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Directions for Readers
This report is comprised of four sections:

SectionOne s t he programdés response to the Program
bl ue, t he p esmgblackmiteprecondittopsrenneluded in this section.

Section Twocontains the expanded syllabi for each course in the program. The expanded syllabi
detail the course objectives, readings, topics and activities for each lesson. Full desafiptions
each course assignment are also provided.

Appendices and Section Two are hyperlinked to the Program Standards of Section One. Section
one reports where and how the program meets each standard. Section Two and Appendices
provides the supporting evadce of how each standard is met.

This document is iPDFformat. Please note that the back arrow in the tool bar will enable the
reader to easily go back and forth between the Program Standards and the supporting evidence.
Click on bookmarks if yowould like the table of contents to appear on the side bar.

Section Threés the program response to the assessment tools the program uses for candidate
and program assess menlOBiénaiad Regorton t he Progr amobs

Section Foucontains the gpendices for the Preliminary, Internship, and Clear Credential
Programs.
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General Preconditions Established by the Commission

Pursuant to Education Code 844227(a), each program of professional preparation shall adhere to
the following requirements of the Commission.

(1) Accreditation and Academic Credit. To be granted initiahccreditation or continuing
accreditation by the Committee on Accreditation as a program of professional preparation,
the program must be proposed and operated by an institution of higher education that

(a) is fully accredited by the Western Associatidrschools and Colleges or another of the
six regional accrediting bodies, and

California State University, Fresno, is fully accredited by the Western Association of
Colleges and Schools.

(b) grants baccalaureate academic credit or-pastalaureate ademic credit, or both.
This provision does not apply to alternative (nomversity based) programs, however,
such programs must include in their progranm
boardbés approval of sponsorship of the prog

California State University, Fresno grants both baccalaureate degrees in over 50 areas and
over 40 postbaccalaureate degrees, includiMiguas t Begréesin Education.

(2) Responsibility and Authority. To be granted initial accreditation or continuing
acaeditation by the Committee on Accreditation, the institution or sponsoring agency shall
provide the following information:

@l dentify the position within the entityos
the ongoing oversight of all credel preparation programs offered by the entity
(including credential programs offered by the extension division, if any).

The Dean of the Kremen School of Education and Human Development (KSOEHD), who
reports directly to the Provost and Vice Presidemt Academic Affairs, is the chief
academic fiscal and administrative officer in the School. In this capacity the Dean is
responsible for ongoing oversight of all credential preparation programs offered by
California State University, Fresno. The Dean atsm serve as director of Teacher
Education for the university or, in consultation with the Provost, may appoint an individual
to serve in this position.

(b) Provide a description of the reporting relationship between the position described in
(a) and tle managers who coordinate each credential program offered by the entity. If



a reporting relationship is indirect, describe levels of authority and responsibility for
each credential program.

The Director of Teacher Education, who can also be the Detie (€SOEHD or who is
appointed by the Dean in consultation with the Provost, is delegated full responsibility by
the President and by the Provost for administering the laws and policies for all credential
programs offered at Fresno State. Serving indapacity the director is to serve as liaison
with all local, state, national, and international agencies with bearing on the credential
programs. The managers who coordinate each credential program offered by the institution
are titled Program Coordinator The Program Coordinator is responsible for all academic
functions of the program which he/she coordinates.

(3) Personnel Decisions.To be grantedhitial accreditation ocontinuingaccreditation by the
Committee on Accreditation, a program of pgs®nal preparation must be proposed and
operated by an entity that makes all personnel decisions without considering differences
due to gender or other constitutionally or legally prohibited considerations. These
decisions include decisions regarding #umission, retention or graduation of students,
and decisions regarding the employment, retention or promotion of employees.

California State University, Fresno makes all personnel decisions without caiisiaef
differences due to gender considenasioor other constitutionally or legally prohibited
considerations. These decisions include such areas as admission, retention, or graduation of
students, as well as decisions regarding the employment, oetermi promotion of
employees.

(4) Demonstraion of Need. To be granted initial accreditation by the Committee on
Accreditation as a program of professional preparation, the program proposal must include
a demonstration of need for the program in the region in which it will be operated. Such a
denonstration must include, but need not be limited to, assurance by a sample of school
administrators that one or more school districts will, during the foreseeable future, hire or
assign additional personnel to serve in the credential category.

Not applicdle. All programs have been granted initial program accreditation. Additionally,
theEducational Leadership and Administration Progrsumne of the largest graduate
programs on our campus widmywhere between 10 students enrolled.

(5) Practitioner s & Parti ci pat i onTo bengraftadmtigl racneditailan $y g n .
the Committee on Accreditation as a program of professional preparation, the program
proposal must include verification that practitioners in the credential category have
participt ed actively in the design and develo
orientation, educational goals, and content emphases.

The program proposal includes verification that practitioners (school superintendents,
principals, and other educational leegjehave participated actively in the design and



(6)

(7)

devel opment of the pr g edacatidsal gpats,iahdecentem hi ¢ al
emphasis.

Commission Assurances. To be grantedinitial accreditation by the Committee on
Accreditation as a progm of professional preparation, the program proposal must (a)
demonstrate that the program will fulfill all applicable standards of program quality and
effectiveness that have been adopted by the Commission; and (b) include assurances that
(b1) the entitywill cooperate in an evaluation of the program by an external team or a
monitoring of the program by a Commission staff member within the four years of the
initial enrollment of candidates in the program, and (b2) that the program sponsor will
respond to larequests for data regarding program enrollments and completions within the
time limits specified by the Commission.

All applicable standards of program quality and effectiveness have been reviewed and
incorporated into the program design. Hukicatimal Leadership and Administration
Programwelcomes an evaluation and any reviews of particular aspects of the program and
pledges full cooperation at all times.

Requests for Data. To be grantedcontinuing accreditation by the Committee on
Accreditaton as a program of professional preparation, the entity must respond to all
requests of the Commission for data regarding program enroliments and completions
within the time limits specified by the Commission.

The Kremen School of Education and Human &epment and thEducational Leadership

and Administration Progranhave cooperated in the past andl continue to fully
cooperate and respond to all requests of the Commission for data regarding program
enrollments and completions within the time lingecified by the Commission



General Preconditions Established by State Law

(8) Instructor Participation. Each instructor who regularly teaches one or more courses
relating to instructional methods in a program of professional preparation for teaching
credentials, including Specialist Credentials, or one or more courses in administrative
methods in an Administrative Services Credential Program, shall actively participate in
public elementary or secondary schools and classrooms at least once every three
acalemic years.Reference: Education Code Section 44227.5 (a) and (b).

All full -time and partime faculty who teach a professional methods course or
administrative methods document that they have actively participated in a public school and
classrooms witim the past three years. Alstructorsin the Educational Leadership and
Administration Programare extremely active in the local public schools as indicated in
several sections of hprogram proposal.

Following are the names of all full and péirhe instructors and their roles and/or activities
related to the public schools that they participate in on a regular basis.

(See next page.)



Instructor Participation

Full or
Name of Instructor Part Time Role/Activities

Sharon BrowrAWelty, Ph.DFull Leadership coach, Member Hanford Elementary
District Alternative Governance Board

Virginia Boris, Ed.D. Full  Co-Director CVELI, Leadership coach, Professional
developmentonsultant

Walt Buster, Ed.D. Full  Director of CVELI, Leadership coach

Linda Hauser, Ph.D. Full  Leadership coach, Curriculum developer/Facilitator

for district/university networks, Prof. devel. consult
Ken Magdaleno, Ed.DFull Leadership coactirector CALSA mentoring program

Ron Unruh, Ph.D. Full  Program evaluator for numerous current educ. projects
Donald Wise, Ph.D. Full  Leadership coach, Member Hanford Elementary

and Sanger Unified Alternative Governance Board
Terry Allen, Ph.D. Pat Former principal, Educational consultant
Phil Black, Ed.D. Part Director of Research of Visalia Unified
James Bushman, Ed.D. Part Headmaster of University High School
Elaine Cash, M.A. Part Leadership coach, Educational consultant

Michael J Giovanndéi, Ed.DPart Former superintendent, Director Renaissance Group
for teacher preparation

Don Goodyear, Ph.D. Part Former college president, Educational consultant
Corey Greenlaw, Ed.[Rart Director of Evaluation of county schools

Kim Mecum, M.A. Part Director of Human Resources Fresno Unified
Debbie Parra, Ed.D. Part Director of Instruction K6 Clovis Unified

Cheryl Rogers, Ed.D. Part Assistant Superintendent, Clovis Unified

Julie Severns, Ed.D. Part Director of Leadership Development Fresnaifi¢:d
Tracy Smith, Ed.D. Part Elementary Principal Clovis Unified

Dennis R Wiechmann, Ed.Part  Director of Alternative Education, Sanger Unified



(9) California Basic Educational Skills Test. In each program of professional preparation,
applicantdor program admission shall be required to meet the Basic Skills Requirement.
The entity shall use the test results to ensure that, upon admission, each candidate
receives appropriate academic assistance necessary to pass the exanfRed@oemce:
Education Code Sections 44252(f) and 44225(n).

For Internship Programs: In each internship program of professional preparation candidates
who are admitted shall be required to meet the Basic Skills Requirement prior to assuming
intern administrative respoibdities. Reference: Education Code Section 44252(b).

The Kremen School of Education and Human Development requires all credential
applicants to take the CBEST prior to admission to a progasic Credential programs
require a minimum passing scofd] in both the Reading and Writing subtests. All parts of
the CBEST must be passed as a condition for enrollment in final student teaching.

For Administrative Services Credentials and Internship Programs, applicants must provide
evidence of having passad parts of the CBEST as a condition of admission.

Students are informed about the requirement through orientations, program applications,
and statements in the catalog. Compliance is verified by the Admissions Technidian
Program Coordinator.

Students who fail to pass all sections of the CBEST have a variety of options available to
them for assistance. These options include: academic advising from faculty; student study
groups; CBEST preparation manuals and/or classes available Fresno Statecamdimg
community college sites; and the use of the Office of Services for Disabled Students for
testing, instruction and technical support for qualifying students.

(10) Certificate of Clearance. An entity that operates a program of professionapamation
shall not allow a candidate to assume daily student teaching responsibilities or participate
in field experience until a candidate obtains a Certificate of Clearance from the
Commi ssion which verifies t hRefeeneenktlucatiant e 6 s
Code Section 44320(d)

For Internship Programs: The Certificate of Clearance must be obtained prior to assuming intern
administrative responsibilities.

All basic credential applicante the KSOEHDare required to verify that they have dea
application for a Character Identification Clearance as a condition of admission. Proof of a
valid Certificate of Clearance or a current credential issued by the Commission on Teacher
Credentialing must be verified prior to commencement of field expezieesponsibilities

for any program. Compliance is verified by the Admissions Techniaradbr Program
Coordinator.

1C



Specific Preconditions Established by the Commission for the
Preliminary Administrative Services Credential

Each program of professiahpreparation that leads to the issuance of a Preliminary Administrative
Services Credential shall adhere continually to the following requirements of California State laws.

(11) Prerequisite Degree and Credential.An entity that operates a program tbe Preliminary
Administrative Services Credential shall determine, prior to recommending a candidate for the
credential, that the candidate possesses a baccalaureate degree and a valid teaching credential; or
services credential with a specializatiorpurpil personnel services, library services, health services,

or clinical rehabilitative services; or a designated subjects credential and a baccalaureate degree.
Statutory basis: Education Code Section 44270(a)(1).

For Internship Programs: An entityathoperates a program of preparation for the Preliminary
Administrative Services Credential with an Internship shall require each candidate who is admitted
into an Internship Program to possess the appropriate prerequisite credential prior to assuming
internship administrative responsibilities. Statutory basis: Education Code Section 44270(a)(1).

Students admitted to Fresno State must qualify for admission torédential program The
Graduate Admission requirement for admission states: " ... a stltgh (1) have completed a

four year course of study and hold an acceptable baccalaureate degree from an institution
accredited by a regiahaccrediting association...".

Applicants for thePreliminary Administrative Services Credentiald the Admirstrative Intern
Credentiaimust provide a copy of a basic Teaching Credential as part of the admission process.

(12) Experience Requirement. An entity that operates a program for the Preliminary
Administrative Services Credential shall determine, ptiorecommending a candidate for the
credential, that the candidate has verified experience of a minimum of three years of successful,
full-time classroom teaching in public or private schools; or three years of experience appropriate to
the services credéals listed in (11) above; or three years of experience with a designated subjects
credential. Statutory basis: Education Code Section 44270(a)(2).

For Internship Programs: An entity that operates a program of preparation for the Preliminary
Administraive Services Credential with an Internship shall determine that each candidate who is
admitted into an Internship Program has verified experience of a minimum of three years of
successful fultime teaching or services as described above prior to assumiemship
administrative responsibilities. Statutory basis: Education Code Section 44270(a)(2).

Preliminary Administrative Credential Program requirement #2 outlined in the general catalog of
California State University, Fresno, states that the caridammu s t : AvVerify th
successful fultime teaching experience or three years of pupil personnel experience in public
schools, or in private schools of equivalent status. This is verified by the Admissions Technician
and the Program Coordinatsa part of the credenti al applicat

11



Admission requirement #4 to become an Administrative Intern indicates that the candidate must
provide evidence of three years successful teaching experigmiserequirement is verified by

the Internship Agrement signed by the intern _and the employing district. Additionally, this
requirement is verified by the Admissions Technician and the Program Coordinator as part of the
credential application proceg®lease sefppendix 3 Administrative Fieldwork and Internship
Agreement)

12



Preconditions Established in State Law for Internship Programs

For initial and continuing accreditation by the Committee on Accreditation, participating districts
and universities must adhere to the followrequirements of state law:

Bachel or 6s De g r eGndides admittesl @ mternship programs must hold
baccalaureate degrees or higher from a reqgionally accredited institution of higher education.
Reference: Education Code Section 44453.

Pa section 12 above, this requirement is verified by the Admissions Technician and the Program
Coordinator as part of the credential application process.

Supervision of Interns. In_an internship program, the participating institutions shall provide
supev i sion of all interns. No internds sal ary
supervision, and the salary of the intern shall not be less than the minimum base salary paid to a
regularly certificated person. If the intern salary idueed, no more than eight interns may be
advised by one district support person. (Reference: Education Code Section 44462.) Institutions
will describe the procedures used in assigning supervisors and, where applicable, the system used to
pay for supervien.

The Educational Leadership and Administration Program does not require a reduction of salary
of administrative interns. Supervisors are assigned by the district office of each district and in
most cases are the principal or vfmencipal of the schol in which the administrative intern is

in an administrative position. The university works with the district to ensure that the supervisor
selected has adequate successful experience as an administrator and is cognizant of the demands
for intensive suport and collaboration during the internship experience. As noted in the
response to question 8 regarding instructor participation, the Educational Leadership and
Administration Program assigns intern supervision to faculty members who have had successful
experience as an administrator and also have current experience working with administrators in
the local school districtPlease seAppendix 3for the Administrative Fieldwork and Internship
Agreement signed by each district dhd Educational Leadership and Administration Program.
Further information is available in tli&andidate Portfolio for Administrative Field Experience/
Administrative Internship and Signature Assignments guiggéndix 2.

Assignment and Authorization. To receive approval, the participating institution authorizes the
candidates in _an internship program to assume the functions that are authorized by the regular
standard credential. (Reference: Education Code Section 44454 institution stipulates that the
interns6 services meet the instructional or S
Education Code Section 44458.)

The Educational Leadership and Administration Program utilizes the agreement nwentione
above and also requires the participating school district to prepare and sign two mscdine
Administrative Intern Agreement and the Administrative Interpotht letter, which may be

13



found in Appendix 4andAppendix 5 The purpose of these two documents is to further clarify
the requirements and responsibilities of the participating school district, the Educational
Leadership and Administration Program, and the administrative intern.

Participating Districts. Participating districts are public school districts or county office of
education. Submissions for approval must identify the specific districts involved and the specific
credential involved. (Reference: Education Code Section 44321 and 44452.)

Please see the response immediately above referencing two documents which identify the district
and the specific credential involvélippendix 4and 5.

14



Specific Preconditions Established by the Commissm for Internship Programs

For initial and continuing accreditation, participating districts and universities must adhere to the
following requirements established by the California Commission on Teacher Credentialing.

Non-Displacement of Certificated Bnployees. The institution and participating districts must
certify that interns do not displace certificated employees in participating districts.

Please see the response immediately above referencing two documents which identify the district
and the spafic credential involvedAppendix 4 and b

Justification of Internship Program. Where an institution submits a program for initial and
continuing accreditation, it must explain why the internship is being implemented. rRsotirat

are developed to meet employment shortages must include a statement from the participating
district(s) about the availability of qualified certificated persons holding the credential. The
exclusive representative of certificated employees in tleelential area (when applicable) is
encouraged to submit a written statement to the Committee on Accreditation agreeing or
disagreeing with the justification that is submitted.

The Central Valley of California has many school districts that at one tieobtiner experience
shortages of qualified credentialed personnel to take administrative positions. In 2007, for
example, the Educational Leadership and Administration Program had over 30 administrative
interns working as administrators throughout thet@érvalley while the requirements for the
Preliminary Administrative Credential Requirements were being completed. At present, this
number has lowered, partially due to the fact that the Educational Leadership and Administration
Program has prepared ove®0 educators who hold either the Certificate of Eligibility or the
Preliminary orClearAdministrative Services Credential. Another reason is that school districts
in_difficult economic times are hiring as few administrators as possible and/or current
administrators are not retiring at the normal rate. In any case, the need remains for large
numbers of administrative interns to fill the needs of the over 100 school districts that are served
by the Educational Leadership and Administration ProgrBRresno State

15



Standards of Quality and Effectiveness for Preliminary
Administrative Services Credential Programs
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Standards of Quality and Effectiveness for Preliminary
Administrative Services Credential Programs

Category |

Program Desiq, Coordination and Curriculum

Standard 1 Program Design and Rationale

The professional leadership preparation program includes a purposeful, developmental,
interrelated sequence of learning experiencéssome that are carried out in the field and
somethat occur in non-field settingsi that effectively prepare candidates as instructional
leaders in a variety of public schools and school districts. The design of the program is
based on a sound rationale informed by theory and research aligned with (d#je principles
articulated in the Candidate Competence and Performance Standards in Category Ill, and
(b) the principles of various learning theories. The program is designed to provide
extensive opportunities for candidates to learn and apply, and inclues both formative and
summative assessments based on the Candidate Competence and Performance Standards
in Category IlI.

For internship programs:

The design makes allowance for the fact that interns do not have all of the theoretical
background desirablfor successful service at the beginning of the program. The program shall
ensure that interns have a basic understanding of the foundations of administrative practice and
an understanding of their specific job responsibilities. Interns are given leusyptematic
opportunities to combine theory with practice. The program design clearly recognizes the
particular needs of interns and provides an array of support systems designed to meet the needs
of interns enrolled in the program.

Program Planning Pompts:

1. The program design and its delivery form a cohesive set of learning experiences that are
informed by adult learning theories and are designed to address the needs of prospective
administrators enrolled in the program.

The mission of the EducatiahLeadership and Administration Program of California State
University, Fresno, is tprepare credible and relevant leaders in educatiomith that mission

clearly in mind, the program strives to prepare candidates with the skills and experiences
necesary for the Central Valley of California and for educational leadership position anywhere

in the world. That is, the skills and experiences taught in the program are those acknowledged in
the literature of the field of educational leadership, but altar¢ai to meet the needs of the

cultural and linguistic diversity of the Central Valley. Our mission embodies what we believe

17



our work to be; that of preparing candidates to be leaders of teaching and learning that is relevant
to the dynamic and diverseeus of our schools today. High expectations for our preparation
program and for our candidates leads to credibility for the program and for our graduates.

Theoretical Foundations

The design of the Educational Leadership and Adstration Program of CSBresnais based

on current research in the arena of educational administration and leadership. Research in the
field, from the recent Wallace Foundation study on leaderbhupstigating the Links to

Improved Student Learnir(@ouis, Leithwood, Wahlstrop& Anderson, 2010), the work of

McRel Balanced Leadership: What 30 Years of Research Tells Us About the Effect of
Leadership on Student AchievemienWaters, Marzano, & McNulty, 2003s well as Marzano,
Wat er s, a nSthodktebdershipyhat $Vak2006, which explains first and second

order change characteristics in education and how to influence them; other research by
Leithwood and colleagues (2003, 2004, 2008), the-kredlvn Stanford studySchool

Leadership Study: Developing SuccesBfucipals, by Davis, DarlingHammond, LaPointe, &
Meyerson, 2005) informs our leadingina@uluredfo t heor
Change 2001 andrurnaround Leadershi2006 among others X993, 1999, 2008 Douglas
ReeveblLeading Change in youchool, 2009; Rick DuFour and colleaguesny works

<2004, 2006, 2008, 2069 Ubben & Hughes, 1997; and others) who point to the need for
educational leaders to be prepared not only to manage, but to be leaders of the process of
teaching and learning. gdn this basic foundatioonf managing and leading the teaching and
learning procesghe Preliminary Administrative Credential Program has been designed and
recently refined.

Much of thecore foundation wasonstructegeveralyearsaga In a previous ération of our

program, we took part in the Danforth funding grant to provide a program focusing on

instructional leadership. That program design was based largely on the report of the National

Policy Board for Educational Administration (1989), whichaeome nded fit hat a com
of knowledge and skills in preservice programs be defined to include the following: societal and
cultural influences on schooling, teaching and learning processes and school improvement,
organization theory, methodologies ofjanizational studies and policy analysis, leadership and
management processes and functions, policy studies and politics of education, and moral and

et hical di mensions of schooling. The content
ofpractcé and supported by an increased emphasi s
Board for Educational Administration, 1989, p. 32).

The previouslesignandthe present program design also recognize that leading and managing

are both important in schoald mi ni strati on and the two are act
leadership may describe dynamic efforts, such as translating into action a vision for the

organization, creating change, and developing new policies, management emphasizes a

supportive statuswp to provide people stability and balance in the workplace so they can work

in relative comforto (Achill es, Keedy, & Hi gh
leadership and management functions, the program design has deliberately chogamatmze
the role of instructional | eader ship, which |

implying specific and practical knowledge of how to improve instruction in each classroom with
each teacher. Instructional leadership alsdiesghat the school leader can no longer manage
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the school from the office. The leader must spend considerable time in classrooms helping
teachers to continually improve their instructional skills (Creighton, 1999).

The works of Murphy (1992, 1999, 200ahd Leithwood and colleagues (1995, 1999, 2008,

2009, 2010) reporting the need for change in preparation programs have had a strong influence

on the way the Educational Leadership and Administration Program faculty at California State
University, Fresne ee t hei r wor k. LunenbeEdgcatomald Or nst ei
Administration: Concepts and Practicssanother work that has influenced our program design.

Yet other influences i ncleaddrghipMgsonsfromn and Datno
Comprehesive School Refornris2 0 0 3) and Eeéntening Bducatienal( 2 0 0 3)
Administration: Cultivating Meaning, Community, Responsib{#§03). Additional resources

used in the program design include the membership and attendance by faculty members at the
conferences and sessions of the University Council for Education Administration (UCEA), the
National Council of Professors of Educational Administration (NCPEA), the California

Association of Professors of Education Administration (CAPEA), the Californiacegon for

Latino Superintendents and Leaders (CALSA), the American Educational Research
Associationdés (AERA), and the Association for
of our faculty members serves as the current president of CAPEA, asethes as director of
CALSAGs statewide mentoring program (and al so
use) and almost all faculty members are active members or in leadership positions in two or more

of these scholar/practitioner organizationsany faculty members present and/or publish at the

annual conferences and in the journals of these organizations.

Perhaps most i mportantly, our faculty members
which they are actively involved in working withdal school districts. The Central Valley

Educational Leadership Institute (CVELI) is the prime example in which the director and co

director are both faculty members and over three fourths of our program faculty serve as
consultants, coaches, and presente the over 30 local school districts affiliated with CVELI.

Other writings have contributed to the design and elements of our preparation program. While
there are many authors and writings that continually inform our work, there are some whose
influence has been seminal in guiding us.- For
centered leadership provide one anchor for our preparation work. Kouzes and Hbener (
Leadership Challenge2002, 2008) built upon that conceptual base stating thdthility is the
foundation of principled leadership. Another is Robert Greenleaf (1996) who first proposed the
philosophy of servant leadership in his first book in 1977 and also in his later writings through
2003. Greenleaf speaks authoritatively efvant leadership being moral leadership in which
leaders continuously model and engage in ethical professional practices. Fullan (2003) in his
book, The Moral Imperative of Leadershipjrote eloquently of the need for moral purpose in
leaders. BennisQn Becoming a Leadeand others, 1989, 1994, 2008), Sergiovanni (1992,
2007), and Hodgkinson (1991) are yet others lending voice to the need for moral and ethical
leadership.

Gl ickman (2010) writes of the needchoobculmeve t o

to its Dbasic underlying foundations, whil e S
institutionds basic pur pose 0g o e sDefad rShapiedy oPnedt eh
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School Culture 1999, 2009) have written of the neex form strong school cultures around

common beliefs, traditions, ideals, and support systems. Collins (2001), in his popular book,
Good to Great makes a case for a strong yet simple belief systou Four 6 s On Co mr
Ground (2005) helps us understand tieed for all students learning and all teachers working
together.

Gardnero6s (1993, 2006) multiple theories of i
diverse learning strengths and that educational leaders must seek means to effeaivAlylme
students needs. Darlifgammond (1997) helps us to understand that learners have different
capabilities and learning modeS.he National Staff Development Council provides standards

for professional development which utilize adult learning priesiib maximize the learning of
educators.

Bennis (2009) guides us to the basics of sound, principled leadership, while Sergiovanni (1996)
calls forvisionaryleadership which is more democratic than past models and involves a greater
breadth of stakeholde Glickman has been a veritable spokesperson across the nation in
countless presentations and writings about democratic schools and school leadership. Goodlad
(1984 and 2004), in his famous bodkPlace Called Schodlas consistently been a major wic

in insisting in renewed leadership.

Leadership coaching has taken on a major role in leadership preparation and the voices of
experts such as Reeves and EllisRariewal Coachin2009), Knight Coaching: Approaches
and Perspectives, 2009 indsey andcolleaguesCulturally Proficient Coaching2007),
RobertsonCoaching Educational Leadership008), and HargrovéViasterful Coaching2008)
are woven throughout the courses and embedded fieldwork.

The voices andesearch of those above and many more Istrong influences on our program
design and underlying foundations. However, the strongest force in program transformation is
and will always be the local school superintendents, principals, and other educational leaders
who provide input to our facultyrrough formal and informal means about the needs of the
schools which we ultimately serve.

In order to be credible and relevant to the school districts which we serve, the Preliminary
Administrative Services Credential program has been structuredviol@i® logical sequence of
learning to prepare instructional leaders for our schools. The program is designed around the
Standards for Preliminary Administrative Services Credentials and the California Professional
Standards for Educational Leaders (CPS$EAkith the following six major areas of focus:

1. Shared Vision of Learningi A school administrator is an educational leader who promotes
the success of all students by facilitating the development, articulation, implementation, and
stewardship of a vien of leaning that is shared and supported by the school community.

2. Culture of Teaching and Learningi A school administrator is an educational leader who

promotes the success of all students by advocating, nurturing, and sustaining a school culture
and instructional program conducive to student learning and staff professional growth.
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3. Management of the School in the Service of Teaching and Learnirig A school
administrator is an educational leader who promotes the success of all students bg ensurin
management of the organization, operations, and resources for a safe, efficient, and effective
learning environment.

4. Working With Diverse Families and Communitiesi A school administrator is an
educational leader who promotes the success of akstsithy collaborating with families and
community members, responding to diverse community interests and needs, and mobilizing
community resources.

5. Personal Ethics and Leadership Capacity A school administrator is an educational
leader who promotedé¢ success of all students by modeling a personal code of ethics and
developing professional leadership capacity.

6. Political, Social, Economic, Legal and Cultural Understanding A school administrator

is an educational leader who promotes the succésall ostudents by understanding,
responding to, and influencing the larger political, social, economic, legal, and cultural
context.

The CPSELs are distributed among the courses and fieldwork components of the program. The
requirements for the PreliminarAdministrative Services Credential are 24 semester units
distributed between coursework, fieldwork, and related activities. It is important to mention that

all candidates who do not have a Master of Arts Degree are strongly encouraged to complete the
addi ti onal seven units of research in order tc
option of Supervision and Administration. Indeed, over 98% of candidates who do not hold a
Masterds Degree that compl et e memée¢ ¢ moeddrhtei aMa
Degree. For this reason, mention is made throughout this document of the research course and
ensuing masterds degree thesis or project tha
While these two elements of the degreegoam are above and beyond the requirements for the
credential, they are seen by faculty membersitas$ for the most complete preparation of our

school leaders. The skills needed to understandcanmy outeducationalresearch in our

profession are todamportant to be left aside. Therefore, they are mentioned here as a
complement to the Preliminary Administrative Services Credential requirements.

Appendix 1provides a visual representation of the coursewmiluding embeddedieldwork

required to complete the Educational Leadership and Administration Progaarsework has

been designed around a number of key activities, found in the signature assignments and in
embedded fieldworKk. E a ¢ h hared world of sghodh leadershig e n d
and incorporate a number of standards into a broad activity, as opposed to narrow activities
specifically aimed at one specific standard. The real world of leadership exists in a dynamic and
linked world, thus the actities have been designed to be relevant and realistic, and are based for

the most part on best practices research into successful school leadership.

The program is designed to provide an introduction to administration and a deep understanding

of curriculumand instruction in the first semester. In the second semester, the candidate takes
the research course, which begins the candi da
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also takes the leadership course to refine her/his educational visioma@edtanding of leading

change. In the third semester, the candidate is immersed in coursework and fieldwork regarding

instructional systems, leadership for equity, program evaluation, and instructional supervisio
The candidatehen completes the pgoam with a broad overview of the management and
leadership responsibilities to lead a school along with the culminating project.

Coursework required to complete the Preliminary Adstrative Services Credential
EAD 261 Introduction to Educational Admatration(3 units)

EAD 262 Educational Leadersh({p)

EAD 263Seminar ininstructional Supervisio(¥)

EAD 272 Seminar in Advanced Curriculum Development and Evalugtjon

EAD 269 SiteBased Leadershif#)

EAD 274 Instructional Systems and LeadershigHquity (3)

ERA 288 Measurement and Program Evaluatg)n

ERA 220 Educational Resear(3)*

EAD 298 Culminating Project (4)*

*Required only for the Masterobés Degree in EdI

design.

Note: Fieldwork activities are embedded in each course

2. The program incorporates muitiedia technologies to ensulat candidates develop an
understanding of the importance, role and uses of technology for instructional support and
improvement, administrative decisiomaking and the management of data in schools.

3. The program design incorporates the use of rméitdiatechnologies in order to effectively
prepare candidates as instructional leaders in a variety of public schools and public districts.
The use of technology is infused throughout the credential program. All candidates are
required to set up a universigmail for all university communications and are required to
register for al | courses using the universi

communicate with candidates using enaaitl the Blackboard system

All instructors use the Blackboamhline course system to provide course information and

documents for credential candidates. For example, candidates are required to review and/or

download and work with Powerpoint presentations as well as examples of candidate work

and school and classnm data in theEAD 261 Introduction to Education Administration,
EAD 262 Educational Leadership, EAD 263 Supervision of Instruction, EAD 274

Instructional Systems and Leadership for Equity, ERA 288 Measurement and Program

Evaluation, as well as theresdarc and Mast er 6s Degree Sgnmeoj ect
courses also incorporate synchronous and asynchronous online discussion threads to

supplement class instruction.

Most of the courses require candidates to access data using the internet and bsits. we
The California Department of Educationés
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Educational Results (edresults.org) website is used to analyze and discuss state, district, and
school data.

In theEAD 262 Educational Leadership and the EAEB Supervision of Instruction courses,
candidates are required to use either Powerpoint or other presentation software in a formal
presentation to the class. The syllabi for all the courses in the program reflect the use of
technology. In ERA 288 Measment and Program Evaluation, tendidate must find and
compare data from two similar s c(b88®idnatutei st r i c

Assignment ).
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Standard 2: Program Coordination

Each sponsor of an administrative preparation program establishes one or more
partnerships that contribute substantively to the quality and effectiveness of the design and

i mpl ementation of each candidateds preparatio
of professioral preparation. An agreement between the partners is cooperatively
established with each partner sharing the responsibility for the implementation and success

of the program.

For internship programs:

Cooperating partners recognize the critical importamée administrator preparation by
substantively supporting the costs of cooperation through contributions of sufficient human and
fiscal resources.

Program Planning Prompts

1. The sponsor of a professional leadership preparation program establishes onee or mo
intensive partnerships with representatives of schools where candidates engage in-program
based fieldwork.

The Educational Leadership and Administration Prograrderstands that partnerships are vital

to preparing future school leaders in a relevamd credible manner. The program now has
partnership cohorts with the following school districts: Fresno Unified School District, Clovis
Unified School District, and the Sanger Unified School District. Two new partnerships are
currently developing with \&alia Unified School District and Central Unified School District.
With each partnedistrict, all courses are taugi the school district and, to the extent possible,
district personnel are involved in the planning and delivery of course and fieldweok.
example, in Fresno and Clovis Unified School Districts, a tiftakven district office and school

site administrators completed all application procedures to becoménpartaculty members
providing courses and fieldwork supervision in theseidist All but twohave doctoral degrees

in Educational Leadership or a related field. In Sanger and in Visalia, new partnerships this year,
one district office administrator from each district, and each with a doctorate in educational
leadership, has ady taught or ctaught one course. Generally, regular faculty members of
the Educational Leadership and Administration Program teach half or more of the courses and
district personnel teach the rest of the coursework hteaohing situation®r aloneandbr
provide fieldwork supervision.

As the largest preparation program in the Central Valley, BEacational Leadership and
Administration Programvorks actively with a large number of local school districts and county
offices of education. The pogran has developed fieldwork/internship partnerships with the
following districtsover the past several years. The next page contains a partial list.
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Districts with fieldwork/internship partnerships in recent years

Alview-Dairyland Union Kerman Unified

Bass Lake JoinUnion Elementary Kings Canyon Unified

Burton Elementary Kings County Office of Education
Caruthers Unified Laton Unified

Central Unified Madera Unified

Chawanakee Unified Palo Verde Elementary
Chowchilla School District Strathmore Elementary
Chowchilla Union High School Riverdale Unified

Clovis Unified Sarger Unified

CutlerOrosi Unified Sierra Unified

Dinuba Unified Tulare City Elementary

Earlimart Tulare High

Exeter Elementary Tulare County Office of Education
Fowler Unified Visalia Unified

Fresno Unified Washington Union High

Fresno County Office of Education Woodlake Elementary

Golden Valley Unified Woodlake High

Hanford Elementary Yosemite Joint Union

Lindsay Unified

2. Partners, such as Advisory Committeelstrict partners infieldwork agreements and
stakeholder groups, establish working relationships, coordinate joint efforts, and rely on each
other for contributions to program quality. In discussing program issues, partners value the
multiple perspectives of the respective memise and draw openly on me|
professional expertise and practical skills.

As mentioned in the previous responses, the Educational Leadership and Administration
Program hasnany active partnerships with local school districts. The work o@ilfgcin the
Central Valley Educational Leadership Institute (CVELI) provides faculty multiple opportunities
for direct contact with valley school and district leaders. Additionally, othettipzatfaculty
members are recruited from the ranks of locah@pals and district office personnel that have
solid reputations of providing quality educational offerings. Besides these many opportunities
for interaction, the Educational Leadership and Administration Program has an active
Superint endeammitek coasisiing averr2ysup€rintendentsom throughout the
valley which meet formally once a semester to review program updates and provide input from
the perspective of the needs of the local school districts.

Faculty members are also involved other local and statewide organizations that provide
important guidance for our work. One of the faculty members is the statewide coordinator for
the new administrator mentoring program for the California Association of Latino
Superintendents and Adnmstrators (CALSA), another is the faculty advisor for the local student
chapter of the California Association of School Administrators (ACSA) which works closely
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with two other local universities to provide educational conferences to candidates in ¢éhe thre
preparation programs. Another faculty member is the president of the California Association of
Professors of Education Administration (CAPEA) which is currently involved in analyzing and
supporting the development and refinement of administrator ptepanrograms in higher
education throughout the state. Two members
Commission on Teacher Education, a local group of approximate 3hool administrators

and university administration and faculty fromc#éb universities involved in teacher and
leadership preparation headed by the president of California State University, Fresno.

3. Partners cooperate in developing program policies and reviewing program practices
pertaining to the recruitment, selection aadvisement of candidates; development of
curriculum; delivery of instruction; selection of field sites; design of field experiences;
selection and preparation of field experience supervisors; and assessment and verification of
administrator competence.

As mentioned previously, local district superintendents have been actively involved with the

work of the Educational Leadership and Administration Program. Besides the feedback received
at meetings, periodically, the superintendents are asked to respanady questions seeking

input on strengths and weaknesses of the current preparation program. Data from the responses
are reported in the bienniel report and our program assessment results. The program faculty
meet monthly and utilize such feedbacknfrthis and other assessments to adjust and enhance
course content, delivery, and materials presented in courses.

Additionally, faculty from the Educational Leadership and Administration Program has met on
several occasions with school district represargatto discuss design and delivery of the
progr am. Some of these sessions took place w
under devel opment. The Chancell ords Fell owsh
Office, includes several compants that have been incorporated into the regular program:

1 Course sequendeThe courses are arranged in a sequence to prepare instructional
leaders by providing: the basic foundations of leadership; the skills to analyze data;
knowledge about curriculum digin and assessment; practical skills for instructional
supervision; and an introduction to management issues including law, finance, and
personnel.

1 Cohort model candidates take all courses in the predetermined sequence together as a
group, which leadsotgreater interaction and support among the group members.

1 Tighter linkage of coursework with fieldwoikcoursework is increasingly aligned with
the needs of educational leaders in the field and fieldwork linked to coursework provides
the opportunity focandidates to observe and practice that which they have learned in
courses.

1 Fieldwork and other seminaisa series of seminars on timely topics, such as closing the
achievement gap, key legal issues for new administrators, strategies for EL learners, and
related topics are dealt with in both fieldwork seminars and other seminars during the
semester.

1 The use of data to inform instructidrihe basics of data analysis are taught in the very
first course, then expanded upon in later courses, with the okjettigaders knowing
how to use data to improve instruction.
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1 Problem solving The case study method is used in some courses as well as the
development of scenarios. Candidates are actively involved in synthesizing and using
what they learn and applying situations in their own and other schools.

I n addition to meetings with the Superintende
on progress of the program and to seek input from the superintendents, the Educational

Leadership and Administratidirogram faculty meets regularly with several school

superintendents and principals who are actively involved in program activities. For example,

four current local superintendents, three assistant superintendents, and three principals have

taught coursem the program over the past two years. Other leaders often serve as guest

presenters for specialized topics. The relationships formed with these leaders and their input on

an ongoing basis has informed the program design and implementation.

In terms ofa commitment by districts to provide high quality supervision of candidates, we have
long used the analogy of the thylegged stool that was so common in this rich dairy region. We
make sure that all of our partners understand that each leg of theegialhare equal
responsibility for the overall load: The university supervisor, the district mentor/school site
supervisor, and the student (candidate) all have important roles and duties that they must
complete to the highest of expectations in ordetlie candidate to be prepared for the tasks
ahead. These roles, without the analogy, are included in our partnership agreement.

Finally, the support of the president of California State University, Fresno, cannot be
understated. Dr. John Welty haseatied some of our meetings with district superintendents,
especially those held under the auspices of the Central Valley Educational Leadership Institute

(CVELI) . Addi tionall vy, President Weltyds sup
support fom the Chancellor of the California State University system, Dr. Charles Reed, for the
Chancell ordéds Fell owship, the flagship cohort
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Standard 3: Development of Professional Leadership Perspectives

By design, the program facilitatesach candidate's development of a professional leadership
perspective by providing extensive opportunities to analyze implement and reflect on the
relationships between theory and practice concerning leadership, teaching, and learning in the
context of catemporary school issues in California. The program offers exposure to the
essential themes, concepts and skills related to the performance of administrative services,
including but not limited to: relationship building; communication skills; the aliditgrticulate,

apply and evaluate theories of leadership; an understanding of and ability to apply, model, and
analyze curriculum, instructional strategies, and assessment; an understanding of dtaseards
accountability systems; and the ability to udata to make decisions regarding program

i mprovement . The program devel ops each candi
management affects successful instructional leadership.

The very design of the Educational Leadership and Administr&iogram of California State
University, Fresno, incorporates the essence of instructional leadership in the era of the No Child
Left Behind legislation. Indeed, our program design has been modified to put the curriculum and
instruction course in the firsemester which includes an introduction to gathering and using data
to determine needs and to inform classroom instruction. The other course is an introduction to
the entire program and our intense focus on developing strong instructional leaders. The
program is informed by the lorgtanding knowledge base of the profession that is presented to
candidates including such authors as John Goodlad (2004), Carl Glickman (2010), Terry Deal
and Kent Peterson (2007), Wayne Hoy and Cecil Miskel (2009), Rolarikd B&90 and 2004),
Michael Fullan (2001 and 2003), Jonathon Kozol (1991), Warren Bennis (2008), Robert
Greenleaf (1996), Max DePree (1989), Howard Gardner (1993), Peter Senge (1994 and 2001),
Robert Hargrove, (2008), Mike Schmoker (1996 and 2008), Rfezano (2001 and 2008),
Douglas Reeves (2002, 2004, and 2009), and Thomas Sergiovanni (1992 and 2002) among
others. A great deal of work has been done in California under the auspices of the Association of
California School Administrators (ACSA) througingoing training and publications, such as the
professional magazinéeadership Also, WestEd has provided much guidance in linking
leadership to standards (2003). Finally, the ISLLC standards (1996) and the work of ETS have
been instrumental in the woik developing and understanding the CPSELSs (2002).

The activities and experiences in the program are informed by the everyday responsibilities of
educational leaders in our schools. The need for curriculum aligned to the content standards,
continuous fomative assessment, effective and differentiated instruction, ongoing professional
development of staff, and interventions for students not meeting the standards are woven
throughout courseand fieldwork in the program.

The CSTP (California Standards ftive Teaching Profession) and the CPSELs are dealt with
continuously through courses and fieldwork, case studies, prdidsed learning activities, and
other sessions sponsored by the Central Valley Educational Leadership Institute.

One of the strongestspects of the entieducational Leadership and Administration Program
the incorporation of reflective practice. All courses and fieldwork include activities in which
candidates must incorporate new learnings into their understanding of the workithgs a
leadership of schools.
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As mentioned earlier, the overall structure and sequence of course and fieldwork contributes to
the application of principles and techniques used to provide effective leadership, to motivate, to
delegate, and to build a commomien for the organization. Application of these principles and
techniques takes place through such activities as case studies, scenarios, role play, discussion and
analysis, group processing, and ordered sharing, to name a few. The assessments eglcted i
course by instructors as well as setsessments by the candidates provide feedback on a regular
basis. These assessment help build candidate understanding of major concepts and theories and
their application to the redife of schools. In additin, an individual portfolio is developed
throughout the entire program and is assessed at the end of the program.

Candidates also take an active part in small and large group class discussions, candidate
presentations, and in other activities. The fe@lrse containthe culminating exercise for the

entire programa mock interview where candidatearticipate in annterview witha real school
administrator Not enough can be said regarding the importance of this particular acigfly (
Signature Assignmen)4

Case studies of real situations are presented for analysis, discussion, and resolution throughout
the program.

Returning to the major theme of our program, we strive to prepare candidates to become
instructianal leaders with activities and content that is relevant to their needs, applicable to their
situations, and is credible to our profession.

From the very beginning of the program, candidates are required to reflect upon material that is
presented in clasgbout class activities, about fieldwork activities, and about how each of these
contributes to their growth and understanding of leadership.

Through this reflective practice mentioned above and in the previous response, candidates must
examine their owrbeliefs, their leadership style, and their practices. Some of the examples of
activities leading to sekxamination include the educational platform development and
presentation to fellow classmates in EAD 263 Seminar in Supervision of Instructionid&iesd
consistently rate this exercise as one of the most fulfilling of the entire program. Another is the
mock interview exercise that takes place in the final course, EAD 269&i&xl Leadership.

The first course, EAD 261 Management of Educatidaanizations, opens the door to many
new learnings and a common practice that takes place in this course and others wrtlesedf
sharing, where candidates are required to write a short reflection from a provocative piece of
writing or from an activy in the class, share each reflection individually with a small group,
then discuss within the small group. This is then followed by a short, whole class discussion on
the topic. In this course, candidates are first asked to begin reflecting upornvelaopieg their

own vision of education and leadership. In EAD 263 Supervision of Instruction, candidates must
go through a complete cycle of supervision with a tea¢B6B Signature Assignment),1
including preconferencepbservation, lesson analysis, poshference, mutual analysis of the
process, and followap activities with the teacher. At the end of this major exercise, candidates
are required to write a personal reflection on each stage of the process and thygowativn
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Signature assignments and embedded fieldwork are similar in many respects. The candidate is
asked to participate and even lead activities in her/his school and generally to write a reflection
regarding new learnings from the experience.

In the course, EAD 272 Seminar in Advanced Curriculum Evaluation and Development,
candidates are asked to reflect upon various curricular and instructional practices and to analyze
the effectiveness of each for use in a variety of different academic situatiohgnan
understanding how to provide access for all students to the core curriculum. An emphasis is
placed on standardsmsed instruction and assessmd@f&2 Signature Assignmentdnd 272
Embeddd Fieldwork 2.

One course, ERA 288 Measurement and Program Evaluation praidasie for learning to

look at student, school, and district data; reflect upon the meaning and value of data at each
level; and to determine how to use these data to wepttwe teaching and learning proc€238
Signature Assignment 1)Candidates are provided with multiple opportunities to reflect upon
verbally and in writing the new learnings they obtain from the activities in this course

The final course has a major focus on helping the candidate synthesize learnings from the entire
program and how to successfully manage resources in the most effective manner to continually
support the goal of student learning. Three linked activittepare the candidate to step into a

| eadership role: Prepare a Personal Professi
supervisor and receive feedback69 Signature Assignment),2prepare a Statement of
Philosoply, Resume, and respond to a Practicum pro2f@ Signature Assignmenj d@nd then

participate in an interview simulatio29 Embedded Fieldwork Assignmernt dnd finally, to
prepare a capsten paper on the current state 268d des|
Signature Assignmen)4

The research components of the program (ERA 220 Educational Research and EAD 298/299
Master s Degr ee whléd eos offeiallyopart d the ¢redentia) program, but
nevertheless an essential part of the work educational leaders do, afford many opportunities to
read and analyze research with the final goal of putting the new learnings obtained to work in
improving the achievement of all children.

SeeSection Zor the master syllabi of courses in the program.
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Standard 4: Equity, Diversity and Access

The professional leadership preparation program provides each candidate optoaunity to
examine and reflect upon principles of educational equity and diversity and their implementation
in school sites, including access to curriculum content and school practices for all students,
teachers, staff, parents or caregivers and contynmmembers. The program prepares candidates

to provide all students and their parents and guardians equitable access to the school, including
the curriculum and other programmatic supports in the school. Through coursework and
fieldwork, candidates exame their personal attitudes toward race, gender and-sgoimomic

status; learn about ways to examine and confront issues around race, equity and diversity; and
take leadership roles in discussions about equity, diversity and access. The programs prepare
candidates to facilitate and lead stakeholders to provide equitable access to the core curriculum
and the school community. The program provides opportunities for candidates to learn how to
maximize academic achievement for students for all ethnic, is@m@oeconomic, cultural,
academic, linguistic or family backgrounds; gender, gender identity and sexual orientation;
students with disabilities and advanced learners; and students with a combination of special
instructional needs. The program inclu@eseries of planned experiences in which candidates
learn to identify, analyze and minimize personal and institutional bias.

Program Planning Prompts:

1. The program design includes the study and discussion of the historical and cultural traditions
of the major racial, religious and ethnic groups in California society and an examination of
effective ways to include cultural traditions and community values in the school curriculum
and school activities.

2. The program design is explicit in developing eachdcend at eds abi |l ity to
and philosophical forces that have given rise to institutional practices, such as systemic forms
of racism and sexism, that serve to | imit

to create a safe and et@le school setting that establishes and contributes to the physical,
social, emotional and intellectual safety of the diverse constituencies of the extended school
community.

The seemingly incredible diversity of the students in our schools in theaC®atley certainly
provides a learning laboratory for candidates inEdecational Leadership and Administration
Program From the two beginning courses in the program, candidates are exposed to and
participate in discussions and activities centeredhendiversity of our students; the need for
equity for all student s; and fdel ephant I n ot
expectations for students of color, those from different cultures, or those with different learning
styles or needsForexample, in EAD 261 Introductioto Education Administration, candidates
write a paper addressing questions regarding their own attitudes toward persons of different
races, sockeeconomic status, cultures, religions and ethnic backgrounds as wrediiraattitudes
toward sexual orientation and individuals with disabilities and how these attitudes and actions
support or diminish the goal to ensure that all students receive equitable access to e@édation
Signature Asignment 2)
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EAD 272 requires students to gather and utilize data to inform instruction and guide lesson
planning. Protocols are introduced to help the candidate learn to observe and understand the
teaching and learning environment in our diverse vajlEf2 Signature Assignment, 272
Embedded Fieldwork Assignmentd272 Signature Assignmen}.3

As mentioned earlier, the cultural richness of the Centrdeygrovides many opportunities to
examine the diverse cultures and their many contributitmsEAD 261 Introductionto
Education Administration, candidates are involved in discussions focusing on issues of equity,
how our society arrived where it is ahdw we must make changes to move to a truly equitable
educational system. Candidates are given reflective activities in which to examine their own
views, attitudes and expectations. They are also provided with access to research, notably that of
the Eduation Trust, which has demonstrated that all students and all schools can succeed when
expectations for success are in place, along with appropriate instry@fidn Signature
Assignment 2). Specifically in EAD 261 Introduction to Education Administration candidates

will identify the means to shape a school culture where high expectations for all students and for
all subgroups of students is the core purpose. In the same course, the candidate will identify
barriers to acamplishing an organizational vision and will present a plan to overcome the major
barriers and in which promotes equity, fairness, and respect among all members of the school
community(261 Signature Assignmen}.5

In EAD 262 Educational Leadership, a course taken in the second semester of the program,
candidates refine their reflections from the first semester through various activities, discussions,
and readingsand patrticipate in a thorough 360 degree assessment of theileadership
potential 262 Signature Assignment dad1b). Candidates present to their cohort members on
aspects of leadership, especially with regard to building a school vision; cocabmg to

inspire action, problem solving and conflict resolution, team building, using distributive
leadership, and collaborating with all scheak staff to build the cultural proficiency of all staff
memberg262 Signatre Assignment? Candidates must also utilize a-4&p decisiormaking
process for a relevant school issue and must also present (using Powerpoint) to t{g52lass
Signature Assignment 3&nd 3h. Current case studies and leadership activities are an integral
part of this course.

All courses contain elements related to the diversity that candidates will encounter as leaders, but
a new course has been designed to ensure deeperdedeAD 274 Instructionabystems and
Leadership for Equity helps candidates learn to build systems that support equity. This course
has a number of activities that help candidates learn about and form views about diversity. One
activity, for example, imolves the school administrator shadowing a minority student for a day

to learn about the learning that this student encou(érsSignature Assignmeny.3

Candidates will alsexamine the school site Tier 1, 2, and Jo@sses to intervention and

develop desired outcomes and next st@@gg Signature Assignmen} dnd will cionduct an

equity audit utilizing data from the school Sif¥4 Signature Assignment.?2)

In ERA 288 Measurement and Program Evaluation, candidates will locate and disaggregate
school data into subgroups for three different sites and prepare a statement about the
achievement needs encounter28g Signature Asignment ).
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3. The program i s designed to develop each canc
learning needs; develop policy and practices at the school site to ascertain student needs and
place students in appropriate learning contextstalsotate with teachers in developing
instructional practices that guarantee full access to the curriculum; and identify and provide
resources for all students to have full access to the curriculum and opportunities to engage in
extracurricular and courricular activities.

From the very first semester, studentsd indiv
as a key theme throughout the program. In the first semester in EAD 261 Introduction to
Education Administration, ongoing discussions aativities take place about equity and serving
the needs of all student®q1l Signature Assignmentahd §. Students must write a paper about
how they will address such needs as admin@tsatin EAD 272 Seminar in Advanced

Curriculum Development and Evaluation, students will spend the entire semester understanding
how curricular and instructional decisions affect individual learning needs and will learn how to
develop instructional praces that guarantee full access to the curriculum. In addition, culturally
responsive instruction is identified and studied throughout this course. Three assignments are
particularly designed with this standard in mideate an academic scrapbook for grede

level of English Languagarts Content Standard272 Signature Assignmen}, Jperform a

classroom learning walk to gather data about curriculum and instruction at tf& &ite

Signatue Assignment 2ndEmbedded Fieldwork Assignment 2ndinterview a site leader
interview regarding guaranteed and viable curricul@@2(Embedded Fieldwork Assignment 1

In ERA 288 Measurenm and Program Evaluation, candidates learn to evaluate different
programs and instructional strategies, and are introduced to ways to develop a best match for
individual student needdn one activity, candidates compare and analyze data from 3 sahools t
determine learning need288 Signature Assignmen}.1in EAD 274 InstructionaBystems and
Leadership for Equity, the primary focus is on bringing all systems resources to bear in providing
an equitable learning envirormt, including carrying out an equity audi#74 Signature

Assignment 2) In EAD 263 Seminaim Instructional Supervision, candidates regularly revisit

the values of collaborating with others, especially with regard td@@ng instructional

practices that provide access for all learf263 Signature Assignmen}. EAD 269 Site-Based
Leadership, the final course in the program, explores the use of resources for the school program,
including extracurricular and eourricular activitieg269 Signature Assignmeny.4

4. The program is designed to develop each canc
implications of serving a diverse student population

EAD 269 SiteBased Leadership provides candidates with a working understanding of the legal
and financial implications of serving students with special neaad$or sound school leadership

and management. During this course, candidates not only esenped with the legal and
financial implications through texts, articles, presentations, and case studies, but also participate
in simulation activities focused on adequately serving diverse stud@6& Signature

Assignmem 3 and4).
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5. The program is designed to provide each candidate with an opportunity to (1) learn about
federal, state and local laws, policies and practices that ensure appropriate accommodations
for a diverse student popmion and (2) understand the role of the site administrator in
monitoring and implementing legal and fiscal provisions.

EAD 269 Site-Based Leadershiprovides a broad background of the legal and fiscal provisions,
especially with regard to ensuring appiape accommodations for diverse student populations.
The major thrust of the course is to bring together the major learnings of the previous courses
and use that knowledge together with new understandings of legal and financial processes in a
culminatingexercise at the end of the course and program of developing a school plan to most
effectively use all resources to maximize student learri§ Signature Assignmenj.4
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Standard 5: Role of Schooling in a Democratic Saety

The professional leadership preparation program provides each candidate with an opportunity to
examine the principles of democratic education from a historical and policy perspective. The
program prepares each candidate to understand the role schbel in preparing students as
future citizens and to identify and analyze the variety of ideas and forces in society that
contribute to a democratic society. The program prepares administrators who understand their
responsibility in developing and nuring public support, family participation, community
engagement, labor relations and preparing students for the challenges of the future. The program
includes the study of how historical and philosophical forces, as well as policy decisions and
prevailing practices, have an impact on schooling.

Program Planning Prompts:

1. The program is designed to provide each candidate with an opportunity to understand the
relationship between federal, state and local policy and practice with respect to the role that
government policy has in ensuring democratic education for all students.

Throughout the entire program, candidates are engaged in dialogue, study, reflection, and
activities designed to develop and enhance understandings of the role of diverse communities
that constitute a democracy and the importance of involving the greater community in the life of
our schools. Candidates gain understanding of the historical and philosophical influences on our
schools and the roles many individuals and entities play end#velopment of educational

policy.

In the first course EAD 261 Introductionto Education Administration, which serves as an
introduction to the field of educational administration and leadership, candidates are asked to
relate their work and future wioas leaders to the role of schools and to the many communities
that they serve and to which they must continually respo@ndidates prepare relevant
guestions and interview a school lead#1( Signature Assignmenj.1Candidates write a short

case study from their own experience that deals with an issue related to diverse school
constituencies that is presented to the class and then dis¢@éde8ignature Assignmen).4

The instructotthen ties all of the various experiences into an integrated view of the relationships
that schools have with their communities.

Fieldwork activities, embeddethroughout thecoursework contain activities that require the
candidate to explore the relatitiss of schools with their School Site Council, school board
(269 Embedded Fieldwork Assignmen) PareniTeacher Organization, local community,
government agencies and community agencies, and the resources and oppoheynioéstrtto
schools. While these activities may be tailored to meet the specific needs of a particular site or
district, they are incorporated into the program through fieldwork experiences linked to
coursework and the real life of scho@88 Signature Assignmeny.4

2. The program is designed to provide each candidate with an opportunity to understand labor
relations, contract compliance and collective bargaining as it relates to schooling in a
democratic society.
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INEAD263 Seminar in Instructional Supervision,
collective bargaining agreement and are asked to compare this agreement to those of the other
districts represented. This activity culminates with a synthesismwiihgg regarding labor

relations, contract compliance, and the role of collective bargaining in meeting the needs of
students and educators in a democratic society. A guest speaker, usually an assistant
superintendent for human resources, often provigpsrése in understanding of these areas.

Also in EAD 263 Seminar in Instructional Supervision, candidategpresented with an

overview of the FRISK (Facts / Rule / Impact / Suggestions/Directives / Knowledge) process (a
process for documenting employdiscipline), which is later covered in more deptieAD 269
Site-Based Leadership, where candidates actually write an example of a memo to an employee to
be disciplined269 Signature Assignmen}.1This activity culminags with the candidate

learning ways to maintain effective relationships while assuring contractual compliance and
meeting the needs of students.
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Standard 6: Opportunities to Learn Instructional Leadership

The professional leadership preparation progpovides multiple opportunities in the program
curriculum for each candidate to learn, practice and reflect on the role of instructional leaders as
delineated in Standards -16 of candidate competence and performance in Category Ill. The
role of the irstructional leader is central to the functioning of an effective school, and thus the
program provides multiple, systematic opportunities for the candidate to connect theory to
practice and develop the knowledge, skill and disposition to foster effeetehing in the

service of student achievement. The program curriculum prepares each candidate to view all
aspects of leadership through the lens of student learning. The program includes comprehensive,
systematic formative and summative assessments dadaéss the full range of competencies
described in Category lll, Standards 1%

Program Planning Prompts:
1. The program is designed to provide knowledge, skills, guided practice and feedback so that
candidates are able to promote the success of allrgullg

a) facilitating the development, articulation, implementation, and stewardship of a vision of
learning that is shared and supported by the school community. (See candidate
competencies in Standard 10.)

Please seStandard 1@or assessment details relevant to this standard.

b) advocating, nurturing and sustaining a school culture and instructional program
conducive to student learning and staff professional growth. (See candidate
competencies in Standard 11.)

Please se&tandard 1Tor assessment details relevant to this standard.

c) ensuring management of the organization, operations, and resources for a safe, efficient,

and effective learning environment. (See candidate compesein Standard 12.)
Please seStandard 12or assessment details relevant to this standard.

d) collaborating with families and community members, responding to diverse community
interests and needs, and mobilizing cammity resources. (See candidate competencies
in Standard 13.)

Please seBtandard 13or assessment details relevant to this standard.
e) modeling a personal code of ethics and developing professional leadership capacity

(See candidate competencies in Standdrd 1

Please se8tandard 14or assessment details relevant to this standard.
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f) understanding, responding to, and influencing the larger political, social, economic, legal
and wltural context. (See candidate competencies in Standard 15.)

Please seBtandard 1%or assessment details relevant to this standard.

2. The program is designed to provide opportunities for candidates to learn howitnizea
academic achievement for students for all ethnic, race, socioeconomic, cultural, academic,
linguistic or family backgrounds; gender, gendegniity and sexual orientatiorstudents
with disabilities and advanced learners; and students with a catobinof special
instructional needs(See Program Standard 4.)

The great majority of the assessments in the program take diversity into account. Assessment
details may be found in Progra®tandard 4nd in the followig courses and fieldwork
activities:

Assessment
The following assignments and activitipgovide evidence diow this standard is met:

EAD 261

Write to a prompt regarding equitable accessdcation261 Signature Assignemt 2)

{Develop a profile of their school from various data sou(2é% Signature Assignment 3)

fDesign a solution to a case study involving special needs students and students discipline
issueq261 Signature Assignmenj 4

fPrepare a paper on changing the educational environment to produce a school culture of
high achievement for all studen6(L Signature Assignmen} 5

EAD 272

T Perform a classroom learning Wwalb gather data about curriculum and instruction at the site
(272 Signature AssignmentahdEmbedded Fieldwork Assignmen 2

fOrganize a formative assessment profile for a given schoq|28ifeSignature Assignment
3)

finterview a site leader interview regarding guaranteed and viable curricl2d@d (
Embedded Fieldwork Assignment 1

{Design a faculty irservice 272 Embedded Fieldwork Assignment 3

EAD 262
fUtilize a 12step decisiommaking process for a school refol@62 Signature Assignment

3a)
fDevelop a plan for the implementation of the reform forS3gr{ature Assignment 3b
fDevelop a personal vision statemeziZ Signature Assignmeny 2

EAD 274
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1 Examine the school site Tier 1, 2, and 3 responses to intervention and develop desired
outcomes and next ste(¥/4 Signature Assignmenj 1

f'Conduct an equity audit utilizing data from the school &itel(Signature Assignmeny 2
fShadow a student from a selected graiptSignature Assignment) 3

EAD 263

T Perform classroom walkthroughz63 Embedded Fieldwork Assignmen) 2a

Write a structured reflection from the walkthroudB63 Emledded Fieldwork Assignment 2b)
fDevelop a focused professional development [#&38 Signature Assignmeny 1

EAD 269

{Participate in an interview simulation for an enrgyel administration positior269 Embedded
Fieldwork Assignment 4)

fPrepare a Personal Professional Growth Plan and receive feedback from your su@é9isor (
Signature Assignment 2)

fPrepare documents for the culminating interview simulation €®tant of Philosophy,
Resume, and Practicum respon&& Signature Assignmenj 3

fPrepare a capstone paper on the current state and desired state of y@@&9skenbedded
Fieldwork Assignmenrd)

39



Category Il

Field Experiences in the Standards

Standard 7: Nature of Field Experiences

In the program of administrator preparation, candidates participate in significant field
experiences that are designed to facilitate the application ofetiwdrconcepts in practical
settings. Each candidate addresses the major duties and responsibilities authorized by the
administrative services credential as articulated in Standard$.1Bield experiences include
intensive experiences in a variety oivelse and realistic settings both in the -tleegay
functions of administrators and in longerm policy design and implementation.

For internship programs:

The definition of "field experiences" includes, but is not limited to, the responsibilitidse of
internship assignment. An assessment of the internship assignment is made to determine what
additional experiences need to be planned for the candidate to provide a full range of
administrative experiences. Specific supplementary administrative expesi are assigned to
interns on the basis of the assessment.

Program Planning Prompts:

1. Authentic and significant field experiences addressing a variety of school levels, settings and
a wide range of the typical responsibilities of a-fithe administreor are required for each
candidate, including field experiences, with at least one experience at a site with a diverse
school population.

The Educational Leadership and Administration Prog@nCalifornia State University, Fresno

has adopted the programission statemenfit o prepare <credible and
e d u c a tltiisoessentdial that all of our coursework and the fieldwork requirements are very
closely related to the job performance requirements and the daily life of school administrators.

The very design of the program leads to a progression of learning and skill development which
are essential fazturrentschool leaders. A thorough understanding of developing a shared vision
with a faculty and the larger school community, how to use ttaeffectively guide and inform
instruction, supporting and evaluating the development of teachers as they utilize standards and
assessments to guide their instruction, and a strong sense of core values and ethical behavior are
all essential fortheleadr s of todayds school s.

At California State University, Fresno, candidates learn the foundational knowledge and theory
of our profession and they are then given opportunity through class activities and through
fieldwork assignments to put their new knoudgde to use. They are supported by faculty who
provide guidance, support, mentoring, and motivation foroften difficult tasks of leadership.

They are also supported by their district mentor, generally the site supervisor, who in
collaboration with theiniversity, provides specific guidance and support.
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While the model of the reflective practitioner (Schon, 1990; Danielson, 1996 and 2007) guides
much of our work in preparing leaders, our relationship with those who are currently leaders in
schools is bvital importance. Our fieldwork supervisors, all former or current leaders at the
level of superintendent, assistant superintendent, or principal, have developed and reviewed the
fieldwork activities to ensure that they are relevant to the needs adlschoovide opportunities

to maximize learning for our candidates, and are linked logically to the objectives of our
coursework.

The reputation of the Educational Leadership and Administration Program in the Central Valley
is sterling and enjoys an opemd highly productive relationship with virtually all of the
surrounding school districts. OveRQ candidates are currently enrolled in the Preliminary
Administrative Services Credential Program, which is more than all of the other preparation
programs &fered by three different universities in the local area.

Collaboration between the university supervisor, the district mentor (usually the site supervisor),
and the candidate is vilttglgedndtos!l &nownthat i
essential role in the success of the preparation of the candidate. The university mentor meets
with the district mentor as soon as a candidate enrolls in administrative fieldwork. In this
meeting, the collaborative partnership begins. The AdministratielelviFork and Internship
Agreement(Appendix 3 clearly states the duties and responsibilities of each paatreeithe

Candidate Portfolio foAdministrative Field Experience/Administrative Internshipd Signature
AssignmentgAppendix 3 outlines the many and varied required and suggested activities,

the district has knowledge of its responsibility and of the administrators chosen to be district
mentors. All district mentors must be approved by theeausity. With district mentors who are

new to the responsibilities of guiding the <ca
provides background information and specific instructions that supplements the explanation of
roles in the fieldworkhandbook. Additionally, the university is in frequent contact with the

district mentor, especially tho$er which this is a new responsibilityThe candidate attends all

of these meetings, unless there is need to discuss some aspect without thé caridisla pr e s e n ¢ ¢

Another of the major purposes of these contacts is to ensure that the candidate is involved in
relevant activities to prepare her/him for the role of leaderdReevantield experiencesn the

form of signature assignments and embediikldwork throughout all of the coursework are
designedso that the candidates, the district mentor, and the university supervisor casctaigor
assignmentsr internshipactivitiesto the particular needs of the individual and siExamples

of the adivities involve the candidate in analyzing and addressing equity is8déésS{gnature
Assignment %, instruction 272 Signature Assignmentdhd Embedded Fieldw# Assignment

2), standards A72 Signature Assignment),1assessmen{272 Signature Assignment),3
professional developmen&3 Signature Assignmenti),lfinance (269 Embedded Fieldwork
Assignment 3)and disciplineZ69 Embedded Fieldwork Assignmentéinong otheareas. All

of these activities may be found in the Canted®ortfolio for Administrative Field
Experience/Administrative Internshgnd Signature Assignmenrfisund in Appendix 2 For all
fieldwork placements, it is mandatory that the candidate will perform a wide range of the typical
regonsibilities of a fultime administratorthat is seeking to maximize achievement for all
students

41



The criteria for approval of district mentors/site supervisors is as follows:

1 Are committed to work collaboratively with the candidate and with the wsityesupervisor

in planning, guiding, and evalwuating the can

Are willing to meet regularly with the candidate during her/his fieldwork experience,

Are willing to provide ongoing supervision and feedback to the candidate during the term of

the fieldwork experience,

1 Have the required academic preparation, credentials, and at least two years of successful
experience leading appropriate schools and grade levels, and

1 Have the endorsement of the district superintendent to serve as a districr foen
administrative fieldwork or internship candidates.

)l
)l

The candidate should complete the fieldwork requirements in a least two different school levels
(elementary, middle, high school). In addition, the candidate should complete at least 40 hours
on a school site where at least 20% of the candidates are of an ethnic, racial, cultural, and/or
sociaeconomic group other than that of the candiddmethe Central Valley of California, it is
difficult NOT to work in a school that meets the criteria gitiea diversity of the region. The
Candidate Portfolio foAdministrative Field Experience/Administrative Internshipd Signature
Assignments(Appendix J defines the requirements and expectations

Communication and collaboratidsetween the district mentor, the candidate, and the university
supervisor takes places on a regular basis through site visitations, telephone and email contact,
and monthly seminars. Final evaluati oty of th
of the university supervisor in collaboration with the district mentor.

Administrative interns

Administrative interns who are assigned to positions of leadership at school sites, such as vice
principals, learning directors, program managers, teameisadnd other related positions
generally have a set of responsibilities assigned to them that are position specific. Their first
obligation is to complete those responsibilities in a satisfactory manner with the support and
guidance of both the distriatentor and the university supervisor. However, if these candidates
in_intern positions have not had the opportunity to complete the fieldwork experiandes
related signature assignments previouigy are assigned the mandatory activities of fiel#wor
along with anyspecific_additionalactivities needed to provide them with the full range of
administrative experiencesin initial assessment is made during the orientation meeting (using
the Descriptions of Practice froMvestEd, 2003 seeAppendix 13 betweenthe candidate, the
district mentor, and the university supervisor to determine additional prepaaatioities. The
activities may be modified during the course of the internship by mutual agreementlistiice

menbr _and university supervisor as additional assessment, both informal and formal of the
candidateds growth and the needs of the sitel
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Standard 8: Guidance, Assistance and Feedback

The program sponsor has an effective system by wihicthe candidate's performance is
guided, assisted and evaluated in each field experience. In this system, at least one
field/clinical supervisor and at least one program supervisor provide complete, accurate
and timely feedback including constructive suggstions for improvement to the candidate.

For internship programs:
The definition of "field experiences" includes, but is not limited to, the responsibilities of the
internship assignment.

The candidateds facul ty adorfosahembeddded fieldworkass t h e
well as signature assignments that are carried out in the field. The university supervisor meets
with the candidate on a regular basis and at designated intervals (once a semester), reviews and
approves all field experiees and related signature assignmé8teAppendix 3. During the
embeddedieldwork activitiesand signature assignmertarried out at the school site or in the
district, the candidatewill regularly consult with her/his districtnentor and university
supervisor. During courseworkith embedded fieldworknd signature assignmentsndidates

present selected items from their experiences and discuss the insights that they have gained
through participation in these experienc&hus, both the university supervisor and the course
instructor will oversee the completion of embedded field experiences and signature assignments
along with the district mentor. Th@andidate Portfolio foAdministrative Field Experience/
Administrative Irernshipand Signature Assignmentdarifies the roles of each person and
provides a place for signatures and notes for each review (Sezvikw and feedback pagé

the Candidate Portfolio forAdministrative Field ExperienceAdministrative Internshipand
Signature Assignments Appendix 3.

Administrative fieldwork and intern supervisors of thEeducational Leadership and
Administration Programare experienced school and district leaders who maintain ongoing
contact with the dwols and districts in the areas in which they supervise candidates (See
Section 8of the Preconditions). The reputations of these supervisors, their experience, and their
ability to provide guidance to candidaigsof the highest caliber and they are connected to the
current reality of schools through their work with districts, district leaders, and site leaders.

Interns

As mentioned in Standard 7, an initial assessmentAppendix 13/ the same assessment used

for Clear Credential candidadesf the intern is made in the orientation and this provides a map
for planning development activities. The responsibilities assigned to the intern should not only
include the mandatory signatuassignments and fieldwork activities, but also include activities
indicated to assist the intern in developing all areas of competency.

To ensure that the intern has intensive support, the university supervisor is in contact each week
utilizing a well deeloped structure to not only provide assistance, but to continually review
progress, and provide opportunities for continued growth. PEsmséppendices 6, 7, 8, and 9

for the four different documents used by the university supervisor in the intengigers of
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interns: Weekly call conference noteSppendix 6, Structures and Process for Our Work
Together Appendix 3, Summary and Reflections of the Semestppendix 8§, and the
Professional Growth PlamrAppendix 9 . These documents are added
in_a special section for the intespecific work in theCandidate Portfolio for Administrative

Field Experience/Administrative Internshapd Signature Assignmern(t&ppendix 9.
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Category Il

Standards of Candidate Competence and Performance

Standard 9: Assessment of Candidate Performance

Prior to recommending each candidate for a Preliminary Administrative Sevices
Credential, one or more persons responsible for the program determine on the basis of
thoroughly documented evidence that each candidate has demonstrated a satisfactory
performance on the full range of standards of candidate competence and performasa
Standards 10 through 15 of Category lll. Satisfactory performance is defined as achieving
competence as expected for entrevel administrators. During the program, candidates
are guided and coached on their performance in relation to the standardsf candidate
competence and performance using formative assessment processes. Verification of
candidate competence is provided by a representative of the program sponsor and at least
one field/clinical supervisor.

Program Planning Prompts:

1. The assessme includes two or more assessment methods such as performance, portfolio,
presentation, research project, fieiperience journal, work sample, interview, oral
examination and written examination.

The Educationaleadership and Administration Programas developed course syllabi with
signature assignments and embedded fieldwork which involve many different types of activities
and assessments, all directly related to the work of a school leader. A few examples of the
diverse types of assessment includese below. It is of note that these activities involve the
candidate in a number of tasks that research points to as best practices for successful school
leaders.

EAD 261
fDevelop a profile of their school from variouatd sources261 Signature Assignmenj 3

fDesign a solution to a case study involving special needs students and student discipline issues
(261 Signature Assignmen} 4

EAD 272

fPerform a classroom learning walk to gather dét@ué curriculum and instruction at the site
(272 Signature AssignmentahdEmbedded Fieldwork Assignmenit 2
fOrganize a formative assessment profile for a given sai@of72 Signature Assignmeny 3

EAD 262
fGather data on personal leadership characteristics usinge¥86e Feedback proceg62
Signature Assignment Ja

TWrite a reflection paper on the results of the persssdssmen62 Signature Assignment
1b)
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fDevelop a personal vision stateme2tZ Signature Assignmeny 2

ERA 288

T Review student achievement data websites and compare the achievemenaaitlecd at e 6 s
school to two other school288 Signature Assignmenj 1

fPrepare a program evaluation and present to the @&8sS{gnature Assignmenj 4

EAD 274

fExamine the school site Tier 2, and 3 responses to intervention and develop desired
outcomes and next ste&/é Signature Assignmenj 1
f'Conduct an equity audittilizing data from the school sit8{4 Signature Assignmeg}

EAD 263
fPerform a clinical supervision exercise with a teach@&B Embedded Fieldwork Assignment
1
fDevelop a focused professional development [#&38 Signature Assignmeny 1

EAD 269

f'Complete a budget template for the school @& Embedded Fieldwork Assignment(359
Embedded Fieldwork Assignment 3)

{Participate iran interview simulation for an entigvel administration positior269 Embedded
Fieldwork Assignment @

Write a personnel discipline letter based on a case sce@@fdS{gnature Assignmeny 1
fPrepare a capstone paper on the current state and desired state of yp6® Sigr{ature

Assignment 4)

2. The systematic procedures that govern the summative assessment include a defensible
process and criteria, such agrics, for evaluating performance, an appeal process, and a
procedure for candidates to repeat portions of the assessment as needed.

The summative assessment of candidates involves four major activities:

1) The candidate prepares a personal StatementilosBphy, a resume, and writes to a timed
prompt to a practicun269 Signature Assignmen}.3

2) The candidate prepares a capstone paper on the current state and desired state of her/his site
(269 Signature Assignmeni4

3) The candidate participates in an interview simulation for an 4ewel administration
positionwith a current school administrator, usually from the central office (superintendent
or assistant superintende(69 Embedded Fieldwork Assignment 4

4) The candidateds portfolio is presented for
supervisor.

Each ¢ amwdkid eetiesvédseach semester by the instructor of each course in which
embedded fielwork and signature assignments take place. Additional ongoing review takes
place by the district mentor. The faculty advisor (university supervisor) reviews the portfolio
each semester. The embedded fieldwork and signature assignments contain aohubbes
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and criteria lists for the candidate to ensure that her/his work is of the caliber necessary. The
instructor utilizes these same criteria and rubrics in assigning grades while providing additional
feedback to any candidate who needs to regpadions or all of any activity.

When the candidate completes the program, the portfolio is revised fbitlihieme, thus it is

not the first time that the candidate and car
work completed. The Desciptions of Practice (Sekppendix 13 are used by the candidate and

the supervisor to determine the level of practice displayed by the candidate at various points in

the program and at the end of the program.

The candidate who doe®t successfully meet all standards will develop a written plan with

her/his university advisor for candidate acquisition and demonstration of competency necessary

to satisfy any and all standards not met and submit the plan to the Program Appeal Gommitte
(consisting of two faculty members and a representative from the district. No more than one of
the judges who assessed the candidateos per
Committee). Upon successful completion of the plan and demonstraticerfofrpance, the

Program Appeal Committee will provide written documentation verifying successful completion

of the standard(s).

Additionally, any candidate who does not satisfactorily pass the defense of her/his portfolio may
appeal in writing to the progm coordinator. The program coordinator will review the case with
two other program faculty members and the district mentor. A response will be given to the
candidate within one week. If the candidate is not satisfied with the decision of the Program
Appeal Committee, the candidate may appeal in writing to the Dean of the Kremen School of
Education and Human Development, using the established university protocol for appeals.

3. The program sponsor ensures that andemtheugh r
summative assessment are maintained.

The Program Coordinator maintains copies of the results of the summative assessment on file for
a period of five years. Upon completion of the program, candidates must turn in a copy to the
program of the Candidate Portfolio for Administrative Field Experience/Administrative
Internship and Signature Assignmemgpendix 3 with copies of the four semester reviews and

the portfolio (summative) review.

4. The program staff periodicallgvaluates the quality, fairness and effectiveness of assessment
practices and uses assessment data as one source of information about the quality of the
preparation program.

The embedded fieldwork activities and signature assignmenéskiesn designegacifically to

be used in candidate AND program assessment. When all courses are in place in this revised
program (by the end of the next semester), the assessment coordinator and the program
coordinator will gather data on a regular basis to analyzeraggm faculty and to make
necessary revisions. At the same time, selected results will be a regular part of the bienniel
report to the CTC and will be available at any time to members of the CTC for their review.
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Standard 10: Vision of Learning

Each andidate is able to promote the success of all students by facilitating the development,
articulation, implementation, and stewardship of a vision of learning that is shared and supported
by the school community.

Each candidate:
1 facilitates the developmemf a shared vision for the achievement of all students based
upon data from multiple measures of student learning and relevant qualitative indicators

Assessment
The following assignments and activitigovide evidence diow this standard is met:

EAD 261
f'Shadow an educational leadmnd ask a series of opended questions designed by the class,
with vision being a primary questig@61 Signature Assignment 1)
Write to a prompt regarding equitable access to educdétih$ignature Assignmeny 2
fDevelop a profile of their school from various data sourgé$ Signature Assignmenj 3
fPrepare a paper on changing the educational environment to produce a sttooela
high achievement for all studen6(l Signature Assignmenj 5

EAD 272

fPerform a classroom learning walk to gather data about curriculum and instruction at the site
(272 Signature ssignment ZandEmbedded Fieldwork Assignment 2

fOrganize a formative assessment profile for a given sadi@oR72 Signature Assignment

3)

T Site leader interview regarding guaranteed andei@lrriculum(272 Embedded Fieldwork
Assignment )

EAD 262

fGathers data on personal leadership characteristics using a 360 Degree Feedback Process
(262 Signature Assignment)la

fWrites a refletion paper on the results of the personal assessn2é2t $Hignature
Assignment 1p

fDevelops a personal vision statem&@4 Signature Assignmeny 2

ERA 288
fReview student achievementdat&e bsi t es and compare the achi
school to two other school248 Signature Assignmeny 1

EAD 274
f'Conduct an equity audit utilizing data from the school & (Signaire Assignment )2
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EAD 269

fPrepare documents for the culminating interview simulation (Statement of Philosophy,
Resume, and Practicum respon&§ Signature Assignmenj} 3

{Participate in an interview simulation for anrgrevel administration positior269
Embedded Fieldwork Assignmenjt 4

T Prepare a capstone paper on the current state and desired state of Y269 Enebedded
Fieldwork Assignment %

1 commnunicates the shared vision so the entire school community understands and acts on
the school 6s mi s s i-based edwatinesysterme a st andar ds

Assessment
The following assignments and activitig®vide evidence dfiow this standard is met:

EAD 261
1 Shadow an educational leader and ask a series of@md#d questions designed by the
class, with vision being a primary questi@®l Signature Assignment 1)
Write to a prompt regarding equitable access to educéiSignature Assignment 2)
{Prepare a paper on changing the educational environment to produce a school culture of
high achievement for all studen6(l Signature Assignmenj 5

EAD 272

fInterview asite leader interview regarding guaranteed and viable curriclidgh (

Embedded Fieldwork Assignmeni 1

{Create an academic scrapbook for one grade level of English Language Arts Content
Standards472 Signature Assignmenj 1

fPerform a classroom learning watk gather data about curriculum and instruction at the site
(272 Signature Assignment 2 and Embedded Fieldwork Assignment 2

fOrganize a formative assessmenffifgdor a given school sit€272 Signature Assignment

3)

EAD 262

fGather data on personal leadership characteristics using-Be2ff6e Feedback process
(262 Signature Assignment)la

' Write areflection paper on the results of the personal assessatéh{gnature Assignment
1b)

fDevelop a personal vision stateme2iZ Signature Assignmeny 2

EAD 263
fDevelop a focused professial development plar263 Signature Assignmeny 1

EAD 269

fPrepare documents for the culminating interview simulation (Statement of Philosophy,
Resume, and Practicum respon@&& Signature Asignment B
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{Participate in an interview simulation for an enwyel administration position269
Embedded Fieldwork Assignment 4)
T Prepare a capstone paper on the current state and desired state of {69 Signature

Assignment %

1 uses the influence of diversity to improve teaching and learning

Assessment
The following assignments and activitigovide evidence diow this standard is met:

EAD 261

fShadow an educational leader aask a series of opeended questions designed by the
class, with vision being a primary questi@®1 Signature Assignmen} 1

Write to a prompt regarding equitable access to educgihSigature Assignment 2)

{Develop a profile of their school from various data sou(2é% Signature Assignment 3)

fDesign a solution to a case study involving special needs students and students discipline
issueqg261 Signature Assignment 4)

fPrepare a paper on changing the educational environment to produce a school culture of
high achievement for all studen6(L Signature Assignmen} 5

EAD 272
finterview a site lader interview regarding guaranteed and viable curricul@m2 (
Embedded Fieldwork Assignment 1

EAD 262

fUtilize a 12step decisiommaking process for a school refor@62 Signature Assignment
39)

{Develop a plan for the implementation of the reform forSgr(ature Assignment 3b

EAD 274

fExamine the school site Tier 1, 2, and 3 responses to intervention and develop desired
outcomes and next ste@/@ Signature Assignmeny 1

f'Conduct an equity audittilizing data from the school sit@{4 Signature Assignmenj 2

EAD 263
fDevelop a focused professional development &3 Signature Assignmeny 1

EAD 269

fPrepare documents for the culminating interview simulation (Statement of Philosophy,
Resume, and Practicum respon&& Signature Assignmenjy 3

fParticipate in an interview simulatiofor an entrylevel administration position269
Embedded Fieldwork Assignment 4)

fPrepare a capstone paper on the current state and desired state of Y269 Sigr{ature

Assignment #
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1 identifies and addresses any barriers to accomplishing the vision

Assessment
The following assignments and activitip®vide evidence diow this standard is met:

EAD 261

fShadow an educational leader and ask a series of-@mied questions designed by the
class, with vision being a primary questi@®l Signature Assignment 1)

Write to a prompt regarding equitable access to educéihSignature Assignment 2)

T Develop a profile of their sclobfrom various data sourcé261 Signature Assignment 3)

fDesign a solution to a case study involving special needs students and students discipline
issueg261 Signature Assignment 4)

{Preparea paper on changing the educational environment to produce a school culture of
high achievement for all studerf&1 Signature Assignment 5)

EAD 272

T Perform a classroom learning walk to gather data about curriculunmsindction at the site
(272 Signature AssignmentahdEmbedded Fieldwork Assignment 2

fOrganize a formative assessment profile for a given schoq|28ifeSignéure Assignment
3)

finterview a site leader interview regarding guaranteed and viable curricl2dd (
Embedded Fieldwork Assignment 1

EAD 262

fGather data on personal leadership characteristics using-Be?ff6e Feedback press
(262 Signature Assignment)la

Write a reflection paper on the results of the personal assesg@2r@ifnature Assignment
1b)

fDevelop a personal vision stateme2iZ Signature Assignmeny 2

fUtilize a 12step decisiormaking process for a school refor@62 Signature Assignment
39

fDevelop a plan for the implementation of the reform fo(Z&2 Signature Assignment 3b)

EAD 274

f Examine the school site Tier 1, 2, and 3 responses to intervention and develop desired
outcomes and next ste@/@ Signature Assignmeny 1

f'Conduct an equity audit utilizing data frohetschool site274 Signature Assignmeny 2

EAD 263
fPerform classroom walkthroughz63 Embedded Fieldwork Assignmen) 2a
IWrite a structured reflection from the walkthroudB63 Embedded Fieldwork Assignment

2b)

fDevelop a focused professional development &3 Signature Assignmenj 1
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EAD 269

fPrepare documents for the culminating interview sinmatStatement of Philosophy,
Resume, and Practicum respon&®&( Signature Assignmenjy 3

{Participate in an interview simulation for an eryel administration position269
Embedded Fieldwidx Assignment 4)

fPrepare a capstone paper on the current state and desired state of y@60 s8mjrfature

Assignment 4)

1 shapes school programs, plans, and activities to ensure that they are integrated,
articulated thragh the grades, and consistent with the vision

Assessment
The following assignments and activitigovide evidence diow this standard is met:

EAD 261

{Shadow an educational leader and ask a series of-em##d questions designed by the
class, with vign being a primary questigq@6l1 Signature Assignment 1)

Write to a prompt regarding equitable access to educé&@hSignature Assignment 2)

fDevelop a profile of their school from variodata source€61 Signature Assignment 3)

fPrepare a paper on changing the educational environment to produce a school culture of
high achievement for all studen65(L Signature Assignmen} 5

EAD 272

fPerform a classroom learning walk to gather data about curriculum and instruction at the site
(272 Signature AssignmentahdEmbedded Fieldwork Assignment 2)

fOrganize a formative assament profile for a given school s{t&72 Signature Assignment

3)

finterview a site leader interview regarding guaranteed and viable curricl2dd (
Embedded Fieldwork Assignmenit 1

EAD 262

Gaher data on personal leadership characteristics using -®&f@e Feedback process
(262 Signature Assignment 1a)

Write a reflection paper on the results of the personal asses&@@2riigrature Assignment
1b)

fDevelop a personal vision statemgi2 Signature Assignment 2)

fUtilize a 12step decisiommaking process for a school refol@62 Signature Assignment

3a)

fDevelop a pn for the implementation of the reform for &2 Signature Assignment 3b)

EAD 274

f Examine the school site Tier 1, 2, and 3 responses to intervention and develop desired
outcomes and next ste(/4 Signature Assignment 1)

f'Conduct an equity audit utilizing data from the school (@l Signature Assignment 2)
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EAD 263
Y Perform classroom walkthrougf&63 Embedded Fieldwork Assigrent 2a)
TWrite a structured reflection from the walkthroudB63 Embedded Fieldwork Assignment

2b)

fDevelop a focused professional development (&3 Signature Assignment 1)

EAD 269

fPrepare documents for the culminating interview simulation (Statement of Philosophy,
Resume, and Practicum respon@&éP Signature Assignment 3)

{Participate in an iefrview simulation for an entrgvel administration position(269
Embedded Fieldwork Assignment 4)

{Prepare a capstone paper on the current state and desired state of Y@60s8mnature

Assignment 4)

1 leverages and marshals sufficient resources, including technology, to implement and
attain the vision for all students and all subgroups of students

Assessment
The following assignments and activitig®vide evidence dfiow this standard isiet:

EAD 261

fShadow an educational leader and ask a series of-@msd questions designed by the
class, with vision being a primary questi@®l1 Signature Assignment 1)

Write to a prompt regarding equitable access taation(261 Signature Assignment 2)

{Develop a profile of their school from various data sou(2é% Signature Assignment 3)

fPrepare a paper on changing the educational environment to pradiat®ol culture of
high achievement for all studerf61 Signature Assignmeb}

EAD 272

fOrganize a formative assessment profile for a given schoq|28ifeSignature Assignment
3)

fIntenview a site leader interview regarding guaranteed and viable curri@idntmbedded
Fieldwork Assignment 1

EAD 262
fUtilize a 12step decisiommaking process for a school refo@62 Signature Asignment

3a)

fDevelop a plan for the implementation of the reform fo(Z&2 Signature Assignment 3b)

EAD 274

f Examine the school site Tier 1, 2, and 3 responses to intervention andodiesied
outcomes and next ste(#/4 Signature Assignment 1)

f'Conduct an equity audit utilizing data from the school (& Signature Assignment 2)
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EAD 263
fDevelop a focused professiomvelopment plaf263 Signature Assignment 1)

EAD 269

fComplete a budget template for the school (@69 Embedded Fieldwork Assignme)t
fPrepare documents for the culminating interview simulation (Statement of Philosophy,
Resume, and Practicum respon@éP Signature Assignment 3)

{Participate in an interview simulation for an engyel administratia position (269
Embedded Fieldwork Assignment 4)

{Prepare a capstone paper on the current state and desired state of Y@60s8mnature

Assignment 4)

Program Planning Prompts:

1. Satisfactoy performance is defined as achieving competence as expected felegatry
administrators.

At the end of the program and in the final section of @endidate Portfolio for
Administrative Field Experience/Administrative Internshgmd Signhature Assigrnents

(Appendix 3 a summative analysis takes place by
supervisor (which may also be the <candidat
evaluation is based on the numerous formative ass=#s that have taken place during the
candi dateds progress through the preparatioc
fieldwork activities. The rating of the candidate is based upon a benchmark of achieving
competence expected for enteyel adminigrators.

The faculty ofthe Educational Leadership and Administration Program are fully cognizant of
the benchmark of competence. As note@éneral Precondition &Jl faculty members are
closely involved withhe dayto-day work of school leaders either as leadership coaches for
school and district leaders and/or as consultants to school districts, providing professional
development to school leaders and teachers on a regular basis.

The Educational Leadershipc& Administration Program utilizes the Descriptions of Practice
(WestEd, 2003) as a guide in the development of criteria and rubrics for candidate
expectations. The third category <clearly s
the basic criria for the beginning or entigvel administrator. The Descriptions of Practice

may be found ippendix 13
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2. The program is designed to provide opportunities for candidates to learn how to
maximize academic achievement fordsuats for all ethnic, race, socioeconomic,
cultural, academic, linguistic or family backgrounds; gender, gendetiig and
sexual orientatiorstudents with disabilities and advanced learners; and students with
a combination of special instructional neeqSee Program Standard 4).

The great majority of the assessments in the program take diversity into account. Assessment
details may be found in Progra®tandard 4nd in the following courses and fieldwork
activities:

Assessment
The following assignments and activitip®vide evidence diow this standard is met:

EAD 261
Write to a prompt regarding equitable access to educé&@hSignature Assignment 2)
{Develop a profile of theischool from various data sourg@61 Signature Assignment 3)

fDesign a solution to a case study involving special needs students and students discipline

issueqg261 Signature Assignment 4)

fPrepare a paper on changing the educational environment to produce a school culture of

high achievement for all studerf51 Signature Assignmeb}

EAD 272

T Perform a classroom learning walk to gather data about curricutdnmatruction at the site
(272 Signature AssignmentahdEmbedded Fieldwork Assignment 2)

fOrganize a formative assessment profile for a given schoq|28ifeSgnature Assignment
3)

finterview a site leader interview regarding guaranteed and viable curricl2dd (
Embedded Fieldwork Assignment 1

fDesign a faculty irservice(272 Embedded Fieldwork Assigremt 3)

EAD 262
fUtilize a 12step decisiormaking process for a school refol@62 Signature Assignment

3a)
fDevelop a plan for the implementation of the reform fo(Z&2 Signature Assignme3b)
fDevelop a personal vision statemg2 Signature Assignment 2)

EAD 274

f Examine the school site Tier 1, 2, and 3 responses to intervention and develop desired
outcomes and next ste{#/4 Signature Assignment 1)

f'Conduct an equity audit utilizing data from the school (&l Signature Assignment 2)
fShadow a student from a selected gr(ip} Signature Assignment 3)

EAD 263
fPerform classroom walkthrougf®63 Embedded Fieldwork Assignment 2a)
IWrite a structured reflection from the walkthrou@gh63 Embeded Fieldwork Assignment

2b)
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fPerform a clinical supervision exercise with a tea¢hé8 Embedded Fieldwork
Assignment 1)
fDevelop a focused professional development (&3 Signature Assiqnent 1)

EAD 269

fPrepare a Personal Professional Growth Plan and receive feedback from your supervisor
(269 Signature Assignment 2)

fPrepare documents for the culminating interview simulation (Statement of Philosophy,
Resune, and Practicum respong2p9 Signature Assignment 3)

{Participate in an interview simulation for an erfeyel administration positior(269
Embedded Fieldwork Assignment 4)

fPrepare a capstompaper on the current state and desired state of youn2@@ Signature
Assignment 4)
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Standard 11: Student Learning and Professional Growth

Each candidate is able to promote the success of all students by advawatingng, and
sustaining a school culture and instructional program conducive to student learning and staff
professional growth.

Each candidate:
1 shapes a culture in which high expectations are the norm for each student as evident in
rigorous academic wh

Assessment
The following assignments and activitigovide evidence diow this standard is met:

EAD 261

Write to a prompt regarding equitable access to educéiSignature Assignment 2)

{Develop a profile of theischool from various data sourg@61 Signature Assignment 3)

fPrepare a paper on changing the educational environment to produce a school culture of
high achievement for all studerf%61 Sigrature Assignmert)

EAD 272

fCreate an academic scrapbook for one grade level of English Language Arts Content
Standard¢272 Signature Assignment 1)

fPerform a classroom learning walk to gather data about curriculum sinddtion at the site

(272 Signature AssignmentahdEmbedded Fieldwork Assignment 2)

fOrganize a formative assessment profile for a given schoq|28ifeSignatte Assignment

3)

finterview a site leader interview regarding guaranteed and viable curri@figreambedded
Fieldwork Assignment 1

{Design a faculty irservice(272 Embedded Fieldwork Assignment 3)

EAD 262
{Develop a personal vision statemgi2 Signature Assignment 2)
fUtilize a 12step decisiommaking process for a school refof@62 Signature Assignment

3a)

{Develop a plan for theriplementation of the reform for 3262 Signature Assignment 3b)

ERA 288
fReview student achi evement data websites anit
school to two other schoo{88 Signature Assignment 1)

EAD 274

f Examine the school site Tier 1, 2, and 3 responses to intervention and develop desired
outcomes and next ste(#/4 Signature Assignment 1)

f'Conduct an equity audit utilizing data from #&hool sitg274 Signature Assignment 2)

EAD 263
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fPerform a clinical supervision exercise with a tea¢hé8 Embedded Fieldwork

Assignment 1)
T Perform classroom walkthrougf63 Embedded Fieldwork Assignment 2a)

Write a structured reflection from the walkthroud@83 Embedded Fieldwork Assignment

2b)

EAD 269

Prepare doauents for the culminating interview simulation (Statement of Philosophy,
Resume, and Practicum respon@éP Signature Assignment 3)

{Participate in an interview simulation for an erfeyel administration positior(269
Embedded Fieldwork Assignment 4)

fPrepare a capstone paper on the current state and desired state of y@@%iEgnature
Assignment 4)

1 promotes equity, fairness, and respect among all mesnob¢he school community

Assessment
The following assignments and activiti@®vide evidence dfiow this standard is met:

EAD 261

fShadow an educational leader and ask a series of-@med questions designed by the
class, with vision being a primaguestion(261 Signature Assignment 1)

Write to a prompt regarding equitable access to educétihSignature Assignment 2)

fDesign a solution to a case study involving special needs stumlahtstudents discipline
issueg261 Signature Assignment 4)

{Prepare a paper on changing the educational environment to produce a school culture of
high achievement for all studer{251 Signatte Assignmen)

EAD 272

fPerform a classroom learning walk to gather data about curriculum and instruction at the site
(272 Signature AssignmentahdEmbedded Fieldwork Assignment 2)

fOrganiz a formative assessment profile for a given school2it2 Signature Assignment

3)

finterview a site leader interview regarding guaranteed and viable curricl2d@d (
Embedded Fieldwork Assignmel)

{Design a faculty irservice(272 Embedded Fieldwork Assignment 3)

EAD 262
fDevelop a personal vision statemg2 Signature Assignment 2)
fUtilize a 12step decisiommaking process for achool reform(262 Signature Assignment

3a)

{Develop a plan for the implementation of the reform fo(Z&2 Signature Assignment 3b)

EAD 274
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I Examine the school site Tier 1, 2, and 3 resparto intervention and develop desired
outcomes and next ste(#/4 Signature Assignment 1)
f'Conduct an equity audit utilizing data from the school (& Signature Assignment 2)

EAD 263
fPerform a clinical supervision exercise with a teacli263 Embedded Fieldwork

Assignment 1)
Y Perform classroom walkthrougf63 Embedded Fieldwork Assignment 2a)

fWrite a structured reflection fno the walkthrough$263 Embedded Fieldwork Assignment
2b)

fDevelop a focused professional development (1838 Signature Assignmefj

EAD 269

fPrepare documents for the culminating interview simulation (Statement of Philosophy,
Resume, and Practicum respon@éP Signature Assignment 3)

{Participate in an interview simulation for an enyel adminstration position(269
Embedded Fieldwork Assignment 4)

{Prepare a capstone paper on the current state and desired state of Y@60s8mnature
Assignment 4)

i facilitates the use of a vatje of appropriate content/based learning materials and
learning strategies that recognize students as active learners, value reflection and inquiry,
emphasize the quality versus the amount of student application and performance, and
utilize appropriate andffective technology

Assessment
The following assignments and activitig®ovide evidence diow this standard is met:

EAD 261
fDevelop a profile of their school from various data souf2é% Signature Assignment 3)

fPrepae a paper on changing the educational environment to produce a school culture of
high achievement for all studer{f21 Signature Assignme§}

EAD 272

fiCreate an academic scrapbook for one grade level of English Languisg&ontent
Standardg$272 Signature Assignment 1)

fPerform a classroom learning walk to gather data about curriculum and instruction at the site
(272 Signature AssignmentahdEmbedded Fieldwork Assignment 2)

fOrganize a formative assessment profile for a given schog|28ife Signature Assignment

3)

finterview a site leader interview regarding guaranteed and viable curricl2dd (
Embedded Fieldwork Assignment 1

fDesign a faculty irservice(272 Embedded Fieldwork Assignment 3)

EAD 262
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fDevelop a personal vision statemgi2 Signature Assignent 2)
fUtilize a 12step decisiormaking process for a school refol@62 Signature Assignment

3a)

fDevelop a plan for the implementation of the reform fo(Z&2 Signature Assignment 3b)

EAD 274

T Examine the school site Tier 1, 2, and 3 responses to intervention and develop desired
outcomes and next ste(/4 Signature Assignment 1)

f'Conduct an equity audit utilizing data from the school (& Signature Assignment 2)
fShadow a student from a selected gr(iip} Signature Assignment 3)

EAD 263

fPerform a clinical supervision exercise with a teacki283 Embedded Héwork
Assignment 1)

fPerform classroom walkthrougf63 Embedded Fieldwork Assignment 2a)

Write a structured reflection from the walkthroudB83 Embedded Fieldwork Assignment
2b)

fDevelop a focused professional development (&3 Signature Assignment 1)

EAD 269

fPrepare documents for the culminating interview sinmatStatement of Philosophy,
Resume, and Practicum respon@éP Signature Assignment 3)

{Participate in an interview simulation for an eryel administration position(269
Embedded Fieldwdx Assignment 4)

Prepare a capstone paper on the current state and desired state of @68 s8gnature

Assignment 4)

1 guides and supports the loteym professional development of all staff consistent with
the ongoiry effort to improve the learning of all students relative to the content standards

Assessment
The following assignments and activiti@®vide evidence dfiow this standard is met:

EAD 261

T Develop a profile of their school from various data souf2é% Signature Assignment 3)

fPrepare a paper on changing the educational environment to produce a school culture of
high achievement for all studer{f&61 Signature Assignmeh}

EAD 272

fCreate a academic scrapbook for one grade level of English Language Arts Content
Standardg$272 Signature Assignment 1)

fPerform a classroom learning walk to gather data about curriculum and instruction at the site
(272 Signature AssignmentahdEmbedded Fieldwork Assignment 2)

fOrganize a formative assessment profile for a given schog|28ifeSignature Assignment

3)
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finterview a site leasl interview regarding guaranteed and viable curricull2i2 (
Embedded Fieldwork Assignment 1
fDesign a faculty irservice(272 Embedded Fieldwork Assignment 3)

EAD 262
fUtilize a 12step decisiommaking process for a school refol@62 Signature Assignment

3a)

{Develop a plan for the implementation of the reform fo(Z&2 Signature Assignment 3b)

EAD 274

T Examine the school site Ti&, 2, and 3 responses to intervention and develop desired
outcomes and next ste(#/4 Signature Assignment 1)

f'Conduct an equity audit utilizing data from the school (&l Signature Assianent 2)
fShadow a student from a selected gr@ip! Signature Assignment 3)

EAD 263

fPerform a clinical supervision exercise with a teack283 Embedded Fieldwork
Assignment 1)

fPerform classrom walkthrough$263 Embedded Fieldwork Assignment 2a)

fWrite a structured reflection from the walkthroudB63 Embedded Fieldwork Asgmment
2b)

fDevelop a focused professional development (&3 Signature Assignment 1)

1 provides opportunities for all members of the school community to develop and use skills
in collaboration, distributed leadership, and shared responsibility

EAD 261

fShadow an educational leader and ask a series of-@mpi#d questions designed by the
class, with vision being a primary questi@®1 Signature Assignmen} 1

fPrepare a paper on changing the educational environment to produce a school culture of
high achievement for all studerf61 Signature Assignment 3)

EAD 272
{Design a faculty irservice(272 Embedded Fieldwork Assignment 3)

EAD 262
fDevelop a personal vision statemgi2 Signature Assignment 2)
fUtilize a 12step decisiormaking process for a school refol@62 Signature Assignemt

3a)

{Develop a plan for the implementation of the reform fo(Z&2 Signature Assignment 3b)

EAD 263
fPerform classroom walkthrougf63 Embedded Fieldwork Assignment 2a)
fDevelop a focusd professional development pl63 Signature Assignment 1)
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EAD 269

fPrepare documents for the culminating interview simulation (Statement of Philosophy,
Resume, and Practicum respon@éP Signature Assignment 3)

{Participate in an interview simulation for an erfeyel administration positior(269
Embedded Fieldwork Assignment 4)

fPrepare a capstone paper on the current statelesired state of your sif@69 Signature

Assignment 4)

1 creates an accountability system grounded in standi@asisd teaching and learning

EAD 261
fDevelop a profile of their school from various data souf2é% Signature Assignment 3)

EAD 272

fCreate an academic scrapbook for one grade level of English Language Arts Content
Standard$272 Signature Assignment 1)

fPerform a classroom learning walk to gattata about curriculum and instruction at the site
(272 Signature Assignment 2

1 andEmbedded Fieldwork Assignment 2)

fOrganize a formative assessment profile for a given schoq|28ifeSignature Assignment
3)

finterview a site leader interview regarding guaranteed and viable curricl2dd (
Embedded Fieldwork Assignmeni 1

{Design a faculty irservice(272 Enbedded Fieldwork Assignment 3)

EAD 262
fUtilize a 12step decisiormaking process for a school refol@62 Signature Assignment

3a)

fDevelop a plan for the implementation of the reform fo(Z&2 Signature Assignment 3b)

ERA 288
fMReview student achi evement data websites anict
school to two otheschools(288 Signature Assignment 1)

EAD 274
f'Conduct an equity audit utzing data from the school si{274 Signature Assignment 2)

EAD 263
T Develop a focused professional development (&3 Signature Assignment 1)

EAD 269

Prepae documents for the culminating interview simulation (Statement of Philosophy,
Resume, and Practicum respon@é9 Signature Assignment 3)

{Participate in an interview simulation for an erteyel administration positior(269
Embedded Fieldwork Assignment 4)
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Prepare a capstone paper on the current state and desired state of @68 s8mnature
Assignment 4)

1 utilizes multiple assessments to evaluate stutiamning in an ongoing process focused
on improving the academic performance of each student

EAD 261
T Develop a profile of their school from various data soufgé% Signature Assignment 3)

EAD 272
1 Organize a formativessessment profile for a given school g2&2 Signature Assignment

3)

ERA 288
fReview student achievement data websites an
school to two other schoo{888 Signature Assignment 1)

Program Planning Prompts:
1. Satisfactory performance is defined as achieving competence as expected toevehtry
administrators.

At the end of the program and in the final section of the Candidate Portfolio for Adatimest

Field Experience/Administrative Internship and Signature Assignméhppendix 3, a
summative analysis takes place by the candi da
al so be the candi d atrictendestor. a This ievalaation ,is baseddon theh e  d |
numerous formative assessments that have take
the preparation program and the accompanying embedded fieldwork activities. The rating of the
candidate is based op a benchmark of achieving competence expected for -lewviel
administrators.

The faculty ofthe Educational Leadership and Administration Program are fully cognizant of the
benchmark of competence. As notedeneral Precondition, &ll faculty members are closely
involved with the dayto-day work of school leaders either as leadership coaches for school and
district leaders and/or as consultants to school districts, providing professional development to
schoolleaders and teachers on a regular basis.

The Educational Leadership and Administration Program utilizes the Descriptions of Practice
(WestEd, 2003) as a guide in the development of criteria and rubrics for candidate expectations.
The third categorycleal y st at es, APractice that meets the
the beginning or entrevel administrator. The Descriptions of Practice may be found in

Appendix 13

2. The program is designed to provide opportusifier candidates to learn how to maximize
academic achievement for students for all ethnic, race, socioeconomic, cultural, academic,
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linguistic or family backgrounds; gender, gendegniity and sexual orientatiorstudents
with disabilities and advancecdedrners; and students with a combination of special
instructional needs. (See Program Standard 4).

The great majority of the assessments in the program take diversity into account. Assessment
details may be found in Progra®tandard 4nd in the following courses and fieldwork
activities:

Assessment
The following assignments and activitigovide evidence diow this standard is met:

EAD 261

Write to a prompt regarding equitable access to educéiSignature Assignment 2)

{Develop a profile of their school from various data sou(2é% Signature Assignment 3)

fDesign a solution to a case study involving special needs students and students discipline
issueg261 Signature Assignment 4)

fPrepare a paper on changing the educational environment to produce a school culture of
high achievement for all studer{f21 Signature Assignme§}

EAD 272

T Perform a classroom learning walk to gather data about curriculum and instruction at the site
(272 Signature AssignmentahdEmbedded Fieldwork Assignment 2)

fOrganize a formative assessmpntfile for a given school sit€72 Signature Assignment

3)

finterview a site leader interview regarding guaranteed and viable curricl2d@d (
Embedded Fieldwork Assignmeni 1

{Design a facultyn-service(272 Embedded Fieldwork Assignment 3)

EAD 262
fUtilize a 12step decisiormaking process for a school refol@62 Signature Assignment

3a)
fDevelop a plan for the implementation of tieéorm for 3a(262 Signature Assignment 3b)

fDevelop a personal vision statem&k2 Signature Assignment 2)

EAD 274

T Examine the school site Tier 1, 2, and 3 responses to interventioeagidmdesired
outcomes and next ste(#/4 Signature Assignment 1)

f'Conduct an equity audit utilizing data from the school (@l Signature Assignment 2)
Shadow a student from a selectedugr(274 Signature Assignment 3)

EAD 263

fPerform classroom walkthrougf63 Embedded Fieldwork Assignment 2a)

fWrite a structured reflection from the walkthrou@B63 Embedded Fieldwork Assignment
2b)

fPerform a clinical supervision exercise with a tea¢h&8 Embedded Fieldwork
Assignment 1)
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fDevelop a focused professidmevelopment plaf263 Signature Assignment 1)

EAD 269

fPrepare a Personal Professional Growth Plan and receive feedback from your supervisor
(269 Signature Asghment 2)

fPrepare documents for the culminating interview simulation (Statement of Philosophy,
Resume, and Practicum respon@éP Signature Assignment 3)

{Participate in an interview simulation for an erfteyel administation position (269
Embedded Fieldwork Assignment 4)

{Prepare a capstone paper on the current state and desired state of Y@60s8mnature

Assignment 4)
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Standard 12: Organizational Management for Student Learning

Each candidate promotes the success of all students by ensuring management of the organization,
operations, and resources for a safe, efficient, and effective learning environment.

Each candidate:
1 sustains a safe, efficientlean, wellmaintained, and productive school environment that
nurtures student learning and supports the professional growth of teachers and support
staff

EAD 261
fPrepare a paper on changing the educational environment to produce a school culture of
high achievement for all studerf61 Signature Assignment 5)

EAD 263
fDevelop a focused professional development (&3 Signature Assignment 1)

EAD 269

fPre@mre documents for the culminating interview simulation (Statement of Philosophy,
Resume, and Practicum respon@éP Signature Assignment 3)

{Participate in an interview simulation for an erteyel administration positior(269
Embedded Fieldwork Assignment 4)

fPrepare a capstone paper on the current state and desired state of {@68 s8gnature

Assignment 4)

1 utilizes effective and nurturing practices istablishing student behavior management
systems

EAD 261
fDesign a solution to a case study involving special needs students and students discipline
issueg261 Signature Assignment 4)

EAD 274

T Examine the school site Tier 2, and 3 responses to intervention and develop desired
outcomes and next ste(/4 Signature Assignment 1)

f'Conduct an equity audittilizing data from the school sif@74 Signature Assignmef)
fShadow a student from a selected gr(ip} Signature Assignment 3)

EAD 269

fPrepare documents for the culminating interview simulation (Statement of Philosophy,
Resume, and Practicum respon@éP Signature Assignment 3)

fParticipate in an interview simulation for an enryel administration position(269
Embedded Fieldwork Assignment 4)

fPrepare a capstone paper on the current state and desired staie sifef269 Signature

Assignment 4)
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1 establishes, monitors and evaluates school structures, and processes that support student
learning

EAD 261

Write to a prompt regarding equitable access to educé@hSignature Assignment 2)

fPrepare a paper on changing the educational environment to produce a school culture of
high achievement for all studer®51 Signature Assignment 5)

EAD 272

{Perform a classroonearning walk to gather data about curriculum and instruction at the site
(272 Signature AssignmentahdEmbedded Fieldwork Assignment 2)

fOrganize a formative assessment profile for a givenaddite (272 Signature Assignment

3)

finterview a site leader interview regarding guaranteed and viable curricl2d@ (
Embedded Fieldwork Assignmeni 1

ERA 288

Write a description of a prograta be evaluated, including key stakeholders, and evaluation
guestiong288 Signature Assignment 2)

Write a critique of an assessmemgtrumenthat is used in schoo{888 Signature
Assignment)

{Prepare a program evaluation and present to the(@&8sSignature Assignment 4)

EAD 274

T Examine the school site Tier 1, 2, and 3 responses to intervention and develop desired
outcomes and next ste(/4 Signature Assignment 1)

f'Conduct an equity audit utilizing data from the school (& Signature Assignment 2)
fShadow a student from a selected gr@if? Signature Asgnment 3)

fComplete a snapshot update for each senfit¥ar Signature Assignment 4)

EAD 269

{Attend a Board of Education meeting and an English Learner Advisory Council Meeting
(269 Embedded Fieldwork Assignment 1)

Complete a budget template for the school (@69 Embedded Fieldwork Assignment 3)
fPrepare documents for thelmunating interview simulation (Statement of Philosophy,
Resume, and Practicum respon@éP9 Signature Assignment 3)

{Participate in an interview simulation for an erteyel administration positior(269
Embedded Fieldwork Assignment 4)

Prepare a capstone paper on the current state and desired state of @68 s8gnature

Assignment 4)

1 utilizes effective systems management, organizational developmengbaraiiion,
problemsolving and decisiomaking techniques
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EAD 261
{Prepare a paper on changing the educational environment to produce a school culture of
high achievement for all studen6(L Signature Assignmenj 5

EAD 262
fUtilize a 12step decisiommaking process for a school refol@62 Signature Assignment

3a)

{Develop a plan for the implementation of the reform fo(Z&2 Signature Assignment 3b)

ERA 28
Write a description of a program to be evaluated, including key stakeholders, and evaluation
guestiong288 Signature Assignment 2)

EAD 263
fDevelop a focused professional development (&3 Signature Assignment 1)

EAD 269

fPrepare documents for the culminating interview simulation (Statement of Philosophy,
Resume, and Practicum respon@éP Signature Assignment 3)

fParticipate in an interview simulation for an entgvel administration position(269
Embedded Fieldwork Assignment 4)

{Prepare a capstone paper on the current state and desired state of @60 signature

Assignment 4)

9 aligns fiscal, human and material resources to support the learning of all subgroups of
students

EAD 261

Write to a prompt regarding equitable access to educétihSignature Assignment 2)

fPrepae a paper on changing the educational environment to produce a school culture of
high achievement for all studerf61 Signature Assignment 5)

EAD 272
finterview a site leader interview regarding guaranteed and viablecuwdum @272
Embedded Fieldwork Assignment 1

EAD 262
fUtilize a 12step decisioimaking process for a school refo@62 Signature Assignment

3a)
{Develop a plan for the implementation of tleéorm for 3a(262 Signature Assignment 3b)
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EAD 274

T Examine the school site Tier 1, 2, and 3 responses to intervention and develop desired
outcomes and next ste(#/4 Signature Assignment 1)

f'Conduct an equity audit utilizing data from the school (& Signature Assignment 2)

EAD 269

Complete a budget template for the school (@& Embedded Fieldwork Assignment 3)
fPrepare documents for the culminating interview simulation (Statement of Philosophy,
Resume, and Practicum respon@éP Signature Assignment 3)

{Participate in an interwe simulation for an entrevel administration positior(269
Embedded Fieldwork Assignment 4)

fPrepare a capstone paper on the current state and desired state of Y@68© s8gnature

Assignmeh4)

9 recruits, selects, monitors and evaluates staff

EAD 261
{Shadow an educational leader and ask a series of-@m##d questions designed by the
class, with vision being a primary questi@®l Signature Assignment 1)

EAD 272
T Perform a classroom learning walk to gather data about curriculum and instruction at the site
(272 Signature AssignmentahdEmbedded Fieldwork Assignment 2)

EAD 263

fPerform a clinial supervision exercise with a teacli@83 Embedded Fieldwork
Assignment 1)

{Perform classroom walkthrougf263 Embedded Fieldwork Assignment 2a)

Write a structured reflection from the walkthghs (263 Embedded Fieldwork Assignment

2b)

EAD 269
fParticipate in an interview simulation for an eryel administration position(269
Embedded Fieldwork Assignment 4)

1 manages legal and contractual agreements and records in ways that foster a professional
work environment and secure privacy and confidentiality for all students and staff

EAD 269

fPrepare documents for the culmingtimterview simulation (Statement of Philosophy,
Resume, and Practicum respon@éP Signature Assignment 3)

fParticipate in an interview simulation for an enrwyel administration positior(269
Embedded Fieldwork Assignment 4)

fPrepare a capstone paper on the current state and desired state of @68 s8gnature

Assignment 4)
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Program Planning Prompts:

1. Satisfactory performance is defined as achieving e&temce as expected for enteyel
administrators.
At the end of the program and in the final section of the Candidate Portfolio for
Administrative Field Experience/Administrative Internship and Signature Assignments
(Appendix 3, asummati ve analysis takes place by t
supervisor (which may also be the candidat
evaluation is based on the numerous formative assessments that have taken place during the
cand dateds progress through the preparation
fieldwork activities. The rating of the candidate is based upon a benchmark of achieving
competence expected for enteyel administrators.

=y

The faculty ofthe Educational Lefership and Administration Program are fully cognizant of
the benchmark of competence. As note@éneral Precondition, &ll faculty members are
closely involved with the dago-day work of school leaders eithes leadership coaches for
school and district leaders and/or as consultants to school districts, providing professional
development to school leaders and teachers on a regular basis.

The Educational Leadership and Administration Program utilizes theiptests of Practice

(WestEd, 2003) as a guide in the development of criteria and rubrics for candidate
expectations. The third category clearly s
the basic criteria for the beginning or enleyel adminstrator. The Descriptions of Practice

may be found irAppendix 13

2. The program is designed to provide opportunities for candidates to learn how to maximize
academic achievement for students for all ethnic, race, socioeconofticalcacademic,
linguistic or family backgrounds; gender, gender identity and sexual orientation; students
with disabilities and advanced learners; and students with a combination of special
instructional needs. (See Program Standard 4).

The great majrity of the assessments in the program take diversity into account. Assessment
details may be found in Progra®tandard 4nd in the following courses and fieldwork
activities:

Assessment
The following assignments amdtivitiesprovide evidence dfiow this standard is met:

EAD 261

Write to a prompt regarding equitable access to educéihSignature Assignment 2)

fDevelop a profile of their school from various data sou(2é% Signature Assignment 3)

fDesign a solution to a case study involving special needs students and students discipline
issuegq261 Signature Assignment 4)

fPrepare a paper on changing the educationaf@maent to produce a school culture of
high achievement for all studen6(L Signature Assignmenj 5
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EAD 272

{Perform a classroom learning walk to gather data about curriculum and instruction at the site
(272 Signature AssignmentahdEmbedded Fieldwork Assignment 2)

fOrganize a formative assessment profile for a given schoq|28ifeSignature Assignment

3)

finterview a site leasl interview regarding guaranteed and viable curricull2i2 (
Embedded Fieldwork Assignmeni 1

T Design a faculty irservice(272 Embedded Fieldwork Assignment 3)

EAD 262
fUtilize a 12step decisiormaking process for a school refol@62 Signature Assignment

3a)

fDevelop a plan for the implementation of the reform fo(Z&2 Signature Assignment 3b)
fDevelop a personal vision statemg2 Signature Assignment 2)

EAD 274

T Examine the school site Tier 1, 2, and 3 responses to intervention and develop desired
outcomes and next ste(#/4 Signature Assignment 1)

f'Conduct an eqty audit utilizing data from the school si{g74 Signature Assignment 2)
fShadow a student from a selected grip! Signature Assignment 3)

EAD 263
T Perform classroom walkthrougf263 Embedded Fieldwork Assignment 2a)
IWrite a structured reflection from the walkthrou@gB63 Embedded Fieldwork Assignment

2b)

T Perform &clinical supervision exercise with a teacli@83 Embedded Fieldwork

Assignment 1)
fDevelop a focused professional development (&3 Signature Assignment 1)

EAD 269

fPrepare a Personal Professional Growth Plan and receive feedback from your supervisor
(269 Signature Assignment 2)

fPrepare documents for the culminating interview simulation (Statement of Philosophy,
Resume, and Practim responsg69 Signature Assignment 3)

{Participate in an interview simulation for an erteyel administration positior(269
Embedded Fieldwork Assignment 4)

Prepare a capstone paper oa turrent state and desired state of your (&6® Signature

Assignment 4)
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Standard 13: Working with Diverse Families and Communities

Each candidate promotes the success of all students by collaborating with famdies a
community members, responding to diverse community interests and needs, and mobilizing
community resources.

Each candidate:
1 recognizes and respects the goals and aspirations of diverse family and community
groups

EAD 261
Write to a prompt regarding etjable access to educati@61 Signature Assignment 2)

EAD 274

fExamine the school site Tier 1, 2, and 3 responses to intervention and develop desired
outcomes and next ste(/4 Signature Asignment 1)

f'Conduct an equity audittilizing data from the school sif874 Signature Assignment 2)
fShadow a student from a selected gr(ip} Signature Assignment 3)

fComplete a snapshopdate for each seminé274 Signature Assignment 4)

EAD 269

fPrepare documents for the culminating interview simulation (Statement of Philosophy,
Resume, and Practicum respon@éP Signature Assignment 3)

{Participate in an interview simulation for an erfteyel administration positior(269
Embedded Fieldwork Assignment 4)

fPrepare a capstone paper on the current state and dsesiteaf your sitd269 Signature

Assignment 4)

1 values diverse community stakeholder groups and treats all with fairness and respect

EAD 261
Write to a prompt regarding equitable access to educé&@hSignature Assignment 2)
fDevelop a profile of their school from various data souf2é% Signature Assignment 3)

EAD 262
fDevelop a personal vision statem€2 Signature Assignent 2)

EAD 274

f'Conduct an equity audittilizing data from the school si{874 Signature Assignment 2)
f1Shadow a student from a selected gript Signature Assignment 3)

Complete a snapst update for each semin@74 Signature Assignment 4)
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EAD 269

fAttend a Board of Education meeting and an English Learner Advisory Council Meeting
(269 Embedde Fieldwork Assignment 1)

fPrepare documents for the culminating interview simulation (Statement of Philosophy,
Resume, and Practicum respon@&éP Signature Assignment 3)

{Participate in an interview simulation for an @dvel administration position(269
Embedded Fieldwork Assignment 4)

{Prepare a capstone paper on the current state and desired state of Y@60s8mnature

Assignment 4)

1 incorporates irdrmation about family and community expectations into school deeision
making activities

EAD 261

Write to a prompt regarding equitable access to educé&@hSignature Assignment 2)

fDevelop a profile of their school fromaxious data sourcég61 Signature Assignment 3)

fDesign a solution to a case study involving special needs students and students discipline
issuegq261 Signature Assignment 4)

{Prepare a papen changing the educational environment to produce a school culture of
high achievement for all studeri61 Signature Assignment 5

EAD 262

fGather data on personal leadership characteristics using-Be2ff6e Feedback press
(262 Signature Assignment 1a)

Write a reflection paper on the results of the personal asses@@2riignature Assignment

1b)

{Develop a personal vision statemgi2 Signature Assignment 2)

EAD 274

fConduct an equity audittilizing data from the school sif@74 Signature Assignment 2)
fShadow a student from a selected gr@if? Signature Asgnment 3)

fComplete a snapshot update for each senfit¥at Signature Assignment 4)

EAD 269

fAttend a Board of Education meeting and an English Learner Advisory Council Meeting
(269 Embedded Fieldwork Assignment 1)

fPrepare documents for the culminating interview simulation (Statement of Philosophy,
Resume, and Practicum respon@éP Signature Assignment 3)

fParticipate in an intgiew simulation for an entrdevel administration position(269
Embedded Fieldwork Assignment 4)

fPrepare a capstone paper on the current state and desired state of Y@60s8gnature

Assignment 4)
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1 strengthens the school through the establishment of community, business, institutional,
and civic partnerships

EAD 261
fShadow an educational leader and ask a series of-@misd questions designed by the
class, with vision being a primary qties (261 Signature Assignment 1)
T Develop a profile of their school from various data soufgé Signature Assignment 3)
{Prepare a paper on changing the educational environment to prostthe@ohculture of
high achievement for all studert61 Signature Assignment 5

EAD 269

fPrepare documents for the culminating interview simulation (Statement of Philosophy,
Resume, and Practicum respon@&éP Signature Assignment 3)

{Participate in an interview simulation for an enyel administration position(269
Embedded Fieldwork Assignment 4)

fPrepare a capstone paper on the current state and desireof state site(269 Signature

Assignment 4)

1 communicates information about the school on a regular and predictable basis through a
variety of media

EAD 261

{Shadow an educational leader and ask a series of@mp#sd questns designed by the
class, with vision being a primary questi@®1 Signature Assignment 1)

fPrepare a paper on changing the educational environment to produce a school culture of
high achievement for all studerz61 Signature Assignment 5

EAD 269

{Attend a Board of Education meeting and an English Learner Advisory Council Meeting
(269 Embedded Fieldwork Assignment 1)

fPrepare documents for the culminating intewisimulation (Statement of Philosophy,
Resume, and Practicum respon@éP Signature Assignment 3)

fParticipate in an interview simulation for an eryel administration position(269
Embeddd Fieldwork Assignment 4)

fPrepare a capstone paper on the current state and desired state of Y@60s8gnature

Assignment 4)

1 supports the equitable success of all students and all subgroups of students by gobilizin
and leveraging community support services

EAD 261

fShadow an educational leader and ask a series of-em#sd questions designed by the
class, with vision being a primary questi@®l Signature Assignment 1)

Write to a pompt regarding equitable access to educd@éid Signature Assignment 2)
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{Prepare a paper on changing the educational environment to produce a school culture of
high achievement for all studer#t61 Signature Assignment 5

EAD 269

fAttend a Board of Education meeting and an English Learner Advisory Council Meeting
(269 Embedded Fieldwork Assignment 1)

fPrepare documents for the culminating interview simulation €®int of Philosophy,
Resume, and Practicum respon@&éP Signature Assignment 3)

{Participate in an interview simulation for an enyel administration position(269
Embedded Fieldwork Assigment 4)

fPrepare a capstone paper on the current state and desired state of @68 s8gnature

Assignment 4)

Program Planning Prompts:
1. Satisfactory performance is defined as achieving competence as expected foevehtry
administrators.

At the end of the program and in the final section of the Candidate Portfolio for Administrative

Field Experience/Administrative Internship and Signature Assignméippendix 3, a

summative analysistakesmce by the candidateds advisor, t
also be the candidateds advisor), and the di
numerous formative assessments that have take
the preparation program and the accompanying embedded fieldwork activities. The rating of the
candidate is based upon a benchmark of achieving competence expected fdevehtry
administrators.

The faculty ofthe Educational Leadership and AdministratRnagram are fully cognizant of the
benchmark of competence. As notedi@neral Precondition, &ll faculty members are closely
involved with the dayto-day work of school leaders either as leadership coacheshfoolsand
district leaders and/or as consultants to school districts, providing professional development to
school leaders and teachers on a regular basis.

The Educational Leadership and Administration Program utilizes the Descriptions of Practice
(WestEd 2003) as a guide in the development of criteria and rubrics for candidate expectations.
The third category <clearly states, APractice
for the beginning or entrevel administrator. The Descriptios Practice may be found in

Appendix 13

2. The program is designed to provide opportunities for candidates to learn how to maximize
academic achievement for students for all ethnic, race, socioeconomic, cultural, academic,
linguistic or family backgrounds; gender, gender identity and sexual orientation; students
with disabilities and advanced learners; and students with a combination of special
instructional needs. (See Program Standard 4).
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The great majority of the assessmentthaprogram take diversity into account. Assessment
details may be found in Progradtandard 4nd in the following courses and fieldwork
activities:

Assessment
The following assignments and activitigovide evidencef how this standard is met:

EAD 261

Write to a prompt regarding equitable access to educétiSignature Assignment 2)

1 Develop a profile of their school from various data soufgé% Sgnature Assignment 3)

fDesign a solution to a case study involving special needs students and students discipline
issueg261 Signature Assignment 4)

fPrepare a paper on changing the educational environment to produce lacsdtooe of
high achievement for all studen6( Signature Assignmenj 5

EAD 272

T Perform a classroom learning walk to gather data about curriculum and instruction at the site
(272 Signatue Assignment 2ndEmbedded Fieldwork Assignment 2)

fOrganize a formative assessment profile for a given schoq|28ifeSignature Assignment

3)

finterview a site leader interview regarding qudeed and viable curriculum242
Embedded Fieldwork Assignmeni 1

{Design a faculty irservice(272 Embedded Fieldwork Assignment 3)

EAD 262
fUtilize a 12step decisiormaking process for a schomform (262 Signature Assignment

3a)
fDevelop a plan for the implementation of the reform fo(Z&2 Signature Assignment 3b)
{Develop a personal vision statemgi2 Signature Assignment 2)

EAD 274

fExamine the school site Tier 1, 2, and 3 responses to intervention and develop desired
outcomes and next ste(/4 Signature Assignment 1)

f'Conduct an equity audit utilizing datafn the school sit€274 Signature Assignment 2)
fShadow a student from a selected gr(ip Signature Assignment 3)

EAD 263

i Perform classroom walkthrougf®63 Embedded Fieldwork Assignment 2a)

fWrite a structured reflection from the walkthroudB63 Embedded Fieldwork Assignment
2b)

fPerform a clinical supervision exercise with a tea¢h&8 Embedded Fieldwork

Assignment 1)
fDevelop a focused professional development (&3 Signature Assignment 1)

EAD 269
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Prepare a Personal Professional Growth Plan arelveedeedback from your supervisor
(269 Signature Assignment 2)

fPrepare documents for the culminating interview simulation (Statement of Philosophy,
Resume, and Practicum respon@é9 Signatte Assignment 3)

{Participate in an interview simulation for an erfteyel administration positior(269
Embedded Fieldwork Assignment 4)

fPrepare a capstone paper on the current state and desired state of @68 s8gnature

Assignment 4)
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Standard 14: Personal Ethics and Leadership Capacity

Each candidate promotes the success of all students by modeling a personal code of ethics and
developing professional leadership capacity.

Each candiate:

1 models personal and professional ethics, integrity, justice, and fairness, and expects the
same behaviors from others

EAD 261

fShadow an educational leader and ask a series of-@pdsd questions designed by the
class, with vision being a primary egtion(261 Signature Assignment 1)

EAD 262

fGather data on personal leadership characteristics using-Be2ff6e Feedback process
(262 Signature Assignment 1a)

TWrite a reflection paper oim¢ results of the personal assessnigd® Signature Assignment

1b)

fDevelop a personal vision statemg2 Signature Assignment 2)

EAD 269

I Prepare documents for the culminating interviemuwation (Statement of Philosophy,
Resume, and Practicum respon@éP9 Signature Assignment 3)

fParticipate in an interview simulation for an eryel administration position(269
Embedded ieldwork Assignment 4)

fPrepare a capstone paper on the current state and desired state of @68 s8gnature

Assignment 4)

1 protects the rights and confidentiality of students and staff

EAD 262

fGather data on persahleadership characteristics using a -Bijjree Feedback process
(262 Signature Assignment 1a)

Write a reflection paper on the results of the personal asses@@2riignature Assignment

1b)

fDevelop a personal vision statemgi2 Signature Assignment 2)

EAD 269

fPrepare documents for the culminating interview simulation (Statement of Philosophy,
Resume, and Practicum respon@éP Signature Assignment 3)

fParticipate in an interview simulation for an enrwyel administration position(269
Embedded Fieldwork Assignment 4)

1 uses the influence of office to enhance the educational program, sohakgain
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EAD 261
fShadow an educational leader and ask a series of-@pded questions designed by the
class, with vision being a primary questi@®l1 Signature Assignment 1)

EAD 262

fGather data on personal leadershifaracteristics using a 3dDegree Feedback process
(262 Signature Assignment 1a)

Write a reflection paper on the results of the personal asses@figrignature Assignment
1b)

fDevelop a pesonal vision statemei262 Signature Assignment 2)

EAD 269

fPrepare documents for the culminating interview simulation (Statement of Philosophy,
Resume, and Practicum respon@éP Signaturéssignment 3)

{Participate in an interview simulation for an eryel administration position(269
Embedded Fieldwork Assignment 4)

1 makes and communicates decisions based upon relevant data and research about effective
teaching and learning, leadership, management practices and equity

EAD 261

fShadow an educational leader and ask a series of-@msd questions designed by the
class, with vision being a primary questi@®1 Signature Asgnment 1)

Write to a prompt regarding equitable access to educéihSignature Assignment 2)

{Develop a profile of their school from various data sou(2é% Signature Assignment 3)

fPrepae a paper on changing the educational environment to produce a school culture of
high achievement for all studen6(L Signature Assignmen} 5

EAD 272

fPerform a classroom learning walk to gather data about curriculunmsindction at the site
(272 Signature AssignmentahdEmbedded Fieldwork Assignment 2)

fOrganize a formative assessment profile for a given schoq|28ifeSigrature Assignment
3)

finterview a site leader interview regarding guaranteed and viable curricl2dd (
Embedded Fieldwork Assignment 1

EAD 262
fUtilize a 12step decisioimaking process for a school refo@62 Signature Assignment

3a)

{Develop a plan for the implementation of the reform fo(Z&2 Signature Assignment 3b)
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ERA 288

TReview student achievement data websites and compare the achievement ofithet eande 6 s
school to two other schoo{888 Signature Assignment 1)

Write a description of a program to be evaluated, including key stakeholders, and evaluation
guestiong288 Signature Assignmef)

T Prepare a program evaluation and present to the (@&8sSignature Assignment 4)

EAD 274

T Examine the school site Tier 1, 2, and 3 responses to intervention and develop desired
outcomes and next ste(/4 Signature Assignment 1)

f'Conduct an equity audit utilizing data from the school (& Signature Assignment 2)
fShadow a student from a selected grif? Signature Asgnment 3)

fComplete a snapshot update for each senft¥ar Signature Assignment 4)

EAD 263

fPerform a clinical supervision exercise with a tea¢d&8 Embeddedi€ldwork
Assignment 1)

fPerform classroom walkthrougf263 Embedded Fieldwork Assignment 2a)

Write a structured reflection from the walkthrough63 Embedded Fieldork Assignment
2b)

fDevelop a focused professional development (&3 Signature Assignment 1)

EAD 269

fPrepare documents for the culminating interview simulation (Statement of Philosophy,
Resume, and Practicum respon@éP Signature Assignment 3)

fParticipate in an interview simulation for an eryel administration position(269
Embedded Fieldwork Assignment 4)

Prepare aapstone paper on the current state and desired state of yo(#68it€ignature

Assignment 4)

1 demonstrates knowledge of the standdraised curriculum and the ability to integrate
and articulate programs throughout thadgs

EAD 261

fDevelop a profile of their school from various data sou(2é% Signature Assignment 3)

fPrepare a paper on changing the educational environment to produce a school culture of
high achievement for all studer{61 Signature Assignmenj 5

EAD 272

fCreate an academic scrapbook for one grade level of English Language Arts Content
Standard¢272 Signature Assignment 1)

fPerform a classroom learning Walb gather data about curriculum and instruction at the site
(272 Signature AssignmentahdEmbedded Fieldwork Assignment 2)

fOrganize a formative assessment profile for a given schoq|28ifeSignature Assignment

3)
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EAD 274

1 Examine the school site Tier 1, 2, and 3 responses to intervention and develop desired
outcomes and next ste(/4 Signature Assignment 1)

f'Conduct an equitgudit utilizing data from the school sig74 Signature Assignment 2)

EAD 263

fPerform a clinical supervision exercise with a tea¢h&8 Embedded Fieldwork
Assignment 1)

fPerform classroom vikthroughs(263 Embedded Fieldwork Assignment 2a)

fWrite a structured reflection from the walkthrough63 Embedded Fieldwork Assignment

2b)

fDevelop a focused pregsional development plé263 Signature Assignment 1)

EAD 269

fPrepare documents for the culminating interview simulation (Statement of Philosophy,
Resume, and Practicum respon@éP9 Signature Assignment 3)

{Participate in an interview simulation for an enyel administration position(269
Embedded Fieldwork Assignment 4)

fPrepare a capstone paper on the current state andddstte of your sit€269 Signature

Assignment 4)

1 demonstrates skills in decisionaking, problem solving, change management, planning,
conflict management, and evaluation and fosters and develops those skills in others

EAD 261
fPrepare a paper on changing the educational environment to produce a school culture of
high achievement for all studer261 Signature Assignment 5

EAD 262
fUtilize a 12step decisiormaking process for a school rafo (262 Signature Assignment

3a)

fDevelop a plan for the implementation of the reform fo(Z&2 Signature Assignment 3b)

EAD 269
fParticipate in an interview simulation for an enrwyel aministration position(269
Embedded Fieldwork Assignment 4)

1 reflects on personal leadership practices and recognizes their impact and influence on the
performance of others

EAD 261
fiShadow an educational leader and ask reeseof operended questions designed by the
class, with vision being a primary questi@®l Signature Assignment 1)
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{Prepare a paper on changing the educational environment to produce a school culture of
high achievement faall student261 Signature Assignment 5

EAD 262

fGather data on personal leadership characteristics using-Be2ff6e Feedback process
(262 Signature Assignment 1a)

T Write a reflection papeon the results of the personal assessii#é# Signature Assignment
1b)

fDevelop a personal vision statemg2 Signature Assignment 2)

EAD 269

Prepare documents for the culminating imieexww simulation (Statement of Philosophy,
Resume, and Practicum respon@&éP Signature Assignment 3)

{Participate in an interview simulation for an enyel administration position(269
Embelded Fieldwork Assignment 4)

{Prepare a capstone paper on the current state and desired state of Y@60s8mnature

Assignment 4)

1 engages in professional and personal development

EAD 262

fGather data on personal leaship characteristics using a 3b@gree Feedback process
(262 Signature Assignment 1a)

Write a reflection paper on the results of the personal assesa@2riignature Assignment

1b)

fDevdop a personal vision statemd@62 Signature Assignment 2)

EAD 263
fDevelop a focused professional development (&3 Signature Assignment 1)

EAD 269

I Premre a Personal Professional Growth Plan and receive feedback from your supervisor
(269 Signature Assignment 2)

fPrepare documents for the culminating interview simulation (Statement of Philosophy,
Resume, and Practicum respej(269 Signature Assignment 3)

{Participate in an interview simulation for an erteyel administration positior(269
Embedded Fieldwork Assignment 4)

Prepare a capstone paper on the cusate and desired state of your $#€9 Signature

Assignment 4)

1 encourages and inspires others to higher levels of performance, commitment, and
motivation

EAD 261
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{Prepare a paper on changing the educational environimembduce a school culture of
high achievement for all studer#t61 Signature Assignment 5

EAD 272

finterview a site leader interview regarding guaranteed and viable curricl2d@d (
Embedded Fldwork Assignment )1
T Design a faculty irservice(272 Embedded Fieldwork Assignment 3)

EAD 262

fGather data on personal leadership characteristics using-Be2ff6e Feedback process
(262 Sigmture Assignment l1a)

Write a reflection paper on the results of the personal asses&@figrignature Assignment

1b)

fDevelop a personal vision statemg2 Signature Assignment 2)

fUtilize a 12step decisiommaking process for a school refof@62 Signature Assignment

3a)

{Develop a plan for the implementation of the reform fo(Z&2 Signature Assignment 3b)

EAD 263
T Developa focused professional development 263 Signature Assignment 1)

EAD 269

fPrepare a Personal Professional Growth Plan and receive feedback from your supervisor
(269 Signature Assignment 2)

fPrepare documents for the culminating interview simulation (Statement of Philosophy,
Resume, and Practicum respon@éP Signature Assignment 3)

fParticipate in an interview simulation fan entrylevel administration position(269
Embedded Fieldwork Assignment 4)

{Prepare a capstone paper on the current state and desired state of @60 s8gnature

Assignment 4)

1 sustaingpersonal motivation, commitment, energy and health by balancing professional
and personal responsibilities

EAD 261

fShadow an educational leader and ask a series of-em#sd questions designed by the
class, with vision being a primary questi@®l Signature Assignment 1)

EAD 269

T Prepare a Personal Professional Growth Plan and receive feedback from your supervisor
(269 Signature Assignment 2)

fPrepare documents for the culminating interviemuwation (Statement of Philosophy,
Resume, and Practicum respon@é9 Signature Assignment 3)

{Participate in an interview simulation for an erteyel administration positior(269
Embedded ieldwork Assignment 4)
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Prepare a capstone paper on the current state and desired state of @68 s8mnature
Assignment 4)

Program Planning Prompts:
1. Satisfactory performance is defined as achieving competence astexgor entrlevel
administrators.

At the end of the program and in the final section of the Candidate Portfolio for Administrative

Field Experience/Administrative Internship and Signature Assignméhppendix 3, a
summativeaal ysi s takes place by the candidatebs a
also be the candi datebdés advisor), and the di
numerous formative assessments t haressthraugre t ak e
the preparation program and the accompanying embedded fieldwork activities. The rating of the
candidate is based upon a benchmark of achieving competence expected fdevehtry
administrators.

The faculty ofthe Educational Leadership aAdministration Program are fully cognizant of the
benchmark of competence. As notedGi@neral Precondition &Jl faculty members are closely
involved with the dayto-day work of school leaders either as leadg@rsbiaches for school and
district leaders and/or as consultants to school districts, providing professional development to
school leaders and teachers on a regular basis.

The Educational Leadership and Administration Program utilizes the Descriptionachic®

(WestEd, 2003) as a guide in the development of criteria and rubrics for candidate expectations.
The third category <clearly states, APractice
for the beginning or entrevel administrator. Tén Descriptions of Practice may be found in

Appendix 13

2. The program is designed to provide opportunities for candidates to learn how to maximize
academic achievement for students for all ethnic, race, socioeconomic, culturamacad
linguistic or family backgrounds; gender, gender identity and sexual orientation; students
with disabilities and advanced learners; and students with a combination of special
instructional needs. (See Program Standard 4).

The great majority of thassessments in the program take diversity into account. Assessment
details may be found in Progra®tandard 4and in the following courses and fieldwork
activities:

Assessment
The following assignments and activitig®vide evidence dfiow this standard is met:

EAD 261
Write to a prompt regarding equitable access to educéihSignature Assignment 2)
fDevelop a profile of their school from various data sou(2é% Signature Assignment 3)
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fDesign a solution to a case study involving special needs students and students discipline
issueg261 Signature Assignment 4)

fPrepare a paper on changing the educational environmgmbdoce a school culture of
high achievement for all studert61 Signature Assignment 5

EAD 272

{Perform a classroom learning walk to gather data about curriculum and instruction at the site
(272 Signature AssignmentahdEmbedded Fieldwork Assignment 2)

fOrganize a formative assessment profile for a given schoq|28ifeSignature Assignment

3)

finterview a site leader interviewegarding guaranteed and viable curriculuv’2
Embedded Fieldwork Assignmeni 1

{Design a faculty irservice(272 Embedded Fieldwork Assignment 3)

EAD 262

fUtilize a 12step decisiormaking process$or a school reforn{262 Signature Assignment
3a)

fDevelop a plan for the implementation of the reform fo(Z&2 Signature Assignment 3b)
fDevelop a personal vision statemgk2 Signature Assignment 2)

EAD 274

T Examine the school site Tier 1, 2, and 3 responses to intervention and develop desired
outcomes and next ste(¥/4 Signature Assignment 1)

f'Conduct an equity audit uding data from the school sif@74 Signature Assignment 2)
fShadow a student from a selected gr(ip¥t Signature Assignment 3)

EAD 263

T Perform classroom walkthrougf263 Embedded Fieldwork Assignment 2a)

fWrite a structured reflection from the walkthrough63 Embedded Fieldwork Assignment
2b)

fPerform a clinical supervision exercise with a tea¢h&8 Embedded Fieldwork

Assignment 1)
fDevelop a focused professional development (&3 Signature Assignment 1)

EAD 269

fPrepare a Personal Professional GroRthAn and receive feedback from your supervisor
(269 Signature Assignment 2)

fPrepare documents for the culminating interview simulation (Statement of Philosophy,
Resume, and Practicum respon@é9 Signature Assignment 3)

{Participate in an interview simulation for an erteyel administration positior(269
Embedded Fieldwork Assignment 4)

fPrepare a capstone paper on the current state and desired state oey@60s8ignature

Assignment 4)
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Standard 15: Political, Social, Economic, Legal and Cultural Understanding

Each candidate promotes the success of all students by understanding, responding to, and
influencing the larger pdical, social, economic, legal, and cultural context.

Each candidate:
1 works with the governing board and district and local leaders to influence policies that
benefit students and support the improvement of teaching and learning

EAD 261

fShadow an educiinal leader and ask a series of op@ded questions designed by the
class, with vision being a primary questi@®l1 Signature Assignment 1)

Write to a prompt regarding equitable access to educé&@hSignature Assignment 2)

{Prepare a paper on changing the educational environment to produce a school culture of
high achievement for all studer{f®%1 Signature Assignment 5)

EAD 272

finterview a site leader ferview regarding guaranteed and viable curriculu”2(
Embedded Fieldwork Assignmeni 1

EAD 269

{Attend a Board of Education meeting and an English Learner Advisory Council Meeting
(269 Embeddedi€ldwork Assignment 1)

fPrepare documents for the culminating interview simulation (Statement of Philosophy,
Resume, and Practicum respon@éP Signature Assignment 3)

{Participate in an interview simulation for an enfteyel administration positior{269
Embedded Fieldwork Assignment 4)

fPrepare a capstone paper on the current state and desired state of Y@68 s8gnature

Assignment 4)

1 influences and sumpts public policies that ensure the equitable distribution of resources
and support for all subgroups of students

EAD 261

Shadow an educational leader and ask a series of-em#sd questions designed by the
class, with vision being a primary questi@®l Signature Assignment 1)

Write to a prompt regarding equitable access to educé@hSignature Assignment 2)

fPrepare a paper on changing the educational environment to produce a sttho®lofu
high achievement for all studer{f61 Signature Assignment 5)

EAD 272
finterview a site leader interview regarding guaranteed and viable curricl2dd (
Embedded Fieldwork Assignment 1

EAD 269
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fAttend a Board of Education meeting and an English Learner Advisory Council Meeting
(269 Embedded Fieldwork Assignment 1)

fPrepare documents for the culminating interview simulation (Statement of Philosophy,
Resumeand Practicum respons@69 Signature Assignment 3)

{Participate in an interview simulation for an erfteyel administration positior(269
Embedded Fieldwork Assignment 4)

fPrepare a capstormmper on the current state and desired state of youf26®eSignature

Assignment 4)

1 ensures that the school operates consistently within the parameters of federal, state, and
local laws, policies, regulations and statytrequirements

EAD 269

{Participate in a presentation by a local legal expert on school site legal B88e&x6sion 3
activity)

fPrepare documents for the culminating interview simulation (Statement of Philosophy,
Resime, and Practicum respon$2®9 Signature Assignment 3)

{Participate in an interview simulation for an erteyel administration positior(269
Embedded Fieldwork Assignment 4)

fPrepare a capmte paper on the current state and desired state of yoyR&#eSignature

Assignment 4)

1 generates support for the school by tway communication with key decisianakers in
the school community

EAD 261

Write to a prorpt regarding equitable access to educaiifii Signature Assignment 2)

{Prepare a paper on changing the educational environment to produce a school culture of
high achievement for all studer{f¥%1 Signature Assignment 5)

EAD 272
finterview a site leader interview regarding guaranteed and viable curricl2d@ (
Embedded Fieldwork Assignmeni 1

EAD 269

fAttend a Board of Education meeting and an English Learnerséigv Council Meeting

(269 Embedded Fieldwork Assignment 1)

fPrepare documents for the culminating interview simulation (Statement of Philosophy,
Resume, and Practicum respon@éP9 Signature Asgnment 3)

{Participate in an interview simulation for an erteyel administration positior(269
Embedded Fieldwork Assignment 4)

fPrepare a capstone paper on the current state and desired state of @60 s8mnature

Assignment 4)
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1 views him/herself as a leader of a team and also as a member of a larger team

EAD 261
fShadow an educational leader and ask a series of-@misd questions designed by the
class, with vision being a primaryegstion(261 Signature Assignment 1)

EAD 262

Gather data on personal leadership characteristics using-Be2ff6e Feedback process
(262 Signature Assignment 1a)

fWrite a reflection paper ame results of the personal assessngé® Signature Assignment
1b)

fDevelop a personal vision statemg2 Signature Assignment 2)

1 opens the school to the public and welcomes and feflitconstructive conversations
about how to improve student learning and achievement

EAD 269

fPrepare documents for the culminating interview simulation (Statement of Philosophy,
Resume, and Practicum respon@é9 Signatug Assignment 3)

{Participate in an interview simulation for an eryel administration position(269
Embedded Fieldwork Assignment 4)

{Prepare a capstone paper on the current state and desired state of Y@60s8mnature

Assignment 4)

Program Planning Prompts:
1. Satisfactory performance is defined as achieving competence as expected toevehtry
administrators.

At the end of the program and in the final section of the CandidateRoftr Administrative

Field Experience/Administrative Internship and Signature Assignméhppendix 3, a
summative analysis takes place by the candi da
al so be t he sa)aand the didtrietGrentola dThis evaluation is based on the
numerous formative assessments that have take
the preparation program and the accompanying embedded fieldwork activities. The rating of the
canddate is based upon a benchmark of achieving competence expected folearitry
administrators.

The faculty ofthe Educational Leadership and Administration Program are fully cognizant of the
benchmark of competence. As notedieneral Precondition &Jl faculty members are closely
involved with the dajto-day work of school leaders either as leadership coaches for school and
district leaders and/or as consultants to school districts, providing professioriapdeset to

school leaders and teachers on a regular basis.
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The Educational Leadership and Administration Program utilizes the Descriptions of Practice
(WestEd, 2003) as a guide in the development of criteria and rubrics for candidate expectations.
Theth rd category clearly states, APractice tha
for the beginning or entrevel administrator. The Descriptions of Practice may be found in

Appendix 13

2. The program is designed to prde opportunities for candidates to learn how to maximize
academic achievement for students for all ethnic, race, socioeconomic, cultural, academic,
linguistic or family backgrounds; gender, gender identity and sexual orientation; students
with disabiliies and advanced learners; and students with a combination of special
instructional needs. (See Program Standard 4).

The great majority of the assessments in the program take diversity into account. Assessment
details may be found in Progra®tandard 4nd in the following courses and fieldwork
activities:

Assessment
The following assignments and activitigovide evidence diow this standard is met:

EAD 261

Write to a prompt regarding equitable access to educéihSignature Assignment 2)

{Develop a profile of their school from various data sou(2é% Signature Assignment 3)

fDesign a solution to a case study involving special needs students dadtstdiscipline
issuegq261 Signature Assignment 4)

fPrepare a paper on changing the educational environment to produce a school culture of
high achievement for all studerf®61 Signature Asghment 5)

EAD 272

fPerform a classroom learning walk to gather data about curriculum and instruction at the site
(272 Signature AssignmentahdEmbedded Fieldwork Assignment 2)

fOrganize a fanative assessment profile for a given school (@#® Signature Assignment

3)

finterview a site leader interview regarding guaranteed and viable curricl2d@ (
Embedded Fieldwork Assignmeni 1

{Design a faculty irservice(272 Embedded Fieldwork Assignment 3)

EAD 262
fUtilize a 12step decisiommaking process for a school refol@62 Signature Assignment

3a)
fDevelop a plan for the inpmentation of the reform for 3862 Signature Assignment 3b)

fDevelop a personal vision statemg2 Signature Assignment 2)

EAD 274

T Examine the school site Tier 1, 2, and 3 responsiegeivention and develop desired
outcomes and next ste(/4 Signature Assignment 1)

f'Conduct an equity audit utilizing data from the school (@&l Signature Assignment 2)
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Shadow a studertom a selected grouf274 Signature Assignment 3)

EAD 263

Y Perform classroom walkthrougf63 Embedded Fieldwork Assignment 2a)

Write a structured reflection from the walkthroug@63 Embedded Fieldwork Assignment
2b)

fPerform a clinical supervision exercise with a tea¢h&8 Embedded Fieldwork

Assignment 1)
fDevelop a focused professional developnpaih (263 Signature Assignment 1)

EAD 269

fPrepare a Personal Professional Growth Plan and receive feedback from your supervisor
(269 Signature Assignment 2)

{Prepare documents for the culminating interview simulation (Statement of Philosophy,
Resume, and Practicum respon@&éP Signature Assignment 3)

{Participate in an interview simulation for an enyel administration posiin (269
Embedded Fieldwork Assignment 4)

{Prepare a capstone paper on the current state and desired state of Y@60s8mnature

Assignment 4)
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Preconditions for Standardsbased Clear

Administrative Services Credential Programs*
The General Preconditions established by the Commission (Preconditighsatd the
Preconditions established by state lane@@nditions 8.0) found in the section of this handbook
for Preliminary Administrative Services Credential Programs also apply to the Clear
Administrative Services Credential Programs and must be addressed in program proposals. In
addition, the followingoreconditions specific to the Clear Credential must be addressed:

Specific Preconditions Established by the Commission for the
Clear Administrative Services Credential

1. Initial Employment Requirement. An entity that operates a program for the Clear
Administrative Services Credential shall determine, prior to admission to the credential
program, that the candidate is employed in a position requiring an administrative
credential. Statutory basis: Education Code Section 44270 (b) and 44270.1 (a)(2).

The HlucationalLeadership and Administration Prograequires all candidates for the clear
credential to verify that they currently are in a position requiring the Preliminary Administrative
Services Credential as a part the application process for the Césten@ial (Seé\ppendix 12).

(2)  Prerequisite Credential. An entity that operates a program for the Clear Administrative
Services Credential shall determine, prior to admission to the credential program, that the
candidate pogsses a valid Preliminary Administrative Services Credential. Statutory
basis: Education Code Section 44270.1 (a)(1).

The Educational Leadership and Administration Program requires all candidates for the clear
credential tosubmit a copy of their Prelimary Administrative Services Credential with the
application for the Clear Credential (S&gpendix 12).

3) Individualized Induction Plan. An entity that operates a program for the Clear
Administrative Services Credential shaltovide for the development of a written
individualized program of professional development activities (clear credential induction
plan) for the advanced preparation program based upon individual needs. The plan shall
be developed in consultations amortge candidate, employer and university
representative. Statutory basis: Education Code Section 44270.1 (a)(3).

Candidates for the Clear Administrative Services Credential congpkassessment based on

the Descriptions of Practice (WestEd, 2003heHistrict mentor than completes an assessment
of the candidate and they meet to develop the clear credential induction plan. The plan is
reviewed and approved by the university supervisor. Pleas&ppsmndix 13for a copy of he
assessment instrument and individualized induction plan.

4) Non-university Activities Option. A college or university that operates a program for
the Clear Administrative Services Credential may allow approved-unmersity
activities to be includeth the clear credential induction plan in consultations among the
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candidate, employé& representative and university representative.  Statutory basis:
Education Code Section 44270.1 (a)(3).

Candidates may complete approved-umiversity activities aany time that such activities meet

the course requirements and/or the specific needs of the induction plan. Approval of the district
mentor and university supervisor are required. Please Aggendix 17 for the Clear
Administratve Credential Program Completion Form which includes a place for alternative
activities. Please note that the Clear Credential is currently offered through the Doctoral
Program in Educational Leadership at Fresno State (DPELFS), but will be offerechiceieibe

again in the future.

(5) Administrative Experience Requirement. An entity that operates a program for the
Clear Administrative Services Credential shall determine, prior to recommending a
candidate for the credential, that the candidate hasedigbmpletion of a minimum of
two years of successful experience in a-fule administrative position in a public
school or private school of equivalent status while holding the Preliminary
Administrative Services Credential. Statutory basis: Educafiode Section 44270.1

@)(2).

The program coordinator of the Educational Leadership and Administration Program verifies
that the candidate has completed a minimum of two years of successful experiencetima full
administrative position before signitige ProgranCompletion Form (Seppendix 17).

(6) Inclusion of University Coursework. An entity that operates a program for Gkear
Administrative Services Credential shall ensure that clear credential induction plan
developd for each candidate includes university coursework among the required
professional development activities.  Statutory basis: Education Code Section
44270.1(a)(3).

The induction plan includes required coursework. However, if alternativeumwgarsity
adivities are available which may replace specific coursework, the district mentor and university
supervisor will approve them. A candidate may also take alternative coursework through the
Doctoral Program in Educational Leadership at Fresno State (DPEIEH&)se see the Program
Completion Fornfor details(Appendix 17).
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Standards of Quality and Effectiveness for Standardéased
Clear Administrative Services Credential Programs
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Standards of Quality and Effectiveness for Standardsased Clear
Administrative Services Credential Programs

Category |: Program Design and Curriculum

Standard 1: Program Design, Rationale and Coordination

The clear credential program is supported by a cogent rationale, drawsnoa defined
knowledge base, is responsive to the individual candidd@® needs, and is coordinated
effectively.

Rationale

New administrators need to experience programs that are designed cohesively on the basis of a
sound rationale that makes sense, #rat are coordinated effectively in keeping with their
intended designs. The program should be designed to give options to individual candidates to
pursue coursework and other professional development opportunities that meet their own
particular needs.

Factors to Consider

The following factors serve as a guide for initial program design and ongoing program
evaluation:

A The program has an organizational structure that forms a logical sequence among the
instructional components and that provides fooordination of the administrative
components of the program, such as admission, advisement, retention, candidate support and
assessment, and program evaluation.

The organizational structure of the program rests upon the following underpinning elements:

Theme, Vision, and Mission

Theme
The theme of the Kremen School of Education and Human Development is Leadership for
Diverse Communities. From this theme is derived the vision and mission.

Vision
The Kremen School of Education and Human Developmentastarcfor academic excellence
and collaboration in the fields of education and counseling. Graduates will become community

leaders who advocate for high standards and democratic values with attention to professional
ethics and diversity.

Mission
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The Krenen School of Education and Human Developr@entission is the recruitment and
development of ethically informed leaders for classroom teaching, education administration,
counseling, and higher education. Our mission is realized through a framework ofgeach
scholarship, and service that addresses regional, state, national, and international perspectives.

In accordance with the theme, vision, and mission, Huucational Leadership and
Administration Programprepares candidates with the skills and elgmees necessary for the
Central Valley of California and for educational leadership positions anywhere in the world.
That is, the skills and experiences taught in the program are those acknowledged in the literature
of the field of educational administran, but also tailored to meet the needs of the cultural and
linguistic diversity of the Central Valley.

Further, the Department of Educational Research and Administration anBEdtieational

Leadeship and Administration Prograhas jointly adopted a ®sion statement that guides our

work in preparing future school administrators. The missiofis,0 pr epare <credi
rel evant | e a d elhisstatementéruyvemtzodies whmat we believe our work to be:

that of preparing candidates to be lketadof teaching and learning that is relevant to the dynamic

needs of our schools today. High expectations for our preparation program and for our
candidates leads to credibility for both.

Foundations

In order to be credible and relevant to the schagitidts that we serve, tli@earAdministrative
Services Credential program has been designed to provide a logical structure of learning
activities that also allows for a high degree of individualization to meet the learning needs to
prepare instructiondeaders for our schools. The program is designed around the Standards for
Preliminary Administrative Services Credentials and the California Professional Standards for
Educational Leaders (CPSELSs) with the following six major areas of focus:

1. Shared Vsion of Learningi A school administrator is an educational leader who promotes
the success of all students by facilitating the development, articulation, implementation, and
stewardship of a vision of leaning that is shared and supported by the schoalrom

2. Culture of Teaching and Learningi A school administrator is an educational leader who
promotes the success of all students by advocating, nurturing, and sustaining a school culture
and instructional program conducive to student learning afidpsbfessional growth.

3. Management of the School in the Service of Teaching and Learnirig A school
administrator is an educational leader who promotes the success of all students by ensuring
management of the organization, operations, and resowuncasshfe, efficient, and effective
learning environment.

4. Working With Diverse Families and Communitiesi A school administrator is an
educational leader who promotes the success of all students by collaborating with families and
community members, sponding to diverse community interests and needs, and mobilizing
community resources.
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5. Personal Ethics and Leadership Capacity A school administrator is an educational
leader who promotes the success of all students by modeling a personal codesadreth
developing professional leadership capacity.

2. Political, Social, Economic, Legal and Cultural Understandingi A school
administrator is an educational leader who promotes the success of all students by
understanding, responding to, and influencihg larger political, social, economic,
legal, and cultural context.

The CPSELs are incorporated into al/l aspects
assessment, plan for professional development, and final evaluation of competenicied atta
through mentoring and mentoring, coursework, and individual professional development
components of the program.

Program structure and sequence

The Clear Administrative Services Credential was designed to complement the emphasis in the
first tier on instructional leadership with additional administrative skills to manage and lead
schools. Ideally, the candidate would enter the Clear Credential program immediately upon
being contracted for an administrative position. The program design takesthéata on a
planned journey of selieflection (assessments and development of the induction plan) to a
series of courses that were designed to provide the candidate with necessary managerial and
leadership skills within the content areas of transformatideadership, legal aspects, school
finance, personnel relations, and managing interpersonal relationships and conflict resolution. A
final course allows the candidate to develop a professional development plan for the next phase
of her/his career.

However, in light of the dwindling number of candidates taking coursework in the Clear
Credential program, the Educational Leadership and Administration Program decided to
temporarily suspend the regular program and to offer the Clear Credential Progragh timeu
Doctoral Program in Educational Leadership at Fresno State (DPELFS). When state funding is
no longer offered for candidates to pay for the Clear Credential requirements through ACSA and
county offices of education, the regular program will resume.

The following pages describe the standdvdsed program and present #eurse syllabi in
Section 2 However, immediately following the regular Clear Credential syllabi arsyttei

for the alternative coursesffered through the doctoral program. The reader will note the
similarity in content is between the regular Clear Credential program and the doctoral
substitution courses as follows:

Regular Clear Credential cours€SeeSection Zor course syllabi):

EAD 279 Advanced Administrative Fieldwork and Mentoring1lunit)
EAD 278T  Transforming School€l unit)

EAD 264 Legal Aspects of Educatiq@ units)

EAD 266 School Finance & Business Administrati¢units)

EAD 275 Personnel Relation® units)
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EAD 278T Interpersonal Relationd unit)
EAD 279 Advanced Administrative Fieldwork and Mentoringl2unit)

Doctoral course substitutions for the Clear Credenti@octoral courses included eetdided
fieldwork) (SeeSection 2for course syllabi):

EDL 201: Organizational Theory in Complex Organizati¢Bsunits)

EDL 202: Educational Refornf3 unit9

EDL 280T: School Law(3 units)

EDL 280T: Resource Management & Fiscal Analy@aunits)

EDL 280T: Human Resource Administrati@B units)

EDL 280T: Conflict Resolution Education: Theory, Research and Application for

Educational Leader@ units)

The table below clarifies the substitutions:

Doctoral Course Substitution Regular ©@urse

EDL 2010rganizational Theory i@omplex EAD 278T Transforming Schools
Organizations and
EDL 202Educational Refornsubstitute

EDL 280T School Law EAD 264 Legal Aspects of Education
EDL 280T Resource Management and Fis EAD 266 Schol Finance and Busines
Analysis Administration

EDL 280T Human Resource Administration EAD 275 Personnel Relations

EDL 280T Conflict Resolution Education: Theol EAD 278T Interpersonal Relations
Research and Application for Educational Lead

*All doctoral cousework includes extensive fieldwork requirements, thus the two sections of
EAD 279 Advanced Administrative Fieldwork and Mentoring are substituted in the fieldwork of
each course.

The sequence of thhegularprogram is as follows:

1) Complete theCandidate Prassessmenand Clear Credential Induction Plain EAD 279
Advanced Administrativ&ieldwork and Mentoring (linit)

The candidate will participate in a passessment of skills, knowledge, and perforrea
included in the California Professional Standards for Educational Leaders (CPSELs). The
c andi digtrictemierstor the university mentor, and the candidate will collaborate on the
assessment and in the development wfdaiction planto meet the menring and professional
development needs of the candidate. The plan will also form the foundation for a professional
portfolio that will be developed throughout the entire program. The candidate will then receive
focused coaching and mentoring from thstrict mentorand the university mentor, based on the
inductionPlan.

2) Complete selected professional development needs as indicatethotuttieon plan

3. The foll owing coursework must be successf
courseworkor A CRO) :
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EAD 278T Transforming Schools (1 unit)

EAD 264 Legal Aspects of Education (2 units)

EAD 266 School Finance & Business Administration (2 units)
EAD 275 Personnel Relations (2 units)

EAD 278T Interpersonal Relations (1 unit)

Equivalent courswork may be substituted and will be revieveed approvedby thedistrict
mentor the university mentor, and the program coordinat@tuding doctoral substitutions

b. All candidates must takeAD 279 (A) Advancedd\dministrative Fieldwork and Mentorind.
unit) duringead semester of their enrollment in the program. Exceptions to this requirement
may be waived by the program coordinator in exceptional circumstances. Such circumstances
may include, but not be lited to the candidate receiving extensive coaching and mentoring
through another acceptable medium. This requirement is designed to ensure that the
candidate receives mentoring during the en@ear Administrative Services Credential
Program.

c. Additional professional development opportunities shall be undertaken through any
appropriate  means including university coursework, school or district professional
development, ACSA academies or conferences, reading of selected books, and any other
acceptable mans of meeting needs of the candidates. Approval of these opportunities shall
be agreed to collaboratively by thestrict mentorand university mentor and will be included
in thelnduction plan

d. Ongoing coaching and mentoring of the candidate éyligtrict mentorand the university
mentor. The candidate will keep a log of visits and topics discussed during mentoring as well
as agreements reached.

3) Periodic assessment of the candidateds pr
At least twice eactsemester, the candidate liheet with thedistrict mentorand university
mentorf o r a for mal assessment of progress. At

induction plarwill be made and included in the portfolio.

4) Complete a professional portfolio
The candidate is respsible for keeping up to date information on plans and progress during the
ClearCredential. The following sections, as a minimum, will be included in the portfolio:

a. Table of contents.

b. Personal information.

c. Assessment results aimductionplan
d. Mentoring log.

e. Professional development.

f. Culminating assessment.

5) Complete the Professional DevelopmeAssessmenti EAD 279 (B) Advanced
AdministrativeFieldwork and Mentoring (1 unit)
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During the final semester, the candidatgll complete the professional development
opportunities, including mentoring, coursework, the professional portfolio, and any other
opportunties as specified by the inductioap. The university mentor will oversee the
completion of these requiremeitscollaboration with thelistrict mentor The requirements for

this course include successful completion of the culminating assessment of the candidate.

6) Application for the Clear Clear Administrative Services Credential

Oncethe candidate has successfully completed all requirements, including the requirement of
two years of successful service under the Preliminary Administrative Services Credential, the
program coordinator will provide to the candidat®mgram Completion Forrfor the Clear
Administrative Services Credential and credential application information. The candidate should
then immediately apply for the credential through the credential office of the Kremen School of
Education and HumandYelopment.

Organizational responsibilities

Please seeAppendix 10 for a graphicillustrating the organizational responsibilities for
recruitment; preadvising; admissions; advising, retention, support, and assessment of
candidats, and overall program evaluation. While the program coordinator has primary
responsibility for most program elemts, the university mentor tak@® many university
responsibilities related to the candidate, and the program evaluation is shared bétveen t
various participants/ stakeholders (tidistrictcandi c
mentorfrom the district, the district superintendent, local school districts, the university mentor,
universiy program faculty members, arile program cordinator) directly involved in the

candi datebs preparation.

A There is effective coordination between the progsarfaculty and staff, between the
education wuni't and the program sponsor6s o
sponsor, schools, digtts, county offices, and other agencies where candidates are beginning
their administrative responsibilities.

The Clear Administrative Services Credential program complements the Preliminary
Administrative Services Credential program operated by Edbecational Leadship and
Administration Progranwithin the Kremen School of Education and Human Development.

There are clear lines of authority, coordination, and collaboration established between faculty,
administration, and staff. The Program hasp8u i nt endent sd Advi sory C
of 25 local superintendents who collaborate actively with the Program in all three credential
options: Preliminary, Administrative Internship, a@Gtear The county offices of education in

t he uni v ety dSeryide sareasdrexalso active collaborators in program planning,
activities and evaluation.

A The overall design of the program is consistent with a stated rationale that has a sound
theoretical and scholarly basis, and is relevant to the contemppmaditions of schooling
(such as recent demographic changes).
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The overall design of the program is consistent with the design components of the Preliminary
and Internship Credentials, has a sound theoretical and scholarly basis, and is relevant to the
contemporary conditions of schools. Pleasetheaesponses tBtandard Iof the Preliminary

and Intern Credential within this document.

A Any nonuniversity activities included a universibased program are deemed ragpiate by
the candidate, the emplogerrepresentative and the university advisor. The clear credential
induction plan specifies which namiversity activities will be included and the expected
learning that will occur from the activities.

Our program information includes the following statementst Addi t i onal prof
development opportunities shall be undertaken through any appropriate means including
university coursework, school or district professional development, ACSA academies or
conferencesieading of selected books, and any other acceptable means of meeting needs of the
candidates. Approval of these opportunities shall be accomplished collaboratively by the district
district mentorand university mentor and will be included in the inductiop | an . 0

In general, notuniversity activities should be directly related to the goals and objectives of the
candi dat eods i nduction plan, specify outcomes
administrative practice, include components that inclgdals, expected outcomes, learning
activities, expected performance standards, and evaluation design, and utilize knowledge and
presenters/participants familiar with effective professional development practices for adult
learners.

A All programs includeuniversity coursework in the clear credential induction plan for each
candi dat e. Required coursework i s responsi v
identified in Standard 3.

The Clear Administrative Services Credential Program incorpocatetent that complements
the Preliminary Administrative Services Credential Program and leads the candidate to deeper
levels of understanding in the following areas as defined by the CPSELSs:

1 Facilitating the development, articulation, implementation aedvardship of a vision of
learning that is shared and supported by the school community

1 Advocating, nurturing and sustaining a school culture and instructional program conducive to
student learning and staff professional growth

1 Ensuring management of theganization, operations and resources for a safe, efficient, and
effective learning environment

1 Collaborating with families and community members, responding to diverse community

interests and needs, and mobilizing community resources

Modeling a personalagle of ethics and developing professional leadership capacity

Understanding, responding to, and influencing the larger political, social, economic, legal

and cultural context

= =
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More specifically, theClear Administrative Services Credential Programs seekdutther
develop the candidate by:

T Taking the candi dadnerngitimoaitrglyttransfgrmational i on and
vision that seeks to truly change existing educational structures and policies and move
them to a more student and commuugntere approach that is conducive to deeper
student learning through enhanced leadership skills.

1 Developing a deeper understanding of the management of school operations, finances,
legal issues, and personnel policies and decisions, so that the learningreamirtor
students is safe, efficient, and the overall effectiveness is maximized.

T Refining the candidatebds skills in interpe
families, and the community within the larger political, social, economic, lagdl,
cultural context is managed effectively.

1T Enhancing the candidateb6s personal code of
leadership capacity.

A The program meets other factors related to this standard of quality that are brought to the
attention otthe team by the program sponsor.

The Educational Leadership and Administration Progr@aculty meets on a regular basis to
facilitate andmaximize communication. During the academic year, review of all credential
program outcomes and processes takeseplat the same time, program evaluation measures
are updated at least each semester with the incorporation of new data. Finally, communication
between local school districts, program faculty, and candidates takes place on a regular basis.
These mechasims all provide data streams that lead to any review, changes, or modifications to
a candidateds program in a timely manner.
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Standard 2: Design of the Clear Credential Induction Plan

The candidate, the university advisor, and the empieyeapresetative(s) work together to
develop a clear credential induction plan for the support and professional development of each
beginning administrator. The design of the plan is coherent, is based on a stated rationale, and
includes a mentoring component, adeed academic coursework, and may include- non
university based professional development activities.

Rationale

The clear credential induction plan outlines the plan to build professional competence for each
beginning administrator. This plan builds each beginning administraferassessed needs and
outlines specific activities for facilitating each beginning administ@atoprofessional
development.

Factors to Consider

The following factors serve as a guide for initial program design and ongopr@gram
evaluation:

The responses to the following factors are found below.

A The clear credential induction plan is designed to meet the individual assessed needs of the
beginning administrator.

A Assessments of individual professional developments)éetérests, job responsibilities, and
career goals inform the plan for professional induction.

A The clear credential induction plan includes individual performance goals, outlines specific
strategies for achieving those goals, establishes timelinesdactuments the beginning
administrato@s progress in meeting the established goals.

A The clear credential induction plan outlines the coursework, the individual assistance, and the
professional development opportunities that will be made available e¢ob#ginning
administrator to address the established performance goals.

A An experienced colleague or mentor, a university advisor, and the candidate work together to
design an appropriate plan and reflect periodically on progress in meeting the pnalessio
development goals established in the clear credential induction plan.

A The program meets other factors related to this standard of quality brought to the attention of
the team by the program sponsor.

Assessment Plan
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Each candidate, upon entering learAdministrative Services Credential program, is provided
with a copy of thédescriptions of PracticéDescriptions of Practice of the California

Professional Standards for Educational Leaders <CPSELs>, from the publibaiiong
Leadership Standards Into Everyday Work, by WestEd, 2003). During an orientation session,
candidates are provided an oppaity to review the standards.

The candidate completes a selfaluation and thdistrict mentorcompletes a separate

evaludion of the candidate during the initial assessment period. These two then meet to compare
theresults. This meeting generally occurs between the candidate atidttioe mentoy

however, the university mentor may be invited to participate if deenwsdsery by the

candidate and/atistrict mentor

In addition, space is provided on the assessment instrument to include job specific skills and
performance expectations for the candidate, as determined tigtiiet mentoy the university
mentor, and th candidate Appendix 13contains the assessment instrument based on the
CPSEL standards.

The performance expectation for a candidate completing the Preliminary Administrative

Credential program is to minimally achievethestage A Pr act i ce t hat appr oa
The performance expectation for a candidate completinGldar Administrative Credential

program is to minimally achieve the stage of

The candidate maintains the originapy of the assessment and makes a copy fatighect
mentorand the university mentor. Additionally, the candidate maintains a record of each
subsequent assessment and records progress or lack thereof. During these assessments,
modifications may benie tot he candi dat evbicharethedsigred affbymall pl an
three persons. The candidate provides copies of these documentdistrittenentorand to the
university mentor.

While the Descriptions of Practice represent a fairly compreheassassment of administrative
responsibilities, space is provided to recognize and assess specific aspects of the administrative
duties, skills, knowledge, and processes that must be mastered to become a proficient leader as
well as the interests and cargeals of the candidate.

Induction (Mentoring) Plan

As mentioned, the candidate completes aeaiuation and thdistrict mentorcompletes a
separate evaluation of the candidate during the initial assessment period. During the meeting
when these twpersons meet to compare results and discuss differences in their assessments,
they develop a preliminaipductionplan.
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Once the candidate addstrict mentordevelop goreliminary plan, te university supervisor then
meets with both and a final individlized induction plan is developed and signed oSee
Appendix 14in for a copy of the inductioplan.

Theinductionplan includes the university coursework, professional development opportunities,

and the mentoring and coachingh at wi | | take place during the
Clear Administrative Services Credential program. Thduction plan also includes periodic

review of the goals and objectives outlined in the plan.

The final page of thénductionplan s designed for any amendments to the initial plan. This
page may be copied and used as often as needed to change any part of the plan. As with the
original Induction Plan, all amendments are reviewed and given written approval by the
candidatedistrict mentor and university mentor. See the final page of Itiduction Plan in
Appendix 14for the amendments page. If thistrict mentoris not an employee of the district,

then the district will be asked to provide input, eithhenf the direct supervisor of the candidate,

or another person in the district familiar with the candidate and the position requirements.

In all program activities, ongoing evaluation, as well as an annual review, serve to ensure that the
program not onlyneets the standards as required by the CCTC, but by the local school districts
that depend on our program to prepare their educational leaders.



Standard 3: Curriculum Content

The content of the curriculum has a strong conceptual base and is organized address

principles of administrative practice in the thematic areas defined below

1 Facilitating the development, articulation, implementation and stewardship of a vision of
learning that is shared and supported by the school community

1 Advocating, nurturig and sustaining a school culture and instructional program conducive
to student learning and staff professional growth

1 Ensuring management of the organization, operations and resources for a safe, efficient,
and effective learning environment

1 Collaboratirg with families and community members, responding to diverse community
interests and needs, and mobilizing community resources

1 Modeling a personal code of ethics and developing professional leadership capacity

1 Understanding, respondirtg, and influencinghe larger political, social, economic, legal
and cultural context

Rationale
The principles outlined in these broad thematic areas are intended to suggest a holistic, integrated
approach to instructional leadership and to the design of a curriculundedtém produce such
leaders. Each set of principles interrelate in important ways and are expected to be woven
throughout the curriculum.

Factors to Consider

The following factors serve as a guide for initial program design and ongoing program
evaluatian:

A The curriculum themes are incorporated into the program in ways that include systematic
study, application of key concepts in job settings and opportunities for personal reflection
and integration of thematic study into a personal vision of adimétive responsibility.

A These themes are reflected throughout all courses and induction support activities, rather than
only in one or two specific courses or activities.

A The program emphasizes the importance of inquiry into these thematic asepara®f all
experiences in the program.

A Activities in the clear credential induction plan include and reflect an integration of these
thematic areas.

A The program meets other factors related to this standard of quality brought to the attention of
the team by the program sponsor.

The curricular themes, based on the CPSELs, are reflected in activities throughout the program.
Candidates are required to regularly reflect upon and take part in activities that incorporate the
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elements and a deep undenslaag of the standards. Besides activities incorporating the
standards that take place during the classroom sessions, professional development activities,
mentoring sessions, and in the course of appl
candidate is required to reflect upon the standards in written reflections on a regular basis. For
coursework, the reflections are included as part of the course assignments and requirements. For
other activities, the candidate is required to presentettections to thenentor and file them in

the appropriate section of the portfolio. Please see the individual course sytzguition 2for

further details.

In the mentoring and coaching componehthe induction planthat is present in virtually all
aspect and activities of the prograamd formalized in EAD 279 Administrative Fieldwork and
Mentoring, the CPSELs are incorporated in many ways. The initial assessment, which takes
place during the first phase, utilizes thescriptions of PracticeNestEd, 2003)which provide

great detail regarding the elements of the CPSELs. As mentioned earlier, candidatds self
themselves and thdistrict mentorrates the candidate. Thus, ensuing conversations used to
construct tk induction planare based largely on the CPSELs themselves. The Descriptions of
Practice may be found in the initial assessment instrumenA(Gesdix 13.

The incorporation of the curricular themes include examples suck &dltwing:

In theEAD 278T Transforming Schoo(sr doctoral substitutionSDL 201 Oganizational

Theory in Complex OrganizatiomdEDL 202 Educational Reforjrcourse, candidates

participate in activities that demonstrate transformational leadership and mentoring. They are
then required to share in class and then write how they will use the learnings from the course to
bring about transfonational change in their own educational setting. In this overarching series
of assignments, candidates must bring in all pertinent aspects of the CPSELSs.

In theEAD 278T Interpersonal Relatiofsr doctaal substitutiorEDL 280T Conflict

Resolution Education: Theory, Research and Application for Educational Lpederse,

candidates gain new understanding of conflict resolution skills and learn toolédt@tmaid
consensus. Class exercises and activities as
understanding and use of the principles found within the CPSELSs.

The threecourses EAD 264 Legal Aspds in Education(or doctoral substitutiofeDL 280T

School Lavy, EAD 266 School Business and Finan¢er doctoral substitutiorEDL 280T

Resource Management & Fiscal Analysianpd EAD 275 School Personnel Relatiofier

doctoral substitutiorEDL 280T Human Resource Administratiprsimilarly incorporate the
CPSELs in course instruction, activities, and assignments. See the course s@ttian Two
for further details.

Program activities, determined in the induction plan, which areunorersity based activities,
require tle candidate to reflect upon the CPSELSs in written form. The written reflection is then
pl aced i n the c an 8tandaadtSorotise requoementsddr nomniversityS e e
activities.

The final activity in the ppgram, which is theulminating assessment of candidate competency,
involves a final assessment of the candidate, again based on the Descriptions of Practice, which
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are themselves based on the CPSELs. Thus, the CPSELs are present in all phasestiasd activi
of the program.

It is an important aspect of the program that individual courses and activities do not necessarily
incorporate specific portions of the CPSELS, but rather incorporate the overarching elements and
concepts of the CPSELs, to the extpotsible in all coursework and activities, so that the
candidatamayacquire a deep understanding and appreciation of the framework provided by the
CPSELs in the formation of a personal visioneafdership, as illustrated below.

Graphic illustratinghe relationship between the overarching principles of the California
Standards for Educational Leaders and the formation of a personal vision

CPSELs

i Facilitating the development, articulation, implementation
and stewardship of a vision of learning that is shared and
supported by the school community

1 Advocating, nurturing and sustaining a school culture and
instructional program conducive to student learning and
staff professional growth

9 Ensuring management of the organization, operations and P

- : : : ersonal
resources for a safe, efficient, and effective learning environment .

q Collaborating with families and community members, Vision
responding to diverse community interests and needs, and
mobilizing community resources

f1Modeling a personal code of ethics and developing
professional leadership capacity

fUnderstanding, responding to, and influencing the larger
political, social, economic, legal and cultural context

Inquiry is at the center of all program courses and activities. The Glyizlquiry is utilized

throughout all aspects of the program, with the inquiry mentoring from the lead and university
mentors being the fAgluedo that binds the entir
leadership development. Please Seetion Tvo for course syllabi, which contain further

information.
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Cycle of Inquiry

Assessment
Reflection Professional
CPSELS Development
Mentoring

As in all program activities, ongoing evaluation, as well as anarreview, serves to ensure
that the program not only meets the standards as required by the CCTC, but by the local school
districts that depend on our program to prepare their educational leaders.
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Standard 4: Scope and Delivery of the Clear Credentidlevel Curriculum

The curriculum for the university and non-university components of the Clear
Administrative Services Credential program builds upon the foundation of the Preliminary
Administrative Services Credential program, and applies conceptual knowldge to
administrative practice in ways that engage candidates in important issues of theory and
practice.

Rationale

The candidat®s preliminary level program was designed to acquaint candidates with the broad
range of administrative and leadershigpensibilities in schools. The prior coursework and
field experiences have prepared persons to begin administrative service. The curriculum at the
clear level should extend those learnings, and allow fdepth study of defined areas of interest

for the new administrator.

Factors to Consider

The following factors serve as a guide for initial program design and ongoing program
evaluation:

A Curriculum content is characterized by a depth of experience that challenges candidates,
fosters critical réection, extends understanding, and allows for meaningful integration of
theory and practice.

A Coursework systematically extends the depth of content offered at the preliminary level, and
is geared to the needs of beginning administrators.

A cCandidatesiave opportunities to select and pursue specific areas of interest within university
and noruniversity curricular offerings.

A Coursework and other professional development activities are designed to thoughtfully
engage candidates in challenging leagnactivities and reflect on their own practice as
beginning administrators.

A The program meets other factors related to this standard of quality brought to the attention of
the team by the program sponsor.

The curricular content for each of the actastand coursework in ti@earAdministrative
Services Credential Program is guided by the CPSELSs, by the needs of each candidate as
identifiedin the initial assessemt and induction plamndby the ongoing coaching and
mentoring that is taking place.
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The Preliminary Administrative Services Credential Program of California State University,
Fresno, is designed to prepare the candidate to become an instructional leader. As such, there is
a heavy emphasis on the curricular and instructional elemehtslimg particular attention to

equity issues within the overall realm of educational leadership. ClHsgAdministrative

Services Credential Program has been designed to take the new leader to deeper understandings
and knowledge of leadership within tbentext of her/his new position and responsibilities. We

have found that the new administrator, although armed with a rich knowledge of the tools and
techniques to be a strong instructional leader, has a newfmungefor many of thenecessary
manageml aspects, including educational legal issues, personnel relations, and business
functions, among others. Thus, courses with specific knowledge in these areas are offered in the
ClearAdministrative Services Credential Program taught by recognizeddoaaitioners.

Due to the flexible nature of the program design, candidates may select and pursue areas of
professional growth within the specific offerings of the university or from other acceptable
sources Candidates are challenged to move out of iwn patterns or zone of comfort and

examine secondrder changeCandidates are offered multiple opportunities to share their

current experience as new leaders, to reflect upon their learnings, and are challenged to examine
new lenses with which to apgach issues.

Beginning with the initial assessment of candidate competency, an inquiry process is utilized as a
vehicle to challenge candidates to see and think about their work differently. The coaching

model that we use is built upon first helpingdardlat es | earn t o Adreamo at
could and should be, and then to develop concrete plans that lead to that pre@meiyed as

impossible future.

As mentioneckarlier, coursework in the program is geared to the new administrator, who

typically faces a range of issues that demand a new and deeper level of thought than the student
would experience in the Preliminary Credential Program. Thus, ideas and concepts presented in
the Preliminary Credential Program are expanded upon in a deeper endmaltenging manner

in the Clear Credential ProgranCandidates are asked to participate in meaningful work and
activities that are relevant to the everyday work of our schools, not to maintain the status quo,
but to move the schools to new levels déefiveness.

Candidates have great flexibility to choose activities for their professional growth from within
the university or nomniversity activities. Any activity that meets a need determined in the
initial assessment, or during a revision of itductionplan, that meets the criteria of quality and
relevancy by thelistrict mentowill be accepted. Such activities may include conferences,
professional development, coursework from other institutions, activities within the district, or
other activites deemed by the candidate a@mstrict mentorto be instrumental in meeting the
needs of the candidate.

Also, while there is required coursework in the program, the candidate has the opportunity to
substitute alternative activities, provided that theaehthe approval of thdistrict mentorand

program coordinator. As above, a wide range of alternative activities may be considered. The
only difference with required coursework is that the program coordinator must be involved in the
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decision to substite another activity. The explanation un@&andard %as further details as
well as the individual course syllabi which are foun&attion Two

As in all program activities, ongoing evation, as well as an annual review, serves to ensure

that the program not only meets the standards as required by the CCTC, but by the local school
districts that depend on our program to prepare their educaaars. Recent reviews have

lead to modications in both course and fieldwork components to better meet the needs of our
candidates and the schools they serve.
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Standard 5: Curricular Individualization

The curriculum of the program provides for specialization and individual development
basedon an assessment of each candid&eneeds, interests, and career goals.

Rationale

A range of curricular offerings within the university and nomnversity component of the
program to effectively meet the needs of beginning administrators in a vafiegntexts.
Specialization and individualization may occur by providing a variety of coursework, specialized
strands, or by individualized learning opportunities within a specific course or professional
development experience.

Factors to Consider

The following factors serve as a guide for initial program design and ongoing program
evaluation:

A Areas of curricular specialization and a range of options within these specializations are
available and clearly defined for candidates in the program.

A Cardidates have opportunities to select and pursue specific areas of interest within the
curricular offerings.

A Assessments of student needs and interests result in careful planning and selection of
appropriate coursework and other professional developopgatrtunities.

A Consideration is given to the new administrétavork responsibilities in planning the timing
of coursework and professional development experiences.

A The curricular plan is outlined in the candidatgearcredential induction plan.

A The program meets other factors related to this standard of quality brought to the attention of
the team by the program sponsor.

As mentioned previously, the curricular options for candidates offer flexibility, not only in the
specific activities or aarses, but also in the provider of the activities or courses. Candidates that
graduated from the Preliminary Administrative Services Credential program at California State
University, Fresnohave five courses in ti@learAdministrative Services CredeatiProgram

that are required, since these courses have been specifically designed to complement their
learning. Candidates who choose to do the required coursework through the Doctoral Program
in Educational Leadership at Fresno State (DPELFS) may chtieseative, related courses in

the doctoral programHowever,all candidates are afforded the opportunity to provide evidence

of mastery of any material, techniques, knowledge, or skills that would fulfill the requirements of
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any course or activity in hprogram, with the exception of the mentoring component. Indeed,
candidates are encouraged to seek specialized offerings to meet their particular needs identified

in the initial assessment. Candidates may seek offerings through other universitissjgrafe
organizations, school districts, and any other means. Feumuwarsity activities, thelistrict

mentorand university mentor make the decision jointly to authorize such activities, once again,
based on the candi dat e ihisal assessrmdest ambsictichelamo nst r at e
and/or later revisions to the plan. In the case of California State University, Fresno, courses, the
program coordinator authorizes in writing any alternative activity ensure quality control, the

candidate isaquired tgprovide evidence in the portfolio of ALL activities undertaken during the
program. Please se8tandard Tor the portfolio guidelines.

More specifically, candidates seeking approval for-noiversity activites for the professional
development component must obtain authorization frondigteact mentorand university

mentor. Candidates seeking approval to substitute a course requirement wihréveosity
activity must obtain written authorization froimetdistrict mentoy university mentor, and
program coordinator. In all neumiversity activities, the candidate is required to submit to the
district mentora written reflection of how the activity has enhanced understanding and use of
one or more of thEPSELSs.

In nonuniversity activities that have received written authorized for substitution of a required
course, the candidate must submit the written reflection to bothidtiet mentorand university
mentor for final approval after the activitydempleted. Nofuniversity activities may include,

but are not limited to school or district professional development, ACSA academies or
conferences, reading of selected books, courses or workshops from other universities, and any
other acceptable meansroeeting the needs of the candidates.

Additional professional development opportunities shall be undertaken through any appropriate
means including university coursework, school or district professional development, ACSA
academies or conferences, readihgelected books, and any other acceptable means of meeting
needs of the candidates. Approval of these opportunities shall be accomplished collaboratively
by the districtdistrict mentorand university mentor and will be included in tinduction plan

The candidate shall write a short reflection based on the CPSELs for all activities and these
reflections will be filed in the professional portfolio.

In general, notuniversity activities should be directly related to the goals and objectives of the
card i d alhdeddian plan specify outcomes relating to the CPSEL area or principles of
administrative practice, include components that include goals, expected outcomes, learning
activities, expected performance standards, and evaluation design, andkuativzledge and
presenters/participants familiar with effective professional development practices for adult
learners.

Although theinduction plarfor each candidate is individualized, the specific curricular
components of the plan are specified. Pleaf® toAppendix 14for the inductiorplan.
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As in all program activities, ongoing evaluation, as well as an annual review, serves to ensure
that the program not only meets the standards as required by the CCTC, but by tlehémial s
districts that depend on our program to prepare their educational leaders.



Category Il: Support and Mentoring Plan

Standard 6: Provision of Mentoring Experiences

The beginning administratorés clear credential induction plan specifies provisiondor
mentoring and support activities to be provided by one or more experienced colleagues
throughout the candidate®s enrollment in the credential program.

Rationale

The guidance, advice, feedback, and support provided by a more experienced collsiatgie as
the new administrator in the performance of his/her role and helps to facilitate the development
of professional norms. Sharing of the knowledge of practice needs to be a planned part of the
design for administrative induction. Candidates may expee more than one mentor, and the
primary mentor may change. The clear credential induction plan should outline the ways in
which mentor(s) will work with beginning administrators to help them achieve their defined
goals.

Factors to Consider

The following factors serve as a guide for initial program design and ongoing program
evaluation:

A The mentoring component of the clear credential induction plan is developed collaboratively
by the candidate, the university advisor, and the mentor administrato

A Mentoring occurs on a regular, ongoing basis and reflects the cadslidaamging needs and
stage of professional development.

A Support and mentoring activities are appropriate to the individual needs of beginning
administrators and are provided ways that encourage reflection, build trust, and facilitate
professional growth and development.

A Mentoring experiences may be individual or group activities, and may include, but need not
be limited to, orientation of new administrators, -plike meetings, function/division
orientation, and mentoring.

A Activities are balanced to provide an awareness of a full range of administrative
responsibilities, address both site level and district level functions, and provide experiences
with diverse populatins.

A The program meets other factors related to this standard of quality brought to the attention of
the team by the program sponsor.

As mentioned in earlier sections, utilizing the Descriptions of PragestEd, 2003)the
candidate completes a elvaluation(seeAppendix 13 and thedistrict mentorcompletes a
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separate evaluation of the candidate during the initial assessment period. These two persons
meet to compare results and discuss differences in their assessmletiés@op a preliminary
inductionplan. Then, the candidate, ttiistrict mentoy and the university mentor meet to

review the findings of the assessment and complete the indiattionplan. All three sign off

on the assessment and the initaudion plan. If thedistrict mentons not an employee of the
district, then the district will be asked to provide input, either from the direct supervisor of the
candidate, or another person in the district familiar with the candidate and the position
requrements.

Although the assessment instrument is very complete with regard to the CPSELSs, it may not
adequately describe particular practices or performance expectations necessary for specific
contexts. The assessment instrument contains space at the aidress such practices and
performance. Likewise, thénduction plan reflects the findings of the assessm See
Appendix 14for a copy otthe InductionPlan.

Theinductionplan is developed collaboratively between the adaugi, thedistrict mentoy and

the university mentor and includspace to indicate the timeline for specific activities as well as
the dates of mentoring sessions. In most cases, it is expected ttetribe mentorwill be in

contact with the candide at least once a week. While a variety of communication formats is
encouraged, faem-face meetings must take place on a periodic basis each semester. The need
for adequate, regular communication is included in Bistrict Mentor Agreement(See
Appendix 1. Additionally, theDistrict Mentor Agreement includes a clause stipulating the
need for thedistrict mentorto be available to the candidate in times of crisis or sensitive
situations.

Mentoring, as defined in this ggosal and in our program, may occur in a variety of settings and
contexts. While ossite, onthe-job mentoring is highly desirable and a priority for the program,
other opportunities for mentoring are afforded candidates, including, but not limited to,
individual and group settings and activities, professional development opportunities, and
opportunities to engage in inquiry on a regular basis. Professional mentoring may also occur
through faceo-face conversation and activities, telephone, email, @rottedia. The

Mentoring Log is found i\ppendix 15

The final page of thinductionplan is designed for any amendments to the initial plan. This

page may be copied and used as often as needed to change any part of the wiémtha

original InductionPlan, all amendments are reviewed and given written approval by the
candidatedistrict mentoy and university mentor. See the final page ofitldeictionPlan in

Appendix 14for the amendments pag#.the district mentoris not an employee of the district,

then the district will be asked to provide input, either from the direct supervisor of the candidate,
or another person in the district familiar with the candidate and the position requirements.

The university mentors understand that one part of their role is to assist the candidate in locating
and contacting individuals with expertise in specific areas. However, the university mentors also
understand the need to guide the candidate tdigtiect mentorwhereverpossible. At the same

time, the university mentor strives to maintain open communication wittistrect mentorand
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the candidate and informs tlBstrict mentoras appropriate of additional persons who will
provide assistance to tieandidate.

The university mentor will provide a list of additional resources as needed to assist the candidate
in succeeding in the current administrative assignment. However, the university mentors also
understand the need to guide the candidate taligigct mentorwhen possible. At the same

time, the university mentor strives to maintain open communication wittislrect mentorand

the candidate and informs tlustrict mentoras appropriate of additional resources that will
provide assistance tbe candidate.

In this manner, the support and mentoring activities are matched to the individual needs of the
beginning administrator and provided in ways that will build a trusting, professional relationship
between the mentor and administrator, wiilize inquiry as a foundation, will encourage
reflection, and will facilitate the professional growth and development of the new administrator.
As such, the activities will take place on an individual basis, group activities, coursework,
conferences, semars, email dialogues, and other types of activities with the overall objective of
preparing the new administrator for the full range of administrative responsibilities at both the
site and district level and with diverse student populations.

As in all program activities, ongoing evaluation, as well as an annual review, serves to ensure

that the program not only meets the standards as required by the CCTC, but by the local school
districts that depend on our program to prepare their educational leaders.
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Standard 7: Mentor Qualifications

Experienced administrators selected as mentors are qualified for this professional role,
prepared for their responsibilities, assigned appropriately, evaluated for their effectiveness,
and recognized for their contributions.

Rationale
Mentors play a key role in the induction experience of the beginning administrator. They need to
understand the needs of beginning administrators and be prepared to help and assist in the
development of administrative expertise. Thell se most effective if they are paired with
candidates who share similar job responsibilities and are committed to assume responsibility
with the employer, the university, and the candidate, for the mentoring component of the clear
credential inductionlgn.

Factors to Consider

The following factors serve as a guide for initial program design and ongoing program
evaluation:

A Appropriate criteria for mentor selection and assignment are established by each school
district or employing agency. The<riteria give attention to the pergsnprofessional
expertise, coaching skills, and knowledge of the profession.

A Training/orientation is provided by the university, district, county office, or professional
organizations to prepare mentors for theles and responsibilities.

A Mentors maintain regular and ongoing contact with candidates.

A Mentoring relationships are evaluated on a regular basis, and changed or supplemented as
necessary.

A Mentors value and embrace their professional respoitgitd nurture and support new
administrators.

A Mentors are recognized in appropriate ways by employers and by the university.

A The program meets other factors related to this standard of quality brought to the attention of
the team by the program sysam.
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General Qualifications for Mentors

Except in special cases, all mentors should have recent and relevant experience as a school
administrator at the level of principal or higher. For candidates working in special situations (i.e.
special educatiomursing, counseling, and so on), mentors may be selected with specific
leadership knowledge and experience in such a position. All mentors should have exceptional
human relations skills and a record of successful leadership in her/his school andébr distri
Mentors should also have knowledge of current school reform initiatives, NCLB requirements,
and executive coaching and mentoring.

University Mentors

University mentors are generally chosen on the basis of experience, knovdedgenaching
ability. The Central Valley Educational Leadership Institute is one venue that is being
considered forexpansion of the mentoring experiencénformation on the Central Valley
Educational Leadership Institute (CVELI) may be foundtsd://csufresno.edu/cveli/

District mentos

It is in the best interests of the candidate, the school district, and the university to obtain the
services of the bedtistrict mentos available in the area. While the program will take into
account the number of years of administrative, teaching, and other related experience, major
emphasis will be placed on the specific coaching skills and abilities digtiet mentoras well

as the ability to provide high quality support and assistance.

The Educational Leadship and Administration Program worksi t h  our Superint
Advisory Committee to develop a list of qualifiedistrict mentos . Our Superint
Advisory Committee consists @iver 25 superintendents of local school distittat have an

active relationship with the university and our program in particular. These districts represent
over 250,000 students in the Central Valley aiiddarger and many smallechool districts in

the area are represented. The superintengemifde a rather extensive list of qualified mentors.

It is our goal that whenever possible, thstrict mentomwill be from the same school district as

the candidate. Thdistrict mentormay be a current educational leader or retired from such a
position.

Thedistrict mentoris required to be in contact with the candidate at least once a week during the
candi dat e 06 s CleatAdnanistiratve Services Crbdential Program. Such contact may
be faceto-face, telephone, or email, however, th&frict mentorand candidate are required meet
faceto-face as a minimum, once a month.

Mentor Training

Initial training for the university andistrict mentos has been planned gollaboration with the
Central Valley Educational Leadership Institute (CVELICVELI, in collaboration withPivot
Learning Partnershftp://www.pivotlearningpartners.ofjghas trained dozens of current and
retired school leaders to take on roles as mentors to local schaopglsnand superintendents.

In this training, mentors are exposed to and practice a wide variety of coaching skills, as well as
developing and implementing educational plans. At present, CVELI is providing executive
coaching to T local school districtsand a number of new administrators from our own
Educational Leadership and Administration Programe receiving coaching through their
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districtds relationship with CVELI. This t
meet the needs of newradhistrators in our area.

Aside from CVELI, the Educational Leadership and Administration Prograwvorks in
collaboration with CALSA (California Association of Latino Superintendents and
Administrators). The mentoring coordinator for the statewide pnogtr. Ken Magdalenoa
current program faculty membehas assistedn developing guidelines and training for the
university anddistrict mentos. Dr. Magdaleno, who is a former ACSA middle school Principal
of the Year (2004), was honored by having ssertation from UCLA named as the dissertation
of the vyear. Dr . Magdal enods dp the €EALSAt i on
mentoring program.Dr. Magdalenoworked with CVELI and with Springboard&chools (the
former name of Pivot Learning Partagin developing training for coachesn summary, ample
training has been andwill be provided to university andlistrict mentos through our
collaboration with CVELIPivot Learning Partneysind CALSA.

Mentor Evaluation

Thedistrict mentorand theuniversity mentor will be evaluated each semester and the results will
be provided to the mentor in aggregate form. In the casealistréct mentorhaving only one
candidate, the university mentor will facilitate discussion regarding the work odlistrect
mentor to ensure that feedback from the evaluation takes place thstict mentos.

The Educational Leadership and Administration Progteas regularly used student evaluations

that are completed each semester to provide feedback to mentetertmine training needs of
mentors, and/or to reassign or replace mentors. Howeverdi$tact mentorreceives an
unsatisfactory evaluation, this is not automatic grounds form dismissal or reassignment, as each
case is analyzed individually.

The pragram coordinator is responsible for the ongoing evaluation and review of all mentors.
The coordinator will meet with any mentor who is experiencing difficulty in fulfilling the
requirements and guidelines in a satisfactory manner.

University Mentors

Facuty members of thé&educational Leadership and Administration Proggay key roles in
providing mentoring to candidates, facilitating collaboration with schools and districts, providing
coursework, providing information regarding professional developogmbrtunities and so on.
Below is a list of faculty members who participate in tkkdear Administrative Services
Credential program, their role, and selected experience.

Full-time

Faculty member Role Selected Experience

Sharon BrowAWelty Instructor/Mentor  Director ofDoctoral Programand Consultant to
Hanford Elementary School District

Virginia Boris* Instructor/Mentor  Former Associate SuperintendeACSA
Curriculum and Instruction Administrator of the
Year, Executive coach for superintendents and
Principals, CeDirector CVELI
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Walt Buster Director CVELI* FormerSuperintendent of Clovis Unified and
Fresno Unified Executive coach of superintnts
and principals

Linda Hauser Instructor/Mentor  Former Associate Superintendent, Coordinator of
Superintendentsd Leadership
coach for superintendents and principals

Ken Magdaleno Mentor ACSA MS Principal of the Year (2004),
executive coach afeveral principals,

State Coordinator of mentoring program of
California Associationof Latino Superintendents
and Administrators (CALSA)

Donald Wise Instructor/Mentor  Executive coach adeveralschool principals,
former poject lead forcoaching in Sanger USD,
formerAssociate Director CVELI

*CVELI (The Central Valley Educational Leadership Institute) is an institute housed in the
Department of Educational Research and Administration and provides sdovimeer 25%chool

districts in the Central Valley focused on closing the achievement gap and increasing the
achievement of all students, including Best Practices conferences and workshops, executive
coaching to school principals and superintendents, effective techniqu&ndbsh Learner
teachers and students, and ongoing training in mentoring and coaching skills. CVELI plays a
key role in upgrading the skills of our faculty, maintaining a close collaborative relationship with
local school districts, and in providing dar weekly contact with schools and classrooms. As
such, the faculty and candidates of tBkear Administrative Services Credential program are
actively engaged in the activities and services of CVELIL.

As in all program activities, ongoing evaluatios,veell as an annual review, serves to ensure

that the program not only meets the standards as required by the CCTC, but by the local school
districts that depend on our program to prepare their educational leaders.
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Category lll: Candidate Competence arRerformance

Standard 8: Expectations for Candidate Performance

Expectations for excellence in candidate performance are developed for each candidate,
aligned with the principles of administrative practice outlined in Standard 3, and included
in the individual induction plan.

Rationale

Six areas related to principles of administrative practice were identified in Standard 3 as the

conceptual themes to be woven through the advanced level of preparation for school

administrators. Candidate expectatiovif fall within the broadly defined thematic areas, but

will be different for each candidate, depending on past experiences, current job assignments, and
future career development goals and plans. The defined expectations and ways in which
performance inmeeting those expectations will be measured, and the plan for assessing the

achievement of the performance goals will be a part of the cand@lidd¢@r credential induction

plan.

Factors to Consider

The following factors serve as a guide for initialrggram design and ongoing program
evaluation:

A The individualized program of studies, including the university and-umdversity
components, is designed to foster development that is congruent with the six themes related
to administrative practiceS(andard 3).

A Areas of special emphasis are recognized and defined in appropriate ways in each
candidatés clear credential induction plan includes clearly stated expectations and indicates
how progress in each thematic area will be developed and aksesse

A The candidate, the university supervisor, and the mentor all have input into the design of the
expectations, and the ways in which competence will be measured.

A Curriculum offerings, individual mentoring experiences and other professional devatopme
experiences are offered to prepare candidates to meet the defined expectations.

A The program meets other factors related to this standard of quality brought to the attention of
the team by the program sponsor.

The Educational Leadship and Adminisation Progranstrives at all times to acknowledge the

need for a set of core competencies and at the same time, recognize the individual needs of
candidates. The six CPSELs represent the core areas and within those six themes, almost all
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leadership compencies can be identified. THaduction Plan contains details on areas of

special emphasis as determined by the initial assessment using the Descriptions of Practice
(Wested, 2003) t he needs of the candidateds e mpl oy e
district mentorand/or university mentor. In each case, expectations for successful mastery are
clearly stated as well as the manner and metrics with which progress will be assessed. As
mentioned previously, all participants; candidatestrict mento, and university mentor play

vital roles in the development and approval of activities and assessment.

In Standard 3examples were provided of activities related to the CPSELs, which form part of
the coursework in thprogram. In all coursework, the candidate must reflect upon the CPSEL
framewak and specific CPSE. Also, for any activity that is nemniversity, the candidate

must write a similar reflection. Ithe Preliminary Administrative Services Credential Paog

each course was linked to specific CPSEL/CTC standardthe IGlear Administrative Services
Credential the Educational Leadship and Administration Prograrecognizes the wide variety

of administrative responsibilities of new leaders in the progaad allows greater flexibility, so

that neither instructors, mentors, or candidates are constrained within-adigt structure.
Nevertheless, the CPSELs are incorporated into all coursework, mentoring, and activities of the
entireClearAdministratve Services Credential Program.

Please sed\ppendix 14 for the induction plan and the manner in which expectations and
progress are assessed and recorded. The candidate amiisttiet mentor develop the
preliminary plan, inalding the expectations and progress recording, and then meet with the
university mentor for final review and authorization.

As designed, the program offers coursework through the university, individual mentoring for the
candidate, and a wide variety oftmms for the candidate tbe able tochoose those that best
meet the needs determined by the initial assessiffgmpendix 13) and induction plan
(Appendix 14. The great degree of flexibility in the desigf the program, including the ability

to modify the initialinduction planwhen necessary, and the ability to seek professional growth
opportunities through almost any avenue available are the hallmarks@letirdministrative
Services Credential Pgoamat California State University, Fresno

As in all program activities, ongoing evaluation, as well as an annual review, serves to ensure
that the program not only meets the standards as required by the CCTC, but by the local school
districts that dep®l on our program to prepare their educational leaders.
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Standard 9: Assessment of Candidate Competence

Prior to recommending each candidate for a Clear Administrative Services Credential, the
program advisor and the mentor verify that the candidate hasnet the expectations for

excellence in candidate performance that are outlined in the clear credential induction
plan.

Rationale

If the completion of a professional preparation program is to constitute a mark of professional
competence, as the lawggests, responsible members of the program staff must carefully and
systematically document and determine that the candidate has fulfilled the standards of
professional competence established for the clear credential induction program.

Factors to Conside

The following factors serve as a guide for initial program design and ongoing program
evaluation:

A The methods used assess performance authentically and recognize the complexity and highly
variable nature of administrative responsibilities.

A The assessment system (both during the program and at the conclusion) is systematic, fair,
uses multiple measures and multiple sources, and is tied to the curriculum, field experiences
and themes of competence.

A The candidate is assessed by program facultysghool personnel who have demonstrated
expertise, have been oriented to the assessor role and trained in the specified criteria, and are
periodically evaluated in the assessment role.

A Candidates are provided feedback on their progress at multiples pothe program.

A A culminating assessment brings closure to the induction period and establishes directions
for continuing growth and professional development.

A The program meets other factors related to this standard of quality brought toritieratie
the team by the program sponsor.

While the Descriptions of Practic8€eAppendix 13, used in the initial assessment, represent a
fairly complete assessment of administrative responsibilities, space is provided tazeecogh

assess specific aspects of the administrative duties, skills, knowledge, and processes that must be
mastered to become a proficient leader. Huoucational Leadership and Administration
Program clearly recognizes that leaders have positiith job requirementshat are complex

and dynamic and the assessmemisst take into account these factors. All aspects of the



assessments are conducted by dis#rict mentorand university mentor, who have received
training in their roles. Training of men®mnot only encompasses the role of coaching and
mentoring, but al so of authentically assessi
mentors is vital to the epameduadebtaslardd/ual ity and

Mentors who are recognized leaders in the local area are contracted to serve as lead and/or
university mentors. They receive training in the areas of coaching and mentoring as well as the
assessment of candidate competency using the instruarehteeans available. At the end of

their program, candidates will evaluate traistrict mentorand university mentor on a number

of factors, including their ability to adequa
coordinator will also coduct informal evaluation of all mentors each semester and will meet

with any mentor demonstrating a lack of proficiency in and of the areas of mentoring, coaching,

or assessment of competencies. Mentors may be assigned further training or may be removed

from their mentoring role if they are not proficient in any of the requirements.

Once the candidate completes the initalsessmentAppendix 13, the induction plan is
developedseeAppendix 14. Subsegent periodic assessments of the candidate therefore take
into account findingsising the assessment instrumantithe InductionPlan and amendments

In this manner, the precise nature of the position performance requirements are recognized and
taken irio account, as well as the complexity and variability of the requirements. Candidates are
participants in all aspects of the performance assessments, thus are provided fesfdisek

and formalon a regular basis

Candidates will undergo at leasteoperiodic assessment and/or review each semester based on
the assessment instrumesmtdthe InductionPlan. The candidate is responsible for maintaining
records of the inductioplan and amendments, log of mentoring sesgidppendix 15),

samples of professional development opportunities, and reflections basedrafutti®n Plan

and the CPSH.

The candidate]istrict mentoy and university mentor work collaboratively to develop measures

that will authentically measuretieandi dat edés progress and degree
cases, this may be a written document, in others, it may be performance of a particular task, in

yet others, it may be the outcome of an activity or series of activities. While the basis of the
assesment system is linked to the Descriptions of Practice, multiple measures of progress and
competency are considered and utilized if deemed appropriatandtationplan and

assessments are designed to take into account the complexity and dynamiafriagure

responsibilities of the new leader and to measure competency in ways that are meaningful to the
candidate and clear to all involved.

The culminating assessment takes into account the most recent assessment using the assessment
instrumentAppendix 13, the initialiInductionPlan and all amendmen@&ppendix 14, as well

as an overall assessment by the candidatalishéct mentoy and the university mentor of the

candi dat eds c o mgrantingoha @eamAdministrative §ervicds €redential. As
mentioned earlier, on the assessment instrument based on the Descriptions of Practice by WestEd
(2003) a candidate is expected to be minimally &
Likewise, the candidate is expected to meet the same level of any additional performance
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objectives developed specific to the positionorthencd i dat ebds pr getferqsi on al
theInductionPlan and any amendments.

The candidate, as a finactivity of the culminating assessment, presents her/his professional
portfolio to the district superintendent and direct supervisor, accompanied digttiet mentor

and university mentor. Candidates are allowed to present only when all other regqisrefithe
program have been successfully completed. This serves not only as a valuable final assessment,
but as an opportunity to celebrate the successful completion of the program.

As in all program activities, ongoing evaluation, as well as anamauiew, serves to ensure

that the program not only meets the standards as required by the CCTC, but by the local school
districts that depend on our program to prepare their educational leaders.
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EXPANDED SYLLABI
Educational Leadership and Administration Program

Preliminary, Intern and Clear Administrative Services Credentials

Section Contents

Preliminary Administrative Services and Administrative Intern Credentials

Course

Name

EAD 261
EAD 262
EAD 263
EAD 269
EAD 272
EAD 274
ERA 220
ERA 288

EAD 279
EAD 278T
EAD 264
EAD 266
EAD 275
EAD 278T
EAD 279

Course Title

Introduction to Educational Administration

Educational Leadership

Seminar ininstructional Supervision

Site-Based Leadership

Seminar in Advanced Curriculum Development and Evaluation
Instructional Systems drleadership for Equity

Educational Research

Measurement and Program Evaluation

Clear Administrative Services Credential

Advanced Administrative Fieldwork and Mentoring A
Transforming Schde

Legd Aspects of Hucation

School Finance & Bsiness Administration

Personnel Relations

Interpersonal Relations

Advanced Administrative Fieldwork and Mentoring B

Doctoral Course Substitutions for the Clear Administrative Services Credendl

EDL 201:
EDL 202:

EDL 280T:
EDL 280T:
EDL 280T:
EDL 280T:

Organizational Theory in Complex Organizations

Educational Reform

School Law

Resource Management & Fiscal Analysis

Human Resource Administration

Conflict Resolution Education: Theorfgesearch and Application for
Educational Leaders
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Expanded Syllabi for the
Preliminary Administrative Services Credential
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G California State University, Fresno

1 < Department of Educational Research
v ‘f" » Master of Art in Education
%« Option: Educational Leadership and Administration
m;_aﬂy;{lm[&km\
v Hisae Dbmionic Semester/Year

Leade rship for Diverse Communities
Our mission is to prepare credible and relevant
leaders in education.

Syllabus for EAD 261
Introduction to
Education
Administration 3 units

Course Catalog Description
Initial course in Education Administration sequence; Development of knowledge andcskiltal to managing
educational organizations.

Course Description

This course introduces the concepts, skills, and knowledge required to be an effective educational leader. The
course content reflects the tremendous challenges facing educational atigasitoday and the belief that quality
leadership is essential in meeting those challenges.

Class Information

Date and Time Classroom number
Instructor Instructor Email
Instructor Phone # Office hours:

Prerequisites

The prerequise for this course is admission to tBducational Leadership and Administration Prograihis is
first-semester course in the program.

Dispositions

The faculty of the Kremen School of Education and Human Development foster the development of tliregfollow
candidate dispositions: Reflection, Critical Thinking, Professional Ethics, Valuing Diversity, Collaboration, and
Life-long Learning. Candidates will increasingly reflect these dispositions in their work with students, families, and
communities.

Primary Learning Outcomes

Specific outcomes for the course include the following standards of the California Commission on Teacher
Credentialing for the Preliminary Administrative Services Credential and standards 1.2, 1.5, 1.6, 1.8, 3.3, and 4.1 of
the Natioral Council for Accreditation of Teacher Education (NCATE):

6(d) (6) The program provides opportunities for each candidate to examine their personal attitudes and actions
toward persons of different races, seempnomic status, cultures, religions andnéttbackgrounds as well as their
attitudes toward sexual orientation and individuals with disabilities and reflect upon how their attitudes and actions
support or diminish the goal to ensure that all students receive equitable access to education.

10(d): Each candidate can identify and address barriers to accomplishing the vision.

11(d): Each candidate knows how to shape a culture where high expectations for all students and for all subgroups
of students are the core purpose.
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11(f): Each candidate prastes equity, fairness, and respect among all members of the school community.

13(e): Each candidate knows how to strengthen the school through the establishment of community partnerships,
business, institutional, and civic partnerships.

13(f): Each cadidate is able to effectively communicate information about the school on a regular and predictable
basis through a variety of media and modes.

Required Texts and Instructional Materials

Hoy, Wayne & Miskel, Gene (2004) Educational Administratioh E8lition) McGraw Hill Please do not use earlier
editions.

Additional materials will be available on the electronic Blackboard system for the coutsis. a course
requirement that candidates check their designated email and the course on Blackboard at$¢@nce a week
preferably several days before the class, during the entire semester.

Signature Assignments
There are 5 Signature Assignments for this course. The templates and requirements for each of those assignments
are included at the end of this Isydus.

As part of the ongoing assessment of the effectiveness of this course, there is an expectation that
candidates will assess the activities, processes and assignments used to support learning outcomes. The
professor will distribute assignment assesamt protocol and candidateso®d hc
continuing to make this course relevant for future students.

Other Assignments

As part of the ongoing assessment of the effectiveness of this course, there is an expectation that students
will assess the activities, processes and assignments used to support learning outcomes. The professor
will distribute this assessment protocol, and your honest feedback will assist in continuing to make this
course relevant for future students.

Grading
Gradingwill be as follows:

A = Outstanding achievement; exceeds expectations
B = Graduate quality; meets expectations

C = Below expectations

F = Does not meet program requirements

University Policies and Regulations

Policy on Students with DisabilitiesUpon identifying themselves to the instructor and the university, students with
disabilities will receive reasonable accommodation for learning and evaluation. For more information, contact
Services to Students with Disabilities in Madden Library 1049-@813).

Computers:fidt California State University, Fresno, computers and communications links to remote resources are
recognized as being integral to the education and research experience. Every student is required to have his/her own
computer or have othepersonal access to a workstation (including a modem and a printer) with all the
recommended software. The minimum and recommended standards for the workstations and software, which may
vary by academic major, are updated periodically and are availalotelriformation Technology Services the

University Bookstore. In the curriculum and class assignments, students are presumed tehoavea2dess to a
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computer workstation and the necessary comimunication ||

It is expected that you have access to Blackboard. If you do not have access, please78alB Dfyital Campus)
and provide your instructor with an update on the situation and status.

Honor Code: i Member s of the CSU Fr e gentoprirciplesdfeanademic mtegritynand i t y  a
mut ual respect while engaged in university work and r el
1 understand or seek clarification about expectations for academic integrity in this course (including no
cheating, plagiarism @ninappropriate collaboration)
1 neither give nor receive unauthorized aid on examinations or other course work that is used by the
instructor as the basis of grading.
1 take responsibility to monitor academic dishonesty in any form and to report it tsthector or other
appropriate official for action.

Il nstructors m

ay requi students to sign a statement a
own wor k and ha

re
ve neither given nor received unauthori

Cheating and Plagiarism fiCheating is the actual or attempted practice of fraudulent or deceptive acts for the
purpose of improving orde grade or obtaining course credit; such acts also include assisting another student to do
so. Typically, such acts occim relation to examinations. However, it is the intent of this definition that the term
&heatingnot be limited to examination situations only, but that it include any and all actions by a student that are
intended to gain an unearned academic advama@@udulent or deceptive means. Plagiarism is a specific form of
cheating which consists of the misuse of the published and/or unpublished works of others by misrepresenting the
material (i.e., their intellectual property) so used asmogn worko Peralties for cheating and plagiarism range

from a 0 or F on a particular assignment, through an F for the course, to expulsion from the university. For more
information on the Universitg policy regarding cheating and plagiarism, refer to the Class Schedgkd Notices

on Cheating and Plagiarism) or the University Catalog (Policies and Regulations).

Disruptive Classroom BehaviorfiThe classroom is a special environment in which students and faculty come
together to promote learning and growth. It is aaéto this learning environment that respect for the rights of
others seeking to learn, respect for the professionalism of the instructor, and the general goals of academic freedom
are maintained. ... Differences of viewpoint or concerns should bessegrén terms which are supportive of the
learning process, creating an environment in which students and faculty may learn to reason with clarity and
compassion, to share of themselves without losing their identities, and to develop and understanaéng of t
community in which they live . . . Student conduct which disrupts the learning process shall not be tolerated and
may lead to disciplinary action and/or removal from ctass.

Copyright Policy: Copyright laws and fair use policies protect the rightshobé who have produced the material.

The copy in this course has been provided for private study, scholarship, or research. Other uses may require
permission from the copyright holder. The user of this work is responsible for adhering to copyrighthevJds t

(Title 17, U.S. Code). To help you familiarize yourself with copyright and fair use policies, the University
encourages you to visit its copyright web paaevw.csufresno.edul/library/about/policies/docs/copyrtpolicyfull.pdf

Digital Campus course web sites may contain material protected by copyrights held by the instructor, other
individuals or institutions. Such material is used for educational purpogesord with copyright law and/or with
permission given by the owners of the original mater¥@u may download one copy of the materials on any single
computer for norcommercial, personal, or educational purposes only, provided that you (1) do rifyt inda)

use it only for the duration of this course, and (3) include both this notice and any copyright notice originally
included with the material. Beyond this use, no material from the course web site may be copied, repreduced, re
published, uploagdd, posted, transmitted, or distributed in any way without the permission of the original copyright
holder. The instructor assumes no responsibility for individuals who improperly use copyrighted material placed on
the web site.
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Policy and regulations auding but not limited to adding and dropping courses, the honor code, including cheating

and

plagiarism,

copyright, and  computer

usage

are located in the Class

(www.csufresno.edu/ClassScheg)uind Catalogwww.csufresno.edu/catoffice/current/policies.html

Course Schedule

Schedule

Instructors provide a Session breakdown of topics, readings, and assignments. The follovageaschedule

for this course

Class Seminar Content Focus Homework/Actions:
Sessions Outside Class Sessions
Session 1 | Introduction and overview to the course Chapter 1: The School as

The Sanger Expectations of Leadersl System
Rich Smith Case Study pps. 3389 for S2
Session 2 | The School as a Social System SIGNATURE ASSIGNMENT 1
Case Study pps. 339 Shadowing Protoco
Leader Presentation DUE IN CLASS
Marcus Johnson, Superintendent
Ch. 2, The Technical Core
Case Study pps. 837 for S3
Session 3 | The Technical Core SIGNATURE ASSIGNMENT 2
Case Study pps. &37 PrePost  Graduate  Writin
Leader Presentation: Matt Navo, Spec Requirement
Education Director DUE IN CLASS
Ch. 3, Structure in Schools
Case Study pps. 12831 for S4
Session 4 | Structure in Schools Ch. 4, Individuals in Schools
Case Study pps. 12831 Case Study pps. 16071 for S5
Leader Presentation: Tim Lopez, Spec
Projects Director
Session 5 | Individuals in Schools Ch. 5, Culture and Climate in Schools
Case Study pps. 16671 Case Study pps. 24415 for S6
Leader Presetation: Rick Church,
Principal Kings River/Taft High School
Session 6 | Culture and Climate in Schools Ch. 6, Power and Politics in Schools
Case Study pps. 21315 Case Study pps. 25261 for S7
Leader Presentation: JoDee Marcellil
Principal LincolnElementary
Session 7 | Power and Politics in Schools Ch. 7, External Environmentd Schools
Case Study pps. 25261 Case Study pps. 282388 for S8
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Leader Presentation: Jon Yost, Princip
Washington Academic Middle School

Session 8 | External Environments of Schools Ch. 8, School Effectivenes
Case Study pps. 28388 Accountability and Impreement
Case Study pps. 32821 for S9
Leader Presentation: Eduardo Martine
Associate, Superintendent for Busing
Services
Session 9 | School Effectiveness, Accountability af Ch. 9, Decision Making in Schools
Improvement Case Study pps. 34851 for S10
Case Study pps. 32821
Leader Presentation: Dr. Lisa Housto
Principal Centerville Elementary
Session 10 | Decision Making in Schools SIGNATURE ASSIGNMENT 3
Case Study pps. 3481 School Profile
Leader Presentation: Dan Chaco DUE IN CLASS
Principal Sanger High School
Ch. 11, Communication in Schools
Case Study pps. 43414 for S11
Session 11 | Communication in Schools Ch. 12, Leadership in Schools
Case Study pps. 44414 Case Study pps. 45653 for S12
Mock Media Interviews
Leader Presentation: Ketti Davis
Principal Lone Star Elementary
Session 12 | Leadership in Schosl SIGNATURE ASSIGNMENT 5
Case Study pps. 46853 School Culture and Its Impact ¢
Leader Presentation:Adela Jone Change
Principal Jackson Elementary DUE IN CLASS
Ch. 12, One Last Time: A Review of th
School as a Social System for S13
Session 13 | One Last Time: A Review of the School PostShadowing Interview
a Social System DUE IN CLASS
Leader Presentation: Rich Smith, Depl
Superintendent
Session 14 | Shadowing Reports

Leader Presentation: Marc Johnso

Superintendent




This syllabus is subject to change. Any modification of required work for students will be
announced in advance.

13¢



EAD 261
SIGNATURE ASSIGNMENT 1
Shadowing Protocol

Directions: Students will identify an educational leader and will interview the leader with a

set of operrended questions designed by the class. These questions might include, for
example, inquiries about the | eadero6s goal s
That leader will be shadowed for the equivalent to a full day (8 hour mining&mgowing

can be in blocks of hours, however, in no less thdmow blocks. The student will be
expected to spend approximately 30 minutes with the leader after the shadowing to discuss
what was observed during the shadowing. A-page synthesis repoof the shadowing
experience and interview (both pre shadowing and-gtatiowing experience) will be
compl eted by the student. El ements of this
vision (both personal and organizational) and long and -$lont plans for how the leader

will achieve these goals. Approval from the faculty member for shadowing the selected
leader must be obtained before the shadowing experience. As the student is shadowing,
he/she should pay particular attention to how theldeas interacting with others. For
example, do they appear to be supportive, decisive, competent, concerned, etc. and do they
appear to be attentive to issues of equity.

Summary: This Signature Assignment consists of 5 components as follows:

1 Select tle leader to be shadowed set up the shadowing date and time and receive approval
from the course faculty member (use Approval Form).

1 Interview the leader being followed before the shadowing experience using the set of

openended questions developed by thess.

Shadow the leader for a minimum of 8 hours.

Conduct a 30 minute pestterview with the leader that was shadowed to reflect on what

was observed.

1 Submit a 2 page synthesis report that is a reflection on the experience and what was
learned by the camthte through this experience. Interview notes and other artifacts of
the shadowing experience are to be included as appendices to the synthesis report.

= =
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EAD 261
SIGNATURE ASSIGNMENT 1
Shadowing Planning and Approval Form

Name of Candidate doing the Sladng and their Current School Site:

Name and Title of Leader being Shadowed:

Date Beginning and Ending Times
Why was the Leader Selected to be Shadowed?
Approved:
Faculty Signature Date
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EAD 261
SIGNATURE ASSIGNMENT 1
PostShadowing Interview

Name of Person  Shadowing

Name of Person being Shadowed

Date of Shadowing

Notes from PosShadowing Interview:
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EAD 261
SIGNATURE ASSIGNMENT 2
PrePost Graduate Writing Requirement

Introduction

In keeping with the Graduate Writing Requirement of California State University, Fresno, all
students enrolled in the Masterds of Arts dec
and Supervision must demonstrate competence in graduate level writing prior to applying for
advancement to candidacy. The graduate writing requirementisidesigy t o det er mi ne
ability to write clearly, logically, analytically, and knowledgeably.

Goals of the Graduate Writing Requirement
In order to command scholarly and professional credibility, graduate students should:

a. Develop writing skilscommnsur at e with society0s expecte
persons who hold advanced degrees.

b. Develop the ability to write in formats and styles appropriate to their
disciplines.

Objectives

The studentodés writing should demonstrate:
@) Comprehensibility;
(b) Clear orgargation and presentation of ideas;
I An ability to arrange ideas logically so as to establish a sound
scholarly argument;

Writing Prompts

Students will be asked to write abdbéir own attitude toward persons of different races, socio
economic status, dwlres, religions and ethnic backgrounds as well as their attitudes toward
sexual orientation and individuals with disabilities and how these attitudes and actions support
or diminish the goal to ensure that all students receive equitable access to etdatate
beginning of the semesteETC 6.d.6; NCATE 1.2, 1.5, 1.6, 1.8, 4.The faculty member will

grade the assignment according to the Scoring Rubric provided below. Students will be given
the same writing prompt near the end of the semester, vaischwill be graded using the
Scoring Rubric. The purpose of the writing prompt is to assess the change in attitude that has
taken place during the semester related to issues of equity. It is highly recommended that if a
student does not pass the writiegercise the first time, he/she should visit the writing lab or
obtain assistance with their writing skills. The student must pass at least one of the writing
prompts in order to be permitted to continue in the program.

Faculty Evaluation of Writing Proficiency

The instructor of the course wil/|l be the prir
instructor determines that the student meets the criteria (achieves a score of 3 in each area of the
rubric), the student will be considered to hawecessfully passed the writing component of that

course. The instructor will forward to the program coordinator at list of students enrolled and the
status of their writing competence.
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The instructor will forward to the program coordinator a listtaflents enrolled and the status of
their writing competence. The program coordinator will forward this information to the graduate
chair of the Kremen School of Education and Human Development and the Graduate Studies
Office. All students will be adviseddividually of the results of the evaluation by the instructor.

|l f the instructor believes the studentods writ
samplewill be referred to the Review Committee for evaluation by the committee as a. whole

The Review Committee will consist of two graduate faculty in addition to the instructor. The
decision of this committee will be considered final. If the committee determines that the student
meets the criteria, the student will be considered to haweeessfully passed the writing
component of the course and the committee will report the decision to the program coordinator.

The program coordinator will forward this information the graduate chair of the Kremen School

of Education and Human Developmentidhe Graduate Studies Office.

Appeal Process

If the Review Committee determines that the student has not demonstrated competence in
written English, the instructor will inform the student. The instructor will recommend
appropriate methods of remediatidghat may include assistance from the Writing Center,
tutoring, additional coursework, and so on. The student may appeal to the program faculty by
writing a letter to the program coordinator requesting a second evaluation. A student will then
be given oe additional opportunity to pass the writing requirement in a two hour examination in

a controlled setting. The student will be advised of the results of the second evaluation within a
period of two weeks.

Questions

All questions regarding the Graduéi#&iting Competency should be referred to the instructor of the
course or th&ducational Leadership and Administration Progr@wordinator (278292).
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EAD 261

GRADUATE WRITING SCORING RUBRIC

Scoring Level

Mechanics

Content and Organization

4 BExemplary

In  addition to meeting the
requirements for
essentially error free in terms

mechanics. Writing flows smoothl
from one idea to anothe
Transitions help establish a sou
scholarly argument and aid th
reader in followingh e  wr i t €

In addition to meeting the
reqguirements f orn
organization and presentation
ideas related to the topic. Rais
important issues or ideas which m
not have been represented in g
literature cited. Would servesaa
good basis for further research
the topic.

3 Accomplished

While there may be minor errors, tl
paper follows normal conventions

spelling and grammar throughoy
Errors do not interfere significantl
with comprehensibility. Transition
and organizational structures such
subheadings are used which help

reader move from one point f{
another.

Follows all requirements for th
paper. Topic is timely and careful
focused. Clearly outlines the maj
points related to the topic; ide are
logically arranged to present a sou
scholarly argument. Paper

i nteresting and
attention. Does a credible jq
summarizing any related literatu
presented.

2 Developing

Frequent errors in spelling, gramm
(such assubject/verb agreements a
tense), sentence structure and
other writing conventions mak|
reading difficult and interfere with
comprehensibility. Writing does nq
flow smoothly from point to point
lacks appropriate transitions.

While the paper r@resents the majq
requirement, it is lacking i
substantial ways. The content m
be poorly focused or the scholar
argument weak or poorly conceive
Major ideas related to the contg
may be ignored or inadequate
explored. Overall, the content ar
organization needs  significa
revision to represent a comple
analysis or discussion of the topic

1 Beginning

Content is poorly focused and lac
organization. The reader is left wi
little information about of
under standingicof

Paper contains numerous errors
spelling, grammar, and/or senten
structure that make following th
logic of the paper extremel
difficult.
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EAD 261
SIGNATURE ASSIGNMENT 3
School Profile

The candidate will develop a soeconomic and demograghprofile of his/her school

site that will include student data by subgroups and will emphasize community
stakeholders. Data may be retrieved from the school site, but JFK website should also be
used, as well as any other appropriate Dept. of Ed webHEhiis.information will be used

to compile a summary profile of that school that includes demographic and socio
economic data by subgroups. Most of the data in this assignment should be presented
graphically. This assignment will be presented using a FRoug presentation. A
second part of this assignment is for the student to complete the Diversity within Unity
Essential Principles Checklist and to write a reflection paper (2 page minimum) about the
areas that might be targeted for enhancement.

(Refeence: Banks, J. A., Cookson, P., Gay, G., Hawley, W. D., Irvine, J. J., Nieto, S.,
Schofield, J. W., and Stephan, W. G. (200R)versity within unity: Essential principles

for teaching and learning in a multicultural societenter for MulticulturaEducation,
College of Education, University of Washington, Seattle.)

School Profile
The following information must be included in the profile:

1 School Demographics (including gender of the students. The ethnicity of the

student population, ethnicity dfi¢ staff and administration, percent and number of

children receiving free and reduced meals, percent and number of children

classified as socioeconomically disadvantaged, percent and number of English

Language Learners, the percent and number of studotare Fluent English

Proficient, the percent of the parents who have high school diplomas and who have

completed or attended college.

Comparison of School API for the past three years

Comparison of API Scores for the School, the LEA, and Californidnéopast

three years.

1 Overall student AYP by grade level for Math and Language Arts for the past three
years.

1 Student Subgroup AYP for Math and Language Arts for grades 3, 4, 5 and 6 for
the past three years.

1 CELDT Assessment results comparison for thresgs/ey grade level.

= =4

Note: Information should be presented as a chart, as a graph, and on a table.
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EAD 261
SIGNATURE ASSIGNMENT 4
Case Analysis

Directions: A case analysis will be completed by the candidate that follows the
following case analysis fraework. The case to be used for this assignment follows the
analysis framework.

U Summarize the salient points in the case.

U Describe the problem that needs to be solved (there may be more than one
problem).

U Include a discussion of the people, places andnams or polices that are
relevant in this case.

U Locate, enumerate, and discuss the data you think is important in this case.

U Design a solution to this problem. In the solution, refer to the specific data you
are basing your decisions upon.

Example of &Case
Suspension Procedure at Valley Middle School

You have a meeting with the superintendent this afternoon in regard to calls to the district
office regarding multiple issues concerning the behavior, school culture, and suspension
processes at Vallayliddle School. One parent with two students at the school claimed that
the school sent one child home during the school day without contacting the parent, a clear
violation of district policyThe parent alleged this was the third or fourth instancerof he

child being sent home during the day, all without written notification. The parent indicated
in her call that another child in her neighborhood had been suspended without notification
for some minor problem and the parents had not been called

The Direcor of Special Education has reported that at a hearing last week, a special

education advocate stated that many special education students were suspended at Valley

Middle School in clear violation of the IEP. The police chief at a recent Rotary Club

Meetg where the superintendent attends stated
out of control o.

The superintendent is eager to talk with you.
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EAD 261
SIGNATURE ASSIGNMENT 5
School Culture and Its Impact on Change

Directions: Prepare a paper changing the educational environment to produce a
school culture of high achievement for all students. In this paper:

1) Describe the culture of the school or organization you are studying. School culture
should include, but not be limited to, attitudabout race and equity, resources,
organizational and student goals, rites, rituals, traditions, structural issues, power,
authority, political aspects and other issues that impact the organizations ability to
change.

2) Give specific examples of how f#ifent cultural attitudes of the parents, students,
faculty and staff hinder your school or organization from creating change.

3) Discuss your prescription of what your school or organization should do to remove
the barriers that prevent a culture ofthigchieving students using the cultural barriers
described above in items 1 and 2.



California State University, Fresno

. .
R Sy Department of Educational Research
(S Master of Art in Education
wmi;(m&.{.m Option: Educational Leadership and Administration
Semester/Year

Leadership for Diverse Communities
Our mission is to prepare credible and relevant
leaders in education.

Syllabus for EAD 272Seminar in Advanced Curriculum Design and Development
4 units

Course Catalog Description

Provide leadership for student learning for all students through relevant curriculum theory, by
using data and technology; learn to leaddbsign, development and assessment of curriculum;
use the influence of diversity to improve teaching and learning. Embedded fieldwork included.

Course Description

This course is a foundational course in curriculum design and development in that eésteach

leaders what they should be seeing related to planning curriculum, delivery of curriculum, and
assessment of |l earning as well as how to provid
not learning The framework for this course is that the venitt(curriculum), taught (instruction)

and tested (assessment) curriculum is aligned. The underlying premise of the course is that in
understanding leadership through a curriculum perspective, leaders would be focusing on the
concept that all students withaster grade level standards; teaching strategies and learning

related actions are progressive rather than remedial in nature.

Specifically, the course teaches leaders how to lead the school in matters of curriculum
addressing the following four questsn

V What is it we expect students to learn?

V  How will we know when students have learned it?

V How will we respond when students donodot | ear
V How will we respond when students already know it?

Class Information

Date and Time Classroom number
Instructor Instructor Email
Instructor Phone # Office hours:

Prerequisites
The prerequisite for this course is EAD 261.
Dispositions

The faculty of the Kremen School of Education and Human Development foster the
development of the following candiadispositions: Reflection, Critical Thinking, Professional
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Ethics, Valuing Diversity, Collaboration, and Lifleng Learning. Candidates will increasingly
reflect these dispositions in their work with students, families, and communities.

Primary Learning Outcomes

Specific learning outcomes for the course are derived from the standards of the California
Commission on Teacher Credentialing for the Preliminary Administrative Services Credential
and standards 1.2, 1.5, 1.6, 1.8, 3.3, and 4.1 of the NationalcT for Accreditation of Teacher
Education (NCATE):

1. The candidate will be able to recognize the stalepted academic content standards for
students in curriculum and in teaching strategies. 3(a)

2. The candidate will be able to examine his/her owndestdp practices and through
reflection, analysis, and discussion of these practices be able to make informed decisions
about teaching, learning and instructional leadership. 3

3. The candidate wil!/ under st and heedsantdwillreecogni z e
able to develop policy and practices at the school site to ascertain student needs and place
students in appropriate learning contexts; collaborate with teachers in developing
instructional practices that guarantee full access to theealum; and identify and provide
resources for all students to have full access to the curriculum. 4(g)

4. The candidate will understand and be able to apply learning, curricular, and instructional
theory to the design, implementation and evaluation oflatalsbased instruction and
assessment programs that leads to the improvement of those programs. 6(b1)

5. The candidate will be able to recognize diverse learning styles and provide leadership for
differentiated instruction strategies that address the ndedislearners and staff. 6(b3)

6. The candidate will be able to use data, including the use of technological applications, to
develop, manage, and evaluate strategies to improve student achievement. 6(b4)

7. The candidate will understand how to use tiflience of diversity to improve teaching and
learning. 10(f)

8. The candidate will develop the knowledge and skill to support the use chdtited
learning materials and a wide array of learning strategies to support student learning. 11(h)

9. The candiate will develop the knowledge and skills to be able to coordinate the design,
implementation and evaluation of instructional programs that serve the diverse learning
styles and needs of all students and will be able to lead the continual development and
improvement of those programs. 11(i)
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10. The candidate demonstrates knowledge of the curriculum and the skill to integrate and
articulate programs throughout the grades and to multiple audiences in the school and
community.14 (i) and 6(e3)

Required Texts and Instructional Materials
Required Texts

Hollingsworth, John & Ybarra, Silvia (2009EXxplicit Direct Instruction (EDI): The Power of
the WellCrafted, WelTaught Lessan A Joint Publication: Corwin Press and DataWorks
Educational Research.

Jackson Robyn (2009).Never Work Harder Than Your Students & Other Principles of Great
Teaching Alexandria, Virginia: Association for Supervision and Curriculum Development
(ASCD).

Marzano, Robert (2003). What Works in Schools: Translating Research inttioA.
Alexandria, Virginia: Association for Supervision and Curriculum Development (ASCD).

Rutherford, Paula (2005).eading the Learning: A Field Guide for Supervision and Evaluation
(bound version). Just ASK Publications.

Note: These books willebnot only be used in this course, but will be used as reference and
resource materials in other courses.

Instructional Materials
Curriculum Frameworks in Reading & Language Arts and Mathematics
(Hard copy or electronic copy). These can be obtainednd&uof different ways:
8 Download and print from the CDE website
8 Download and save for electronic access from the CDE website
8 Order copies from the CDE website
8 Obtain copies from your school site if available

CDE websitewww.cde.ca.gowunder Standards & Frameworks.
You need to have access to the frameworks during class as well as outside of class. If you bring
a computer to class, then an electronic version for access is fine.

Content Standards: Reading & Languagés and Mathematics:
The content standards can also be obtained a number of different ways:
8§ Download and print from the CDE website (under Standards & Frameworks)
8§ Down load and print from the DataWorks websitev{v.dataworksed.com)
§ Click on StepUp Academy and then Click on Resources
For all strands for single grade on guegge click onCA Grade Standardand for
each strand presented horizontally across grade lev8lsa8, 912 click onCA
Horizontal Strand

Additional materials will be available on the electronic Blackboard system for the cdiuise.
course expectation that candidates check their designated email and the course on Blackboard at
least once a weekreferably several days before thass, during the entire semester.
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Signature Assignments

There are 3 Signature Assignments for this course: Academic Scrapbook; Classroom Learning
Walks; and Formative Assessment Matrix. The templates and requirements for each of those
assignments are inadled at the end of this syllabus.

Embedded Fieldwork Assignments

This course includes Embedded Fieldwork Components based on CCTC and ISLLC Standards.
Work in collaborative groups for approximatelyi120 hours at a school site will be part of this
couse. Embedded Fieldwork assignments include Design a FacdéyJite; Site Leader

Interview and Writeup: Guaranteed and Viable Curriculum; and Classroom Learning Walks,

Analysis and WritdJp are included at the end of this syllabus.

Other Assignments

As part of the ongoing assessment of the effectiveness of this course, there is an expectation that
students will assess the activities, processes and assignments used to support learning outcomes.
The professor will distribute this assessment protaamod, your honest feedback will assist in
continuing to make this course relevant for future students.

Grading
Grading will be as follows:

A (1007 90%) = Outstanding achievement; exceeds expectations
B (891 80%) = Graduate quality; meets expectations

C (7971 70%) = Below expectations

F (697 0%) = Does not meet program requirements

Evaluation of student learning is based on the following:

Signature Assignments é . é é ééééééééeééééé. (Total) 130 points
8§ Academic Scrapbook (60 points)
§ Classroom Learning WalKg0 points)
8§ Formative Assessment Matrix (30 points)
Embedded Fieldwork é ¢ ¢ é € 6 6 é 6 ééééééé. . éé(Total) 80 points
o0 Design Faculty Irservice (40 points)
0 Site Leader Interview & WritdJp: Guaranteed, Viable Curriculum (40
points)
0 Classroom Learning Walks (se@&ature Assignments)
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OtherAssignments é é ¢ € ¢ ééééeééééeéeééééeé. . (Total) 90 points
§ Accountable Reading (35 points)
§ Course Learning Portfolio (20 points)
8§ Seminar Reflections/Snapshot Update (35 points)

Course Total: 300 points

8§ Thecandidatemst earn a grade of AAO0O or ABO on each
Assignment t o e aduate quality; maetsexpectatiodsBetier i( tGe
course Candidates should rdo and resubmit any Signature and/or Embedded Fieldwork
Assignmat ear ning | ower t ha-gdoaadraggumitOtherCandi dat es n
Assignments earning | ower than a fABO.

8 Should a candidate choose not to redo and resubmit a Signature and/or an Embedded
Fieldwork Assignment t o e aterritheaandidatevidlllearcao ur se g
final course grade of ACO0 (Below expectations:c
equates to a grade below 70% (Does not meet pr

8§ Since much of the work and activities of the class mgstdepend on the interaction of
students and the faculty leader, attendance is expected at all class meetings. Emergencies
and unusual situations that could possibly cause an absence should be discussed in advance
with the instructor and a makg assig ment i s required. A final co
highest grade attainable if absences exceed 6 hours.

University Policies and Regulations

Policy on Students with DisabilitieslUpon identifying themselves to the instructor and the
university, studnts with disabilities will receive reasonable accommodation for learning and
evaluation. For more information, contact Services to Students with Disabilities in Madden
Library 1049 (278811).

Computers: At California State University, Fresno, computarsd communications links to

remote resources are recognized as being integral to the education and research experience.
Every student is required to have his/her own computer or have other personal access to a
workstation (including a modem and a printevith all the recommended software. The

minimum and recommended standards for the workstations and software, which may vary by
academic major, are updated periodically and are available fnéonmation Technology

Servicesor the University Bookstore. Ithe curriculum and class assignments, students are

presumed to have Adbur access to a computer workstation and the necessary communication
links to the Universityods information resources

It is expected that you have access to Blackboard. If you dhavwe access, please call 278
7373 (Digital Campus) and provide your instructor with an update on the situation and status.

Honor Code: A Me mber s of t he CSU Fresno academic com

academic integrity and mutual respect whileeemge d i n uni versity work and
You should:
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9 understand or seek clarification about expectations for academic integrity in this course
(including no cheating, plagiarism and inappropriate collaboration)

1 neither give nor receive unautha@tzaid on examinations or other course work that is
used by the instructor as the basis of grading.

1 take responsibility to monitor academic dishonesty in any form and to report it to the
instructor or other appropriate official for action.

Instructors mg require students to sign a statement at the end of all exams and assignments that

il have done my own work and have neither given
wor k. o

Cheating and Plagiarism fiCheating is the actual or attempted practmf fraudulent or
deceptive acts for the purpose of improving@rgrade or obtaining course credit; such acts also
include assisting another student to do so. Typically, such acts occur in relation to examinations.
However, it is the intent of this deftion that the ternécheatingnot be limited to examination
situations only, but that it include any and all actions by a student that are intended to gain an
unearned academic advantage by fraudulent or deceptive means. Plagiarism is a specific form of
cheating which consists of the misuse of the published and/or unpublished works of others by
misrepresenting the material (i.e., their intellectual property) so used & @mna worko
Penalties for cheating and plagiarism range from a 0 or F on a farassignment, through an

F for the course, to expulsion from the university. For more information on the Uni@rsity
policy regarding cheating and plagiarism, refer to the Class Schedule (Legal Notices on
Cheating and Plagiarism) or the University CagalPolicies and Regulations).

Disruptive Classroom BehavioifiThe classroom is a special environment in which students and
faculty come together to promote learning and growth. It is essential to this learning
environment that respect for the rights tiars seeking to learn, respect for the professionalism

of the instructor, and the general goals of academic freedom are maintained. ... Differences of
viewpoint or concerns should be expressed in terms which are supportive of the learning
process, creatgnan environment in which students and faculty may learn to reason with clarity
and compassion, to share of themselves without losing their identities, and to develop and
understanding of the community in which they live . . . Student conduct which dighept
learning process shall not be tolerated and may lead to disciplinary action and/or removal from
classo

Copyright Policy: Copyright laws and fair use policies protect the rights of those who have
produced the material. The copy in this course has peovided for private study, scholarship,

or research. Other uses may require permission from the copyright holder. The user of this work
is responsible for adhering to copyright law of the U.S. (Title 17, U.S. Code). To help you
familiarize yourself wih copyright and fair use policies, the University encourages you to visit
its copyright web pagewww.csufresno.edu/library/about/policies/docs/copyrtpolicyfull. pdf

Digital Campus course web sites may contain material protected by copyrights held by the
instructor, other individuals or institutions. Such material is used for educational purposes in
accord with copyright law and/or with permission given by the evanof the original
material. You may download one copy of the materials on any single computer fer non
commercial, personal, or educational purposes only, provided that you (1) do not modify it, (2)
use it only for the duration of this course, and (Jude both this notice and any copyright
notice originally included with the materialBeyond this use, no material from the course web
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site may be copied, reproducedpugblished, uploaded, posted, transmitted, or distributed in any
way without the pemission of the original copyright holderThe instructor assumes no
responsibility for individuals who improperly use copyrighted material placed on the web site.

Policy and regulations including but not limited to adding and dropping courses, thechdapr
including cheating and plagiarism, copyright, and computer usage are located in the Class
Schedule Www.csufresno.edu/ClassSchedule and Catalog
(www.csufresno.edu/catoffice/current/policies.html
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Instructors provide a Session breakdown of topics, readings, and assignments. The follovdagHea
schedule for this course

Course Schedule

Class Seminar Content Focus Homework/Actions:
Sessions Outside Class Sessions
Session 1 | V Course Introduction Read Chapters-2 (Marzano) and

V Seminar Expectations and Syllabus complete writterreading response &
V Develop Seminar Norms Ch. 3 graphic organizer
V Values/Beliefs: Curriculum, Instructio Complete Snapshot Survey/School
and Assessment must be. . . Effectiveness Factors (Items5)
Seminar Written Reflection and
Activity/Process Assessment
Print Grade Specific Englishanguage
Arts Blueprints and CST Released
Questions
Bring2 bi nde&rog ,( 2. 5
sticks, a pair of scissors, grade speci
blueprints and CST released items
(include a threéhole punch if
available)
Session 2 |V The Importance of Thinking and Actin Read Ch. 2 (Jackson)/Blackboard
Like a Syster Barbell Factory Readings and written reading respon
V  Aligned Curriculum System Seminar Written Reflection and
V Guaranteed & Viable Curriculum Activity/Process Assessment
V  Snapshot Survey: Data to Information
V  Intro Academic Scrapbook Complete basic Scrapbook by Sept
13/Academic Scrapbook Signature
Assignment Nov. 22
Session 3 |V Leading through the Academic Seminar Written Reflection and
Scrapbook Activity/Process Assessment
V  Deconstructing Standards Blackboard Readings and complete
§ Guaranteed & Viable Curriculum written reading response
Session 4 | V Analyzing Student Assignments/Work Read Ch. 4 (Marzano) & Ch. 5
Content, Context and Cognitive Type (Jackson) and complete written readi
response and Snapshot Survey/Schg
Effectiveness Factors (Items%
Semina Written Reflection and
Activity/Process Assessment
Embedded Fieldwork: Site Leader
Interviewf Guaranteed and Viable
Curriculum due Nov. 8
Session 5 | § Challenging Goals and Effective Read Chapter 7 (Marzano) &
Feedback Blackboard Readings and complete
8§ Assessment of and for learning written reading response
§ Assessment Data to Informatitm One Seminar Written Reflection and

Guide Instructional Decisions

Activity/Process Assessmefor
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§ Analyzing Student Assignments Sessions 5 & 6
§ Intro Professional Learning
Communities (PLC) Signature Assignment: Formative
Assessment Matrix due Nov. 15
Session 6 |V PLC-Student ACSA Sponsors: One Seminar Written Reflection and
Mr. Marc Johnson, Superintendent Activity/Process Assessment for
Sanger Unified to Share the Distri  Sessions5 & 6
Journey PLC Development
Location: Rio Vista Middle SchooCentral
Unified
4:00 Class Meets
5:007 7:00 Presentation
Session7 | 1. PLC Seminar Written Reflection and
§ Assessment Data to Information to Activity/Process Assessment
Guide Instructional Decisions Read Marzano Teacher Level Factors
8§ Formative Assessment Chapters 8.1 and written reading
8 Analyzing Sudent Assignments response
Topic/Chapter designated reading:
Well-Crafted, WelTaught Lesson and
design process activity f@ct. 18 &
25
Session 8 | 2. Elements of Effective Lesson Design Seminar Written Reflection and
3. Effective Instruction Activity/Process Assessment
4. 3 Phase Model/Direct Instruction Read Student Level Factors:-13
Model/Explicit Direct Instruction (Marzang and written reading
response due Nov. 22
Read Implementation: 1868 (Marzano)
and written reading response due De
6
Session 9 V Well-Crafted, WeHTaught Lessons: Seminar Writen Reflection and
Process Activities Activity/Process Assessment
V Classroom Learning Walks
V  Analyzing Student Assignments Signature/Embedded Fieldwork
Assignment: Classroom Learning
Walks due December 6
Session 10 | V. Well-Crafted, WelTaught Lessons: Seminar Written Reflection and
Process Activities Activity/Process Assessment
V Classroom Learning Walks
V  Analyzing Student Assignments
Session 11 | 5. Effective Lesson Design & Delivery Seminar Written Reflection and
0 Mastery Principles and Developing an Activity/Process Assessment
Leading a Master Teacher Mindset
Embedded Fieldwdr Interview and
Write-upi Guaranteed and Viable
Curriculum due Nov. 8
Session 12| U Mastery Principles and Developing an Seminar Written Rédction and
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Leading a Master Teacher Mindset

Embedded Fieldwork: Interview and
Write-upi Guaranteed and Viable
Curriculum due

Activity/Process Assessment

V  Faculty Inservice Presentations and
Work Products due Nov. 15

Session 13

Faculty Inservice Presentations

Embedded Fieldwork: Faculiyn-
service Work Products due
Signature Assignment: Formative
Assessment due

8 Seminar Written Reflection and
Activity/Process Assessment

V Faculty Inservice Presentations and
Work Products due Nov. 22

Session 14

Faculty Inservice Presentations

Embedded Fieldwork: Facukiy-
service Work Products due
Signature Assignment:
Academic Scrapbook due

§ Seminar Written Reflection and
Activity/Process Assessment

Due Dec. 6

V Signature/Embedded Fieldwork
Assignment: Learning Walks

V PLC Signature/Embedded Fieldwor
Assignment

V Portfolio Review

V Accountable Reading

Session 15

Aligned Curiculum Syster
Putting It All Together

Signature/Embedded Fieldwork
Assignment: Classroom Learning
Walks due

PLC Signature/Embedded Fieldwork
Assignment due

Portfolio Review

Accountable Reading due

c:

Reflection and Preparation:
Outcomes Assessment andutse
Reflection

Final
Session
December

13

Outcomes Assessment of Signature a
Embedded Fieldwork Assignments
Course Reflection

Course Evaluation

Congratulations
and
Happy Holidays!

Each candidate is expected to participate in at least one instrgetidled orsite Classroom

Learning Walk Session during the course. Dates fesittnclassroom learning walk sessions

are being arranged.

This syllabus is subject to change. Any modification of required work for students will be
announced in advance.



EAD 272: Seminar in Advanced Curriculum Design and Development
Signature Assignment 1: Academic Scrapbook

Purpose
The purpose of this signature assignment is to develop and deepen the knowledge and skill of
future site and curriculum leaders in currioml alignment.

Context

Aligned Curriculum Systems

Instruction
How You Learn
Delivered Curriculum,
Implemented Curriculum
Taught Curriculum

Attained Curriculum
The Learned Curriculum
Meets Grade Level Expectations
Mastery of Grade Level Standards

Assessed Curriculum
Tesed Curriculum
Purposeful Testing

Assessments for Learnin
Assessments of Learnin

Intended Curriculum
What You Learn
Written Curriculum
Designed Curriculum

A
v

The Aligned Curriculum Systems Model maintains that student achievement is optimized when
thewritten (intended) curriculuptaught (implemented) curnitumandtested (assessed)
curriculumare aligned in content, context, cognition and rigor. Building an instructional system
grounded in this model is a key responsibility of site and district instructional leaders.

Creating the basic scrapbook prowdestructional leaders an opportunity to actively engage in
aligning thewritten curriculumandtested curriculunand the challenges associated with
creating an aligned system. In addition, this activity is the prototype for a powerful teacher
workshop.

Using the scrapbook as a guide for developing deeply aligned instruction is an equally powerful
grounding for future leadership roles. The written curriculum (the standards) and the tested
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curriculum (assessment) are the bookends for effective teachidgep analysis of the

standards and how those standards are measured, provide critical information for teachers
regarding lesson content and focus. In this activity, future instructional leaders will use the
information from a given standard and relebsast items to guide the development of lesson
vocabulary, concept knowledge, procedural knowledge, response frames, lesson design elements
and selection of guided practice, independent practice, homework and formative assessments.

Outcomes
U Create a basiAcademic Scrapbook for one grade level of English Language Arts Content
Standards assessed throuldh Californiads STAR,
U Experience the Academic Scrapbook process and reflect on how the process engages
classroom teachers and curriculum leaderdeveloping a deeper understanding of the focus
and rigor of specific grade level/course standards.
U Reflect on how to apply the Academic Scrapbook process in current or future instructional
leadership roles.
U0 Working as a pair, candidates select one El/Aing Strategies standard and:
o Design a vocabulary list including high frequency assessment words, high frequency
academic vocabulary words and significant content words.
o Design question and response sentence frames for use during-tedaiassroom
instruction and oral discussion related to the standard.
o Compile a list of at least four textbotdased, supplemental or-tine resources
avail able at the candidatedés school site tha
learning of the selected stamda
o Design a five item formative assessment for the selected standard
o Develop one direct instruction lesson, including the critical elements of the lesson
design.
U Reflect on your knowledge and use of an Academic Scrapbook to accelerate student
learning, wite an individual two to threpage reflection addressing the following areas:
0 What is the value of the Academic Scrapbooking process?
o What were the candidateds (your) significant
o0 How might a teacher, site or district leader Asademic Scrapbooking process to
improve student achievement in their school?

Supplies

A 2-inch binder, scissors, 5 to 7 different colors of standard bond paper, glue, one copy of the
CST STAR Blueprint for the selected ELA grade level, one copy of 8le £TAR Released

Test Items for the selected ELA grade level, a hole punch OR plastic page protectors
(approximately 50).

15¢



Academic Profile for Standard

Strand/Cluster:
Write the standard:

Attach a copy of your scrapbook page(s) of released quess.

Vocabulary Words
High Utility Academic High Stakes Assessment Critical Content/Concept
Vocabulary Words (CST/STAR) Words Vocabulary

Reflection: State your most important/significant insights and leguasra result of this
activity/process. Explain why this information, insight and/or learning will be important
to you as a leader?
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Question and Response Frames

Academic Profile for Standard

Strand/Cluster:
Write the standard:

Example for Grade 8j ELA Standard 6WS1.2.2

Note: Actual frames are in bold type.

Question

Response

(Given an example draft of student work)
U Write a sentence that the student could
add at the end of the first paragraph?

(Given a draft of student work and four

sentencehoices)

U Which sentence could the student add
at the end of the first paragraph?

U The student could add this sentence at th
end of the first paragraph: (student states
sentence)

U The student should add choice at
the end of the first paragraph beause

Question/Response Frames

Write at least three question/response frames for this standard.

Question

(Student) Response Frame

Reflection: State your most important/significant insights and learning as a result of this
activity/process. Explain why this information, insight and/or learning will be important

to you as a leader?
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Standard-Specific Mini-Formative Assessment

Academic Profile for Standard

Strand/Cluster:
Write the standard:

Design a five item muliple-choice formative assessment for the selected
standard. Designate the correct answer for each item.

Reflection: State your most important/significant insights and learning as a result of this
activity/process. Explain why this informatti, insight and/or learning will be important
to you as a leader?
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Explicit Direct Instruction: Lesson Design Template

Academic Profile for State Content Standard
Write State Content Standard:

Strand:

Describe the Independent Practice:

Explicit Direct Instruction: Lesson Design Template

LEARNING OBJECTIVE

Learning Objective

CFU Strategy/Questions

ACTIVATE (or provide) PRIOR KNOWLEDGE

Prior Knowledge

CFU Strategy/Questions

CONCEPT DEVELOPMENT

Critical Concept
Statement(s)

Examples

Non-Examples

CFU Strategy/Questions

IMPORTANCE

Importance

CFU Strategy/Questions

SKILL DEVELOPMENT AND GUIDED PRACTICE

Skill

Guided Practice

CFU Strategy/Questions

Closure and After Closure: Independent PracticefDlass Interventions

Closure
Independent Work
Homework
Resources
Compile a list of at least four textbotlased, supplemental or-tine resources available at the
candi datebs school site that teachers could use
standard.
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Academic Scrapbook
Comprehensive Assignment Reflection

Reflect on your knowledge and use of an Academic Scrapbook to accelerate student learning,
write a two to thregage reflection addressing the following areas:
1) What is the value of the Academic Scrapkiog process?
2) What were the candidateb6s (your) significant
3) How might a teacher, site or district leader use the Academic Scrapbooking process to
improve student achievement in their school?
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Academic ScrapbookScoring Rubric

Assignment Rating
Element Below Standard Basic Proficient Exceptional
1 2 3 4
Create a basiq Scrapbook fails to| Scrapbook is a | Scrapbook is organized | Scrapbook is organized for high
Academic include all basic folder of | for high utility: a 2 inch utility: a 2 inch binder with
Scrapbook standards and/or | materials. binder with strand strand dividers , materials in
assessment items dividers , materials in plastic liners and appropriate us
plastic liners and of color bystrand
appropriate use of color | AND
by strand Sample elements are included
with the designated Writing
Strategy standard.
Writing Not all core Vocabulary list, | 1) Vocabulary list is 1) Elements exceed the
Strategy elements are frames, a complete Aproficiento
Elements: included. resource list and| 2) At least two question descrbed below:
vocabulary, one set of five and response frames | 2) Vocabulary list is complete
frames, assessment item| are provided and appropriately sorted.
resources, are submitted 3) The title or description| 3) More than two questions anc
assessment of four resources are response frames
provided 4) Copies of the four resources
4) Five assessment itemg  are provided
are provided 5) Five assessment items are
multiple choice and have
appropriate rigor
Direct DI Lesson Design| DI Lesson Lesson reflects depth of | Lesson reflects depth of though
Instruction graphic organizer | Design is thought including including selection of
Presentation | is incomplete complete selection of vocabulary | vocabulary words, CFU
words, CFU questions/discussion and conce
questions/discussion and| development; All lesson
concept development. elements are included
Reflection Paper is fails to Paperis 2 3 Paperis 2 3 pages in Paper is 2 3 pages in length
meet minimum pages in length; | length fully addressing fully addressing what the stude
expectation for all basic topics | what the student learned, learned, the value of the
length or topics | are addressed | the value of the scrapbog scrapbook and use; analysis
and use. reflects leadership point of view
Project Grade:
Project Element | Percent | Weighting
Factor Calculation
Scrapbook 10% 1 x Rubric Score
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SAMPLE Academic Scrapbook Signature Assignment
Scoring and Feedback Sheet

Components/Criteria

Score

Possible| Earned
(60)
Basic Academic Scrabook: Organized for high utility and followed design 14
specifications.
Standards-Based Vocabulary List (High Utility Words, High Stakes 8
Assessment Words and Content Words for Reading Comprehension &
Writing Strategies) and Leadership Reflection:
& Vocabulary list is complete and appropriately sorted
8§ Reflection stated the most important/significant insights and learning g
result of this assignment and a thoughtful explanation as to why this
information, insight and/or learning will be important wuyas a leader
§ Attached copies of standards pages (content and context)
Question and Response Frames and Leadership Reflection (one standard 8
§ Three or more question and response frames (with student rationale)
designed in alignment with content arahtext of the selected standard
8 Reflection stated the most important/significant insights and learning g
result of this assignment and a thoughtful explanation as to why this
information, insight and/or learning will be important to you as a leade
§ Attached copies of selected standard pages (content and context)
Five ltem Assessment (multiple choice/one standard) & Leadership 8
Reflection
8 Designed a five item multiple choice assessment at the appropriate rigq
one selected standard
8§ Reflection stad the most important/significant insights and learning as
result of this assignment and a thoughtful explanation as to why this
information, insight and/or learning will be important to you as a leade
§ Attached copies of selected standard pages (caauehtontext)
EDI Lesson, Resource List and Reflection 10
§ Direct instruction lesson reflects depth of thought and includes critical
lesson elements aligned to the selected standard
8 Resource list is aligned to support the selected standard and includes
least four resources
8§ Reflection stated the most important/significant insights and learning g
result of this assignment and a thoughtful explanation as to why this
information, insight and/or learning will be important to you as a leade
§ Attached copes of selected standard pages (content and context)
Comprehensive Academic Scrapbook Process Reflection 12
8§ Two to threepage reflection thoroughly addresses the value of the
Academic Scrapbooking process;
key insights; and the ways teachers, site or district leaders could use t
Academic Scrapbooking process to improve student achievement in tk
school
Comments: Overall Score
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EAD 272: Seminar in Advanced Curriculum Design and Development
Signature Assignment 2: Classroom Learning Walks
(Embedded Fieldwork)

Purpose

The purpose of this assignment is to develop th
collection and use of classroom learning walk data to improve teacher practice and accelerate

student learning.

Context
Aligned Curriculum Systems
Taught Curriculum
Mastery of
Grade Level
Standards
Written Curriculum — Tested Curriculum

The Aligned Curriculum Systems Model maintains that student achievement is optimized when the
written (intended) curriculuptaught (implemented) curriculuendtested (assegd) curriculumare

aligned in content, context, cognition and rigor. Building an instructional system grounded in this model
is a key responsibility of site and district instructional leaders.

Classroom learning walks focus on the instructional phhsdaught curriculum, of the Aligned

Curriculum Systems Model. There are many reasons for classroom visits and approaches using a more

i nfor mdlnofi dpropgess. I'n this course, the |l earning wa
instruction and fedback to inform leadership efforts to improve grémel and schoeWide instruction.

In subsequent classes, students will focus on the use of classrooithrwalih techniques to coach

individual teachers.

Outcomes
U Participate in instructeguided clasroom learning walks at two levels, one at the elementary
level and one at the secondary level (visiting at least 6 classrooms at each level).

U  Gather specific data relative to elements of effective design and delivery: learning objective (that
posted, tht being taught and student practice), alignment of learning objective to grade
level/course standard, identify check for understanding strategies, student engagement, teacher
activity, and any sitaspecific instructional strategies.

U Develop data charfer each level and report the data from the learning walks.

U Analyze the gathered data, compare to what the candidate knows about effective instruction, and
discuss how the data collected could be used to improve and accelerate student learning. If you
were the instructional leader at each of these sites, discuss how you would share the information
and the actions you would take.
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EAD 272: Seminar in Advanced Curriculum Design and Development
Signhature Assignment 3: Formative Assessment Matrix

Purpose

The purpose of this signature assignment is to develop and deepen the knowledge and skill of
future site and curriculum leaders in the role formative assessment data to guide instructional
decisionmaking and support the learning of ALL students.

Context

Aligned Curriculum Systems

Taught Curriculum

Mastery of
Grade Level
Standards

Written Curriculum D — Tested Curriculum

The Aligned Curriculum Systems Model maintains that student achievement is optimized when
thewritten (intended) curriculuptaught (implemented) curriculuandtested (assessed)
curriculumare aigned in content, context, cognition and rigor. Building an instructional system
grounded in this model is a key responsibility of site and district instructional leaders.

The tested curriculum is broader than the high stakesratatdated assessmerite.(STAR or
CAHSEE). The tested curriculum includes an array of informal and formal assessments, many
of these instruments designed by individual teachers or grade level/course teams (i.e.
professional learning communities, accountable communitiestoncgtisnal leadership teams).

At the classroom level, teachers may develop and use a variety of informal assessments or
gui zzes to monitor studentsd mastery of the
common formative assessments genaftata that are shared among team members. Data is
transformed into information and knowledge through team dialogue. Their analysis generates an
action plan, guides intervention and gui des
mastery of grade levetandards.

Effective instructional leaders understand the complexities and power of comprehensive systems
of informal and formal formative assessment. The purpose of this assignment is to enrich the
analytical skills of future leaders relative to ssfgific formative assessment.

Outcomes
As a result of this assignment, candidates will develop the knowledge and skill to:
§ Inventory formative assessment practices for a given schoaol site.
§ Organize formative assessment profile into a matrix or data graptieding subject
areas, grade level/course and frequency of administration
8§ Read a formative assessment data matrix and make observations about the data.
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8 Analyze formative assessment data and discuss in a narrative.
§ Use formative assessment informatior @nalysis to develop a recommendation for

i mproving formative assessment practices in
instruction and studentso | earning.
§ Align analysis with STAR Test data.
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EAD 272: Seminar in Advanced Curriculum Design and Develoment
Embedded Fieldwork Assignments

§ Embedded Fieldwork Assignment 1: Site Leader Interview Regarding Guaranteed
and Viable Curriculum
Time: 4 hours
Final Product: Interview protocol data sheet and related artifacts; Analytical essay

Interview a siteadministrator regarding their understanding and implementation of

Mar zanob6s guaranteed viable curricul um. Your
including a common set of questions that will be posed by all students. Collect artifacts as
appopriate. Write a summary of what you learned and what leadership actions you would
recommend to deepen the effective implementation of a guaranteed, viable curriculum.

8 Embedded Fieldwork Assignment 2: Classroom Learning Walks
Time: 10 hours
Product: Walk through observation forms tabulating aspects of quality lesson
design/delivery and written data presentation and analysis.

As a signature, embedded fieldwork assignment, candidates will participate in classroom
learning walks at two levels, elenmtary and secondary. Candidates will gather learning

walk data using instructor provided form and provide a written data presentation, analysis of
findings and leadership actions/next steps.

8§ Embedded Fieldwork Assignment 3: Design a Faculty hservice
Time: 6 hours
Final Product: PowerPoint and handouts for faculty inservice and Presentation

Working in teams of two, design a facultysarvice addressing one of the topics provided
by your instructor. Topics will be drawn from course textbooksluttecin your
presentation what all learners (audience) will be expected to know and do and site
implementation plan. Follow the template provided for quality staff development
presentation. Present your final product to an audience.
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EAD 272: Embeddel Fieldwork Assignment 1

Site Leaderods I nterview Regarding Guarantee
Final Product: Analytical Essay/Executive Summary and Appendix (Completed

interview protocol data sheets and related artifacts

Assignment

Interview a site adminigator regarding their understanding and implementation of
Marzanods guaranteed and viable curricul um.
protocol including a common set of questions that will be posed by all students. Collect
artifacts as approjate. Write a summary of what you learned and what leadership

actions you would recommend to deepen the effective implementation of a guaranteed,

and viable curriculum.

Project Directions

1. Establish an interview with a site administrator (principede\principal, learning
director or GIS). You will need AT least 30 minutes with the administrator and, if
their schedule permits, make a one hour appointment.

2. When you begin your interview, explain to the site administrator that you will ask
him/hertor espond to six statements about the s

3. For each statement, a separate response sheet is provided. First, ask the site
administrator to give a rating response to the statement and the interviewer will
enter the rating on the form. @mdly, ask the site administrator to describe what
leader actions/behaviors and/or teacher action/behaviors support or evidence the
statement. Record qualitative responses in the graphic organizer below the rating
scale. Finally, ask the site administrawhat written documents, if any, evidence
or demonstrate the given statement. Write the title of the documents at the bottom
of the form and obtain a copy of identified documents to include in the appendix of
the project.

4. You will pose five questiamto the administrator for each of the six statements.

5. Complete each prompt sheet:

1. Enter your name in the header

2. Complete the subject profile on the top of each sheet

3. Read the statement to the administrator and ask the interviewee to rate, on a
scak of 1 to 4, to what extent the statement aligns with practices at their school
site.
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4. 1 f the administratordés rating i s 2, 3
description/examples of leader behaviors/actions that support/produced this

rating.

5. Ifthe administratorés rating is 2, 3 or
description/examples of teacher behaviors/actions that support/produced this
rating.

6. Ask administrator, what written documents evidence or demonstrate the
implementation of the givestatement and can you get copies of identified
documents? Write the title of the documents at the bottom of the response
form. Label these artifacts: Code each document in the upper right corner
(research last name/question number). Attach the dodsrtethe cover/each
response sheet.

7. Add any other quotes on the back of the data/response sheet, if appropriate.

8. At the conclusion of the interview, ask the administrator if he/she has any other
comments to add.

9. Thank the administrator for his/hiéme and candor. Write a personal note of
thanks.

10. After you have left the interview, confirm the list of the documents noted at the
bottom of each form with the document provided to you. Revise as needed.

Write -Up

Organize the survey rated data igraph/chart.

Write a 23 page executive summary.
Include:

(1) Your findings (charts/graphs and narrative).

2 A coupl e Anext stepo recommendati ons

implementation of a guaranteed and viable curriculum.
(3) Your reflecton: key learning and insigfitStatements of your most significant
learnings and insights as a result of this assignment.
Attach to the back of the executive summary an appendix that includes your completed
interview forms and all artifacts/documents pded by the site leader.
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Admini stratordéds Job Title:
Date:

Circle One: Elementary Intermediate High School

The extent to which . . .

Statement 1: The curriculum content in English/language arts that is
considered essential for all students to master has been
identified and communicated to all teachers.

1=Not At All 2 3 4=To a Great Exten
Administrator/Leader Teacher/Leader
Actions and/or Behaviors Actions and/or Behaviors

List the title of documents that were provided in response to Statement One.

174



Admini stratordéds Job Title:
Date:

Circle One: Elementary Intermediate High School

The extent to which . . .

Statement Two: The curriculum content in mathematics that is considered
essential for all students to master has been identified and
communicated to all teachers.

1=Not At All 2 3 4=To a Great Exten
Administrator/Leader Teacher/Leackr
Actions and/or Behaviors Actions and/or Behaviors

List the title of documents that were provided in response to Statement Two
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Admini stratordéds Job Title:
Date:

Circle One: Elementary Intermediate High School

The extent to which . . .

Statement 3: Processes t o monitor (check)
i mpl ementation of the essenti al
progress towards mastery of essential curriculum are in

place.
1=Not At All 2 3 4=To a Great Exten
Administrator/Leader Teacher/Leader
Actions and/or Behaviors Actions and/or Behaviors

List the title of documents that were provided in response to Statement Three.
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Admini strdeeords Job Tit
Date:

Circle One: Elementary Intermediate High School

The extent to which . . .

Statement 4: The design of the curriculum prepares students for success
on high stakes testing.

1=Not At All 2 3 4=To a Great Exten
Administrator/Leader Teacher/Leader
Actions and/or Behaviors Actions and/or Behaviors

List the title of documents that were provided in response to Statement Four.



Admi ni slobTatle:or 6
Date:

Circle One: Elementary Intermediate High School

The extent to which . . .

Statement 5: The design of the curriculum prepares students for success
at the next grade/course level.

1=Na At All 2 3 4=To a Great Exten
Administrator/Leader Teacher/Leader
Actions and/or Behaviors Actions and/or Behaviors

List the title of documents that were provided in response to Statement Five.
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Admi ni st (Midee or s Job
Date:

Circle One: Elementary Intermediate High School

The extent to which . . .

Statement 6: The school team has organized and paced the curriculum
to ensure that all students master the essentiajrade
level/course standards.

1=Not At All 2 3 4=To a Great Exten
Administrator/Leader Teacher/Leader
Actions and/or Behaviors Actions and/or Behaviors

List the title of documents that were provided in responsesatiei@ent Six.
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SAMPLE Site Leader Interview and Executive Summary: Guaranteed and Viable
Curriculum
Embedded Fieldwork Assignment 1 - Scoring and Feedback Sheet

Assessment Criteria Scoring/Feedback
(40 Total Points)

EXECUTIVE SUMMARY (35 points)

FINDINGS (15 points)

8§ Graph/Chart depicting administrator responses for survey
statements

8 Narrative description of quantitative findings

8§ Description of leader actions/behaviors and/or teacher
action/behaviors that support the development and
implementatiorof a guaranteed and viable curriculum

NEXT STEP RECOMMENDATIONS (10 points)

8§ Two-three appropriate next steps for the school site system
deepen the implementation of a guaranteed and viable
curriculum

§ Based on interview data

REFLECTION (10 points)

8 In-depth and insightful relative to the most
important/significant insights and learning as a result of the
assignment

8 Includes a leadership perspective

APPENDIX (5 points)

8 Includes completed interview forms for each of the 6 surve)
statements

8 Includes aifacts/documents provided by the site leader

This IS a graduate course|

Prior to submission, proofreading and editing are expected

Deductions:

1 Is the paper errefree relative to spelling, grammar,
punctuation, syntax, and/or logic?

Comments: Total:
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EMBEDDED FIELDWORK ASSIGNMENT 2:
CLASSROOM LEARNING WALKS
SAMPLE CLASSROOM LEARNING WALK DATA COLLECTION TOOL

Teacher: | Room #:

Grade: Course: School:

Date of Observation: Time of Observation: Observer:

Students Oriented tothe Work

Rating of students orientated to the work Al Most _ AboutHalf _ Some
CONTENT STANDARD/Learning Objective CONTEXT

what are students learning; verb and key concel how students expected to respond/assignmdifesztr

CALIBRATION -- Below At Above: CA Content Standard:

Observation Data

Lesson standard is posted & identified Standard/learning objective known by stude
Standard/objective is being taught Standard/learning ttive assessed

____ Checks for Understanding ____Teaching Strategies

____Student Engagement Strategies ____Differentiation Strategies

Technology/Teacher Use: OH/DC PP SB CRS MM IN AS
Technology/Stud# Use: CU PP CRS OH/DC SB

OH/DC Overhead/Docucam PP Power Point SB Smart Board CRS Classroom Response System
MM Movies/Videos/Tapes IN Internet CU Computer Use  ASifitation Systems
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Comments:
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EMBEDDED FIELDWORK ASSIGNMENT 2:
CLASSROOM LEARNING WALKS
SAMPLE CLASSROOM LEARNING WALK DATA COLLECTION TOOL

3 Column Note Taking Tool

Notations
Ti me,
Labels

Teacher
Actions and Quotes

Student
Actions and Quotes
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EAD 272
Embedded Fieldwork Assignment 3. Preparing A Faculty InService

Purpose
There are two purposes for this assignment:

Engage candidates in an authentic experience in preparing a quality teacher
training event appropriate to the parametera sitebased training effort.

Create a process where candidates examine and discuss the application of
seven principles in developing a master teacher mindset.

Qutcomes
As a result of this assignment, candidates will:

Devel op knowl eMbhgee Teather Madsdinsl key 6 s
elements of a system in which all students succeed at rigorous levels.

Examine and develop expertise in the content and application of one
mastery principle.

Develop knowledge and skill relative to adult learning and designi 685
minute faculty irservice (training) that meets critical criteria to
successfully engage adults and builds individual and collective adult
capacity to apply a designated mastery principle.

Electronically share resources (power points and handoutsaged by
classmates) to deliver all training modules at current or future sites.

In-service Guidelines

1. Become an expert in a designated Mastery Principle.

2. In collaboration with one or two other classmates, design a Mastery
Principle Module for a 45 to 6@inute training/professional learning
experience. Module should focus on the development of the Mastery
Principle concept and skill and actions to apply the principle.
Electronically submit module to X by X.

3. Present Faculty kservice Module on X. Everyroup member should
be an active participant in the presentation. Condensiass
presentation to a MAXIMUM of 25 minutes.

4. In crafting your module/presentation, consider the elements of a good
lesson plan:

U Clear outcomes
U Grounding or anticipatory set
U Critical vocabulary with a check for understanding
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9.

U Concept development (the Principle) which can be enhanced by
providing examples, neaxamples, common or critical attributes;
this phase should also be supported by checks for understanding.
Include why his information is important and how it can promote the
school 6s current priorities.
Opportunity for participants to interact with the big ideas.

Closure

Evaluation: Feedback on how well the faculty mastered the critical
concepts you shared. Evaluatidrtiee quality of the lesson.
Consider the components of module design:

Framing the Learning

Coherence Building Slides

Elements of Content Delivery

Application

Closure to Presentation

U Session Wrap Up and Evaluation

[ eni et i e

[ et et ent- BN et e .h

. Consider the neeay adult learners when you craft your module.

Adults require active engagement and time to process new information.
For every ten minutes of content you deliver, you should provide for at
least two minutes of time for dialogue and/or reflection.

You will create a power point to introduce and guide your presentation.
However, this should not be a lecture! Do not read power point slides to
participants. Slides should visually engage your learners but the speaker
should enhance the content of the did&ou are allowed a

MAXIMUM of 18 slides.

. Adult participants should have ample time to engage in a structured

activity around the new learning. Some options include charting;-think
write-pair-share; poster and gallery walk; or simulation.

Provideboth a closure and session wagp process. Wrapp your
presentation with individual or group next step commitments.

10.Create an evaluation for participants to complete that addresses what

they learned and how they valued the teaching structure of th
workshop.

11 Create ALL necessary handouts and provide copies of all handouts and a

copy of your power point for each of your classmates.

PowerPoint template. Students will use the common power point slide

format posted on Blackboard.
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EAD 272: SAMPLE Scoring Sheet for Faculty Inservice

Presentersd Names: Rating Scale
Circle rating for each criterion.
0 = Does Not Meet Expectation

Evaluator Name: 1 = Somewhat Meets Expectatid
2 = Meets Expectation

Scoring Criteria 3 = Exceeds Expectation

Workshop outcomes were clearly stated. 0 1 2

Grounding activity linked current priorities to the contenf 0 1 2

of the workshop.

Key/Critical vocabulary was &htified and explained. 0 1

Big ideas/concepts of the Principle were presented and 0 1

understanding developed.

Training module addresseq O 1

Module identified and developed the teacher actionsth{ 0 1

would evidence application of the mastery principle.

Training module included appraate checks for 0 1 2 3

understanding.

Training module structured time for participants to reflef 0 1 2 3

on and consider the key ideas.

Training module fullyengaged all adult learners. 0 1

Training module included an aligned closure to the 0 1

presentation.

Training/Workshop included an assessment of ppHiti 0 1 2 3

learning.

Wor kshop included an eval O 1 2 3

on the quality of the workshop and their next steps

commitment.

PowepPoint was visually effective and not too wordy.

Time was well managed.

Handouts were high quality.

W| Wl W w

Presentation linked to other mastery principles in the bg

o| O O] O] ©
N I
NN N NN

Presentation addressed critical ideas relative to develoj
and applying the mastery principle.

Overall Holistic Score: * Does Not Meet Expectation ¥

* Somewhat Meets Expectation* Exceeds Expectation

Meets Expectation

Comments:
Total Points
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California State University, Fresno

;,f % Department of Educational Research

S Master of Art in Education

£ ~ Option: Educational Leadership and Administration
B;w]gﬁ&m&mm

e v Hove Dot Semester/Year

Leadership for Diverse Communities
Our mission is to prepare credible and relevant
leaders in education.

Syllabus for EAD 262
Educational Leadership
3 units

Course Catalog Description
Initial course in education leadership; Development of knowledge and eg&dbntial to organizational
leadership.

Course Description

The course encompasses the development of knowledge and skills essential to education organizational
leadership, and specifically to develop educational leaders who can create school cultusre that
conducive to student learning for all students.

Class Information

Date and Time Classroom number
Instructor Instructor Email
Instructor Phone # Office hours:

Prerequisites
The prerequisite for this course is EAD 261.
Dispositions

The faculty of the Kremen School of Education and Human Development foster the development of the
following candidate dispositions: Reflection, Critical Thinking, Professional Ethics, Valuing Diversity,
Collaboration, and Lifdong Learning. Candidasewill increasingly reflect these dispositions in their
work with students, families, and communities.

Primary Learning Outcomes

Specific outcomes for the course include the following standards of the California Commission on
Teacher Credentialing (CCT@r the Preliminary Administrative Services Credential, and the Standards
of the National Council for Accreditation of Teacher Education (NCATE).

6(a)(1) The program provides an opportunity for the candidate to develop and refine a personal vision of
edwcation and instruction and provides multiple opportunities for the candidate to engage in reflection,
develop ways to engage self and others reflective activities, and addresses the need for reflection across
the program. (Also NCATE 1.2, 1.5, 1.6, 1.83,3.1)

6(a)(2) The program provides an opportunity for the candidate to learn how to develop and implement a
shared vision and goals that place student and adult learning at the center of instructional leadership. (Also
NCATE1.2,15,1.6,138,33,4.1

6(a)(3) The program provides an opportunity for the candidate to learn how to establish, support, and
maintain high expectations and standards for the academic and social development of all students, the
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performance of staff and the contributions ofaults in the service of the shared vision of the school
community. (Also NCATE 1.2, 1.5, 1.6, 1.8, 3.3, 4.1)

6(a)(4) The program provides an opportunity for the candidate to engage in multiple and systematic
opportunities to practice various methodsetiective communication that support the implementation of

the vision of the school community and the infusion of the vision in the instructional program. (Also
NCATE 1.2,15,1.6,1.8,3.3,4.1)

6(a)(5) The program provides an opportunity for the caatdido learn and apply strategies for guiding,
motivating, delegating, and building consensus among the diverse constituencies in the school and
community to develop, articulate, implement and steward a shared vision of teaching and learning. (Also
NCATE 12,1.5,1.6,1.8,3.3,4.1)

6(b)(6) The program provides an opportunity for the candidate to develop and use skills in shared
leadership and decisiemaking and to engage all members of the school community in the service of
student learning. (Also NCATE.2, 1.5, 1.6, 1.8, 3.3, 4.1)

6l1(4) The program provides an opportunity for the candidate to apply the principles of effective
communication, systems management, organization, prebdéving and collaborative decisionaking
skills. (Also NCATE 1.2, 1.51.6, 2.8, 3.3)

6(e)(3) The program provides an opportunity for the candidate to learn how to encourage and inspire
others to higher levels of performance, commitment, and motivation and to communicate knowledge
effectively about the curriculum and itgtiaulation across programs and grade levels to multiple
audiences in the school and community. (Also NCATE 1.2, 1.5, 1.6, 1.8, 3.3,4.1)

10(b) Each candidate is able to articulate and demonstrate strategies for implementing the shared vision so
that theentire school community understands and acts on the mission of the school as a shasgards
educational system. (Also NCATE 1.2, 1.5,1.6, 1.8, 3.3, 4.1)

10(d) Each candidate can identify and address barriers to accomplishing the vision. (Also NQATE 1.
1.5,1.6,1.8,3.3,4.1)

11(d) Each candidate knows how to shape a culture where high expectations for all students and for all
subgroups of students are the core purpose. (Also NCATE 1.2, 1.5, 1.6, 1.8, 3.3,4.1)

11(g) Each candidate is able to pawiopportunities for parents and all other members of the school
community to develop and use skills in collaboration, leadership, and shared responsibility. (Also NCATE
1.2,15,1.6,1.8,3.3,4.1)

14(a) Each candidate demonstrates skills in shared i@ecimaking, problem solving, change
management, planning, conflict management, and evaluation, and fosters and develops those skills in
others. (Also NCATE 1.2,1.5, 1.6, 1.8, 3.3)

141 Each candidate demonstrates the ability to make and communicatemtetiased upon relevant data

and research about effective teaching and learning, leadership, management practices, and equity. (Also
NCATE 1.2,15,1.6,1.8,3.3,4.1)

15(a) Each candidate understands their role as a leader of a team and is abléytthelaoles and
relationships of individuals within the school. (Also NCATE 1.2, 1.5, 1.6, 1.8, 3.3, 4.1)

Required Texts and Instructional Materials

Marzano, Waters, and McNulty, (2005). School Leadership that Works. ASCD.

Covey, Steven M.R. (2008)he Speed of Trust. Free Press
Bennis, Warren, (2009). On Becoming a Leader. Basic Books.
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Additional materials will be available on the electronic Blackboard system for the cduisea course
requirement that candidates check their designated email @hthe course on Blackboard at least
once a weekpreferably several days before the class, during the entire semester.

Signature Assignments

There are 3 Signature Assignments for this course: Leadership Characteristics; Development of Personal
Vision; and 12Step DecisiorMaking and Reform Plan. The templates and requirements for each of those
assignments are included at the end of this syllabus.

Other Assignments

As part of the ongoing assessment of the effectiveness of this course, there is atiaxplezta
students will assess the activities, processes and assignments used to support learning outcomes.
The professor will distribute this assessment protocol, and your honest feedback will assist in
continuing to make this course relevant for futucelents.

Assist in continuing to make this course relevant for future students.

Grading
Grading will be as follows:

A = Outstanding achievement; exceeds expectations
B = Graduate quality; meets expectations

C = Below expectations

F = Does not meet pragm requirements

University Policies and Regulations

Policy on Students with DisabilitieslUpon identifying themselves to the instructor and the university,
students with disabilities will receive reasonable accommodation for learning and evaluatiooré&or
information, contact Services to Students with Disabilities in Madden Library 1042¢173.

Computers: fiAt California State University, Fresno, computers and communications links to remote
resources are recognized as being integral to the edncatid research experience. Every student is

required to have his/her own computer or have other personal access to a workstation (including a modem

and a printer) with all the recommended software. The minimum and recommended standards for the
workstatiors and software, which may vary by academic major, are updated periodically and are available

from Information Technology Servicesr the University Bookstore. In the curriculum and class
assignments, students are presumed to haxr@@daccess to a conmjgu workstation and the necessary
communication |links to the Universityés information

It is expected that you have access to Blackboard. If you do not have access, pleaser8alB ZDggital
Campus) and provide your instructor with an updan the situation and status.

Honor Code: iMember s of the CSU Fresno academic communit:
integrity and mutual respect while engaged in univer
1 understand or seek clarificati@bout expectations for academic integrity in this course
(including no cheating, plagiarism and inappropriate collaboration)
1 neither give nor receive unauthorized aid on examinations or other course work that is used by
the instructor as the basis ofgding.
91 take responsibility to monitor academic dishonesty in any form and to report it to the instructor or
other appropriate official for action.

I nstructors may require students to sign a statement
done my own work and have neither given nor received
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Cheating and PlagiarismfiCheating is the actual or attempted practice of fraudulent or deceptive acts for
the purpose of improving ofiegrade or obtaining cowsredit; such acts also include assisting another
student to do so. Typically, such acts occur in relation to examinations. However, it is the intent of this
definition that the ternicheatingnot be limited to examination situations only, but thatétude any and

all actions by a student that are intended to gain an unearned academic advantage by fraudulent or
deceptive means. Plagiarism is a specific form of cheating which consists of the misuse of the published
and/or unpublished works of others isrepresenting the material (i.e., their intellectual property) so
used as or@e own worko Penalties for cheating and plagiarism range from a 0 or F on a particular
assignment, through an F for the course, to expulsion from the university. For monsatidor on the
Universitys policy regarding cheating and plagiarism, refer to the Class Schedule (Legal Notices on
Cheating and Plagiarism) or the University Catalog (Policies and Regulations).

Disruptive Classroom BehaviorfiThe classroom is a specialvmonment in which students and faculty

come together to promote learning and growth. It is essential to this learning environment that respect for
the rights of others seeking to learn, respect for the professionalism of the instructor, and the gaeeral go
of academic freedom are maintained. ... Differences of viewpoint or concerns should be expressed in
terms which are supportive of the learning process, creating an environment in which students and faculty
may learn to reason with clarity and compassto share of themselves without losing their identities, and

to develop and understanding of the community in which they live . . . Student conduct which disrupts the
learning process shall not be tolerated and may lead to disciplinary action and/zalreoma clas

Copyright Policy:Copyright laws and fair use policies protect the rights of those who have produced the
material. The copy in this course has been provided for private study, scholarship, or research. Other uses
may require permission frno the copyright holder. The user of this work is responsible for adhering to
copyright law of the U.S. (Title 17, U.S. Code). To help you familiarize yourself with copyright and fair
use policies, the University encourages you to visit its copyright wehge:p
www.csufresno.edu/library/about/policies/docs/copyrtpolicyfull. pdf

Digital Campus course web sites may contain material protected by copyrights held ibgtrinetor,

other individuals or institutions. Such material is used for educational purposes in accord with copyright
law and/or with permission given by the owners of the original mateYiali may download one copy of

the materials on any single comeutfor noncommercial, personal, or educational purposes only,
provided that you (1) do not modify it, (2) use it only for the duration of this course, and (3) include both
this notice and any copyright notice originally included with the matergyord this use, no material

from the course web site may be copied, reproducegdubbshed, uploaded, posted, transmitted, or
distributed in any way without the permission of the original copyright hol@lke instructor assumes no
responsibility for indiviluals who improperly use copyrighted material placed on the web site.

Policy and regulations including but not limited to adding and dropping courses, the honor code, including
cheating and plagiarism, copyright, and computer usage are located in the Sthsdule
(www.csufresno.edu/ClassSchedudmd Catalogwww.csufresno.edu/catoffice/current/policies.Html

Course Schedule

Instructors provide a Session breakdown of topics, readings, and assignments. The follovdaggea
schedule for this course

Class Seminar Content Focus Homework/Actions:
Sessions Outside Class Sessions
Session 1 | Introduction to the course and | Readings: Bennis Ch. 1

leadership
Session 2 | Identifying your leadership: 360 degr¢ DeWitt Jones video. Select persons
assessment complete the 360 degree assessment
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Session 3 | Refining your leadership: 4 foci Reading: Covey and Bennis
Session 4 | Refining your leadership: Values ar Reading: Covey and Bennis
goals
Session 5 | Refining your leadership: Personal visio| Write a draft of your personal visio
statement
Reading: Bennis
Session 6 | Refining your vision: 13 behaviors Reading Covey, Bennis
Session 7 | Refining your vision: Analysis of the 36 Analysis of needs assignment
degree assessment Reading: Covey, Bennis
Session 8 | Leadership research® brder change Reading: Marzano, Bennis
Session 9 | Leadership research?rder change ReadingMarzano
Session 10 | Leading reform 1: The 12 steps decisi¢ Reading Marzano
making protocol Write the protocol
Session 11 | Leading reform 2: Developing a refor| ReWrite the planading Marzano
plan
Session 12 | Presentations: Reform planning Reading: Postkreadings
Session 13 | The real world of leadership: Video an View video and posted readings
discussion
Session 14 | Putting it all together: From Teacher | Reading: Posted readings
Leader
Session 15 | Presentations: My transformation to | Final paper

leader

This syllabus is subject to change. Any modification of required work for students will be
announced in advance.
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EAD 262
SIGNATURE ASSIGNMENT 1a
Leadership Characteristicsi 360 Degree Feedback Process

360 Degree Feedback is a system arcpss in which employees receive feedback from the people who

work around themii 3 6 0 0 r e 36@ degreein a cirdlehwith an individual figuratively in the center

ofthe circlee.This typically includes the employeeds supervi
receiving feedback also fills out a sedtting survey that includes the same survey questions that others

receive in their forms.

Organizations and indigiuals use 360 feedback surveys to get a better understanding of their strengths
and weaknesses. Feedback recipients gain insight into how others perceive them and have an opportunity
to adjust behaviors and develop skills that will enable them to exttedinjobs.

For the purpose of this assignment, you will ask one supervisor, one site colleague, and one additional
person to complete the 360 Degree Feedback Assessment. You will also fill out the same survey
guestions about yourself, for a total ofofms. After the surveys are complete, you will look for areas of
overlap for both the Good and Areas of Opportunities and write them on the final table. The last part of
the assignment is ad page reflection on what you found out about yourself thralighprocess and how

you will use this information.

The following format may be a helpful tool in completing this assignment.


http://en.wikipedia.org/wiki/Degree_(angle)

EAD 262
SIGNATURE ASSIGNMENT 1la
Leadership Characteristics Assignment
360 Degree Feedback Process

Feedback for
(Name)
Completed by (Check onlyone): _ Administrator _ Peer ___ Cohort Member
The above named individual is a masterds degree stud

Administration program at California Stdtmiversity Fresno and is asking you to participate in a 360

Degree Feedback proce860 Degree Feedback is a system or process in which employees receive

feedback from the people who work around thén3 6 0 0 r eJ6@degreeih acirdlehwath an

individual figuratively in the center of the circlE.hi s process typically includes
supervisor, peers, and direct repoi@rganizations and individuals use®@f@edback surveys to get a

better understanding of their strengths and areas of opportunity (areas that can be enhanced or improved).

Feedback recipients gain insight into how others perceive them and have an opportunity to adjust

behaviors and develogkiis that will enable them to excel at their jobs. Please feel free to take the

opportunity to discuss your feedback with the above named candidate.

Please identify the top ten GOOD Leadership Please identify the tofegn Leadership
Characteristics for this individual. Characteristics OPPORTUNITIES for this
individual.
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EAD 262
SIGNATURE ASSIGNMENT 1la
Leadership Characteristics Assignment
360 Degree Feedback Process
Selfi Assessment

Please identify YOUR top ten GOOD Leastaip
Characteristics.

Please identify YOUR top ten Leadership
Characteristics OPPORTUNITIES.
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EAD 262
SIGNATURE ASSIGNMENT 1la
Overlap of Characteristics from SéiEsessment and Other Assessments

Prioritize theGOOQD list by listing first those that
were identified by all or most of the participating
members, including yourself.

Prioritize the OPPORTUNITIES identified by all ¢
most of the participating members, including
yourself.
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EAD 262
SIGNATURE ASSIGNMENT 1b
Reflection Paper

Write a reflection paper that is a reflection about the transformation process of that individual from a
teacher (or manager) to a leader. Discuss how your perceptions of your leadership abilifyodifithe
perceptions of the individuals who participated in the assessment exercise. Base your reflections on the
data you have from all the assessments.

How will you become more leadéscused based on what you have learned during this course. What
areas do you still need to work on?
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EAD 262
SIGNATURE ASSIGNMENT 2
Development of Personal Vision

Candidates will develop their personal vision statements after reflection and deliberation about their
values and goals. (CTC 6.a.1, 6.a.2, 6.a.3, NGATE 1.2, 1.5, 1.6, 1.8, 3.3, 4.1)
The following process should be used in developing the personal vision statement.

Step 1

Imagine achieving results in your life that you deeply desire. In order to begin to develop your personal
vision, answer thesguestions:

What words would you use to describe your life goals?

What would achieving your desired life goals look like?

How would it feel to achieve your desired life goals?

Step 2

Answer the following questions:
Selfimage: If you could be extlg the kind of person you wanted, what would your qualities be?

Tangibles: What material things would you like to own?

Home: What is your ideal living environment?

Health: What is your desire for health, fithess, athletics, and anything else withdgou physical
appearance and wedking?

Relationships: What types of relationships would you like to have with friends, familypiders,
colleagues and others?

Work: What is your ideal professional or vocational situation? What impactdwoul like your work
life to have?

Personal Pursuits: What would you like to do in the areas of individual learning, travel, reading or any
other activities outside work?

Community: What is your vision for the community or society in which you livéRat impact do you
personally want to make on your community or society?

Other: What else, in any area of your life, would you like to do, create, or contribute?



Life Purpose: Imagine that your life has a unique purgodalfilled through what youdo, your
relationships, where you live, and through your contributions to your community. Describe that purpose
as an additional reflection of your life aspirations.

Part 3

Write your personal vision (what do you stand for) as it relates to the thategu have defined above.

Part 4

Summarize your personal vision into a short, powerful statement that is easy for you to remember.
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EAD 262
SIGNATURE ASSIGNMENT 3a
12-Step Decisions

Identify an important decision related to a reform that neetlséo made at the candi dateds
prepare a paper that walks through the 12 steps for making decisions about that identified reform. Use the
following format in the decisiomaking process.

PLANNING
1. What is the issue?
> Who owns it?
> What is the underlying goal?
2. How much discretion do | have to take action or not?
> Must this issue be dealt with?
> How strongly do | personally feel about it?
3. Who will make the preliminary and the final decision from these options?
> An individual or group above me in the district
> Me, as administrator/leader unilaterally
> Me, as administrator/leader with staff input
> Me, as administrator/leader and staff by consensus
> Staff with input from me
> Staff by cosensus
> Staff by vote
> Subgroup of staff with input from others
> Subgroup of staff unilaterally
> Individual staff members unilaterally
4. How will | communicate clearly who will make the decision?
> What are the constraints thativaffect the scope or content of the decision?
5. What are the nenegotiable values that | want to maintain?
> Why are they nomegotiable?
> How will | communicate this?

DECIDING
6. What will be the impact of the decision?
> On whom?
> How will that be communicated over time?
7. Whose working conditions will be affected and how will | involve them?
8. What is the timeline for deciding?
> For implementing?
9. Decide. What is my explicit statement of the decision, summguédikey points?
10. How and when will the decisianaking groups revisit, evaluate, and revise the decision?
11. How will I communicate the reasons for the decision to all affected parties, including how their
input was used?
12. How will I monitor ad support the dato-day implementation of the decision?
> How will | communicate these plans to everyone involved?

LEADERSHIP SKILLS FOR SECOND -ORDER CHANGE

13. Which responsibilities will | seek to fulfill?
14. What specific actions will | take falfill each responsibility?
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EAD 262
SIGNATURE ASSIGNMENT 3b
Reform Plan

Using the reform identified in Signature Assignment 3a, develop a plan for the implementation of that
reform. The plan should use elements of the reform model used in clasbaid use the following
definitions and format.

Definitions:

Background/Current Reality
Where have you been? What is the history? What is the current context?

Background/Current reality can be established at the recognition of a challenge, oein th

reflection stage of the cycle of continuous I mpr
didnét think there was a challenge to tackle.
luxury of pondering or even living the issue. You must be pevsuasiou must leave the reader

hoping for a resolution. I f you canét state yourl

Vision/Theory of Action
A Theory of Action is a statement that describes a purposeful approach that guides our daily
actions toward ougoals.

Based on research, best practices, and your gro
five years?

If you cannot dream it, you cannot articulate that dream in the form of a good narrative and
tangible goals, then you will be forever dtag in the middle. This is the time to use your
collective experience and intelligence to collaborate.

Document the ideas of the group, research best practices, and consolidate them into a shared
vision.

Goal
A goal is a purpose toward which youragies and tasks are directed. What is your objective
or intention?

4. Measurement
Measurement is an evaluation, metric, or definite quantity. What tools will you use to measure
successful attainment of your goal(s)?

5. Strategy
A strategy is a plan ofdion intended to accomplish a specific goal. How will ggacuteyour
plans as effectively as possible?
Task
A task is a smaller piece of work assigned or performed to reach the overarching goal(s). What
are the discrete actions, timelines and owners?

Using the following template, design your Reform Plan.
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Background
The background/current reality
Vision/Theory of Action

Goals

o0Ow>

Goal 17 Name of Goal 1

Measurements

oc0Ow>

Strateqy 1:

Tasks

Reform Plan

Timeline

Owner

Strateqy

Tasks

Timeline

Owner

Strateqy 3:
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Tasks

Timeline

Owner

Strateqy 4:
Tasks

Timeline

Owner

Goal 21 Name of Goal 2
Goal 2

Measurements

cOw>

Strategy 1: Name

Tasks

Timeline

Owner
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Strateqy 2: Name

Tasks | Timeline Owner

Strateqy 3:

Tasks Timeline Owner

Strateqy 4:

Tasks Timeline Owner

Goal 3 Nameof Goal 3

Measurements
A
B
C
4D
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California State University, Fresno
:} 2 Department of Educational Research
S Master of Art in Education
LA Option: Educational Leadership and Administration
F/}V]MMDA“RIU\

e v Hove Dot Semester/Year

Leadership for Diverse Communities
Our mission is to prepare credible and relevant
leaders in education.

Syllabus for ERA 288
Measurement and
Program Evaluation 3
units

COURSE DESCRIPTION
Procedures and issues involved in the measurement and evaluation of educational
programs. Applications in educational settings are emphasized.

Students will apply the theoretical and practical knowledgeegathrough assigned
readings, lectures and other assignments to design a program evaluation proposal. In
addition, students will be able to interpret standardized test score reports, locate reviews
of published tests, and evaluate the reliability, validdppropriateness and usefulness

of assessment instruments typically used in program evaluation and other professional
activities.

Class Information

Date and Time Classroom number
Instructor Instructor Email
Instructor Phone # Office hours:

Prerequisites
The prerequisites for this course are admission t&theational Leadership and
Administration Programand the following courses: EAD 261 and EAD 272.

Dispositions

The faculty of the Kremen School of Education and Human Devedapifioster the development of the
following candidate dispositions: Reflection, Critical Thinking, Professional Ethics, Valuing Diversity,
Collaboration, and Lifdong Learning. Candidates will increasingly reflect these dispositions in their
work with stidents, families, and communities.

Primary Learning Outcomes

Specific outcomes for the course include the following standards of the California
Commission on Teacher Credentialing for the Preliminary Administrative Services
Credential and standards 1.25,11.6, 1.8, 3.3, and 4.1 of the National Council for
Accreditation of Teacher Education (NCATE):

1. Each candidate develops knowledge and skill to be a critical consumer of
educational research and to use research andastd data to design, implement,
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