.  In the case of California State University, Fresno, courses, the 

program coordinator authorizes in writing any alternative activity.  To ensure quality control, the 

candidate is required to provide evidence in the portfolio of ALL activities undertaken during the 

program.  Please see Standard 1 for the portfolio guidelines. 

 

More specifically, candidates seeking approval for non-university activities for the professional 

development component must obtain authorization from the district mentor and university 

mentor.  Candidates seeking approval to substitute a course requirement with a non-university 

activity must obtain written authorization from the district mentor, university mentor, and 

program coordinator.  In all non-university activities, the candidate is required to submit to the 

district mentor a written reflection of how the activity has enhanced understanding and use of 

one or more of the CPSELs.   

 

In non-university activities that have received written authorized for substitution of a required 

course, the candidate must submit the written reflection to both the district mentor and university 

mentor for final approval after the activity is completed.  Non-university activities may include, 

but are not limited to school or district professional development, ACSA academies or 

conferences, reading of selected books, courses or workshops from other universities, and any 

other acceptable means of meeting the needs of the candidates. 

 

Additional professional development opportunities shall be undertaken through any appropriate 

means including university coursework, school or district professional development, ACSA 

academies or conferences, reading of selected books, and any other acceptable means of meeting 

needs of the candidates.  Approval of these opportunities shall be accomplished collaboratively 

by the district district mentor and university mentor and will be included in the Induction plan.  

The candidate shall write a short reflection based on the CPSELs for all activities and these 

reflections will be filed in the professional portfolio. 

 

In general, non-university activities should be directly related to the goals and objectives of the 

candidateôs Induction plan, specify outcomes relating to the CPSEL area or principles of 

administrative practice, include components that include goals, expected outcomes, learning 

activities, expected performance standards, and evaluation design, and utilize knowledge and 

presenters/participants familiar with effective professional development practices for adult 

learners. 

 

Although the induction plan for each candidate is individualized, the specific curricular 

components of the plan are specified.  Please refer to Appendix 14 for the induction plan. 
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As in all program activities, ongoing evaluation, as well as an annual review, serves to ensure 

that the program not only meets the standards as required by the CCTC, but by the local school 

districts that depend on our program to prepare their educational leaders. 
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Category II: Support and Mentoring Plan 
 

 

Standard 6: Provision of Mentoring Experiences 
 

The beginning administratorôs clear credential induction plan specifies provisions for 

mentoring and support activities to be provided by one or more experienced colleagues 

throughout the candidateôs enrollment in the credential program. 
 

 

Rationale 
 

The guidance, advice, feedback, and support provided by a more experienced colleague assists 

the new administrator in the performance of his/her role and helps to facilitate the development 

of professional norms.  Sharing of the knowledge of practice needs to be a planned part of the 

design for administrative induction.  Candidates may experience more than one mentor, and the 

primary mentor may change.  The clear credential induction plan should outline the ways in 

which mentor(s) will work with beginning administrators to help them achieve their defined 

goals. 
 

 

Factors to Consider 
 

The following factors serve as a guide for initial program design and ongoing program 

evaluation:   
 

Å The mentoring component of the clear credential induction plan is developed collaboratively 

by the candidate, the university advisor, and the mentor administrator. 

 

Å Mentoring occurs on a regular, ongoing basis and reflects the candidateôs changing needs and 

stage of professional development. 

 

Å Support and mentoring activities are appropriate to the individual needs of beginning 

administrators and are provided in ways that encourage reflection, build trust, and facilitate 

professional growth and development.  

 

Å Mentoring experiences may be individual or group activities, and may include, but need not 

be limited to, orientation of new administrators, job-alike meetings, function/division 

orientation, and mentoring. 

 

Å Activities are balanced to provide an awareness of a full range of administrative 

responsibilities, address both site level and district level functions, and provide experiences 

with diverse populations. 

 

Å The program meets other factors related to this standard of quality brought to the attention of 

the team by the program sponsor. 

 

As mentioned in earlier sections, utilizing the Descriptions of Practice (WestEd, 2003), the 

candidate completes a self-evaluation (see Appendix 13) and the district mentor completes a 
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separate evaluation of the candidate during the initial assessment period.  These two persons 

meet to compare results and discuss differences in their assessments and develop a preliminary 

induction plan.  Then, the candidate, the district mentor, and the university mentor meet to 

review the findings of the assessment and complete the initial induction plan.  All three sign off 

on the assessment and the initial induction plan.  If the district mentor is not an employee of the 

district, then the district will be asked to provide input, either from the direct supervisor of the 

candidate, or another person in the district familiar with the candidate and the position 

requirements. 

 

Although the assessment instrument is very complete with regard to the CPSELs, it may not 

adequately describe particular practices or performance expectations necessary for specific 

contexts.  The assessment instrument contains space at the end to address such practices and 

performance.  Likewise, the induction plan reflects the findings of the assessment.  See 

Appendix 14 for a copy of the Induction Plan. 

 

The induction plan is developed collaboratively between the candidate, the district mentor, and 

the university mentor and includes space to indicate the timeline for specific activities as well as 

the dates of mentoring sessions.  In most cases, it is expected that the district mentor will be in 

contact with the candidate at least once a week.  While a variety of communication formats is 

encouraged, face-to-face meetings must take place on a periodic basis each semester.  The need 

for adequate, regular communication is included in the District Mentor Agreement (See 

Appendix 16).   Additionally, the District Mentor Agreement includes a clause stipulating the 

need for the district mentor to be available to the candidate in times of crisis or sensitive 

situations.   

 

Mentoring, as defined in this proposal and in our program, may occur in a variety of settings and 

contexts.  While on-site, on-the-job mentoring is highly desirable and a priority for the program, 

other opportunities for mentoring are afforded candidates, including, but not limited to, 

individual and group settings and activities, professional development opportunities, and 

opportunities to engage in inquiry on a regular basis.  Professional mentoring may also occur 

through face-to-face conversation and activities, telephone, email, or other media.  The 

Mentoring Log is found in Appendix 15. 

 

The final page of the induction plan is designed for any amendments to the initial plan.  This 

page may be copied and used as often as needed to change any part of the plan.  As with the 

original Induction Plan, all amendments are reviewed and given written approval by the 

candidate, district mentor, and university mentor.  See the final page of the Induction Plan in 

Appendix 14 for the amendments page.  If the district mentor is not an employee of the district, 

then the district will be asked to provide input, either from the direct supervisor of the candidate, 

or another person in the district familiar with the candidate and the position requirements. 

 

The university mentors understand that one part of their role is to assist the candidate in locating 

and contacting individuals with expertise in specific areas.  However, the university mentors also 

understand the need to guide the candidate to the district mentor whenever possible.  At the same 

time, the university mentor strives to maintain open communication with the district mentor and 
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the candidate and informs the district mentor as appropriate of additional persons who will 

provide assistance to the candidate. 

 

The university mentor will provide a list of additional resources as needed to assist the candidate 

in succeeding in the current administrative assignment.  However, the university mentors also 

understand the need to guide the candidate to the district mentor when possible.  At the same 

time, the university mentor strives to maintain open communication with the district mentor and 

the candidate and informs the district mentor as appropriate of additional resources that will 

provide assistance to the candidate. 

 

In this manner, the support and mentoring activities are matched to the individual needs of the 

beginning administrator and provided in ways that will build a trusting, professional relationship 

between the mentor and administrator, will utilize inquiry as a foundation, will encourage 

reflection, and will facilitate the professional growth and development of the new administrator.  

As such, the activities will take place on an individual basis, group activities, coursework, 

conferences, seminars, email dialogues, and other types of activities with the overall objective of 

preparing the new administrator for the full range of administrative responsibilities at both the 

site and district level and with diverse student populations. 

 

As in all program activities, ongoing evaluation, as well as an annual review, serves to ensure 

that the program not only meets the standards as required by the CCTC, but by the local school 

districts that depend on our program to prepare their educational leaders. 
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Standard 7: Mentor Qualifications 
 

Experienced administrators selected as mentors are qualified for this professional role, 

prepared for their responsibilities, assigned appropriately, evaluated for their effectiveness, 

and recognized for their contributions. 

 

 

Rationale 

 

Mentors play a key role in the induction experience of the beginning administrator.  They need to 

understand the needs of beginning administrators and be prepared to help and assist in the 

development of administrative expertise.  They will be most effective if they are paired with 

candidates who share similar job responsibilities and are committed to assume responsibility 

with the employer, the university, and the candidate, for the mentoring component of the clear 

credential induction plan. 

 

 

Factors to Consider 

 

The following factors serve as a guide for initial program design and ongoing program 

evaluation:     

 

Å Appropriate criteria for mentor selection and assignment are established by each school 

district or employing agency.  These criteria give attention to the personôs professional 

expertise, coaching skills, and knowledge of the profession. 

 

Å Training/orientation is provided by the university, district, county office, or professional 

organizations to prepare mentors for their roles and responsibilities. 

 

Å Mentors maintain regular and ongoing contact with candidates. 

 

Å Mentoring relationships are evaluated on a regular basis, and changed or supplemented as 

necessary.   

 

Å Mentors value and embrace their professional responsibility to nurture and support new 

administrators. 

 

Å Mentors are recognized in appropriate ways by employers and by the university. 

 

Å The program meets other factors related to this standard of quality brought to the attention of 

the team by the program sponsor. 
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General Qualifications for Mentors 

Except in special cases, all mentors should have recent and relevant experience as a school 

administrator at the level of principal or higher.  For candidates working in special situations (i.e. 

special education, nursing, counseling, and so on), mentors may be selected with specific 

leadership knowledge and experience in such a position.  All mentors should have exceptional 

human relations skills and a record of successful leadership in her/his school and/or district.  

Mentors should also have knowledge of current school reform initiatives, NCLB requirements, 

and executive coaching and mentoring. 

 

University Mentors 

University mentors are generally chosen on the basis of experience, knowledge, and coaching 

ability.  The Central Valley Educational Leadership Institute is one venue that is being 

considered for expansion of the mentoring experience.  Information on the Central Valley 

Educational Leadership Institute (CVELI) may be found at http://csufresno.edu/cveli/ 

 

District mentors 

It is in the best interests of the candidate, the school district, and the university to obtain the 

services of the best district mentors available in the area.  While the program will take into 

account the number of years of administrative, teaching, and other related experience, major 

emphasis will be placed on the specific coaching skills and abilities of the district mentor as well 

as the ability to provide high quality support and assistance. 

 

The Educational Leadership and Administration Program works with our Superintendentsô 

Advisory Committee to develop a list of qualified district mentors.  Our Superintendentsô 

Advisory Committee consists of over 25 superintendents of local school districts that have an 

active relationship with the university and our program in particular.  These districts represent 

over 250,000 students in the Central Valley and all larger and many smaller school districts in 

the area are represented.  The superintendents provide a rather extensive list of qualified mentors.  

It is our goal that whenever possible, the district mentor will be from the same school district as 

the candidate.  The district mentor may be a current educational leader or retired from such a 

position. 

 

The district mentor is required to be in contact with the candidate at least once a week during the 

candidateôs duration in the Clear Administrative Services Credential Program.  Such contact may 

be face-to-face, telephone, or email, however, the district mentor and candidate are required meet 

face-to-face as a minimum, once a month. 

 

Mentor Training 

Initial training for the university and district mentors has been planned in collaboration with the 

Central Valley Educational Leadership Institute (CVELI).  CVELI, in collaboration with Pivot 

Learning Partners (http://www.pivotlearningpartners.org/) has trained dozens of current and 

retired school leaders to take on roles as mentors to local school principals and superintendents.  

In this training, mentors are exposed to and practice a wide variety of coaching skills, as well as 

developing and implementing educational plans.  At present, CVELI is providing executive 

coaching to 17 local school districts, and a number of new administrators from our own 

Educational Leadership and Administration Program are receiving coaching through their 

http://csufresno.edu/cveli/
http://www.pivotlearningpartners.org/
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districtôs relationship with CVELI.  This training has been deemed to be highly satisfactory to 

meet the needs of new administrators in our area.  

 

Aside from CVELI, the Educational Leadership and Administration Program works in 

collaboration with CALSA (California Association of Latino Superintendents and 

Administrators).  The mentoring coordinator for the statewide program, Dr. Ken Magdaleno, a 

current program faculty member, has assisted in developing guidelines and training for the 

university and district mentors.  Dr. Magdaleno, who is a former ACSA middle school Principal 

of the Year (2004), was honored by having his dissertation from UCLA named as the dissertation 

of the year.  Dr. Magdalenoôs dissertation research was utilized to develop the CALSA 

mentoring program.  Dr. Magdaleno worked with CVELI and with Springboard Schools (the 

former name of Pivot Learning Partners) in developing training for coaches.  In summary, ample 

training has been and will be provided to university and district mentors through our 

collaboration with CVELI, Pivot Learning Partners, and CALSA.   

 

Mentor Evaluation 

The district mentor and the university mentor will be evaluated each semester and the results will 

be provided to the mentor in aggregate form.  In the case of a district mentor having only one 

candidate, the university mentor will facilitate discussion regarding the work of the district 

mentor, to ensure that feedback from the evaluation takes place for all district mentors. 

 

The Educational Leadership and Administration Program has regularly used student evaluations 

that are completed each semester to provide feedback to mentors, to determine training needs of 

mentors, and/or to reassign or replace mentors.  However, if a district mentor receives an 

unsatisfactory evaluation, this is not automatic grounds form dismissal or reassignment, as each 

case is analyzed individually. 

 

The program coordinator is responsible for the ongoing evaluation and review of all mentors.  

The coordinator will meet with any mentor who is experiencing difficulty in fulfilling the 

requirements and guidelines in a satisfactory manner. 

 

University Mentors 

Faculty members of the Educational Leadership and Administration Program play key roles in 

providing mentoring to candidates, facilitating collaboration with schools and districts, providing 

coursework, providing information regarding professional development opportunities and so on.  

Below is a list of faculty members who participate in the Clear Administrative Services 

Credential program, their role, and selected experience. 

 

Full-time 

Faculty member Role     Selected Experience                                     .                                                             

Sharon Brown-Welty Instructor/Mentor  Director of Doctoral Program  and Consultant to  

Hanford Elementary School District 

Virginia Boris* Instructor/Mentor Former Associate Superintendent, ACSA  

Curriculum and Instruction Administrator of the  

Year, Executive coach for superintendents and  

Principals, Co-Director CVELI 
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Walt Buster    Director CVELI*   Former Superintendent of Clovis Unified and  

Fresno Unified, Executive coach of superintendents  

and principals 

Linda Hauser  Instructor/Mentor Former Associate Superintendent, Coordinator of  

Superintendentsô Leadership Network, Executive  

coach for superintendents and principals 

Ken Magdaleno Mentor   ACSA MS Principal of the Year (2004),  

      executive coach of several principals,  

State Coordinator of mentoring program of  

California Association  of Latino Superintendents  

and Administrators (CALSA) 

Donald Wise  Instructor/Mentor   Executive coach of several school principals,  

former project lead for coaching in Sanger USD, 

former Associate Director CVELI 

 

 

*CVELI (The Central Valley Educational Leadership Institute) is an institute housed in the 

Department of Educational Research and Administration and provides services to over 25 school 

districts in the Central Valley focused on closing the achievement gap and increasing the 

achievement of all students, including Best Practices conferences and workshops, executive 

coaching to school principals and superintendents, effective techniques for English Learner 

teachers and students, and ongoing training in mentoring and coaching skills.  CVELI plays a 

key role in upgrading the skills of our faculty, maintaining a close collaborative relationship with 

local school districts, and in providing daily or weekly contact with schools and classrooms.  As 

such, the faculty and candidates of the Clear Administrative Services Credential program are 

actively engaged in the activities and services of CVELI. 

 

As in all program activities, ongoing evaluation, as well as an annual review, serves to ensure 

that the program not only meets the standards as required by the CCTC, but by the local school 

districts that depend on our program to prepare their educational leaders. 
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Category III: Candidate Competence and Performance 
 

 

Standard 8: Expectations for Candidate Performance 
 

Expectations for excellence in candidate performance are developed for each candidate, 

aligned with the principles of administrative practice outlined in Standard 3, and included 

in the individual induction plan. 
 

 

Rationale 

 

Six areas related to principles of administrative practice were identified in Standard 3 as the 

conceptual themes to be woven through the advanced level of preparation for school 

administrators.  Candidate expectations will fall within the broadly defined thematic areas, but 

will be different for each candidate, depending on past experiences, current job assignments, and 

future career development goals and plans.  The defined expectations and ways in which 

performance in meeting those expectations will be measured, and the plan for assessing the 

achievement of the performance goals will be a part of the candidateôs clear credential induction 

plan. 
 

 

Factors to Consider 

 

The following factors serve as a guide for initial program design and ongoing program 

evaluation:     

 

Å The individualized program of studies, including the university and non-university 

components, is designed to foster development that is congruent with the six themes related 

to administrative practice (Standard 3). 

 

Å Areas of special emphasis are recognized and defined in appropriate ways in each 

candidateôs clear credential induction plan includes clearly stated expectations and indicates 

how progress in each thematic area will be developed and assessed. 

 

Å The candidate, the university supervisor, and the mentor all have input into the design of the 

expectations, and the ways in which competence will be measured. 

 

Å Curriculum offerings, individual mentoring experiences and other professional development 

experiences are offered to prepare candidates to meet the defined expectations. 

 

Å The program meets other factors related to this standard of quality brought to the attention of 

the team by the program sponsor. 

 

The Educational Leadership and Administration Program strives at all times to acknowledge the 

need for a set of core competencies and at the same time, recognize the individual needs of 

candidates.  The six CPSELs represent the core areas and within those six themes, almost all 
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leadership competencies can be identified.  The Induction Plan contains details on areas of 

special emphasis as determined by the initial assessment using the Descriptions of Practice 

(WestEd, 2003), the needs of the candidateôs employer, or in the analysis of the candidate, 

district mentor and/or university mentor.  In each case, expectations for successful mastery are 

clearly stated as well as the manner and metrics with which progress will be assessed.  As 

mentioned previously, all participants; candidate, district mentor, and university mentor play 

vital roles in the development and approval of activities and assessment. 

 

In Standard 3, examples were provided of activities related to the CPSELs, which form part of 

the coursework in the program.  In all coursework, the candidate must reflect upon the CPSEL 

framework and specific CPSELs.  Also, for any activity that is non-university, the candidate 

must write a similar reflection.  In the Preliminary Administrative Services Credential Program, 

each course was linked to specific CPSEL/CTC standards.  In the Clear Administrative Services 

Credential, the Educational Leadership and Administration Program recognizes the wide variety 

of administrative responsibilities of new leaders in the program and allows greater flexibility, so 

that neither instructors, mentors, or candidates are constrained within a tight-woven structure.  

Nevertheless, the CPSELs are incorporated into all coursework, mentoring, and activities of the 

entire Clear Administrative Services Credential Program.  

 

Please see Appendix 14  for the induction plan and the manner in which expectations and 

progress are assessed and recorded.  The candidate and the district mentor develop the 

preliminary plan, including the expectations and progress recording, and then meet with the 

university mentor for final review and authorization. 

 

As designed, the program offers coursework through the university, individual mentoring for the 

candidate, and a wide variety of options for the candidate to be able to choose those that best 

meet the needs determined by the initial assessment (Appendix 13) and induction plan 

(Appendix 14).  The great degree of flexibility in the design of the program, including the ability 

to modify the initial induction plan when necessary, and the ability to seek professional growth 

opportunities through almost any avenue available are the hallmarks of the Clear Administrative 

Services Credential Program at California State University, Fresno. 

 

As in all program activities, ongoing evaluation, as well as an annual review, serves to ensure 

that the program not only meets the standards as required by the CCTC, but by the local school 

districts that depend on our program to prepare their educational leaders. 
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Standard 9: Assessment of Candidate Competence 
 

Prior to recommending each candidate for a Clear Administrative Services Credential, the 

program advisor and the mentor verify that the candidate has met the expectations for 

excellence in candidate performance that are outlined in the clear credential induction 

plan.   
 

 

Rationale 

 

If the completion of a professional preparation program is to constitute a mark of professional 

competence, as the law suggests, responsible members of the program staff must carefully and 

systematically document and determine that the candidate has fulfilled the standards of 

professional competence established for the clear credential induction program. 

 

 

Factors to Consider  

 

The following factors serve as a guide for initial program design and ongoing program 

evaluation:    

 

Å The methods used assess performance authentically and recognize the complexity and highly 

variable nature of administrative responsibilities. 

 

Å The assessment system (both during the program and at the conclusion) is systematic, fair, 

uses multiple measures and multiple sources, and is tied to the curriculum, field experiences 

and themes of competence. 

 

Å The candidate is assessed by program faculty and school personnel who have demonstrated 

expertise, have been oriented to the assessor role and trained in the specified criteria, and are 

periodically evaluated in the assessment role. 

 

Å Candidates are provided feedback on their progress at multiple points in the program. 

 

Å A culminating assessment brings closure to the induction period and establishes directions 

for continuing growth and professional development. 

 

Å The program meets other factors related to this standard of quality brought to the attention of 

the team by the program sponsor. 

 

While the Descriptions of Practice (See Appendix 13), used in the initial assessment, represent a 

fairly complete assessment of administrative responsibilities, space is provided to recognize and 

assess specific aspects of the administrative duties, skills, knowledge, and processes that must be 

mastered to become a proficient leader.  The Educational Leadership and Administration 

Program clearly recognizes that leaders have positions with job requirements that are complex 

and dynamic and the assessments must take into account these factors. All aspects of the 
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assessments are conducted by the district mentor and university mentor, who have received 

training in their roles.  Training of mentors not only encompasses the role of coaching and 

mentoring, but also of authentically assessing the candidateôs competence.  The selection of 

mentors is vital to the programôs quality and the process is explained under Standard 7. 

 

Mentors who are recognized leaders in the local area are contracted to serve as lead and/or 

university mentors.  They receive training in the areas of coaching and mentoring as well as the 

assessment of candidate competency using the instruments and means available.   At the end of 

their program, candidates will evaluate their district mentor and university mentor on a number 

of factors, including their ability to adequately assess the candidateôs competency.  The program 

coordinator will also conduct informal evaluation of all mentors each semester and will meet 

with any mentor demonstrating a lack of proficiency in and of the areas of mentoring, coaching, 

or assessment of competencies.  Mentors may be assigned further training or may be removed 

from their mentoring role if they are not proficient in any of the requirements. 

 

Once the candidate completes the initial assessment (Appendix 13), the induction plan is 

developed (see Appendix 14).  Subsequent periodic assessments of the candidate therefore take 

into account findings using the assessment instrument and the Induction Plan and amendments..  

In this manner, the precise nature of the position performance requirements are recognized and 

taken into account, as well as the complexity and variability of the requirements.  Candidates are 

participants in all aspects of the performance assessments, thus are provided feedback, informal 

and formal, on a regular basis. 

 

Candidates will undergo at least one periodic assessment and/or review each semester based on 

the assessment instrument, and the Induction Plan. The candidate is responsible for maintaining 

records of the induction plan and amendments, log of mentoring sessions (Appendix 15), 

samples of professional development opportunities, and reflections based on the Induction Plan 

and the CPSELs.   

 

The candidate, district mentor, and university mentor work collaboratively to develop measures 

that will authentically measure the candidateôs progress and degree of competence.  In some 

cases, this may be a written document, in others, it may be performance of a particular task, in 

yet others, it may be the outcome of an activity or series of activities.  While the basis of the 

assessment system is linked to the Descriptions of Practice, multiple measures of progress and 

competency are considered and utilized if deemed appropriate.  The induction plan and 

assessments are designed to take into account the complexity and dynamic nature of the 

responsibilities of the new leader and to measure competency in ways that are meaningful to the 

candidate and clear to all involved. 

 

The culminating assessment takes into account the most recent assessment using the assessment 

instrument (Appendix 13), the initial Induction Plan and all amendments (Appendix 14), as well 

as an overall assessment by the candidate, the district mentor, and the university mentor of the 

candidateôs competence meriting the granting of a  Clear Administrative Services Credential.  As 

mentioned earlier, on the assessment instrument based on the Descriptions of Practice by WestEd 

(2003), a candidate is expected to be minimally at the level of ñPractice that meets the standardò.  

Likewise, the candidate is expected to meet the same level of any additional performance 
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objectives developed specific to the position or the candidateôs professional needs as set forth in 

the Induction Plan and any amendments. 

 

The candidate, as a final activity of the culminating assessment, presents her/his professional 

portfolio to the district superintendent and direct supervisor, accompanied by the district mentor 

and university mentor. Candidates are allowed to present only when all other requirements of the 

program have been successfully completed.  This serves not only as a valuable final assessment, 

but as an opportunity to celebrate the successful completion of the program.   

 

As in all program activities, ongoing evaluation, as well as an annual review, serves to ensure 

that the program not only meets the standards as required by the CCTC, but by the local school 

districts that depend on our program to prepare their educational leaders. 
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EXPANDED SYLLABI  
Educational Leadership and Administration Program 

Preliminary, Intern and Clear Administrative Services Credentials 
 

Section Contents 
 

Preliminary Administrative Services and Administrative Intern Credentials 

 

Course  

 Name  Course Title 

EAD 261  Introduction to Educational Administration 

EAD 262  Educational Leadership 

EAD 263  Seminar in Instructional Supervision 

EAD 269  Site-Based Leadership 

EAD 272  Seminar in Advanced Curriculum Development and Evaluation 

EAD 274  Instructional Systems and Leadership for Equity 

ERA 220  Educational Research 

ERA 288  Measurement and Program Evaluation 

 

Clear Administrative Services Credential 

 

EAD 279 Advanced Administrative Fieldwork and Mentoring A 

EAD 278T  Transforming Schools 

EAD 264 Legal Aspects of Education 

EAD 266  School Finance & Business Administration 

EAD 275  Personnel Relations 

EAD 278T Interpersonal Relations 

EAD 279 Advanced Administrative Fieldwork and Mentoring B 

 

Doctoral Course Substitutions for the Clear Administrative Services Credential 

 

EDL 201:   Organizational Theory in Complex Organizations 

EDL 202:   Educational Reform 

EDL 280T:  School Law 

EDL 280T:   Resource Management & Fiscal Analysis 

EDL 280T:   Human Resource Administration 

EDL 280T:  Conflict Resolution Education:  Theory, Research and Application for  

  Educational Leaders 
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Expanded Syllabi for the  

Preliminary Administrative Services Credential



 

 133 

California State University, Fresno  

Department of Educational Research 

Master of Art in Education 

Option:  Educational Leadership and Administration 

 

Semester/Year 

 

 

 

 

Syllabus for  EAD 261 

Introduction to 

Education 

Administration  3 units 

 

Course Catalog Description 

Initial course in Education Administration sequence; Development of knowledge and skills central to managing 

educational organizations. 

 

Course Description 

This course introduces the concepts, skills, and knowledge required to be an effective educational leader.  The 

course content reflects the tremendous challenges facing educational organizations today and the belief that quality 

leadership is essential in meeting those challenges. 

 

Class Information       

Date and Time     Classroom number   

Instructor     Instructor Email 

Instructor Phone #    Office hours:   

 

Prerequisites 

 

The prerequisite for this course is admission to the Educational Leadership and Administration Program . This is 

first-semester course in the program. 

 

Dispositions 

 

The faculty of the Kremen School of Education and Human Development foster the development of the following 

candidate dispositions: Reflection, Critical Thinking, Professional Ethics, Valuing Diversity, Collaboration, and 

Life-long Learning. Candidates will increasingly reflect these dispositions in their work with students, families, and 

communities. 

 

Primary Learning Outcomes 

 

Specific outcomes for the course include the following standards of the California Commission on Teacher 

Credentialing for the Preliminary Administrative Services Credential and standards 1.2, 1.5, 1.6, 1.8, 3.3, and 4.1 of 

the National Council for Accreditation of Teacher Education (NCATE): 

 

6(d) (6) The program provides opportunities for each candidate to examine their personal attitudes and actions 

toward persons of different races, socio-economic status, cultures, religions and ethnic backgrounds as well as their 

attitudes toward sexual orientation and individuals with disabilities and reflect upon how their attitudes and actions 

support or diminish the goal to ensure that all students receive equitable access to education. 

 

10(d): Each candidate can identify and address barriers to accomplishing the vision.  

 

11(d): Each candidate knows how to shape a culture where high expectations for all students and for all subgroups 

of students are the core purpose.  

Leade rship for Diverse Communities  

Our mission is to prepare credible and relevant 
leaders in education.  
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11(f): Each candidate promotes equity, fairness, and respect among all members of the school community. 

  

13(e): Each candidate knows how to strengthen the school through the establishment of community partnerships, 

business, institutional, and civic partnerships.  

 

13(f): Each candidate is able to effectively communicate information about the school on a regular and predictable 

basis through a variety of media and modes.  

 

Required Texts and Instructional Materials 

 

Hoy, Wayne & Miskel, Gene (2004) Educational Administration (8
th
 Edition) McGraw Hill Please do not use earlier 

editions. 

 

Additional materials will be available on the electronic Blackboard system for the course.  It is a course 

requirement that candidates check their designated email and the course on Blackboard at least once a week, 

preferably several days before the class, during the entire semester. 

 

Signature Assignments 

There are 5 Signature Assignments for this course. The templates and requirements for each of those assignments 

are included at the end of this syllabus. 

 

As part of the ongoing assessment of the effectiveness of this course, there is an expectation that 

candidates will assess the activities, processes and assignments used to support learning outcomes. The 

professor will distribute assignment assessment protocol and candidatesô honest feedback will assist in 

continuing to make this course relevant for future students. 

 

Other Assignments 

As part of the ongoing assessment of the effectiveness of this course, there is an expectation that students 

will assess the activities, processes and assignments used to support learning outcomes. The professor 

will distribute this assessment protocol, and your honest feedback will assist in continuing to make this 

course relevant for future students. 
 

Grading 

 

Grading will be as follows: 

 

A = Outstanding achievement; exceeds expectations 

B = Graduate quality; meets expectations 

C = Below expectations 

F = Does not meet program requirements 

 

 

University Policies and Regulations 

 

Policy on Students with Disabilities:  Upon identifying themselves to the instructor and the university, students with 

disabilities will receive reasonable accommodation for learning and evaluation. For more information, contact 

Services to Students with Disabilities in Madden Library 1049 (278-2811). 

 

Computers: ñAt California State University, Fresno, computers and communications links to remote resources are 

recognized as being integral to the education and research experience. Every student is required to have his/her own 

computer or have other personal access to a workstation (including a modem and a printer) with all the 

recommended software. The minimum and recommended standards for the workstations and software, which may 

vary by academic major, are updated periodically and are available from Information Technology Services or the 

University Bookstore.  In the curriculum and class assignments, students are presumed to have 24-hour access to a 
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computer workstation and the necessary communication links to the Universityôs information resources.ò 

 

It is expected that you have access to Blackboard.  If you do not have access, please call 278-7373 (Digital Campus) 

and provide your instructor with an update on the situation and status. 

 

Honor Code:  ñMembers of the CSU Fresno academic community adhere to principles of academic integrity and 

mutual respect while engaged in university work and related activities.ò  You should: 

¶ understand or seek clarification about expectations for academic integrity in this course (including no 

cheating, plagiarism and inappropriate collaboration)  

¶ neither give nor receive unauthorized aid on examinations or other course work that is used by the 

instructor as the basis of grading.  

¶ take responsibility to monitor academic dishonesty in any form and to report it to the instructor or other 

appropriate official for action. 

 

Instructors may require students to sign a statement at the end of all exams and assignments that ñI have done my 

own work and have neither given nor received unauthorized assistance on this work.ò   

 

Cheating and Plagiarism: ñCheating is the actual or attempted practice of fraudulent or deceptive acts for the 

purpose of improving oneôs grade or obtaining course credit; such acts also include assisting another student to do 

so. Typically, such acts occur in relation to examinations. However, it is the intent of this definition that the term 

ócheatingô not be limited to examination situations only, but that it include any and all actions by a student that are 

intended to gain an unearned academic advantage by fraudulent or deceptive means. Plagiarism is a specific form of 

cheating which consists of the misuse of the published and/or unpublished works of others by misrepresenting the 

material (i.e., their intellectual property) so used as oneôs own work.ò Penalties for cheating and plagiarism range 

from a 0 or F on a particular assignment, through an F for the course, to expulsion from the university. For more 

information on the Universityôs policy regarding cheating and plagiarism, refer to the Class Schedule (Legal Notices 

on Cheating and Plagiarism) or the University Catalog (Policies and Regulations). 

 

Disruptive Classroom Behavior: ñThe classroom is a special environment in which students and faculty come 

together to promote learning and growth. It is essential to this learning environment that respect for the rights of 

others seeking to learn, respect for the professionalism of the instructor, and the general goals of academic freedom 

are maintained. ... Differences of viewpoint or concerns should be expressed in terms which are supportive of the 

learning process, creating an environment in which students and faculty may learn to reason with clarity and 

compassion, to share of themselves without losing their identities, and to develop and understanding of the 

community in which they live . . . Student conduct which disrupts the learning process shall not be tolerated and 

may lead to disciplinary action and/or removal from class.ò 

 

Copyright Policy: Copyright laws and fair use policies protect the rights of those who have produced the material. 

The copy in this course has been provided for private study, scholarship, or research. Other uses may require 

permission from the copyright holder. The user of this work is responsible for adhering to copyright law of the U.S. 

(Title 17, U.S. Code).  To help you familiarize yourself with copyright and fair use policies, the University 

encourages you to visit its copyright web page:  www.csufresno.edu/library/about/policies/docs/copyrtpolicyfull.pdf.   

 

Digital Campus course web sites may contain material protected by copyrights held by the instructor, other 

individuals or institutions. Such material is used for educational purposes in accord with copyright law and/or with 

permission given by the owners of the original material.  You may download one copy of the materials on any single 

computer for non-commercial, personal, or educational purposes only, provided that you (1) do not modify it, (2) 

use it only for the duration of this course, and (3) include both this notice and any copyright notice originally 

included with the material.  Beyond this use, no material from the course web site may be copied, reproduced, re-

published, uploaded, posted, transmitted, or distributed in any way without the permission of the original copyright 

holder.  The instructor assumes no responsibility for individuals who improperly use copyrighted material placed on 

the web site. 

 

http://www.csufresno.edu/library/about/policies/docs/copyrtpolicyfull.pdf
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Policy and regulations including but not limited to adding and dropping courses, the honor code, including cheating 

and plagiarism, copyright, and computer usage are located in the Class Schedule 

(www.csufresno.edu/ClassSchedule) and Catalog (www.csufresno.edu/catoffice/current/policies.html). 

 

Course Schedule 

 

Instructors provide a Session breakdown of topics, readings, and assignments. The following is a Sample schedule 

for this course. 

 

Class 
Sessions 

Seminar Content Focus Homework/Actions:  

Outside Class Sessions 
Session 1 

 

Introduction and overview to the course 

 

The Sanger Expectations of Leadership, 

Rich Smith 

 

Chapter 1:  The School as A 

System  
Case Study pps. 34-39 for S2 

 

Session 2 
 

The School as a Social System 

Case Study pps. 34-39  

 

Leader Presentation:  

 Marcus Johnson, Superintendent 

 

SIGNATURE ASSIGNMENT 1  

Shadowing Protocol  

DUE IN CLASS 

 
Ch. 2, The Technical Core 

Case Study pps. 83-87 for S3 

 
Session 3 

 

The Technical Core 

Case Study pps. 83-87 

 

 Leader Presentation:  Matt Navo, Special 

Education Director 

 

SIGNATURE ASSIGNMENT 2 

Pre-Post Graduate Writing 

Requirement 

DUE IN CLASS 

 
Ch. 3, Structure in Schools 

Case Study pps. 128-131 for S4 

 
Session 4 

 

Structure in Schools 

Case Study pps. 128-131 

 

 Leader Presentation:  Tim Lopez, Special 

Projects Director 

 

Ch. 4, Individuals in Schools 

Case Study pps. 169-171 for S5 

 

Session 5 
 

Individuals in Schools 

Case Study pps. 169-171 

 

Leader Presentation:  Rick Church, 

Principal Kings River/Taft High School 

 

 

Ch. 5, Culture and Climate in Schools 

Case Study pps. 213-215 for S6 

 

Session 6 
 

Culture and Climate in Schools 

Case Study pps. 213-215 

 

Leader Presentation: JoDee Marcellin, 

Principal Lincoln Elementary 

 

Ch. 6, Power and Politics in Schools 

Case Study pps. 250-251 for S7 

 

Session 7 
 

Power and Politics in Schools 

Case Study pps. 250-251 

Ch. 7, External Environments of Schools 

Case Study pps. 285-288 for S8 

http://www.csufresno.edu/ClassSchedule
http://www.csufresno.edu/catoffice/current/policies.html
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 Leader Presentation:  Jon Yost, Principal 

Washington Academic Middle School 

 

 

Session 8 
 

External Environments of Schools 

Case Study pps. 285-288 

 

 Leader Presentation:  Eduardo Martinez, 

Associate, Superintendent for Business 

Services 

 

Ch. 8, School Effectiveness, 

Accountability and Improvement 

Case Study pps. 320-321 for S9 

 

Session 9 
 

School Effectiveness, Accountability and 

Improvement 

Case Study pps. 320-321 

 

Leader Presentation:  Dr. Lisa Houston, 

Principal Centerville Elementary 

 

Ch. 9, Decision Making in Schools 

Case Study pps. 348-351 for S10 

 

Session 10 
 

Decision Making in Schools 

Case Study pps. 348-351 

 

 Leader Presentation:  Dan Chacon, 

Principal Sanger High School 

 

SIGNATURE ASSIGNMENT 3 

School Profile   

DUE IN CLASS 

 
Ch. 11, Communication in Schools 

Case Study pps. 411-414 for S11 

 
Session 11 

 

Communication in Schools 

Case Study pps. 411-414 

Mock Media Interviews 

 

Leader Presentation:  Ketti Davis, 

Principal Lone Star Elementary 

 

Ch. 12, Leadership in Schools 

Case Study pps. 452-453 for S12 

 

Session 12 
 

Leadership in Schools 

Case Study pps. 452-453  

 

 Leader Presentation:Adela Jones, 

Principal Jackson Elementary 

 

SIGNATURE ASSIGNMENT 5 

School Culture and Its Impact on 

Change 

DUE IN CLASS 

 
Ch. 12, One Last Time: A Review of the 

School as a Social System for S13 

 
Session 13 

 

One Last Time: A Review of the School as 

a Social System 

 

Leader Presentation:  Rich Smith, Deputy 

Superintendent 

 

Post-Shadowing Interview 

DUE IN CLASS 

 

Session 14 
 

Shadowing Reports 

 

Leader Presentation:  Marc Johnson, 

Superintendent 
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This syllabus is subject to change.  Any modification of required work for students will be 

announced in advance. 
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EAD 261 

SIGNATURE ASSIGNMENT 1  

Shadowing Protocol  
 

Directions:  Students will identify an educational leader and will interview the leader with a 

set of open-ended questions designed by the class.  These questions might include, for 

example, inquiries about the leaderôs goals and plans to implement the organizationôs vision.   

That leader will be shadowed for the equivalent to a full day (8 hour minimum). Shadowing 

can be in blocks of hours, however, in no less than 2-hour blocks.  The student will be 

expected to spend approximately 30 minutes with the leader after the shadowing to discuss 

what was observed during the shadowing.  A two-page synthesis report of the shadowing 

experience and interview (both pre shadowing and post-shadowing experience) will be 

completed by the student.  Elements of this report will include the mentorôs values, goals, 

vision (both personal and organizational) and long and short-term plans for how the leader 

will achieve these goals.  Approval from the faculty member for shadowing the selected 

leader must be obtained before the shadowing experience.  As the student is shadowing, 

he/she should pay particular attention to how the leader is interacting with others. For 

example, do they appear to be supportive, decisive, competent, concerned, etc. and do they 

appear to be attentive to issues of equity. 

 

Summary:   This Signature Assignment consists of 5 components as follows: 

 

¶ Select the leader to be shadowed set up the shadowing date and time and receive approval 

from the course faculty member (use Approval Form). 

¶ Interview the leader being followed before the shadowing experience using the set of 

open-ended questions developed by the class. 

¶ Shadow the leader for a minimum of 8 hours. 

¶ Conduct a 30 minute post-interview with the leader that was shadowed to reflect on what 

was observed. 

¶ Submit a 2 page synthesis report that is a reflection on the experience and what was 

learned by the candidate through this experience.  Interview notes and other artifacts of 

the shadowing experience are to be included as appendices to the synthesis report. 
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EAD 261 

SIGNATURE ASSIGNMENT 1  

Shadowing Planning and Approval Form 

 

Name of Candidate doing the Shadowing and their Current School Site: 

_____________________________________________________________________ 

 

Name and Title of Leader being Shadowed:  

 

Date Beginning and Ending Times 

  

  

  

  

  

 

 

Why was the Leader Selected to be Shadowed? 

_________________________________________________________________________________

_________________________________________________________________________________

________________________________________________________________________________ 

 

 

 

 

 

 

Approved: 

 

_____________________________________   ___________________ 

Faculty Signature       Date 
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EAD 261 

SIGNATURE ASSIGNMENT 1  

Post-Shadowing Interview 

 

 

 

Name of Person Shadowing _______________________________________________ 

 

Name of Person being Shadowed ___________________________________________ 

 

Date of Shadowing __________________ 

 

Notes from Post-Shadowing Interview: 

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________ 

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________ 

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________ 

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________ 
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EAD 261 

SIGNATURE ASSIGNMENT 2 

Pre-Post Graduate Writing Requirement 

 

Introduction  
 

In keeping with the Graduate Writing Requirement of California State University, Fresno, all 

students enrolled in the Masterôs of Arts degree in Education with an option in Administration 

and Supervision must demonstrate competence in graduate level writing prior to applying for 

advancement to candidacy.  The graduate writing requirement is designed to determine studentsô 

ability to write clearly, logically, analytically, and knowledgeably. 

 

Goals of the Graduate Writing Requirement 

In order to command scholarly and professional credibility, graduate students should: 

a. Develop writing skills commensurate with societyôs expectations of 

persons who hold advanced degrees. 

b. Develop the ability to write in formats and styles appropriate to their 

disciplines. 

 

Objectives 
The studentôs writing should demonstrate: 

(a) Comprehensibility; 

(b) Clear organization and presentation of ideas; 

I An ability to arrange ideas logically so as to establish a sound 

scholarly argument; 

 

Writing Prompts  
Students will be asked to write about their own attitude toward persons of different races, socio-

economic status, cultures, religions and ethnic backgrounds as well as their attitudes toward 

sexual orientation and individuals with disabilities and how these attitudes and actions support 

or diminish the goal to ensure that all students receive equitable access to education at the 

beginning of the semester (CTC 6.d.6; NCATE 1.2, 1.5, 1.6, 1.8, 4.1). The faculty member will 

grade the assignment according to the Scoring Rubric provided below.  Students will be given 

the same writing prompt near the end of the semester, which also will be graded using the 

Scoring Rubric.  The purpose of the writing prompt is to assess the change in attitude that has 

taken place during the semester related to issues of equity.  It is highly recommended that if a 

student does not pass the writing exercise the first time, he/she should visit the writing lab or 

obtain assistance with their writing skills.  The student must pass at least one of the writing 

prompts in order to be permitted to continue in the program.   

 

Faculty Evaluation of Writing Proficiency 

The instructor of the course will be the primary evaluator of each studentôs writing.  When the 

instructor determines that the student meets the criteria (achieves a score of 3 in each area of the 

rubric), the student will be considered to have successfully passed the writing component of that 

course.  The instructor will forward to the program coordinator at list of students enrolled and the 

status of their writing competence.   
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The instructor will forward to the program coordinator a list of students enrolled and the status of 

their writing competence.  The program coordinator will forward this information to the graduate 

chair of the Kremen School of Education and Human Development and the Graduate Studies 

Office.  All students will be advised individually of the results of the evaluation by the instructor. 

 

If the instructor believes the studentôs writing to be deficient in one or more areas, the writing 

sample will be referred to the Review Committee for evaluation by the committee as a whole.  

The Review Committee will consist of two graduate faculty in addition to the instructor.  The 

decision of this committee will be considered final.  If the committee determines that the student 

meets the criteria, the student will be considered to have successfully passed the writing 

component of the course and the committee will report the decision to the program coordinator. 

The program coordinator will forward this information the graduate chair of the Kremen School 

of Education and Human Development and the Graduate Studies Office. 

 

Appeal Process 

If the Review Committee determines that the student has not demonstrated competence in 

written English, the instructor will inform the student.  The instructor will recommend 

appropriate methods of remediation that may include assistance from the Writing Center, 

tutoring, additional coursework, and so on.  The student may appeal to the program faculty by 

writing a letter to the program coordinator requesting a second evaluation.  A student will then 

be given one additional opportunity to pass the writing requirement in a two hour examination in 

a controlled setting.  The student will be advised of the results of the second evaluation within a 

period of two weeks. 

 

Questions 

All questions regarding the Graduate Writing Competency should be referred to the instructor of the 

course or the Educational Leadership and Administration Program  Coordinator (278-0292). 
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EAD 261 

GRADUATE WRITING SCORING RUBRIC 

Scoring Level Mechanics Content and Organization 

   

4    Exemplary In addition to meeting the 

requirements for a ñ3,ò the paper is 

essentially error free in terms of 

mechanics.  Writing flows smoothly 

from one idea to another.  

Transitions help establish a sound 

scholarly argument and aid the 

reader in following the writerôs logic.  

 

In addition to meeting the 

requirements for a ñ3,ò excels in the 

organization and presentation of 

ideas related to the topic.  Raises 

important issues or ideas which may 

not have been represented in any 

literature cited.  Would serve as a 

good basis for further research on 

the topic.  

 

   

3    Accomplished While there may be minor errors, the 

paper follows normal conventions of 

spelling and grammar throughout.  

Errors do not interfere significantly 

with comprehensibility.  Transitions 

and organizational structures such as 

subheadings are used which help the 

reader move from one point to 

another.  

 

Follows all requirements for the 

paper.  Topic is timely and carefully 

focused.  Clearly outlines the major 

points related to the topic; ideas are 

logically arranged to present a sound 

scholarly argument.  Paper is 

interesting and holds the readerôs 

attention.  Does a credible job 

summarizing any related literature 

presented. 

 

   

2    Developing Frequent errors in spelling, grammar 

(such as subject/verb agreements and 

tense), sentence structure and/or 

other writing conventions make 

reading difficult and interfere with 

comprehensibility.  Writing does not 

flow smoothly from point to point;  

lacks appropriate transitions.    

 

While the paper represents the major 

requirement, it is lacking in 

substantial ways.  The content may 

be poorly focused or the scholarly 

argument weak or poorly conceived.  

Major ideas related to the content 

may be ignored or inadequately 

explored.  Overall, the content and 

organization needs significant 

revision to represent a complete 

analysis or discussion of the topic 

   

1    Beginning Content is poorly focused and lacks 

organization.  The reader is left with 

little information about or 

understanding of the paperôs topic. 

Paper contains numerous errors in 

spelling, grammar, and/or sentence 

structure that make following the 

logic of the paper extremely 

difficult.  
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EAD 261 

SIGNATURE ASSIGNMENT 3  

School Profile   

 

The candidate will develop a socio-economic and demographic profile of his/her school 

site that will include student data by subgroups and will emphasize community 

stakeholders.  Data may be retrieved from the school site, but JFK website should also be 

used, as well as any other appropriate Dept. of Ed website.  This information will be used 

to compile a summary profile of that school that includes demographic and socio-

economic data by subgroups.  Most of the data in this assignment should be presented 

graphically.  This assignment will be presented using a PowerPoint presentation.  A 

second part of this assignment is for the student to complete the Diversity within Unity 

Essential Principles Checklist and to write a reflection paper (2 page minimum) about the 

areas that might be targeted for enhancement. 

 

(Reference:  Banks, J. A., Cookson, P., Gay, G., Hawley, W. D., Irvine, J. J., Nieto, S., 

Schofield, J. W., and Stephan, W. G. (2001).  Diversity within unity:  Essential principles 

for teaching and learning in a multicultural society.  Center for Multicultural Education, 

College of Education, University of Washington, Seattle.)  

 

School Profile 

The following information must be included in the profile: 

 

¶ School Demographics (including gender of the students. The ethnicity of the 

student population, ethnicity of the staff and administration, percent and number of 

children receiving free and reduced meals, percent and number of children 

classified as socioeconomically disadvantaged, percent and number of English 

Language Learners, the percent and number of students who are Fluent English 

Proficient, the percent of the parents who have high school diplomas and who have 

completed or attended college. 

¶ Comparison of School API for the past three years 

¶ Comparison of API Scores for the School, the LEA, and California for the past 

three years. 

¶ Overall student AYP by grade level for Math and Language Arts for the past three 

years. 

¶ Student Subgroup AYP for Math and Language Arts for grades 3, 4, 5 and 6 for 

the past three years. 

¶ CELDT Assessment results comparison for three years by grade level. 

 

Note:  Information should be presented as a chart, as a graph, and on a table. 
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EAD 261 

SIGNATURE ASSIGNMENT 4  

Case Analysis 

 

 

Directions:  A case analysis will be completed by the candidate that follows the 

following case analysis framework.  The case to be used for this assignment follows the 

analysis framework. 

 

ü Summarize the salient points in the case. 

ü Describe the problem that needs to be solved (there may be more than one 

problem). 

ü Include a discussion of the people, places and programs or polices that are 

relevant in this case. 

ü Locate, enumerate, and discuss the data you think is important in this case. 

ü Design a solution to this problem.  In the solution, refer to the specific data you 

are basing your decisions upon. 

 

Example of a Case 

 
Suspension Procedure at Valley Middle School   

 

You have a meeting with the superintendent this afternoon in regard to calls to the district 

office regarding multiple issues concerning the behavior, school culture, and suspension 

processes at Valley Middle School. One parent with two students at the school claimed that 

the school sent one child home during the school day without contacting the parent, a clear 

violation of district policy. The parent alleged this was the third or fourth instance of her 

child being sent home during the day, all without written notification. The parent indicated 

in her call that another child in her neighborhood had been suspended without notification 

for some minor problem and the parents had not been called 

 

The Director of Special Education has reported that at a hearing last week, a special 

education advocate stated that many special education students were suspended at Valley 

Middle School in clear violation of the IEP. The police chief at a recent Rotary Club 

Meeting where the superintendent attends stated that ñKids at Valley Middle School were 

out of controlò. 

 

The superintendent is eager to talk with you. 
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EAD 261 

SIGNATURE ASSIGNMENT 5  

School Culture and Its Impact on Change 

 

Directions:  Prepare a paper on changing the educational environment to produce a 

school culture of high achievement for all students.  In this paper: 

 

1) Describe the culture of the school or organization you are studying.  School culture 

should include, but not be limited to, attitudes about race and equity, resources, 

organizational and student goals, rites, rituals, traditions, structural issues, power, 

authority, political aspects and other issues that impact the organizations ability to 

change. 

 

 

2) Give specific examples of how different cultural attitudes of the parents, students, 

faculty and staff hinder your school or organization from creating change. 

 

 

3) Discuss your prescription of what your school or organization should do to remove 

the barriers that prevent a culture of high achieving students using the cultural barriers 

described above in items 1 and 2. 
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California State University, Fresno  

Department of Educational Research 

Master of Art in Education 

Option:  Educational Leadership and Administration 

 

  Semester/Year 

 
 

 

 

 
Syllabus for EAD 272 Seminar in Advanced Curriculum Design and Development  

4 units 
 
Course Catalog Description 

Provide leadership for student learning for all students through relevant curriculum theory, by 

using data and technology; learn to lead the design, development and assessment of curriculum; 

use the influence of diversity to improve teaching and learning.  Embedded fieldwork included. 

 

Course Description 

This course is a foundational course in curriculum design and development in that it teaches 

leaders what they should be seeing related to planning curriculum, delivery of curriculum, and 

assessment of learning as well as how to provide leadership about what to do when studentôs are 

not learning.  The framework for this course is that the written (curriculum), taught (instruction) 

and tested (assessment) curriculum is aligned.  The underlying premise of the course is that in 

understanding leadership through a curriculum perspective, leaders would be focusing on the 

concept that all students will master grade level standards; teaching strategies and learning-

related actions are progressive rather than remedial in nature. 

 

Specifically, the course teaches leaders how to lead the school in matters of curriculum 

addressing the following four questions: 

 

V What is it we expect students to learn? 

V How will we know when students have learned it? 

V How will we respond when students donôt learn? 

V How will we respond when students already know it? 

 
Class Information       

Date and Time     Classroom number   

Instructor     Instructor Email 

Instructor Phone #    Office hours:   

 

Prerequisites 

 

The prerequisite for this course is EAD 261. 

 

Dispositions 

The faculty of the Kremen School of Education and Human Development foster the 

development of the following candidate dispositions: Reflection, Critical Thinking, Professional 

Leadership for Diverse Communities  
Our mission is to prepare credible and relevant 

leaders in education.  
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Ethics, Valuing Diversity, Collaboration, and Life-long Learning. Candidates will increasingly 

reflect these dispositions in their work with students, families, and communities. 

 

Primary Learning  Outcomes 

Specific learning outcomes for the course are derived from the standards of the California 

Commission on Teacher Credentialing for the Preliminary Administrative Services Credential 

and standards 1.2, 1.5, 1.6, 1.8, 3.3, and 4.1 of the National Council for Accreditation of Teacher 

Education (NCATE): 

 

1. The candidate will be able to recognize the state-adopted academic content standards for 

students in curriculum and in teaching strategies. 3(a) 

 

2. The candidate will be able to examine his/her own leadership practices and through 

reflection, analysis, and discussion of these practices be able to make informed decisions 

about teaching, learning and instructional leadership. 3I 

 

 

3. The candidate will understand how to recognize studentsô specific learning needs and will be 

able to develop policy and practices at the school site to ascertain student needs and place 

students in appropriate learning contexts; collaborate with teachers in developing 

instructional practices that guarantee full access to the curriculum; and identify and provide 

resources for all students to have full access to the curriculum.  4(g) 

 

 

4. The candidate will understand and be able to apply learning, curricular, and instructional 

theory to the design, implementation and evaluation of standards-based instruction and 

assessment programs that leads to the improvement of those programs. 6(b1) 

 

 

5. The candidate will be able to recognize diverse learning styles and provide leadership for 

differentiated instruction strategies that address the needs of all learners and staff.  6(b3) 

 

 

6. The candidate will be able to use data, including the use of technological applications, to 

develop, manage, and evaluate strategies to improve student achievement. 6(b4) 

 

 

7. The candidate will understand how to use the influence of diversity to improve teaching and 

learning. 10(f) 

 

 

8. The candidate will develop the knowledge and skill to support the use of state-adopted 

learning materials and a wide array of learning strategies to support student learning. 11(h) 

 

 

9. The candidate will develop the knowledge and skills to be able to coordinate the design, 

implementation and evaluation of instructional programs that serve the diverse learning 

styles and needs of all students and will be able to lead the continual development and 

improvement of those programs. 11(i) 
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10. The candidate demonstrates knowledge of the curriculum and the skill to integrate and 

articulate programs throughout the grades and to multiple audiences in the school and 

community.14 (i) and 6(e3) 

 

 

Required Texts and Instructional Materials  

 

Required Texts 

 

Hollingsworth, John & Ybarra, Silvia (2009).  Explicit Direct Instruction (EDI):  The Power of 

the Well-Crafted, Well-Taught Lesson.  A Joint Publication: Corwin Press and DataWorks 

Educational Research. 

 

Jackson, Robyn (2009).  Never Work Harder Than Your Students & Other Principles of Great 

Teaching.  Alexandria, Virginia:  Association for Supervision and Curriculum Development 

(ASCD). 

 

Marzano, Robert (2003).  What Works in Schools:  Translating Research into Action.  

Alexandria, Virginia:  Association for Supervision and Curriculum Development (ASCD). 

 

Rutherford, Paula (2005).  Leading the Learning: A Field Guide for Supervision and Evaluation 

(bound version).  Just ASK Publications. 

 

Note:  These books will be not only be used in this course, but will be used as reference and 

resource materials in other courses. 

 

Instructional Materials 

Curriculum Frameworks in Reading & Language Arts and Mathematics  

(Hard copy or electronic copy).  These can be obtained a number of different ways:   

§ Download and print from the CDE website 

§ Download and save for electronic access from the CDE website 

§ Order copies from the CDE website 

§ Obtain copies from your school site if available 

CDE website: www.cde.ca.gov under Standards & Frameworks.   

You need to have access to the frameworks during class as well as outside of class.  If you bring 

a computer to class, then an electronic version for access is fine. 

 

Content Standards: Reading & Language Arts and Mathematics: 

The content standards can also be obtained a number of different ways:   

§ Download and print from the CDE website (under Standards & Frameworks) 

§ Down load and print from the DataWorks website (www.dataworks-ed.com) 

§ Click on Step-Up Academy and then Click on Resources 

For all strands for single grade on one-page click on CA Grade Standards and for 

each strand presented horizontally across grade levels K-5, 6-8, 9-12 click on CA 

Horizontal Strand 

 

Additional materials will be available on the electronic Blackboard system for the course.  It is a 

course expectation that candidates check their designated email and the course on Blackboard at 

least once a week, preferably several days before the class, during the entire semester. 

 

http://www.cde.ca.gov/
http://www.dataworks-ed.com/
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Signature Assignments 

There are 3 Signature Assignments for this course:  Academic Scrapbook; Classroom Learning 

Walks; and Formative Assessment Matrix. The templates and requirements for each of those 

assignments are included at the end of this syllabus.  

 

Embedded Fieldwork Assignments 

This course includes Embedded Fieldwork Components based on CCTC and ISLLC Standards.  

Work in collaborative groups for approximately 15 ï 20 hours at a school site will be part of this 

course.  Embedded Fieldwork assignments include Design a Faculty In-service; Site Leader 

Interview and Write-up: Guaranteed and Viable Curriculum; and Classroom Learning Walks, 

Analysis and Write-Up are included at the end of this syllabus.  

 

Other Assignments 

As part of the ongoing assessment of the effectiveness of this course, there is an expectation that 

students will assess the activities, processes and assignments used to support learning outcomes. 

The professor will distribute this assessment protocol, and your honest feedback will assist in 

continuing to make this course relevant for future students. 

 

 

Grading 

 

Grading will be as follows: 

 

A (100 ï 90%) = Outstanding achievement; exceeds expectations 

B (89 ï 80%) = Graduate quality; meets expectations 

C (79 ï 70%) = Below expectations 

F (69 ï 0%) = Does not meet program requirements 

 

Evaluation of student learning is based on the following: 

 

Signature Assignmentséé.ééééééééééééééé.(Total) 130 points 

§ Academic Scrapbook (60 points) 

§ Classroom Learning Walks (40 points) 

§ Formative Assessment Matrix (30 points) 

 

Embedded Fieldworkééééééééééééééééé..éé(Total) 80 points 

o Design Faculty In-service (40 points) 

o Site Leader Interview & Write-Up: Guaranteed, Viable Curriculum (40 

points) 

o Classroom Learning Walks (see Signature Assignments) 
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Other Assignmentséééééééééééééééééééé..(Total) 90 points 

§ Accountable Reading (35 points) 

§ Course Learning Portfolio (20 points) 

§ Seminar Reflections/Snapshot Update (35 points) 

 
           

   

Course Total:  300 points 

 

 

§ The candidate must earn a grade of ñAò or ñBò on each Signature and Embedded Fieldwork 

Assignment to earn a grade of ñBò (Graduate quality; meets expectations) or better in the 

course. Candidates should re-do and re-submit any Signature and/or Embedded Fieldwork 

Assignment earning lower than a ñBò.  Candidates may re-do and re-submit Other 

Assignments earning lower than a ñBò. 

 

§  Should a candidate choose not to redo and resubmit a Signature and/or an Embedded 

Fieldwork Assignment to earn a final course grade of ñBò or better, the candidate will earn a 

final course grade of  ñCò (Below expectations) unless the average score for all assignments 

equates to a grade below 70% (Does not meet program expectations = ñFò). 

 

 

§  Since much of the work and activities of the class meetings depend on the interaction of 

students and the faculty leader, attendance is expected at all class meetings.   Emergencies 

and unusual situations that could possibly cause an absence should be discussed in advance 

with the instructor and a make-up assignment is required.  A final course grade of ñBò is the 

highest grade attainable if absences exceed 6 hours. 

 

 

University Policies and Regulations 

 

Policy on Students with Disabilities:  Upon identifying themselves to the instructor and the 

university, students with disabilities will receive reasonable accommodation for learning and 

evaluation. For more information, contact Services to Students with Disabilities in Madden 

Library 1049 (278-2811). 

 

Computers: ñAt California State University, Fresno, computers and communications links to 

remote resources are recognized as being integral to the education and research experience. 

Every student is required to have his/her own computer or have other personal access to a 

workstation (including a modem and a printer) with all the recommended software. The 

minimum and recommended standards for the workstations and software, which may vary by 

academic major, are updated periodically and are available from Information Technology 

Services or the University Bookstore.  In the curriculum and class assignments, students are 

presumed to have 24-hour access to a computer workstation and the necessary communication 

links to the Universityôs information resources.ò 

 

It is expected that you have access to Blackboard.  If you do not have access, please call 278-

7373 (Digital Campus) and provide your instructor with an update on the situation and status. 

 

Honor Code:  ñMembers of the CSU Fresno academic community adhere to principles of 

academic integrity and mutual respect while engaged in university work and related activities.ò  

You should: 
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¶ understand or seek clarification about expectations for academic integrity in this course 

(including no cheating, plagiarism and inappropriate collaboration)  

¶ neither give nor receive unauthorized aid on examinations or other course work that is 

used by the instructor as the basis of grading.  

¶ take responsibility to monitor academic dishonesty in any form and to report it to the 

instructor or other appropriate official for action. 

 

Instructors may require students to sign a statement at the end of all exams and assignments that 

ñI have done my own work and have neither given nor received unauthorized assistance on this 

work.ò   

 

Cheating and Plagiarism: ñCheating is the actual or attempted practice of fraudulent or 

deceptive acts for the purpose of improving oneôs grade or obtaining course credit; such acts also 

include assisting another student to do so. Typically, such acts occur in relation to examinations. 

However, it is the intent of this definition that the term ócheatingô not be limited to examination 

situations only, but that it include any and all actions by a student that are intended to gain an 

unearned academic advantage by fraudulent or deceptive means. Plagiarism is a specific form of 

cheating which consists of the misuse of the published and/or unpublished works of others by 

misrepresenting the material (i.e., their intellectual property) so used as oneôs own work.ò 

Penalties for cheating and plagiarism range from a 0 or F on a particular assignment, through an 

F for the course, to expulsion from the university. For more information on the Universityôs 

policy regarding cheating and plagiarism, refer to the Class Schedule (Legal Notices on 

Cheating and Plagiarism) or the University Catalog (Policies and Regulations). 

 

Disruptive Classroom Behavior: ñThe classroom is a special environment in which students and 

faculty come together to promote learning and growth. It is essential to this learning 

environment that respect for the rights of others seeking to learn, respect for the professionalism 

of the instructor, and the general goals of academic freedom are maintained. ... Differences of 

viewpoint or concerns should be expressed in terms which are supportive of the learning 

process, creating an environment in which students and faculty may learn to reason with clarity 

and compassion, to share of themselves without losing their identities, and to develop and 

understanding of the community in which they live . . . Student conduct which disrupts the 

learning process shall not be tolerated and may lead to disciplinary action and/or removal from 

class.ò 

 

Copyright Policy: Copyright laws and fair use policies protect the rights of those who have 

produced the material. The copy in this course has been provided for private study, scholarship, 

or research. Other uses may require permission from the copyright holder. The user of this work 

is responsible for adhering to copyright law of the U.S. (Title 17, U.S. Code).  To help you 

familiarize yourself with copyright and fair use policies, the University encourages you to visit 

its copyright web page:  www.csufresno.edu/library/about/policies/docs/copyrtpolicyfull.pdf.   

 

Digital Campus course web sites may contain material protected by copyrights held by the 

instructor, other individuals or institutions. Such material is used for educational purposes in 

accord with copyright law and/or with permission given by the owners of the original 

material.  You may download one copy of the materials on any single computer for non-

commercial, personal, or educational purposes only, provided that you (1) do not modify it, (2) 

use it only for the duration of this course, and (3) include both this notice and any copyright 

notice originally included with the material.   Beyond this use, no material from the course web 

http://www.csufresno.edu/library/about/policies/docs/copyrtpolicyfull.pdf
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site may be copied, reproduced, re-published, uploaded, posted, transmitted, or distributed in any 

way without the permission of the original copyright holder.  The instructor assumes no 

responsibility for individuals who improperly use copyrighted material placed on the web site. 

 

Policy and regulations including but not limited to adding and dropping courses, the honor code, 

including cheating and plagiarism, copyright, and computer usage are located in the Class 

Schedule (www.csufresno.edu/ClassSchedule) and Catalog 

(www.csufresno.edu/catoffice/current/policies.html). 

http://www.csufresno.edu/ClassSchedule
http://www.csufresno.edu/catoffice/current/policies.html
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Instructors provide a Session breakdown of topics, readings, and assignments. The following is a Sample 

schedule for this course 

 

Course Schedule 

 

Class 
Sessions 

Seminar Content Focus Homework/Actions:  

Outside Class Sessions 
Session 1 

 

V Course Introduction 

V Seminar Expectations and Syllabus 

V Develop Seminar Norms 

V Values/Beliefs: Curriculum, Instruction 

and Assessment must be. . . 

 

 

 

 

 

§ Read Chapters 1-3 (Marzano) and 

complete written reading response & 

Ch. 3 graphic organizer 

§ Complete Snapshot Survey/School 

Effectiveness Factors (Items 1-5) 

§ Seminar Written Reflection and 

Activity/Process Assessment 

§ Print Grade Specific English-Language 

Arts Blueprints and CST Released 

Questions 

§ Bring 2 binders (1.5ò-2ò), 2 glue 

sticks, a pair of scissors, grade specific 

blueprints and CST released items 

(include a three-hole punch if 

available) 

 

Session 2 
 

V The Importance of Thinking and Acting 

Like a Systemð Barbell Factory 

V Aligned Curriculum System 

V Guaranteed & Viable Curriculum 

V Snapshot Survey: Data to Information 

V Intro Academic Scrapbook  

 

§ Read Ch. 2 (Jackson)/Blackboard 

Readings and written reading response 

§ Seminar Written Reflection and 

Activity/Process Assessment 

 

¶ Complete basic Scrapbook by Sept. 

13/Academic Scrapbook Signature 

Assignment Nov. 22 

 

Session 3 
 

V Leading through the Academic 

Scrapbook 

V Deconstructing Standards 

§ Guaranteed & Viable Curriculum 

 

 

§ Seminar Written Reflection and 

Activity/Process Assessment 

§ Blackboard Readings and complete 

written reading response  

 

Session 4 
 

V Analyzing Student Assignments/Work:  

Content, Context and Cognitive Type 

 

§ Read Ch. 4 (Marzano) & Ch. 5 

(Jackson) and complete written reading 

response and Snapshot Survey/School 

Effectiveness Factors (Items 6-9) 

§ Seminar Written Reflection and 

Activity/Process Assessment 

 

¶ Embedded Fieldwork: Site Leader 

InterviewïGuaranteed and Viable 

Curriculum due Nov. 8 

 

Session 5 
 

§ Challenging Goals and Effective 

Feedback 

§ Assessment of and for learning 

§ Assessment Data to Information to 

Guide Instructional Decisions 

§ Read Chapter 7 (Marzano) & 

Blackboard Readings and complete 

written reading response  

§ One Seminar Written Reflection and 

Activity/Process Assessment for 
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§ Analyzing Student Assignments 

§ Intro Professional Learning 

Communities (PLC) 

Sessions 5 & 6 

 

ü Signature Assignment: Formative 

Assessment Matrix due Nov. 15 

 

Session 6 
 

V PLC-Student ACSA Sponsors: 

Mr. Marc Johnson, Superintendent of 

Sanger Unified to Share the District 

JourneyïPLC Development 

 

Location: Rio Vista Middle School, Central 

Unified  

4:00 Class Meets  

5:00 ï 7:00 Presentation 

 

§ One Seminar Written Reflection and 

Activity/Process Assessment for 

Sessions 5 & 6 

Session 7 

 

1. PLC 

§ Assessment Data to Information to 

Guide Instructional Decisions 

§ Formative Assessment 

§ Analyzing Student Assignments 

§ Seminar Written Reflection and 

Activity/Process Assessment 

§ Read Marzano Teacher Level Factors: 

Chapters 8-11 and written reading 

response  

§ Topic/Chapter designated reading: 

Well-Crafted, Well-Taught Lesson and 

design process activity for Oct. 18 & 

25 

 

Session 8 

 

2. Elements of Effective Lesson Design 

3. Effective Instruction   

4. 3 Phase Model/Direct Instruction 

Model/Explicit Direct Instruction 

 

§ Seminar Written Reflection and 

Activity/Process Assessment 

§ Read Student Level Factors: 12-15 

(Marzano) and written reading 

response due Nov. 22 

§ Read Implementation: 16-18 (Marzano) 

and written reading response due Dec. 

6 

 
 

Session 9 

 

V Well-Crafted, Well-Taught Lessons: 

Process Activities 

V Classroom Learning Walks 

V Analyzing Student Assignments  

§ Seminar Written Reflection and 

Activity/Process Assessment 

 

ü Signature/Embedded Fieldwork 

Assignment: Classroom Learning 

Walks due December 6 

 
 

Session 10 

 

V Well-Crafted, Well-Taught Lessons: 

Process Activities 

V Classroom Learning Walks 

V Analyzing Student Assignments  

 
 

§ Seminar Written Reflection and 

Activity/Process Assessment 

 

Session 11 

 

5. Effective Lesson Design & Delivery 

ü Mastery Principles and Developing and 

Leading a Master Teacher Mindset 

§ Seminar Written Reflection and 

Activity/Process Assessment 

 

I. Embedded Fieldwork: Interview and 

Write-upïGuaranteed and Viable 

Curriculum due Nov. 8 

II.  
 

Session 12 ü Mastery Principles and Developing and § Seminar Written Reflection and 
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 Leading a Master Teacher Mindset 

 

V Embedded Fieldwork: Interview and 

Write-upïGuaranteed and Viable 

Curriculum due 

Activity/Process Assessment 

 

V Faculty In-service Presentations and 

Work Products due Nov. 15  

 

Session 13 
 

ü Faculty In-service Presentations 

 

V Embedded Fieldwork: Faculty-In-

service Work Products due 

V Signature Assignment: Formative 

Assessment due 

 

§ Seminar Written Reflection and 

Activity/Process Assessment 

 

V Faculty In-service Presentations and 

Work Products due Nov. 22 

 

Session 14 
 

ü Faculty In-service Presentations 

 

V Embedded Fieldwork: Faculty-In-

service Work Products due 

V Signature Assignment: 

Academic Scrapbook due 

 

 

§ Seminar Written Reflection and 

Activity/Process Assessment 

Due Dec. 6 

V Signature/Embedded Fieldwork 

Assignment: Learning Walks  

V PLC Signature/Embedded Fieldwork 

Assignment  

V Portfolio Review 

V Accountable Reading  

 

Session 15 
 

ü Aligned Curriculum System-- 

Putting It All Together 

 

V Signature/Embedded Fieldwork 

Assignment: Classroom Learning 

Walks due 

V PLC Signature/Embedded Fieldwork 

Assignment due 

V Portfolio Review 

V Accountable Reading due 

 

ü Reflection and Preparation:  

Outcomes Assessment and Course 

Reflection 

Final 

Session 
December 

13 

V Outcomes Assessment of Signature and 

Embedded Fieldwork Assignments  

V Course Reflection 

V Course Evaluation 

 

 

Congratulations 

and 

Happy Holidays! 

 

Each candidate is expected to participate in at least one instructor-guided on-site Classroom 

Learning Walk Session during the course. Dates for on-site classroom learning walk sessions 

are being arranged. 

 

This syllabus is subject to change.  Any modification of required work for students will be 

announced in advance. 
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EAD 272: Seminar in Advanced Curriculum Design and Development 

Signature Assignment 1:  Academic Scrapbook 

 

Purpose  

The purpose of this signature assignment is to develop and deepen the knowledge and skill of 

future site and curriculum leaders in curriculum alignment. 

 

Context 

 

               Aligned Curriculum Systems 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The Aligned Curriculum Systems Model maintains that student achievement is optimized when 

the written (intended) curriculum, taught (implemented) curriculum and tested (assessed) 

curriculum are aligned in content, context, cognition and rigor.  Building an instructional system 

grounded in this model is a key responsibility of site and district instructional leaders. 

   

Creating the basic scrapbook provides instructional leaders an opportunity to actively engage in 

aligning the written curriculum and tested curriculum and the challenges associated with 

creating an aligned system.  In addition, this activity is the prototype for a powerful teacher 

workshop. 

 

Using the scrapbook as a guide for developing deeply aligned instruction is an equally powerful 

grounding for future leadership roles.  The written curriculum (the standards) and the tested 

Instruction  

How You Learn 

Delivered Curriculum, 

Implemented Curriculum 

Taught Curriculum 

 

Intended Curriculum  

What You Learn 

Written Curriculum 

Designed Curriculum 

 

Assessed Curriculum  

Tested Curriculum 

Purposeful Testing 

Assessments for Learning 

Assessments of Learning 

 

Attained Curriculum  

The Learned Curriculum 

Meets Grade Level Expectations 

Mastery of Grade Level Standards 
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curriculum (assessment) are the bookends for effective teaching.  A deep analysis of the 

standards and how those standards are measured, provide critical information for teachers 

regarding lesson content and focus.  In this activity, future instructional leaders will use the 

information from a given standard and released test items to guide the development of lesson 

vocabulary, concept knowledge, procedural knowledge, response frames, lesson design elements 

and selection of guided practice, independent practice, homework and formative assessments. 

 

Outcomes 

ü Create a basic Academic Scrapbook for one grade level of English Language Arts Content 

Standards assessed through Californiaôs STAR, grades 2 ï 11. 

ü Experience the Academic Scrapbook process and reflect on how the process engages 

classroom teachers and curriculum leaders in developing a deeper understanding of the focus 

and rigor of specific grade level/course standards. 

ü Reflect on how to apply the Academic Scrapbook process in current or future instructional 

leadership roles. 

ü Working as a pair, candidates select one ELA Writing Strategies standard and: 

o Design a vocabulary list including high frequency assessment words, high frequency 

academic vocabulary words and significant content words. 

o Design question and response sentence frames for use during teacher-led classroom 

instruction and oral discussion related to the standard. 

o Compile a list of at least four textbook-based, supplemental or on-line resources 

available at the candidateôs school site that teachers could use for the teaching and 

learning of the selected standard. 

o Design a five item formative assessment for the selected standard 

o Develop one direct instruction lesson, including the critical elements of the lesson 

design. 

ü Reflect on your knowledge and use of an Academic Scrapbook to accelerate student 

learning, write an individual two to three-page reflection addressing the following areas: 

o What is the value of the Academic Scrapbooking process? 

o What were the candidateôs (your) significant learnings and key insights? 

o How might a teacher, site or district leader use Academic Scrapbooking process to 

improve student achievement in their school? 

 

Supplies 

A 2-inch binder, scissors, 5 to 7 different colors of standard bond paper, glue, one copy of the 

CST STAR Blueprint for the selected ELA grade level, one copy of the CST STAR Released 

Test Items for the selected ELA grade level, a hole punch OR plastic page protectors  

(approximately 50). 
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Academic Profile for Standard     

Strand/Cluster: 
Write the standard: 

 

 

 

Attach a copy of your scrapbook page(s) of released questions. 

 

Vocabulary Words 

 
 

High Utility Academic 

Vocabulary Words 

 

 

High Stakes Assessment 

(CST/STAR) Words 

 

 

Critical Content/Concept 

Vocabulary 

 

   

   

   

   

   

   

   

   

   

 
Reflection:  State your most important/significant insights and learning as a result of this 

activity/process.  Explain why this information, insight and/or learning will be important 

to you as a leader? 
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Question and Response Frames 

 

Academic Profile for Standard     

Strand/Cluster: 
Write the standard: 

 

 
Example for Grade Six, ELA Standard 6WS1.2.2   

Note:  Actual frames are in bold type. 

 

Question  Response 

(Given an example draft of student work) 

ü Write a sentence that the student could 

add at the end of the first paragraph? 

 

(Given a draft of student work and four 

sentence choices) 

ü Which sentence could the student add 

at the end of the first paragraph? 

 

ü The student could add this sentence at the 

end of the first paragraph:  (student states 

sentence) 

 

 

ü The student should add choice _____ at 

the end of the first paragraph because 

______________. 

 

 

Question/Response Frames 

Write at least three question/response frames for this standard. 

Question (Student) Response Frame 

  

 

  

 

  

 

 

Reflection:  State your most important/significant insights and learning as a result of this 

activity/process.  Explain why this information, insight and/or learning will be important 

to you as a leader?  
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Standard-Specific Mini-Formative Assessment  

 

Academic Profile for Standard     

Strand/Cluster: 
Write the standard: 

 

 

 

 

 

Design a five item multiple-choice formative assessment for the selected 

standard.  Designate the correct answer for each item. 

 

 

 

 

 

 

 

 

 

 

 

 

Reflection:  State your most important/significant insights and learning as a result of this 

activity/process.  Explain why this information, insight and/or learning will be important 

to you as a leader?  

 



 

 163 

Explicit Direct Instruction:  Lesson Design Template 

 

Academic Profile for State Content Standard      

Write State Content Standard: 

 

Strand: 

 

Describe the Independent Practice: 
 

 

Explici t Direct Instruction:  Lesson Design Template 

 

LEARNING OBJECTIVE 

Learning Objective  

CFU Strategy/Questions  

ACTIVATE (or provide) PRIOR KNOWLEDGE 

Prior Knowledge  

CFU Strategy/Questions  

CONCEPT DEVELOPMENT 

Critical Concept 

Statement(s) 

 

Examples  

Non-Examples  

CFU Strategy/Questions  

IMPORTANCE 

Importance   

CFU Strategy/Questions  

SKILL DEVELOPMENT AND GUIDED PRACTICE 

Skill   

Guided Practice  

CFU Strategy/Questions  

Closure and After Closure: Independent Practice/In-Class Interventions 

Closure  

Independent Work  

Homework  

 

Resources 

Compile a list of at least four textbook-based, supplemental or on-line resources available at the 

candidateôs school site that teachers could use for the teaching and learning of the selected 

standard. 
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Academic Scrapbook 

Comprehensive Assignment Reflection 

 

Reflect on your knowledge and use of an Academic Scrapbook to accelerate student learning, 

write a two to three-page reflection addressing the following areas: 

1) What is the value of the Academic Scrapbooking process? 

2) What were the candidateôs (your) significant learnings and key insights? 

3) How might a teacher, site or district leader use the Academic Scrapbooking process to 

improve student achievement in their school? 
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Academic Scrapbook Scoring Rubric 

Assignment 

Element 

Rating 

Below Standard 

1 

Basic 

2 

Proficient 

3 

Exceptional 

4 

Create a basic 

Academic 

Scrapbook 

Scrapbook fails to 

include all 

standards and/or 

assessment items. 

Scrapbook is a 

basic folder of 

materials. 

Scrapbook is organized 

for high utility: a 2 inch 

binder with strand 

dividers , materials in 

plastic liners and 

appropriate use of color 

by strand 

Scrapbook is organized for high 

utility: a 2 inch binder with 

strand dividers , materials in 

plastic liners and appropriate use 

of color by strand 

AND 

Sample elements are included 

with the designated Writing 

Strategy standard. 

Writing 

Strategy 

Elements:  

vocabulary, 

frames, 

resources, 

assessment  

Not all core 

elements are 

included. 

Vocabulary list, 

frames, a 

resource list and 

one set of five 

assessment items 

are submitted 

1) Vocabulary list is 

complete  

2) At least two question 

and response frames 

are provided 

3) The title or description 

of  four resources are 

provided 

4) Five assessment items 

are provided 

1) Elements exceed the 

ñproficientò level as 

described below: 

2) Vocabulary list is complete 

and appropriately sorted. 

3) More than two questions and 

response frames 

4) Copies of the four resources 

are provided 

5) Five assessment items are 

multiple choice and have 

appropriate rigor 

Direct 

Instruction 

Presentation 

DI Lesson Design 

graphic organizer 

is incomplete 

DI Lesson  

Design is 

complete 

Lesson reflects depth of 

thought including 

selection of vocabulary 

words, CFU 

questions/discussion and 

concept development. 

Lesson reflects depth of thought 

including selection of 

vocabulary words, CFU 

questions/discussion and concept 

development;  All lesson 

elements are included  

Reflection  Paper is fails to 

meet minimum 

expectation for 

length or topics 

Paper is 2 ï 3 

pages in length; 

all basic topics 

are addressed 

Paper is 2 ï 3 pages in 

length fully addressing 

what the student learned, 

the value of the scrapbook 

and use. 

Paper is 2 ï 3 pages in length 

fully addressing what the student 

learned, the value of the 

scrapbook and use; analysis 

reflects leadership point of view 

 

Project Grade: 

Project Element Percent 

Factor 

Weighting 

Calculation 

 

Scrapbook 10% 1 x Rubric Score  
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SAMPLE Academic Scrapbook Signature Assignment 

Scoring and Feedback Sheet 

      

Components/Criteria Score 

Possible 

(60) 

Earned 

1. Basic Academic Scrapbook:  Organized for high utility and followed design 

specifications. 

 

14  

2. Standards-Based Vocabulary List (High Utility Words, High Stakes 

Assessment Words and Content Words for Reading Comprehension & 

Writing Strategies) and Leadership Reflection:   

§ Vocabulary list is complete and appropriately sorted 

§ Reflection stated the most important/significant insights and learning as a 

result of this assignment and a thoughtful explanation as to why this 

information, insight and/or learning will be important to you as a leader  

§ Attached copies of standards pages (content and context) 
 

8  

3. Question and Response Frames and Leadership Reflection (one standard) 

§ Three or more question and response frames (with student rationale) 

designed in alignment with content and context of the selected standard 

§ Reflection stated the most important/significant insights and learning as a 

result of this assignment and a thoughtful explanation as to why this 

information, insight and/or learning will be important to you as a leader 

§ Attached copies of selected standard pages (content and context) 
 

8  

4. Five Item Assessment (multiple choice/one standard) & Leadership 

Reflection 

§ Designed a five item multiple choice assessment at the appropriate rigor for 

one selected standard 

§ Reflection stated the most important/significant insights and learning as a 

result of this assignment and a thoughtful explanation as to why this 

information, insight and/or learning will be important to you as a leader 

§ Attached copies of selected standard pages (content and context) 
 

8  

5. EDI Lesson, Resource List and Reflection 

§ Direct instruction lesson reflects depth of thought and includes critical 

lesson elements aligned to the selected standard 

§ Resource list is aligned to support the selected standard and includes at 

least four resources  

§ Reflection stated the most important/significant insights and learning as a 

result of this assignment and a thoughtful explanation as to why this 

information, insight and/or learning will be important to you as a leader 

§ Attached copies of selected standard pages (content and context) 
 

10  

6. Comprehensive Academic Scrapbook Process Reflection 

§ Two to three-page reflection thoroughly addresses the value of the 

Academic Scrapbooking process; the candidateôs significant learnings and 

key insights; and the ways teachers, site or district leaders could use the 

Academic Scrapbooking process to improve student achievement in their 

school 
 

12  

Comments: 

 

Overall Score 
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EAD 272: Seminar in Advanced Curriculum Design and Development 

Signature Assignment 2:  Classroom Learning Walks 

(Embedded Fieldwork) 

 

Purpose  

The purpose of this assignment is to develop the candidateôs knowledge and skill in the 

collection and use of classroom learning walk data to improve teacher practice and accelerate 

student learning.  

 

Context 

 

         Aligned Curriculum Systems 

 

 

 

 

 

 

 

 

 

 

 

 
The Aligned Curriculum Systems Model maintains that student achievement is optimized when the 

written (intended) curriculum, taught (implemented) curriculum and tested (assessed) curriculum are 

aligned in content, context, cognition and rigor.  Building an instructional system grounded in this model 

is a key responsibility of site and district instructional leaders. 

   

Classroom learning walks focus on the instructional phase, the taught curriculum, of the Aligned 

Curriculum Systems Model.  There are many reasons for classroom visits and approaches using a more 

informal ñdrop-inò process.   In this course, the learning walk will focus on elements of effective 

instruction and feedback to inform leadership efforts to improve grade-level and school-wide instruction.  

In subsequent classes, students will focus on the use of classroom walk-through techniques to coach 

individual teachers. 

 

Outcomes 

ü Participate in instructor-guided classroom learning walks at two levels, one at the elementary 

level and one at the secondary level (visiting at least 6 classrooms at each level). 
 

ü Gather specific data relative to elements of effective design and delivery: learning objective (that 

posted, that being taught and student practice), alignment of learning objective to grade 

level/course standard, identify check for understanding strategies, student engagement, teacher 

activity, and any site-specific instructional strategies. 
 

 

ü Develop data charts for each level and report the data from the learning walks. 
 

 

ü Analyze the gathered data, compare to what the candidate knows about effective instruction, and 

discuss how the data collected could be used to improve and accelerate student learning. If you 

were the instructional leader at each of these sites, discuss how you would share the information 

and the actions you would take.  

Taught Curriculum 

en 

Written Curriculum 

 

Tested  Curriculum 

 

Mastery of 

Grade Level 

Standards 
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EAD 272: Seminar in Advanced Curriculum Design and Development 

Signature Assignment 3:  Formative Assessment Matrix 

 

Purpose  

The purpose of this signature assignment is to develop and deepen the knowledge and skill of 

future site and curriculum leaders in the role formative assessment data to guide instructional 

decision-making and support the learning of ALL students. 

 

Context 

 

         Aligned Curriculum Systems 

 

 

 

 

 

 

 

 

 

 

 

 

 

The Aligned Curriculum Systems Model maintains that student achievement is optimized when 

the written (intended) curriculum, taught (implemented) curriculum and tested (assessed) 

curriculum are aligned in content, context, cognition and rigor.  Building an instructional system 

grounded in this model is a key responsibility of site and district instructional leaders. 

 

The tested curriculum is broader than the high stakes state-mandated assessments (i.e. STAR or 

CAHSEE).  The tested curriculum includes an array of informal and formal assessments, many 

of these instruments designed by individual teachers or grade level/course teams (i.e. 

professional learning communities, accountable communities or instructional leadership teams).  

At the classroom level, teachers may develop and use a variety of informal assessments or 

quizzes to monitor studentsô mastery of the new learning.  At the grade level/course team level, 

common formative assessments generate data that are shared among team members.  Data is 

transformed into information and knowledge through team dialogue.  Their analysis generates an 

action plan, guides intervention and guides new SMART goals oriented to more studentsô 

mastery of grade level standards. 

 

Effective instructional leaders understand the complexities and power of comprehensive systems 

of informal and formal formative assessment.  The purpose of this assignment is to enrich the 

analytical skills of future leaders relative to site-specific formative assessment.  

 

Outcomes 

As a result of this assignment, candidates will develop the knowledge and skill to: 

§ Inventory formative assessment practices for a given school site. 

§ Organize formative assessment profile into a matrix or data graphic, including subject 

areas, grade level/course and frequency of administration 

§ Read a formative assessment data matrix and make observations about the data. 

Taught Curriculum 

en 

Written Curriculum 

 

Tested Curriculum 

 

Mastery of 

Grade Level 

Standards 



 

 170 

§ Analyze formative assessment data and discuss in a narrative. 

§ Use formative assessment information and analysis to develop a recommendation for 

improving formative assessment practices in a manner that will improve teachersô 

instruction and studentsô learning. 

§ Align analysis with STAR Test data. 
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EAD 272: Seminar in Advanced Curriculum Design and Development 

Embedded Fieldwork Assignments 

 

§ Embedded Fieldwork Assignment 1:  Site Leader Interview Regarding Guaranteed 

and Viable Curriculum  

Time:  4 hours 

Final Product:  Interview protocol data sheet and related artifacts; Analytical essay 

 

Interview a site administrator regarding their understanding and implementation of 

Marzanoôs guaranteed viable curriculum.  Your instructor will provide an interview protocol 

including a common set of questions that will be posed by all students.  Collect artifacts as 

appropriate.  Write a summary of what you learned and what leadership actions you would 

recommend to deepen the effective implementation of a guaranteed, viable curriculum.    

 

 

§ Embedded Fieldwork Assignment 2:  Classroom Learning Walks  

Time:  10 hours 

Product:  Walk through observation forms tabulating aspects of quality lesson 

design/delivery and written data presentation and analysis. 

 

As a signature, embedded fieldwork assignment, candidates will participate in classroom 

learning walks at two levels, elementary and secondary.  Candidates will gather learning 

walk data using instructor provided form and provide a written data presentation, analysis of 

findings and leadership actions/next steps.  

 

§ Embedded Fieldwork Assignment 3:  Design a Faculty In-Service 

Time:  6 hours 

Final Product:  PowerPoint and handouts for faculty in-service and Presentation 

 

Working in teams of two, design a faculty in-service addressing one of the topics provided 

by your instructor.  Topics will be drawn from course textbooks.  Include in your 

presentation what all learners (audience) will be expected to know and do and site 

implementation plan.  Follow the template provided for quality staff development 

presentation.  Present your final product to an audience.  
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EAD 272:  Embedded Fieldwork Assignment 1 

Site Leaderôs Interview Regarding Guaranteed and Viable Curriculum 

Final Product: Analytical Essay/Executive Summary and Appendix (Completed 

interview protocol data sheets and related artifacts 

 

Assignment 

 

Interview a site administrator regarding their understanding and implementation of 

Marzanoôs guaranteed and viable curriculum.  Your instructor will provide an interview 

protocol including a common set of questions that will be posed by all students.  Collect 

artifacts as appropriate.  Write a summary of what you learned and what leadership 

actions you would recommend to deepen the effective implementation of a guaranteed, 

and viable curriculum.    

 

Project Directions 

 

1. Establish an interview with a site administrator (principal, vice principal, learning 

director or GIS).  You will need AT least 30 minutes with the administrator and, if 

their schedule permits, make a one hour appointment. 

 

2. When you begin your interview, explain to the site administrator that you will ask 

him/her to respond to six statements about the schoolôs curriculum.   

 

 

3. For each statement, a separate response sheet is provided.  First, ask the site 

administrator to give a rating response to the statement and the interviewer will 

enter the rating on the form.  Secondly, ask the site administrator to describe what 

leader actions/behaviors and/or teacher action/behaviors support or evidence the 

statement.  Record qualitative responses in the graphic organizer below the rating 

scale.  Finally, ask the site administrator what written documents, if any, evidence 

or demonstrate the given statement.  Write the title of the documents at the bottom 

of the form and obtain a copy of identified documents to include in the appendix of 

the project.  

 

 

4. You will pose five questions to the administrator for each of the six statements. 

 

   

5. Complete each prompt sheet: 

 

1.  Enter your name in the header  

2. Complete the subject profile on the top of each sheet 

3. Read the statement to the administrator and ask the interviewee to rate, on a 

scale of 1 to 4, to what extent the statement aligns with practices at their school 

site.  
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4. If the administratorôs rating is 2, 3 or 4, ask the interviewee to give a brief 
description/examples of leader behaviors/actions that support/produced this 

rating. 

5. If the administratorôs rating is 2, 3 or 4, ask the interviewee to give a brief 

description/examples of teacher behaviors/actions that support/produced this 

rating. 

6. Ask administrator, what written documents evidence or demonstrate the 

implementation of the given statement and can you get copies of identified 

documents?  Write the title of the documents at the bottom of the response 

form.  Label these artifacts:  Code each document in the upper right corner 

(research last name/question number).  Attach the documents to the cover/each 

response sheet.   

7. Add any other quotes on the back of the data/response sheet, if appropriate.     

8. At the conclusion of the interview, ask the administrator if he/she has any other 

comments to add. 

9. Thank the administrator for his/her time and candor.  Write a personal note of 

thanks. 

10. After you have left the interview, confirm the list of the documents noted at the 

bottom of each form with the document provided to you.  Revise as needed.  

 

 

Write -Up 

 

Organize the survey rated data in a graph/chart.   

Write a 2-3 page executive summary.  

Include: 

(1)  Your findings (charts/graphs and narrative). 

(2)  A couple ñnext stepò recommendations for this system to deepen the 

implementation of a guaranteed and viable curriculum.  

(3)  Your reflection:  key learning and insightsïStatements of your most significant 

learnings and insights as a result of this assignment.  

Attach to the back of the executive summary an appendix that includes your completed 

interview forms and all artifacts/documents provided by the site leader.  
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Administratorôs Job Title:     

 Date:___________________  

 

Circle One:     Elementary        Intermediate       High School 

 

The extent to which . . . 

Statement 1:          The curriculum content in English/language arts that is 

considered essential for all students to master has been 

identified and communicated to all teachers. 

 

1=Not At All 2 3 4=To a Great Extent 

 

 

   

 

Administrator/Leader  

Actions and/or Behaviors 

Teacher/Leader  

Actions and/or Behaviors 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

List the title of documents that were provided in response to Statement One. 
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Administratorôs Job Title:     

 Date:___________________  

 

Circle One:     Elementary        Intermediate       High School 

 

The extent to which . . .  

Statement Two:      The curriculum content in mathematics that is considered 

essential for all students to master has been identified and 

communicated to all teachers. 

 

1=Not At All 2 3 4=To a Great Extent 

 

 

   

 

Administrator/Leader  

Actions and/or Behaviors 

Teacher/Leader  

Actions and/or Behaviors 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

List the title of documents that were provided in response to Statement Two 
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Administratorôs Job Title:     

 Date:___________________  

 

Circle One:              Elementary                            Intermediate       High School 

 

The extent to which . . . 

Statement 3:          Processes to monitor (check) both teachersô 

implementation of the essential curriculum and studentsô 

progress towards mastery of essential curriculum are in 

place. 

 

1=Not At All  2 3 4=To a Great Extent 

 

 

   

 

Administrator/Leader  

Actions and/or Behaviors 

Teacher/Leader  

Actions and/or Behaviors 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

List the title of documents that were provided in response to Statement Three. 
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Administratorôs Job Title:     

 Date:___________________  

 

Circle One:              Elementary                      Intermediate       High School 

 

The extent to which . . .  

Statement 4:          The design of the curriculum prepares students for success 

on high stakes testing. 

 

1=Not At All 2 3 4=To a Great Extent 

 

 

   

 

Administrator/Leader  

Actions and/or Behaviors 

Teacher/Leader  

Actions and/or Behaviors 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

List the title of documents that were provided in response to Statement Four. 

 



 

 178 

Administratorôs Job Title:     

 Date:___________________  

 

Circle One:     Elementary        Intermediate       High School 

 

The extent to which . . .  

Statement 5:          The design of the curriculum prepares students for success 

at the next grade/course level. 

 

1=Not At All  2 3 4=To a Great Extent 

 

 

   

 

Administrator/Leader  

Actions and/or Behaviors 

Teacher/Leader  

Actions and/or Behaviors 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

List the title of documents that were provided in response to Statement Five. 
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Administratorôs Job Title:     

 Date:___________________  

 

Circle One:     Elementary        Intermediate       High School 

 

The extent to which . . . 

Statement 6:          The school team has organized and paced the curriculum 

to ensure that all students master the essential grade 

level/course standards. 

 

1=Not At All 2 3 4=To a Great Extent 

 

 

   

 

Administrator/Leader  

Actions and/or Behaviors 

Teacher/Leader  

Actions and/or Behaviors 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

List the title of documents that were provided in response to Statement Six. 
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SAMPLE  Site Leader Interview and Executive Summary:  Guaranteed and Viable 

Curriculum  

Embedded Fieldwork Assignment 1 - - Scoring and Feedback Sheet 

    

Assessment Criteria Scoring/Feedback  

(40 Total Points) 

EXECUTIVE SUMMARY  (35 points)  

 

FINDINGS  (15 points) 

§ Graph/Chart depicting administrator responses for survey 

statements 

§ Narrative description of quantitative findings 

§ Description of leader actions/behaviors and/or teacher 

action/behaviors that support the development and 

implementation of a guaranteed and viable curriculum 

 

NEXT STEP RECOMMENDATIONS (10 points) 

§ Two-three appropriate next steps for the school site system to 

deepen the implementation of a guaranteed and viable 

curriculum 

§ Based on interview data 

 

REFLECTION (10 points) 

§ In-depth and insightful relative to the most 

important/significant insights and learning as a result of the 

assignment  

§ Includes a leadership perspective 

 

 

APPENDIX (5 points) 

§ Includes completed interview forms for each of the 6 survey 

statements  

§ Includes artifacts/documents provided by the site leader 

 

 

This is a graduate course.   

Prior to submission, proofreading and editing are expected.  

Deductions:  

¶ Is the paper error-free relative to spelling, grammar, 

punctuation, syntax, and/or logic? 

 

 

Comments:         

 

 

 

 

 

Total:  
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EMBEDDED FIELDWORK ASSIGNMENT 2:  

CLASSROOM LEARNING WALKS  

SAMPLE CLASSROOM LEARNING WALK DATA COLLECTION TOOL  

 

Teacher: Room #: 
Grade:  Course: School: 
Date of Observation: Time of Observation: Observer: 
Students Oriented to the Work 
Rating of students orientated to the work   _____All      ___Most   ___About Half   ___ Some    ___ Few 
 

CONTENT STANDARD/Learning Objective 
what are students learning; verb and key concepts 

CONTEXT 
how students expected to respond/assignment/artifact 

 

 

 

 

 

 

 

CALIBRATION - -   Below     At      Above CA Content Standard: 

 

 

Observation Data 
___ Lesson standard is posted & identified ___ Standard/learning objective known by students 
___ Standard/objective is being taught ___ Standard/learning objective assessed 

 

 

 

___ Checks for Understanding 
   

 

 

 

 

 

___ Teaching Strategies 

___Student Engagement Strategies 
 

 

 

 

 

 

___ Differentiation Strategies 

Technology/Teacher Use:  OH/DC       PP       SB       CRS       MM      IN      AS 
Technology/Student Use:    CU      PP     CRS    OH/DC      SB 
OH/DC  Overhead/Docucam             PP  Power Point         SB  Smart Board       CRS  Classroom Response System  

MM Movies/Videos/Tapes                 IN  Internet                 CU Computer Use     AS  Amplification Systems 
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Comments: 
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EMBEDDED FIELDWORK ASSIGNMENT 2:  

CLASSROOM LEARNING WALKS  

SAMPLE CLASSROOM LEARNING WALK DATA COLLECTION TOOL  

3 Column Note Taking Tool 

 

Notations 

Time, ???ôs, 

Labels 

Teacher 

Actions and Quotes 
Student 

Actions and Quotes 
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EAD 272 

Embedded Fieldwork Assignment 3:  Preparing A Faculty In-Service 

 

Purpose  

There are two purposes for this assignment:   

Engage candidates in an authentic experience in preparing a quality teacher 

training event appropriate to the parameters of a site-based training effort. 

Create a process where candidates examine and discuss the application of 

seven principles in developing a master teacher mindset.  

 

Outcomes 

As a result of this assignment, candidates will: 

Develop knowledge of Jacksonôs Mastery Teacher Mindset and key 

elements of a system in which all students succeed at rigorous levels. 

Examine and develop expertise in the content and application of one 

mastery principle. 

Develop knowledge and skill relative to adult learning and design a 45 ï 60 

minute faculty in-service (training) that meets critical criteria to 

successfully engage adults and builds individual and collective adult 

capacity to apply a designated mastery principle. 

Electronically share resources (power points and handouts generated by 

classmates) to deliver all training modules at current or future sites. 

In-service Guidelines 

1. Become an expert in a designated Mastery Principle. 

2. In collaboration with one or two other classmates, design a Mastery 

Principle Module for a 45 to 60 minute training/professional learning 

experience. Module should focus on the development of the Mastery 

Principle concept and skill and actions to apply the principle.  

Electronically submit module to X by X. 

3. Present Faculty In-Service Module on X.  Every group member should 

be an active participant in the presentation.  Condense in-class 

presentation to a MAXIMUM of 25 minutes.   

4. In crafting your module/presentation, consider the elements of a good 

lesson plan: 

ü Clear outcomes 

ü Grounding or anticipatory set 

ü Critical vocabulary with a check for understanding 
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ü Concept development (the Principle) which can be enhanced by 

providing examples, non-examples, common or critical attributes; 

this phase should also be supported by checks for understanding.  

Include why this information is important and how it can promote the 

schoolôs current priorities. 

ü Opportunity for participants to interact with the big ideas. 

ü Closure 

ü Evaluation:  Feedback on how well the faculty mastered the critical 

concepts you shared.  Evaluation of the quality of the lesson. 

4. Consider the components of module design: 

ü Framing the Learning     

ü Coherence Building Slides       

ü Elements of Content Delivery   

ü Application      

ü Closure to Presentation    

ü Session Wrap Up and Evaluation  

6. Consider the needs of adult learners when you craft your module.  

Adults require active engagement and time to process new information.  

For every ten minutes of content you deliver, you should provide for at 

least two minutes of time for dialogue and/or reflection. 

7. You will create a power point to introduce and guide your presentation. 

However, this should not be a lecture!  Do not read power point slides to 

participants.  Slides should visually engage your learners but the speaker 

should enhance the content of the slides.  You are allowed a 

MAXIMUM of 18 slides. 

8. Adult participants should have ample time to engage in a structured 

activity around the new learning.  Some options include charting; think-

write-pair-share; poster and gallery walk; or simulation. 

9. Provide both a closure and session wrap-up process.  Wrap-up your 

presentation with individual or group next step commitments.   

10. Create an evaluation for participants to complete that addresses what 

they learned and how they valued the teaching structure of the 

workshop. 

11. Create ALL necessary handouts and provide copies of all handouts and a 

copy of your power point for each of your classmates. 

 

PowerPoint template.  Students will use the common power point slide 
format posted on Blackboard. 
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EAD 272:  SAMPLE Scoring Sheet for Faculty In-service 
 

Presentersô Names: 

 

 

Evaluator Name: 

 

Scoring Criteria 

Rating Scale 

Circle rating for each criterion. 

0 = Does Not Meet Expectation 

1 = Somewhat Meets Expectation 

2 = Meets Expectation  

3 = Exceeds Expectation  

Workshop outcomes were clearly stated. 
 

    0          1           2           3              

Grounding activity linked current priorities to the content 

of the workshop. 

 

    0          1           2           3              

Key/Critical vocabulary was identified and explained. 
 

    0          1           2           3              

Big ideas/concepts of the Principle were presented and 

understanding developed. 
 

    0          1           2           3              

Training module addressed the ñyes butsò. 
 

    0          1           2           3              

Module identified and developed the teacher actions that 

would evidence application of the mastery principle. 
 

    0          1           2           3              

Training module included appropriate checks for 

understanding. 
 

    0          1           2           3              

Training module structured time for participants to reflect 

on and consider the key ideas. 

 

    0          1           2           3              

Training module fully engaged all adult learners. 
 

    0          1           2           3              

Training module included an aligned closure to the 

presentation. 
 

    0          1           2           3              

Training/Workshop included an assessment of participant 

learning. 
 

    0          1           2           3              

Workshop included an evaluation of participantôs reflection 

on the quality of the workshop and their next steps 

commitment. 

 

    0          1           2           3              

PowerPoint was visually effective and not too wordy. 
 

    0          1           2           3              

Time was well managed. 
 

    0          1           2           3              

Handouts were high quality. 
 

    0          1           2           3              

Presentation linked to other mastery principles in the book. 
 

    0          1           2           3              

Presentation addressed critical ideas relative to developing 

and applying the mastery principle. 
 

    0          1           2           3              

Overall Holistic Score:   *Does Not Meet Expectation * Meets Expectation 

    *Somewhat Meets Expectation  * Exceeds Expectation 
 

Comments: 

Total Points   
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California State University, Fresno  

Department of Educational Research 

Master of Art in Education 

Option:  Educational Leadership and Administration 

 

Semester/Year 

 

 

 

 

Syllabus for EAD 262 

Educational Leadership  

3 units 

 

Course Catalog Description 

Initial course in education leadership; Development of knowledge and skills essential to organizational 

leadership. 

 

Course Description 

The course encompasses the development of knowledge and skills essential to education organizational 

leadership, and specifically to develop educational leaders who can create school cultures that are 

conducive to student learning for all students. 

 

Class Information       

Date and Time     Classroom number   

Instructor     Instructor Email 

Instructor Phone #    Office hours:   

 

Prerequisites 

 

The prerequisite for this course is EAD 261. 

 

Dispositions 

 

The faculty of the Kremen School of Education and Human Development foster the development of the 

following candidate dispositions: Reflection, Critical Thinking, Professional Ethics, Valuing Diversity, 

Collaboration, and Life-long Learning. Candidates will increasingly reflect these dispositions in their 

work with students, families, and communities. 

 

Primary Learning Outcomes 

 

Specific outcomes for the course include the following standards of the California Commission on 

Teacher Credentialing (CCTC) for the Preliminary Administrative Services Credential, and the Standards 

of the National Council for Accreditation of Teacher Education (NCATE). 

 

6(a)(1) The program provides an opportunity for the candidate to develop and refine a personal vision of 

education and instruction and provides multiple opportunities for the candidate to engage in reflection, 

develop ways to engage self and others reflective activities, and addresses the need for reflection across 

the program. (Also NCATE 1.2, 1.5, 1.6, 1.8, 3.3, 4.1) 

 

6(a)(2) The program provides an opportunity for the candidate to learn how to develop and implement a 

shared vision and goals that place student and adult learning at the center of instructional leadership. (Also 

NCATE 1.2, 1.5, 1.6, 1.8, 3.3, 4.1) 

 

6(a)(3) The program provides an opportunity for the candidate to learn how to establish, support, and 

maintain high expectations and standards for the academic and social development of all students, the 

Leadership for Diverse Communities  

Our mission is to prepare credible and relevant 
leaders in education.  
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performance of staff and the contributions of all adults in the service of the shared vision of the school 

community. (Also NCATE 1.2, 1.5, 1.6, 1.8, 3.3, 4.1) 

 

6(a)(4) The program provides an opportunity for the candidate to engage in multiple and systematic 

opportunities to practice various methods of effective communication that support the implementation of 

the vision of the school community and the infusion of the vision in the instructional program. (Also 

NCATE 1.2, 1.5, 1.6, 1.8, 3.3, 4.1) 

 

6(a)(5) The program provides an opportunity for the candidate to learn and apply strategies for guiding, 

motivating, delegating, and building consensus among the diverse constituencies in the school and 

community to develop, articulate, implement and steward a shared vision of teaching and learning. (Also 

NCATE 1.2, 1.5, 1.6, 1.8, 3.3, 4.1) 

 

6(b)(6) The program provides an opportunity for the candidate to develop and use skills in shared 

leadership and decision-making and to engage all members of the school community in the service of 

student learning. (Also NCATE 1.2, 1.5, 1.6, 1.8, 3.3, 4.1) 

 

6I(4) The program provides an opportunity for the candidate to apply the principles of effective 

communication, systems management, organization, problem-solving and collaborative decision-making 

skills. (Also NCATE 1.2, 1.5, 1.6, 2.8, 3.3) 

 

6(e)(3) The program provides an opportunity for the candidate to learn how to encourage and inspire 

others to higher levels of performance, commitment, and motivation and to communicate knowledge 

effectively about the curriculum and its articulation across programs and grade levels to multiple 

audiences in the school and community. (Also NCATE 1.2, 1.5, 1.6, 1.8, 3.3, 4.1) 

 

10(b) Each candidate is able to articulate and demonstrate strategies for implementing the shared vision so 

that the entire school community understands and acts on the mission of the school as a standards-based 

educational system. (Also NCATE 1.2, 1.5, 1.6, 1.8, 3.3, 4.1) 

 

10(d) Each candidate can identify and address barriers to accomplishing the vision. (Also NCATE 1.2, 

1.5, 1.6, 1.8, 3.3, 4.1) 

 

11(d) Each candidate knows how to shape a culture where high expectations for all students and for all 

subgroups of students are the core purpose. (Also NCATE 1.2, 1.5, 1.6, 1.8, 3.3, 4.1) 

 

11(g) Each candidate is able to provide opportunities for parents and all other members of the school 

community to develop and use skills in collaboration, leadership, and shared responsibility. (Also NCATE 

1.2, 1.5, 1.6, 1.8, 3.3, 4.1) 

14(a) Each candidate demonstrates skills in shared decision making, problem solving, change 

management, planning, conflict management, and evaluation, and fosters and develops those skills in 

others. (Also NCATE 1.2, 1.5, 1.6, 1.8, 3.3) 

 

14I Each candidate demonstrates the ability to make and communicate decisions based upon relevant data 

and research about effective teaching and learning, leadership, management practices, and equity. (Also 

NCATE 1.2, 1.5, 1.6, 1.8, 3.3, 4.1) 

 

15(a) Each candidate understands their role as a leader of a team and is able to clarify the roles and 

relationships of individuals within the school. (Also NCATE 1.2, 1.5, 1.6, 1.8, 3.3, 4.1) 

 

 

Required Texts and Instructional Materials 

 

Marzano, Waters, and McNulty, (2005).  School Leadership that Works.  ASCD. 

Covey, Steven M.R. (2008). The Speed of Trust. Free Press 

Bennis, Warren, (2009). On Becoming a Leader. Basic Books. 
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Additional materials will be available on the electronic Blackboard system for the course.  It is a course 

requirement that candidates check their designated email and the course on Blackboard at least 

once a week, preferably several days before the class, during the entire semester. 

 

Signature Assignments 

 

There are 3 Signature Assignments for this course:  Leadership Characteristics; Development of Personal 

Vision; and 12-Step Decision-Making and Reform Plan. The templates and requirements for each of those 

assignments are included at the end of this syllabus. 

 

Other Assignments 

As part of the ongoing assessment of the effectiveness of this course, there is an expectation that 

students will assess the activities, processes and assignments used to support learning outcomes. 

The professor will distribute this assessment protocol, and your honest feedback will assist in 

continuing to make this course relevant for future students. 
Assist in continuing to make this course relevant for future students. 
 

Grading 

 

Grading will be as follows: 

 

A = Outstanding achievement; exceeds expectations 

B = Graduate quality; meets expectations 

C = Below expectations 

F = Does not meet program requirements 

 

University Policies and Regulations 

 

Policy on Students with Disabilities:  Upon identifying themselves to the instructor and the university, 

students with disabilities will receive reasonable accommodation for learning and evaluation. For more 

information, contact Services to Students with Disabilities in Madden Library 1049 (278-2811). 

 

Computers: ñAt California State University, Fresno, computers and communications links to remote 

resources are recognized as being integral to the education and research experience. Every student is 

required to have his/her own computer or have other personal access to a workstation (including a modem 

and a printer) with all the recommended software. The minimum and recommended standards for the 

workstations and software, which may vary by academic major, are updated periodically and are available 

from Information Technology Services or the University Bookstore.  In the curriculum and class 

assignments, students are presumed to have 24-hour access to a computer workstation and the necessary 

communication links to the Universityôs information resources.ò 

 

It is expected that you have access to Blackboard.  If you do not have access, please call 278-7373 (Digital 

Campus) and provide your instructor with an update on the situation and status. 

 

Honor Code:  ñMembers of the CSU Fresno academic community adhere to principles of academic 

integrity and mutual respect while engaged in university work and related activities.ò  You should: 

¶ understand or seek clarification about expectations for academic integrity in this course 

(including no cheating, plagiarism and inappropriate collaboration)  

¶ neither give nor receive unauthorized aid on examinations or other course work that is used by 

the instructor as the basis of grading.  

¶ take responsibility to monitor academic dishonesty in any form and to report it to the instructor or 

other appropriate official for action. 

 

Instructors may require students to sign a statement at the end of all exams and assignments that ñI have 

done my own work and have neither given nor received unauthorized assistance on this work.ò   
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Cheating and Plagiarism: ñCheating is the actual or attempted practice of fraudulent or deceptive acts for 

the purpose of improving oneôs grade or obtaining course credit; such acts also include assisting another 

student to do so. Typically, such acts occur in relation to examinations. However, it is the intent of this 

definition that the term ócheatingô not be limited to examination situations only, but that it include any and 

all actions by a student that are intended to gain an unearned academic advantage by fraudulent or 

deceptive means. Plagiarism is a specific form of cheating which consists of the misuse of the published 

and/or unpublished works of others by misrepresenting the material (i.e., their intellectual property) so 

used as oneôs own work.ò Penalties for cheating and plagiarism range from a 0 or F on a particular 

assignment, through an F for the course, to expulsion from the university. For more information on the 

Universityôs policy regarding cheating and plagiarism, refer to the Class Schedule (Legal Notices on 

Cheating and Plagiarism) or the University Catalog (Policies and Regulations). 

 

Disruptive Classroom Behavior: ñThe classroom is a special environment in which students and faculty 

come together to promote learning and growth. It is essential to this learning environment that respect for 

the rights of others seeking to learn, respect for the professionalism of the instructor, and the general goals 

of academic freedom are maintained. ... Differences of viewpoint or concerns should be expressed in 

terms which are supportive of the learning process, creating an environment in which students and faculty 

may learn to reason with clarity and compassion, to share of themselves without losing their identities, and 

to develop and understanding of the community in which they live . . . Student conduct which disrupts the 

learning process shall not be tolerated and may lead to disciplinary action and/or removal from class.ò 

Copyright Policy: Copyright laws and fair use policies protect the rights of those who have produced the 

material. The copy in this course has been provided for private study, scholarship, or research. Other uses 

may require permission from the copyright holder. The user of this work is responsible for adhering to 

copyright law of the U.S. (Title 17, U.S. Code).  To help you familiarize yourself with copyright and fair 

use policies, the University encourages you to visit its copyright web page:  

www.csufresno.edu/library/about/policies/docs/copyrtpolicyfull.pdf.   

 

Digital Campus course web sites may contain material protected by copyrights held by the instructor, 

other individuals or institutions. Such material is used for educational purposes in accord with copyright 

law and/or with permission given by the owners of the original material.  You may download one copy of 

the materials on any single computer for non-commercial, personal, or educational purposes only, 

provided that you (1) do not modify it, (2) use it only for the duration of this course, and (3) include both 

this notice and any copyright notice originally included with the material.   Beyond this use, no material 

from the course web site may be copied, reproduced, re-published, uploaded, posted, transmitted, or 

distributed in any way without the permission of the original copyright holder.  The instructor assumes no 

responsibility for individuals who improperly use copyrighted material placed on the web site. 

 

Policy and regulations including but not limited to adding and dropping courses, the honor code, including 

cheating and plagiarism, copyright, and computer usage are located in the Class Schedule 

(www.csufresno.edu/ClassSchedule) and Catalog (www.csufresno.edu/catoffice/current/policies.html). 

 

Course Schedule 

 

Instructors provide a Session breakdown of topics, readings, and assignments. The following is a Sample 

schedule for this course. 

 

 

Class 
Sessions 

Seminar Content Focus Homework/Actions:  

Outside Class Sessions 
Session 1 

 

Introduction to the course and to 

leadership 

Readings: Bennis Ch. 1 

Session 2 Identifying your leadership: 360 degree 

assessment 

 

DeWitt Jones video.  Select persons to 

complete the 360 degree assessment 

http://www.csufresno.edu/library/about/policies/docs/copyrtpolicyfull.pdf
http://www.csufresno.edu/ClassSchedule
http://www.csufresno.edu/catoffice/current/policies.html
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Session 3 
 

Refining your leadership: 4 foci Reading: Covey and Bennis 

Session 4 
 

Refining your leadership: Values and 

goals 

Reading: Covey and Bennis 

Session 5 
 

Refining your leadership: Personal vision Write a draft of your personal vision 

statement 

Reading: Bennis 

Session 6 
 

Refining your vision: 13 behaviors Reading Covey, Bennis 

Session 7 Refining your vision: Analysis of the 360 

degree assessment 

 

Analysis of needs assignment 

Reading: Covey, Bennis 

Session 8 
 

Leadership research: 1
st
 order change Reading: Marzano, Bennis 

Session 9 
 

Leadership research: 2
nd

 order change Reading Marzano 

Session 10 
 

Leading reform 1: The 12 steps decision-

making protocol 

Reading Marzano 

Write the protocol 

Session 11 
 

Leading reform 2: Developing a reform 

plan 

ReWrite the planading Marzano 

Session 12 
 

Presentations: Reform planning Reading: Posted readings 

Session 13 
 

The real world of leadership: Video and 

discussion 

View video and posted readings 

Session 14 
 

Putting it all together: From Teacher to 

Leader 

Reading: Posted readings 

Session 15 
 

Presentations: My transformation to a 

leader 

Final paper 

 

This syllabus is subject to change.  Any modification of required work for students will be 

announced in advance. 
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EAD 262  

SIGNATURE ASSIGNMENT 1a 

Leadership Characteristics ï  360 Degree Feedback Process 

 

 

360 Degree Feedback is a system or process in which employees receive feedback from the people who 

work around them. ñ360ò refers to the 360 degrees in a circle, with an individual figuratively in the center 

of the circle. This typically includes the employeeôs supervisor, peers, and direct reports. The person 

receiving feedback also fills out a self-rating survey that includes the same survey questions that others 

receive in their forms.  

 

Organizations and individuals use 360 feedback surveys to get a better understanding of their strengths 

and weaknesses.  Feedback recipients gain insight into how others perceive them and have an opportunity 

to adjust behaviors and develop skills that will enable them to excel at their jobs. 

 

For the purpose of this assignment, you will ask one supervisor, one site colleague, and one additional 

person to complete the 360 Degree Feedback Assessment.  You will also fill out the same survey 

questions about yourself, for a total of 4 forms. After the surveys are complete, you will look for areas of 

overlap for both the Good and Areas of Opportunities and write them on the final table.  The last part of 

the assignment is a 1-2 page reflection on what you found out about yourself through this process and how 

you will use this information. 

 

The following format may be a helpful tool in completing this assignment. 

 

 

http://en.wikipedia.org/wiki/Degree_(angle)
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EAD 262  

SIGNATURE ASSIGNMENT 1a 

Leadership Characteristics Assignment 

360 Degree Feedback Process 

 

 

Feedback for ________________________________ 

               (Name) 

Completed by (Check only one): _____Administrator _____ Peer _____Cohort Member 

The above named individual is a masterôs degree student in the Educational Leadership and 

Administration program at California State University Fresno and is asking you to participate in a 360 

Degree Feedback process. 360 Degree Feedback is a system or process in which employees receive 

feedback from the people who work around them. ñ360ò refers to the 360 degrees in a circle, with an 

individual figuratively in the center of the circle. This process typically includes the employeeôs 

supervisor, peers, and direct reports.  Organizations and individuals use 360 feedback surveys to get a 

better understanding of their strengths and areas of opportunity (areas that can be enhanced or improved).  

Feedback recipients gain insight into how others perceive them and have an opportunity to adjust 

behaviors and develop skills that will enable them to excel at their jobs.  Please feel free to take the 

opportunity to discuss your feedback with the above named candidate. 

Please identify the top ten GOOD Leadership 

Characteristics for this individual. 

Please identify the top ten Leadership 

Characteristics OPPORTUNITIES for this 

individual. 

  

  

  

  

  

  

  

  

  

  

 

http://en.wikipedia.org/wiki/Degree_(angle)
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EAD 262  

SIGNATURE ASSIGNMENT 1a 
Leadership Characteristics Assignment 

360 Degree Feedback Process 

Self ï Assessment 

 

Please identify YOUR top ten GOOD Leadership 

Characteristics. 

Please identify YOUR top ten Leadership 

Characteristics OPPORTUNITIES. 
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EAD 262  

SIGNATURE ASSIGNMENT 1a 

Overlap of Characteristics from Self-Assessment and Other Assessments 

 

Prioritize the GOOD list by listing first those that 

were identified by all or most of the participating 

members, including yourself. 

Prioritize the OPPORTUNITIES identified by all or 

most of the participating members, including 

yourself. 
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EAD 262  

SIGNATURE ASSIGNMENT 1b 

Reflection Paper 

 

 

 

Write a reflection paper that is a reflection about the transformation process of that individual from a 

teacher (or manager) to a leader.  Discuss how your perceptions of your leadership ability differ from the 

perceptions of the individuals who participated in the assessment exercise.  Base your reflections on the 

data you have from all the assessments. 

How will you become more leader-focused based on what you have learned during this course.  What 

areas do you still need to work on? 
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EAD 262  

SIGNATURE ASSIGNMENT 2  

Development of Personal Vision 
 

 

Candidates will develop their personal vision statements after reflection and deliberation about their 

values and goals. (CTC 6.a.1, 6.a.2, 6.a.3, 10.d; NCATE 1.2, 1.5, 1.6, 1.8, 3.3, 4.1) 

 

The following process should be used in developing the personal vision statement. 

 

Step 1 

 

Imagine achieving results in your life that you deeply desire.  In order to begin to develop your personal 

vision, answer these questions: 

 

What words would you use to describe your life goals? 

 

What would achieving your desired life goals look like? 

 

 

How would it feel to achieve your desired life goals? 

 

 

Step 2 

 

Answer the following questions: 

 

Self-image:  If you could be exactly the kind of person you wanted, what would your qualities be? 

 

Tangibles:  What material things would you like to own? 

 

 

Home:  What is your ideal living environment? 

 

 

Health:  What is your desire for health, fitness, athletics, and anything else to do with you physical 

appearance and well-being? 

 

 

Relationships:  What types of relationships would you like to have with friends, family, co-workers, 

colleagues and others? 

 

 

Work:  What is your ideal professional or vocational situation?  What impact  would you like your work-

life to have? 

 

 

Personal Pursuits:  What would you like to do in the areas of individual learning, travel, reading or any 

other activities outside work? 

 

 

Community:  What is your vision for the community or society in which you live?  What impact do you 

personally want to make on your community or society? 

 

 

Other:  What else, in any area of your life, would you like to do, create, or contribute? 
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Life Purpose:  Imagine that your life has a unique purpose ï fulfilled through what you do, your 

relationships, where you live, and through your contributions to your community.  Describe that purpose 

as an additional reflection of your life aspirations. 

 

 

Part 3 

 

Write your personal vision (what do you stand for) as it relates to the values that you have defined above. 

 

 

 

  
Part 4 

 
Summarize your personal vision into a short, powerful statement that is easy for you to remember.
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EAD 262  

SIGNATURE ASSIGNMENT 3a 

12-Step Decisions 
 

Identify an important decision related to a reform that needs to be made at the candidateôs work site and 

prepare a paper that walks through the 12 steps for making decisions about that identified reform.  Use the 

following format in the decision-making process. 

 

PLANNING  
1.   What is the issue? 

    > Who owns it? 

    > What is the underlying goal? 

2.   How much discretion do I have to take action or not? 

    > Must this issue be dealt with? 

    > How strongly do I personally feel about it? 

3.   Who will make the preliminary and the final decision from these options? 

    > An individual or group above me in the district 

    > Me, as administrator/leader unilaterally 

    > Me, as administrator/leader with staff input 

    > Me, as administrator/leader and staff by consensus 

    > Staff with input from me 

    > Staff by consensus 

    > Staff by vote 

    > Subgroup of staff with input from others 

    > Subgroup of staff unilaterally 

    > Individual staff members unilaterally 

4.   How will I communicate clearly who will make the decision? 

    > What are the constraints that will affect the scope or content of the decision? 

5.   What are the non-negotiable values that I want to maintain? 

    > Why are they non-negotiable? 

    > How will I communicate this? 

 

DECIDING  
6.  What will be the impact of the decision? 

    > On whom? 

    > How will that be communicated over time? 

7.   Whose working conditions will be affected and how will I involve them? 

8.   What is the timeline for deciding? 

    > For implementing? 

9.   Decide.  What is my explicit statement of the decision, summarizing all key points? 

10. How and when will the decision-making groups revisit, evaluate, and  revise the decision? 

11. How will I communicate the reasons for the decision to all affected parties, including how their    

input was used? 

12. How will I monitor and support the day-to-day implementation of the decision? 

     > How will I communicate these plans to everyone involved? 

 

LEADERSHIP SKILLS FOR SECOND -ORDER CHANGE  
13. Which responsibilities will I seek to fulfill? 

14. What specific actions will I take to fulfill each responsibility?  
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EAD 262  

SIGNATURE ASSIGNMENT 3b 

Reform Plan 

 

Using the reform identified in Signature Assignment 3a, develop a plan for the implementation of that 

reform.  The plan should use elements of the reform model used in class and should use the following 

definitions and format. 

 

Definitions:   

 

Background/Current Reality 

Where have you been?  What is the history?  What is the current context? 

 

Background/Current reality can be established at the recognition of a challenge, or in the 

reflection stage of the cycle of continuous improvement.  You wouldnôt be writing a plan if you 

didnôt think there was a challenge to tackle.  However, your audience may not have had the 

luxury of pondering or even living the issue.  You must be persuasive.  You must leave the reader 

hoping for a resolution.  If you canôt state your case, then perhaps you donôt have one. 

 

Vision/Theory of Action 

A Theory of Action is a statement that describes a purposeful approach that guides our daily 

actions toward our goals.  

 

Based on research, best practices, and  your groupôs good thinking, where do you want to be in 

five years? 

 

If you cannot dream it, you cannot articulate that dream in the form of a good narrative and 

tangible goals, then you will be forever starting in the middle.  This is the time to use your 

collective experience and intelligence to collaborate.   

 

Document the ideas of the group, research best practices, and consolidate them into a shared 

vision. 

 

Goal 

A goal is a purpose toward which your strategies and tasks are directed.  What is your objective 

or intention? 

 

4. Measurement 

Measurement is an evaluation, metric, or definite quantity.  What tools will you use to measure 

successful attainment of your goal(s)? 

 

5. Strategy 

A strategy is a plan of action intended to accomplish a specific goal.  How will you execute your 

plans as effectively as possible? 

 

Task 

A task is a smaller piece of work assigned or performed to reach the overarching goal(s).  What 

are the discrete actions, timelines and owners? 

 

Using the following template, design your Reform Plan. 
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Reform Plan 

 
Background 
The background/current reality 

Vision/Theory of Action 
 

Goals 
 

A 
B 
C 
D 

 
Goal 1 ï Name of Goal 1 
 

Measurements 
A 
B 
C 
D 

 
Strategy 1: 

 
Tasks Timeline Owner 

   

   

   

   

   

   

 

 Strategy 2: 
 

Tasks Timeline Owner 

   

   

   

   

   

   

 Strategy 3: 
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Tasks Timeline Owner 

   

   

   

   

   

   

 

 Strategy 4: 
 

Tasks Timeline Owner 

   

   

   

   

   

   

 

 

Goal 2 ï Name of Goal 2 
Goal 2 

 

Measurements 
A 
B 
C 
D 

 

Strategy 1: Name 
  

 
Tasks Timeline Owner 
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Strategy 2: Name 
  

 
Tasks Timeline Owner 

   

   

   

   

   

   

 

Strategy 3: 
 

Tasks Timeline Owner 

   

   

   

   

   

   

 

 

 Strategy 4: 
 

Tasks Timeline Owner 

   

   

   

   

   

   

 

Goal 3ï Name of Goal 3 
 

Measurements 
A 
B 
C 
4D 

 

 

Strategy 1: Name 
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Tasks Timeline Owner 

   

   

   

   

   

   

 

Strategy 2: Name 
 

Tasks Timeline Owner 

   

   

   

   

   

   

 

Strategy 3: Name 
 

Tasks Timeline Owner 

   

   

   

   

   

   

 

Strategy 4: Name 
 

Tasks Timeline Owner 
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California State University, Fresno  

Department of Educational Research 

Master of Art in Education 

Option:  Educational Leadership and Administration 

 

Semester/Year 

 

 

 

 

Syllabus for ERA 288 

Measurement and 

Program Evaluation  3 

units 

 

 

COURSE DESCRIPTION 
Procedures and issues involved in the measurement and evaluation of educational 

programs.  Applications in educational settings are emphasized. 

 

Students will apply the theoretical and practical knowledge gained through assigned 

readings, lectures and other assignments to design a program evaluation proposal.  In 

addition, students will be able to interpret standardized test score reports, locate reviews 

of published tests, and evaluate the reliability, validity, appropriateness and usefulness 

of assessment instruments typically used in program evaluation and other professional 

activities. 

 
 
Class Information       

Date and Time     Classroom number   

Instructor     Instructor Email 

Instructor Phone #    Office hours:   

 

Prerequisites 

The prerequisites for this course are admission to the Educational Leadership and 

Administration Program  and the following courses: EAD 261 and EAD 272. 
 

Dispositions 

The faculty of the Kremen School of Education and Human Development foster the development of the 

following candidate dispositions: Reflection, Critical Thinking, Professional Ethics, Valuing Diversity, 

Collaboration, and Life-long Learning. Candidates will increasingly reflect these dispositions in their 

work with students, families, and communities. 

 

Primary Learning Outcomes 

Specific outcomes for the course include the following standards of the California 

Commission on Teacher Credentialing for the Preliminary Administrative Services 

Credential and standards 1.2, 1.5, 1.6, 1.8, 3.3, and 4.1 of the National Council for 

Accreditation of Teacher Education (NCATE): 

 

1. Each candidate develops knowledge and skill to be a critical consumer of 

educational research and to use research and site-based data to design, implement, 

Leadership for Diverse Communities  

Our mission is to prepare credible and relevant 
leaders in education.  


































































































































































































































































































































































































































