M
Leadership for Diverse Communities
Integrated Curriculum — 3 units
LEE148, Fall 2010
[Master Syllabus]
Vision:
The Kremen School of Education and Human Development is a center for academic excellence and collaboration in the
fields of education and counseling. Graduates will become community leaders who advocate for high standards and
democratic values with attention to professional ethics and diversity.
The faculty of the Kremen School of Education and Human Development fosters the development of the following
candidate dispositions: Reflection, Critical Thinking, Professional Ethics, Valuing Diversity, Collaboration, and Life-long
Learning. Candidates will increasingly reflect these dispositions in their work with students, families, and communities.

Course Description:
LEE148 explores the design of integrated curriculum and its implications for instruction with particular
attention to the cultural, language, and academic development of all young learners, and to the integration of
Desired Results standards in infant, toddler, and pre-school settings, and California Grade Level Academic
Standards in K-6 classrooms. LEE 148 considers prescribed content, teaching strategies, assessment and
instructional resources used in ECE programs (infant/toddler, preprimary) and in elementary school (K-6)
settings. Teacher candidates apply theory to practice in the Joyce M. Huggins Early Education Center with
infant, toddler or pre-school aged children, as well as in an elementary school classroom (K-3) through its
concurrent field placement—EHD178ECE.
Multiple Subject Early Childhood Education Requirements:
This course is a required course in Phase 2 of the Multiple Subject Program, Early Childhood Education
Option. Field Study B is designed to provide the necessary classroom access essential for completing the
assignments in this course.
Instructor:
Office Number:
E-mail:
Telephone:
Office Hours:

Course Information
Units: 3
Time:
Location:

Prerequisites: Successful completion of Phase 1 of the Multiple Subject Credential, Early Childhood
Education Program Option: CI 171ECE, LEE 172ECE-S, LEE 173ECE, EHD 174ECE, CI176.

Required Texts & Materials:
California Department of Education, 1999. First class: A guide for early primary education.
Sacramento: Author.
Eby, Judy W. & Herrell, Adrienne L., 2004 (4th Ed.). Teaching in the elementary school: A reflective action
approach. Upper Saddle River, New Jersey: Merrill.
Access to Blackboard & Email

Recommended Texts:
California Department of Education, 2000. Elementary makes the grade! Sacramento: Author.
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Herrell, Adrienne & Michael Jordan, 2004 (2nd Ed.). Fifty strategies for teaching English language learners.
Upper Saddle River, New Jersey: Merrill.

Primary Learning Outcomes
The learning outcomes are aligned with the Standards of Quality and Effectiveness for Professional Teacher
Preparation Programs adopted by the California Commission on Teacher Credentialing (CCTC), the
Teaching Performance Expectations (TPE), the National Council for Accreditation of Teacher Education
(NCATE) Standards, the National Association of the Education of Young Children Standards for Initial
Programs (NAEYC), and the KSOEHD Dispositions: Reflection, Critical Thinking, Professional Ethics, Valuing
Diversity, Collaboration, Life-Long Learning.
Students will:
1. Become familiar with theory and research on human development, language acquisition, curriculum, and
teacher effects and implications for preprimary, primary and intermediate education including the importance of
developmentally, linguistically, and culturally appropriate activities, integrated curriculum, active learning
experiences, and play at all levels. (NAEYC 1, 2a, 4, 5c-d; TPEs, 1, 4, 5, 6, 7, 8; CCTC 3, 4, 11, 12; NCATE
1.4, 1.7, 4.1)
2. Identify curriculum subject areas and resources for teaching, including State academic standards and
frameworks, textbooks, manipulatives, children’s literature and content-area books, teacher-made and
commercial aids, software, and other instructional materials. (NAEYC 4, 5b-c-d; TPEs 1, 4, 5, 6, 7, 9; CCTC 3,
4, 9, 12; NCATE 1.1, 1.3, 1,4, 1.7)
3. Apply a variety of teaching strategies and activities that promote language and literacy development, equal
learning opportunities, and critical thinking for all students, and that lead toward attainment of grade level
standards by all elementary school aged students. (NAEYC 2a, 2c, 3d, 4b-d, 5; TPEs 1, 4, 5, 6, 7, 8, 9, 10;
CCTC 3, 4, 9, 11, 13, 14, 15; NCATE 1.4, 1.7, 2.3, 3.3, 4.1, 4.4, 5.2)
4. Develop skill in short- and long-term instructional planning as exemplified by lesson planning and the design
of integrated curriculum projects. (NAEYC 1c, 2a,, 2c, 3d, 4b-d, 5; TPEs 3, 4, 7, 9; CCTC 2, 4, 7, 8, 9, 15;
NCATE 1.4, 2.3, 2.3)
5. Organize and manage the learning environment to achieve instructional goals. (NAEYC 1, 2a, 5; TPEs 10,
11; CCTC 10, 14, 15; NCATE 1.4, 1.7)
6. Consider individual differences and interests, parental influences, language background, cultural traditions
and community values and collaborate with children, other professionals, parents, and the community in
designing effective instruction. (NAEYC 1, 2, 4, 5; TPEs 4, 5, 6, 7, 8, 13; CCTC 5, 11, 12, 13, 14; NCATE 1.4,
1.6, 1.7, 2.3)
7. Design, interpret, and use developmentally appropriate formative and summative student learning and
program evaluation assessments that facilitate educational documentation and decision-making. (NAEYC 2, 3,
5; TPEs 2, 3; CCTC 4, 6, 12; NCATE 1.7)
8. Develop skills for making ethical professional decisions. (NAEYC 5; TPEs 12, 13; CCTC 4, 5, 11, 13, 14;
NCATE 1.6, 3.3, 4.4)

Major Assignments and Examinations:
Future Teacher Forum Attendance—Four points will be awarded for each forum attended or, if not in
attendance, two points maximum will be awarded for written response to forum scenario submitted by the week
following the forum session. (12 points)
Conversation Collection —Development of a collection of artifacts and corresponding learning activities
aligned with specific pre-school and kindergarten level standards. (Due October 26) (20 points)
Curriculum File—The organization of curricular resources that are developmentally appropriate, brain
compatible, and authentic. (Due September 16) (10 points)
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Group Preschool Project—Design of a mini-project which is appropriate for infant, toddler, or pre-school
children, based on reading, research, teacher interviews and observation. Three learning activities will be
facilitated by each member of the group to the appropriate age-level group in the Joyce Huggins Center. (Due
October 14) (Grading as a group and individually on a 4-point rubric; worth 24 points).
Teacher Work Sample (TWS)—Documentation of the development and implementation of an integrated unit
of instruction that develops at least two concepts and includes at least ten lessons. Major components include
consideration of context, pre- post- & formative assessment, lesson development including the integration of
academic standards, documentation of student learning, and self-reflection and evaluation. Unit will be taught in
EHD178ECE. (Due Dec. 7)
(Grading on a 3-point analytic rubric; worth 40 pts.)
Final Examination (Post-test) — A post-test assessment will mirror the pre-test. Dec. 16, 8:45-10:45). (30
points)

Course Policies:
Grading. The overall grade is determined by calculating the percentage of points earned out of the total
possible points:
A = 90% and above; B = 80 to 89%; C = 70 to 79%; D = 60 to 69%; F = below 60%
Cell Phones. Out of respect for everyone’s learning experience, cell phones are to be turned off during class
except when an emergency call is expected.
Confidentiality. The privacy and identity of children and their families should be protected in all written
materials. Therefore when writing about a child, the recommended language is “for the purpose of this study, I
will refer to the observed student as Child A.”
* Subject to Change: This syllabus and schedule are subject to change in the event of extenuating
circumstances. If you are absent from class, it is your responsibility to check on announcements made while
you were absent.

Possible Course Schedule*

[Check Blackboard for changes]

(SESSION #1—S1) TUESDAY, AUGUST 24
TOPIC: Review course requirements & syllabus. Pre-Test. What is curriculum? The Five Concurrent
Curricula.
ASSIGNMENTS DUE:
 Pre-Test
HOMEWORK:
 Interview a teacher. Ask the teacher what their curriculum is and where
do they get it? Be prepared to share in groups.
 Read Teaching in the Elementary School (TE) chapter 1
(S2) THURSDAY, AUGUST 26 (Classroom Management Seminar, 8-11, SSU; LEE148 12-2, ED360)
TOPIC: Where do teachers get curriculum? Curricular approaches. The components of curriculum:
design, engagement, & assessment. The filters of good curriculum: developmentally appropriate, brain
compatible, & authentic content, strategies, and materials. Assignment of Curriculum File.
ASSIGNMENTS DUE:
 Teacher interview information
HOMEWORK:
 Read handouts
Read First Class (FC), chapters 1—3
Work on Curriculum File due Sept. 16
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(S3) TUESDAY, AUGUST 31
TOPIC: NAEYC curriculum and assessment recommendations. Developmentally Appropriate Practice.
Early Childhood Curriculum Models.
ASSIGNMENTS DUE:

HOMEWORK:
 Read handouts
Read FC, chapter 4, 5 & 6 for Feb. 4
Research assigned model for small group; group oral & written
presentation
 Work on Curriculum File due Sept. 16
(S4) THURSDAY, SEPTEMBER 2 (Visual Arts Seminar 8-11, SSU; LEE148 12-2, ED360)
TOPIC: Early Childhood Curriculum Models. Desired Results.
ASSIGNMENTS DUE:
ECE Model small group sharing
HOMEWORK:
Read FC, chapter 4, 5 & 6
 Explore Desired Results on-line.
 Work on Curriculum File due Sept. 16
(S5) TUESDAY, SEPTEMBER 7
TOPIC: Identifying Best Practices in ECE. Project-driven Curriculum. Assign Preschool Project.
ASSIGNMENTS DUE:
 Sign up for pre-school project (to begin Sept. 14)
HOMEWORK:
 First Class Appendices A & B for Sept. 14
 Work on Curriculum File due Sept. 16
(S6) THURSDAY, SEPTEMBER 9 (Performing Arts Seminar 8-11, SSU; tour of Teachers’ Resource Library,
11:00-1:00)
TOPIC:
ASSIGNMENTS DUE:


HOMEWORK:
Read FC, Appendices C & D
 Read handouts
 Work on Curriculum File due Sept. 16
(S7) TUESDAY, SEPTEMBER 14 (Tour of Huggins Cntr. 8:00-9:00; observe in assigned classroom 9-11;
LEE148 12:00-1:00 IN ED193; meet with your Huggins Master Teacher to plan from 1:15-2:30)
TOPIC: Identifying Concepts, Standards and Learning Goals in Pre-School Curricula.
ASSIGNMENTS DUE:

HOMEWORK:
Read TE, chapter 9
Work on Curriculum File due Sept. 16
Work Preschool Project due October 14
(S8) THURSDAY, SEPTEMBER 16 (9:00-11:00 in Huggins classroom; 11:00-11:30 debrief session; 12:002:00 LEE148 in ED360)
TOPIC: The importance of realia. Assign Conversation Collection (Connect to Desired Results).
ASSIGNMENTS DUE:
 Curriculum File due
Huggins Center Session 2 (9:00-11:00)— observe and plan
HOMEWORK:
Read assigned section of Elementary Makes the Grade
Work Preschool Project due Oct. 14
(S9) TUESDAY, SEPTEMBER 21 (9:00-11:00 in Huggins classroom; 11:00-11:30 debrief session; 12:00-2:00
LEE148 in ED193)
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TOPIC California's Standards-Driven System. Continue assignment of Conversation Collection
(Connect to CA Grade Level Academic Standards)
ASSIGNMENTS DUE:
Group activity sharing Elementary Makes the Grade
Huggins Center,Session 3 (9:00-11:00)- Plan & Observe
HOMEWORK:
Read TE, chapter 4
Work Preschool Project due Oct. 14
Work on Conversation Collection due Oct. 26
(S10) THURSDAY, SEPTEMBER 23 (9:00-11:00 in Huggins classroom; 11:00-11:30 debrief session; 12:002:00 LEE148 in ED360)
TOPIC: Identifying Content, Concepts and Learning Goals in History,/Social Studies, grades K-6.
ASSIGNMENTS DUE: Professional Dilemma: How do you react when your local grade
level standards are not developmentally appropriate for your grade level?
Huggins Center,Session 4 (9:00-11:00)- Activity 1
HOMEWORK:
Work Preschool Project due Oct. 14
Work on Conversation Collection due Oct. 26
(S11) TUESDAY, SEPTEMBER 28 (9:00-11:00 in Huggins classroom; 11:00-11:30 debrief session; 12:002:00 LEE148 in ED193)
TOPIC: Designing an Integrated Standards-Driven Thematic Unit.
ASSIGNMENTS DUE:
Huggins Center Session 5 (9:00-11:00)— Activity 2
HOMEWORK:
 Read TE, chapters 2 & 5 for Oct. 5
Work Preschool Project due Oct. 14
Work on Conversation Collection due Oct. 26
(S12) THURSDAY, SEPTEMBER 30 (9:00-11:00 in Huggins classroom; 11:00-11:30 debrief session; 12:002:00 LEE148 in ED360)
TOPIC Connection of EHD178 (K-3 fieldwork[beginning October 5]) to LEE 148 (Supervisors Dr.
Shelton & Dr. Macy). Sign up for Curriculum Fieldwork. Introduce Teacher Work Sample.
ASSIGNMENTS DUE:
 Huggins Center Session 6 (9:00-11:00)— Activity 3
Sign up for K-3 fieldwork placements
HOMEWORK:
 Read TE, chapters 2 & 5
Read Teacher Work Sample (TWS) and exemplar.
Review grade level standards based on K-3 fieldwork assignment
Work Preschool Project due Oct. 14
Work on Conversation Collection due Oct. 26
(S13) TUESDAY, OCTOBER 5
TOPIC: Creating a plan to develop your unit- Review TWS. Review "Context" & "Learning Goals"
sections of TWS.
ASSIGNMENTS DUE:
Begin K-3 Fieldwork (See Curriculum Schedule)
HOMEWORK:
 Read Handouts
Read TE, chapter 10
Work Preschool Project due Oct. 14
Work on Conversation Collection due Oct. 26
 Work on TWS due Dec. 7
(S14) THURSDAY, OCTOBER 7
TOPIC: Using Assessment (Formative & Summative) to drive curriculum, to inform practice, and to
document student learning. NAEYC assessment recommendations. Writing/adopting/adapting valid and
reliable pre-assessments.
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ASSIGNMENTS DUE:
HOMEWORK:


Read TE, chapter 3
 Read Handouts
Work Preschool Project due Oct. 14
Work on Conversation Collection due Oct. 26
 Work on TWS due Dec. 7

(S15) TUESDAY, OCTOBER 12
TOPIC: Bloom’s Taxonomy. Alignment of pre-assessment and concepts/learning goals/standards.
Review Assessment Plan (TWS). Writing a pre-assessment to evaluate your students’ knowledge & skills.
Designing an Initiation Lesson (Lesson #1)
ASSIGNMENTS DUE:
Draft: Mother topic, & individual theme, concepts & learning goals.
Lesson plans for Lesson #1—Initiation—and Lesson #2 (see
Fieldwork Schedule)
HOMEWORK:

Work Preschool Project due Oct. 14
Work on Conversation Collection due Oct. 26
 Work on TWS due Dec. 7
(S16) THURSDAY, OCTOBER 14
TOPIC: Presentation of Preschool Projects. Connecting lessons learned to K-6 instruction
ASSIGNMENTS DUE:
Preschool Projects due
Final draft of Mother Topic, Concepts & Learning Goals due to
Supervisor
Final draft of pre-assessment for Tues., Oct. 19.
HOMEWORK:

Work on Conversation Collection due Oct. 26
 Work on TWS due Dec. 7
(S17) TUESDAY, OCTOBER 19
TOPIC: Integrating Technology into the Curriculum. (Mr. Henry Placenti)
ASSIGNMENTS DUE:
HOMEWORK:
Work on Conversation Collection due Oct. 26
 Work on TWS due Dec. 7
(S18) THURSDAY, OCTOBER 21
TOPIC: Designing for Gardner's 7 Intelligences.
ASSIGNMENTS DUE:
Draft of Contextual Factors (TWS) due
HOMEWORK:
 Read TE, chapter 6 
Work on Conversation Collection due Oct. 26
 Work on TWS due Dec. 7



(S19) TUESDAY, OCTOBER 26
TOPIC: Sharing your Conversation Collections. TeachER Strategies that Increase Authentic Learning.
ASSIGNMENT DUE:
Conversation Collection 
HOMEWORK:

 Read TE, chapter 7
 Work on TWS due Dec. 7

(S20) THURSDAY, OCTOBER 28
TOPIC: TeachING Strategies that Increase Authentic Learning.
ASSIGNMENT DUE:
 Draft of Learning Goals (TWS) 
HOMEWORK:
 Read assigned section of Fifty Strategies for Teaching English
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Language Learners
 Work on TWS due Dec. 7
(S21) TUESDAY, NOVEMBER 2
TOPIC: Teaching Strategies for English Language Learners. Review Assessment Plan (TWS)
ASSIGNMENTS DUE:
 Assigned strategies for sharing
HOMEWORK:
 Read TE, chapter 8 & 11
 Work on TWS due Dec. 17
(S22) THURSDAY, NOVEMBER 4
TOPIC: Questioning strategies that promote higher-level thinking. Review Design for Instruction &
Instructional Decision Making (TWS).
ASSIGNMENTS DUE:
 Assigned strategies for sharing
HOMEWORK:
 Work on TWS due Dec. 17
(S23) TUESDAY, NOVEMBER 9
TOPIC: Developing your professional portfolio and placement file (Ms. Diana Dille)
ASSIGNMENTS DUE:
Assessment Plan draft (TWS) due
HOMEWORK:
 Work on TWS due Dec. 17
THURSDAY, NOV. 11, VETERANS’ DAY HOLIDAY
(S24) TUESDAY, NOVEMBER 16
TOPIC: "Good Morning, Ms. Tolivar" — Review teaching strategies.
ASSIGNMENTS DUE:

HOMEWORK:
Interview your 178 teacher. What is his/her criteria for grading? Is
there a district or school policy on grading?
 Work on TWS due Dec. 17
(S25) THURSDAY, NOVEMBER 18
TOPIC: Documenting student achievement/ grading; showing growth; disaggregating data. Review
Analysis of Student Learning (TWS).
ASSIGNMENTS DUE:
Design for Instruction draft (TWS) due
Professional Dilemma: Retention or matriculation for students who
do
not meet grade level standards?
HOMEWORK:
 Read TE, ch. 12
 Read Handouts
 Work on TWS due Dec. 17
(S26) TUESDAY, NOVEMBER 23
TOPIC: Multicultural education & curriculum. Review Reflection & Self-Evaluation (TWS)
ASSIGNMENTS DUE:   Instructional Decision Making (TWS) draft due to Macy
HOMEWORK:
 Work on TWS due Dec. 17
THURSDAY, NOVEMBER 25, THANKSGIVING HOLIDAY
(S27) TUESDAY, NOVEMBER 30
TOPIC: Entering post-assessment data (Mr. Henry Placenti).
ASSIGNMENTS DUE:

HOMEWORK:
 Work on TWS due Dec. 17
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(S28) THURSDAY, DECEMBER 2
TOPIC: Working with parents and school-related professionals within the school community.
ASSIGNMENTS DUE:

HOMEWORK:
 Work on TWS due Dec. 17
(S39) TUESDAY, DECEMBER 7
TOPIC: Presentation of Teacher Work Samples. Review post-assessment
ASSIGNMENTS DUE:
TWS
HOMEWORK:
 Prepare for post-assessment
FINAL EXAM/ POSTTEST: Thursday, DECEMBER 16, 8:45-10:45 a.m.

Topics Descriptions
Standards-driven, Integrated Project-Based Instruction
A standards-driven, integrated thematic unit is a cluster of lessons centered around a grade level standard (specifically for
this assignment in science or social studies). That standard provides a central unifying “theme” around which instruction
is designed. Lesson content comes from multiple subject areas resulting in an integrated approach that reinforces
standards from other subject areas. This design matches the developmental needs of the learner and helps connect the
students’ learning in ways that are meaningful to their current and past experiences.
Early Childhood Education Models
Based on the principles of Development-Based Education, three ECE models hold prominent places in practice: Reggio
Emilia, Montessori, and High Scope. All three models are constructivist in nature and lend themselves to students’
making meaning of their world.
Using Assessment to Drive Instruction
Pre-assessment, formative assessment and summative assessment all have integral roles to play in the development of
curriculum. Practitioners who use student work/performance to guide their curriculum planning are finding success in
their scaffolding efforts and when planning for differentiated instruction.
Development-Based Education
Practitioners of development-based education make educational decisions based on their knowledge of human
development and learning, individual characteristics and experiences, social and cultural contests, and standards or
learning expectations. The discipline relies on a set of principles about how children develop and learn physically,
emotionally, socially, and cognitively. Professionals use the principles of development-based education to examine
materials, practices, and environments and to plan a program that maximizes children’s academic, physical, social, and
emotional development.

University Policies
Students with Disabilities: Upon identifying themselves to the instructor and the university, students with disabilities will
receive reasonable accommodation for learning and evaluation. For more information, contact Services to Students with
Disabilities in University Center (UC) room 5 (278-2811).

Honor Code: “Members of the CSU Fresno academic community adhere to principles of academic integrity and mutual respect
while engaged in university work and related activities.” You should:
a) understand or seek clarification about expectations for academic integrity in this course (including no cheating,
plagiarism and inappropriate collaboration),
b) neither give nor receive unauthorized aid on examinations or other course work that is used by the instructor as the
basis of grading,
c) take responsibility to monitor academic dishonesty in any form and to report it to the instructor or other appropriate
official for action.

Cheating and Plagiarism: "Cheating is the actual or attempted practice of fraudulent or deceptive acts for the purpose of
improving one's grade or obtaining course credit; such acts also include assisting another student to do so. Typically, such acts
occur in relation to examinations. However, it is the intent of this definition that the term 'cheating' not be limited to
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examination situations only, but that it include any and all actions by a student that are intended to gain an unearned academic
advantage by fraudulent or deceptive means. Plagiarism is a specific form of cheating which consists of the misuse of the
published and/or unpublished works of others by misrepresenting the material (i.e., their intellectual property) so used as one's
own work." Penalties for cheating and plagiarism range from a 0 or F on a particular assignment, through an F for the course,
to expulsion from the university. For more information on the University's policy regarding cheating and plagiarism, refer to
the Class Schedule (Legal Notices on Cheating and Plagiarism) or the University Catalog (Policies and Regulations).

Make Up Policy for Planned and Unplanned Absences: In the case of an unplanned student absence, papers, tests,
and/or homework assignments due during the time the student is absent may be made up only if the student contacts the
instructor as soon as practicable after the absence occurs and works out a plan. In the case of authorized absences due to
university-sponsored activities, students should expect to submit their work to the instructor on or before the due date, or
as arranged with the instructor. This includes papers, tests, and/or homework assignments. See grading policy in syllabus
for additional information.
When a student is absent for an extended time period, a viable make-up plan may not be feasible. In these circumstances,
other options such as dropping the class for a serious and compelling reason or withdrawal from the university may be
appropriate.

Computers: "At California State University, Fresno, computers and communications links to remote resources are
recognized as being integral to the education and research experience. Every student is required to have his/her own computer
or have other personal access to a workstation (including a modem and a printer) with all the recommended software. The
minimum and recommended standards for the workstations and software, which may vary by academic major, are updated
periodically and are available from Information Technology Services (http://www.csufresno.edu/ITS/) or the University
Bookstore. In the curriculum and class assignments, students are presumed to have 24-hour access to a computer workstation
and the necessary communication links to the University's information resources."

Disruptive Classroom Behavior: "The classroom is a special environment in which students and faculty come together to
promote learning and growth. It is essential to this learning environment that respect for the rights of others seeking to learn,
respect for the professionalism of the instructor, and the general goals of academic freedom are maintained. ... Differences of
viewpoint or concerns should be expressed in terms which are supportive of the learning process, creating an environment in
which students and faculty may learn to reason with clarity and compassion, to share of themselves without losing their
identities, and to develop an understanding of the community in which they live . . . Student conduct which disrupts the
learning process shall not be tolerated and may lead to disciplinary action and/or removal from class."

Copyright policy: Copyright laws and fair use policies protect the rights of those who have produced the material. The copy
in this course has been provided for private study, scholarship, or research. Other uses may require permission from the
copyright holder. The user of this work is responsible for adhering to copyright law of the U.S. (Title 17, U.S. Code). To help
you familiarize yourself with copyright and fair use policies, the University encourages you to visit its copyright web page.
Digital Campus course web sites contain material protected by copyrights held by the instructor, other individuals or
institutions. Such material is used for educational purposes in accord with copyright law and/or with permission given by the
owners of the original material. You may download one copy of the materials on any single computer for non-commercial,
personal, or educational purposes only, provided that you (1) do not modify it, (2) use it only for the duration of this course,
and (3) include both this notice and any copyright notice originally included with the material. Beyond this use, no material
from the course web site may be copied, reproduced, re-published, uploaded, posted, transmitted, or distributed in any way
without the permission of the original copyright holder. The instructor assumes no responsibility for individuals who
improperly use copyrighted material placed on the web site.
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The Conversation Collection
A Conversation Collection is a collection of artifacts that collectively represents a concept. When activities are
designed around those artifacts, students have the opportunity to explore the concept in depth, to use critical
thinking skills, and to develop essential language skills.
For this assignment, students will create a collection of at least twenty artifacts that represent a concept that is
developmentally appropriate for children ages 4-6 years (pre-school & kindergarten), and is authentic for
children in our multi-cultural society.
Based on the artifacts in the collection, student will:
 Identify a collection-related vocabulary list.
 Develop collection-related activities for use by children ages 4-6 years.
o Ten collection-related activities designed to develop English language skills with a particular
emphasis on English language development for non- or limited-English speaking children.
o Ten collection-related activities based on selected Desired Results indicators for preschool
o Ten collection-related activities based on California Academic Standards for kindergarten.

The Concept

1 point

3 points

5 points

The concept is
developmentally appropriate
but interest may be limited to
a specific group of children.
The vocabulary describes the
collection as compared to
expanding upon the
collection.

The concept is
developmentally appropriate
and will be of some interest to
most young children. It
relates to children’s lives in
general. The vocabulary
provides opportunities to
teach concepts associated with
the theme of the collection.

The concept is
developmentally appropriate
and of high interest for
children of this age group. It
relates to all children’s lives
(authentic) and is inclusive of
multiple cultures. The vocabulary list indicates a rich
opportunity to expand
concepts be-yond the theme of
the collection.
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The Physical
Collection

The Activities

Professional
Presentation

The majority of the artifacts
are models or photographs.
The artifacts are not easily
manipulated by children at
this age level or may be
touched only when an adult is
present.

Photographs or models are
included in the artifacts inlieu
of real objects. The artifacts
are very similar to one
another and collectively
create a concept theme.

Twenty real objects create the
collection. The artifacts
collectively can be grouped
as a concept, while
individually the artifacts are
unique. The artifacts are safe
for use by this age group.
They are not too fragile and
can be manipulated by
children this age.

The student fails to identify
the standard that drives each
activity or they collectively
represent one content area or
focus. The majority of the
activities are passive. The
artifacts may relate to the
activities as a whole, but
students rarely are called
upon to use the artifacts to
complete the activities.

There are less than 30
activities or they are not
divided as stipulated in the
instructions. Each activity
references the collection.
There is redundancy in the
identified standards or
collectively the represent
fewer than four content areas.
The majority of the activities
are hands-on, but some are
passive.

Each activity is referenced by
a written standard from Ca.
ELD Standards, Ca.
Academic Standards and
Desired Results and sensibly
grouped. The standards from
each source are varied, and
represent at least four content
areas. The activities are well
written, detailed, and all are
active, hands on. Each
activity utilizes at least one
artifact in the collection.

Nine or more mechanical
errors are present in the
written work. The artifacts
look as if they were hastily
gathered. An electronic copy
is not available for
distribution through
Blackboard.

The collection is presented
and although organized, may
be considered a temporary
collection, gathered for use as
necessary. The activities are
typed, but there are up to
eight mechanical errors. The
activities are available
electronically to Dr. Macy

The artifacts are presented to
the group. They are
organized and easily stored as
a “permanent collection.”
The activities are well
organized into a clear and
concise written document
with an electronic copy that
can be sent to Dr. Macy for
distribution through
Blackboard.
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ASSESSMENT 3:
INFANT, TODDLER & PRESCHOOL PROJECT
DIRECTIONS TO STUDENTS
NAEYC STANDARDS 1, 3, 4, 5
The Preschool Project evaluates your skills in collaborating as a professional (NAEYC Standard 5) in
developing and facilitating a mini-unit of instruction (an “investigation”) with infant, toddler or preschool aged
children in the Joyce M. Huggins Early Childhood Center. The Project also evaluates your skills in assessing
students’ interests, skills, prior knowledge, and needs (NAEYC Standard 1 & 3), and your ability to plan and
facilitate instruction for a specific group of children (NAEYC Standards 1 & 4). You will be allowed to select
an age-level with whom you would like to work for the purposes of this Project: infants, toddlers, or preschool.
DIRECTIONS:
1. As a group and with your Huggins Center Master Teacher, determine your project theme.
2. As a group and using the model provided in LEE148 handouts, create a “Plan of Possibilities” — a list of
possible learning activities (at least 20) and concepts (at least 5) generated by the project topic (“the world” —
don’t limit yourself at this step!).
3. Solicit information through conversation with the Master Teacher, through observation of the children in the
classroom, and from families through a
Survey or Questionaire with regard to their children’s experience and interests with the project theme and
concepts you are planning to teach. This should be sent out at least by Observation Day 3 in order to use the
results in planning activities.
4. Students in Context.
 Describe the learner.
 Research and describe in developmental terms, the age group you have selected to work with.
Address the multiple, interrelated areas of children’s development and learning – including
physical, cognitive, social, emotional, language, aesthetic domains, play, activity, learning
processes, and motivation to learn — that is supported by theoretical perspectives and current
research. Cite the theory & theorist.
 Through observation and in discussion with your Master Teacher, compare the children in your
particular setting with the typical development described by theory (above).
 Describe the cultural and linguistic context for the learners with whom you will be working as
well as any issues of health status, disabilities, individual developmental variations and learning
styles that may influence your approach in the project.
 Describe the context for the project. Include prior experience with the theme, concepts, and with the
planned activities and materials. Address opportunities for play, the availability of technology and media,
as well as time allocation, materials available, number of children in the groups, and the number of adults
that can assist in facilitation of the learning.
 Based on the Survey or Questionnaire, summarize parents’ input with regard to students’ prior knowledge
and experience with your theme and concepts.
 Describe the implications all of the aforementioned information has on planning and implementing your
project.
5. Working with your Master Teacher, consider the information gained at Steps 3 & 4 and narrow your “Plan of
Possibilities” to a “Project Web.” The “Project Web” lists the concepts you will actually teach in the 3session project and the activities you will use to teach them based on the developmental levels and personal
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interests and prior knowledge of your learners. Most commonly there are multiple experiences or activities that
all focus on one idea or concept being facilitated simultaneously during a session. For example, you might be
teaching the idea that insects have 6 legs. One center may have students observing insects and spiders and
sorting them into categories based on the number of legs they have; another center may have students
constructing insects using clay and wire with the objective focusing on models with the proper number of legs;
another center may have students drawing an insect from a model, again focusing on depicting the proper
number of legs. Each activity is different, but the objective for each activity is the same. Another model is to
have several different objectives in the session, often revolving around one concept. For example, your
objective for the day may be that students will accurately represent at least one anatomical feature of an insect.
You may want one center working on legs, another on body construction, and a third on their eyes. Still another
model is one objective, one activity, but the students divided into several small groups, each group facilitated by
a different student teacher, all doing the same thing. The issue of concepts and number of activities and
grouping should be a joint decision between your group and your Master Teacher. In addition to determining
concepts and activities, you also need to determine how you will document student learning for each activity.
This section is usually 4-5 pages in length.
6. Based on your Project Web, the children with whom you will be working, and the recommendations of your
Master Teacher, select two standards from Desired Results that can be reinforced in activities you are planning.
If you are working with infants, select two standards, one from two of the four Desired Results domains. If you
are working with toddlers or preschool children aged 3 to 5 years, select two standards, one from two of the
three Results domains.
7. Now that you have “the big picture” of your project and have selected as a group, the concept(s), objective(s)
and standard(s) for Session 1, determine how many activities will be facilitated, what those activities should be,
and who should facilitate each activity. Then each individual teacher will complete an Activity Plan for
Session 1. If more than one person is facilitating the activity, they should collaborate on writing that Activity
Plan. For Session 1, be sure to include a way to introduce your project theme. Have it approved by your
Master Teacher BEFORE you teach it. Every member of your group except the Documenter for that day needs
to be involved in the planning and preparation of the activities presented each day. In the classroom, all but one
documentder needs to be working directly with the children. A different person should document each session.
Repeat for Sessions 2 & 3.
8. After providing the day’s learning experience, discuss the success of your interactions with the children in
your class that day. Review the success of your activity as a group using the documentation gathered that day
by the documenter plus the impressions of everyone who worked with the students. What worked?
Referencing developmental theory and your knowledge of your students’ interests and skills, identify why
certain aspects of your activity were successful and why others may not have been successful. What will you
change next time you do this activity or work with this group of students? With your Master Teacher, reflect on
the children’s questions, interests, and problems. What are the implications of this experience on the next
planned experience? Be sure to make that connection explicit in the subsequent lesson. After this group
reflection, each individual who worked with students should complete an “Activity Plan Reflection” for the
activity they facilitated. These will be graded by individual and as a group.
9. Following Activity 3, send home a letter to parents explaining the concepts of your Project and provide
suggestions of 5-7 activities that can be done at home or in the community to reinforce learning. Be specific.
10. With your teacher and based on the experiences gained by your students in just 2 sessions, determine how
will you culminate and evaluate the experience in Activity Three.
10. Evaluate the learning that took place. Provide evidence (documentation) of that learning in the form of a
Documentation Panel. You must include still photos with captions and at least one other form of
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documentation (anecdotal records of student comments or actions that reflect learning, student work, etc.). You
may also include a video of the activites.
11. In addition to the reflections you will each write individually following each teaching session, at the end of
your project and as a group, write a 2-3 page summary of the learning experience as a whole. What did YOU,
the teacher candidates in your group, learn about the development and learning behaviors of infants, toddler, or
preschool aged children? Refer back to the “Students in Context” section of this Project to focus your remarks.
This section is referred to as the “Group Project Reflection.”

EVALUATION OF PROJECT
This Project evaluates your ability to collaborate as beginning professionals as well as your skills in
planning, facilitating a mini-unit of instruction in an early childhood setting and reflecting on student learning
and your effectiveness. Each member of the group will receive the same group grade (out of a possible 20
points) AND will be graded individually on your Activity Plans and Activity Reflections (out of 4 points). It is
up to each group member to do their part in all phases of the project: planning, investigation, culmination, and
assembly of the product. It is also the responsibility of each group member to hold all others accountable for
meeting their professional responsibility — planning, teaching, documenting learning, reflecting on activity
successes & failures, and editing & assembling the final product. All required sections of this group project
should be assembled in a folder. It will be evaluated using the accompanying rubric.
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ASSESSMENT 3: Preschool Project Rubric
Project Section

Does Not Yet Meet
Expectations (1 pt.)

Meets Expectations at a
Minimal Level (2 pts.)

Meets Expectations at
a High Level (3 pts.)

Exceeds Expectations
(4 pts.)

Planning Phase
NAEYC 1, 3, 4

The List of Possibilities does
not identify concepts and
activities around a central
theme for the project. The
Project Web and the planned
learning experiences are not
developmentally appropriate
for this group of children.
Students in Context section is
general and does not include
reference to major theories
related to cognitive, social,
physical & emotional
development. Description of
students is incomplete; basic
information is not included.
There is no apparent
connection between activities
taught in the same session; no
apparent connections made
between sessions.

The List of Possibilities lists
only the most obvious
activities and less than 5
concepts, but it is evident that
students have not “thought
outside the box.” The Project
Web is complete, listing the
concepts, activities, and
Desired Results standards to
be taught. Contextual section
includes major theories
related to three of four areas:
cognitive, social, physical &
emotional development.
Section makes a connection
to groups of learners with
whom the candidate will
work. Implications for
planning and teaching are
general. The activities
planned for a session are
generally related to one
another.

The List of Possibilities
explores multiple concepts
and generates a large array of
possible activities. The
Project Web lists the
concepts, activities, and
Desired Results standards by
session. The Students in
Context section includes
major theories related to all
four areas: cognitive, social,
physical & emotional
development. The Students in
Context section makes very
specific connection to the
individual learners with
whom the candidate will
work, but the implications for
planning are still general. The
activities planned for each
session are explicitly related
to one another and each
session scaffolds to the next.

The List of Possibilities
explores multiple concepts
and generates a large array of
possible activities. The
Project Web lists the
concepts, activities, and
Desired Results standards by
session and provides a brief
written rationale for their
inclusion based on the
Students in Context and sited
developmental theory. The
Students in Context section
meets a level 3, except that
implications for planning are
very specific with regard to
individual learners.
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Project Section

Does Not Yet Meet
Expectations (1 pt.)

Meets Expectations at a
Minimal Level (2 pts.)

Meets Expectations at
a High Level (3 pts.)

Exceeds Expectations
(4 pts.)

Facilitation Phase
NAEYC 1, 2, 3, 4

The majority of students are
not actively involved in the
activities; candidates do not
adjust accordingly. As a
group, activities do not
interest the students or are
inappropriate or disorganized.
Plans for family or
community activities are not
provided or are insensitive to
the developmental age of the
learner or to the cultural
values, SES, or resources
available within the family.

The majority of students are
actively involved in the
activity although the
candidates do not adjust the
activities to encourage those
who are not involved to
become involved. Although
activities differ within the
session, one modality seems
to be stressed over all others.
Plans for family activities are
sent home in a timely
manner. Recommended
activities are sensitive to the
cultural values, organization,
and resources of the families
of the learners.

Although the vast majority of
students are actively engaged,
the candidates still make a
concerted effort to adjust
instruction to involve all in
meaningful ways. As a group
of activities, more than one
modality is used. Family
activities take advantage of
diverse cultures and are
sensitive to different values
and the availability of
resources. Plans enhance the
development of language,
physical and social skills and
extend to the community.

For each activity, alternative
objectives within the same
activity are facilitated with
the needs of individual
students in mind. It is
obvious that language and
physical activity for
scaffolding student learning
have been planned in advance
for all of the activities.
Candidates scaffold activities
within the session to build on
one another. As a group of
activities, different modalities
are stressed and a variety of
strategies are used. Family
activities build upon the
concepts taught in class and
are differentiated with regard
to each child’s level of
understanding as well as an
understanding of that child’s
family.
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Project Section

Does Not Yet Meet
Expectations (1 pt.)

Meets Expectations at a
Minimal Level (2 pts.)

Meets Expectations at
a High Level (3 pts.)

Exceeds Expectations
(4 pts.)

Reflecting Phase
NAEYC 1, 3, 4, 5

The group reflection is
limited to “what we did well”
rather than with a focus on
student learning. The group
does not take responsibility
for what did not go well;
candidates appear to be the
“victims of circumstance” for
both successes and failures.
The group reflection is a
collection of individual
comments rather than a
collective evaluation of the
learning by the teacher group.

The group identifies both
successes and failures, but
gives general rather than
lesson-specific reasons.
Although there are references
to student learning,
information based on
evaluation is general rather
than specific. The group
reflection provides very
general statements with
regard to their learning.

Specific reasons for success
and failure are referenced by
documented evidence of
individual student’s
responses. The final group
reflection clearly represents a
collaborative reflection
makes reference to the
Students in Context section.

Students link their evaluation
of their own learning to
explicit connections made
between theory and student
learning. Examples from
teaching are used to address
what candidates learned about
children related to language
development, psychomotor
skills, social development,
and dispositions such as
tenacity and cooperation.

Project Section

Does Not Yet Meet
Expectations (1 pt.)

Meets Expectations at a
Minimal Level (2 pts.)

Meets Expectations at
a High Level (3 pts.)

Exceeds Expectations
(4 pts.)

Documentation Phase
NAEYC 3, 5

Documentation did not focus
on student learning.
Evidence was not explicit; the
panel did not “tell a story.”

Candidates included at least
two types of documentation
and did focus on student
learning, but the panel
resembled a “scrapbook”
rather than a scholarly
documentation of student
learning. Pictures focused on
“the group” rather than using
individual stories to represent
the group.

Written descriptions of
learning accompanied
pictures and student work or
transcribed dialogue. The
panel not only described what
students learned, but the
graphic and written evidence
provided the reader with a
glimpse of the process by
which students learned.

The documentation panel
provides a clear picture of the
learning that took place.
Dialogue or records of
student responses were
descriptive. Pictures and
student products either told
the story by themselves or
were accompanied by written
explanations. The panel was
dramatic in its simplicity and
ability to capture the core of
the learning.
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Project Section
Professional
Presentation of the
Project
NAEYC 5

Does Not Yet Meet
Expectations (1 pt.)
Elements of the assignment
are missing. Writing errors
make this unsuitable for
presentation at a job
interview; it is not of
professional quality.
Documentation Board is
messy, not inviting.

Meets Expectations at a
Minimal Level (2 pts.)

Meets Expectations at
a High Level (3 pts.)

Exceeds Expectations
(4 pts.)

Although all elements are
included, they are
disorganized or do not
provide a cohesive report.
There are errors in language
usage or writing that take
away from the impact of the
project. Documentation
Board is not presented in a
professional manner — errors
in writing or lack of
aesthetics or too much
decoration as if it were a
bulletin board.

All elements are included and
provide a cohesive report.
The report is well organized.
The Documentation Board is
well done. It is eye-appealing
without being too decorative
(“cutesy”). Its simplicity
focuses attention on the
content rather than on a
“flashy” presentation.

Document is presented in a
binder with all elements
included and labeled. A
Table of Contents provides
the reader with a graphic
organizer of the document. It
is evident that group
designated a format for
writing, including font form
and size. The Documentation
Board is clearly modeled
after those currently hanging
in the Early Childhood Center
in its aesthetics and content.

Project Section

Does Not Yet Meet
Expectations (1 pt.)

Meets Expectations at a
Minimal Level (2 pts.)

Meets Expectations at
a High Level (3 pts.)

Exceeds Expectations
(4 pts.)

Individual Planning,
Teaching, and
Reflecting

Activity plans rely on passive
experiences. Experiences do
not build on past experience
or on interests. Planned
activities are not connected to
one another. No reference to
Desired Results standards or
standards are inappropriate
for the age of the child or the
activities. Play is not used as
a strategy for learning.
Candidate does not take
advantage of opportunities for
the development of language,
physical, or social skills
during activities. Activities

Activity Plans incorporate
students’ interests, past
experience, skills and needs
related to the Project theme;
opportunities for the
development of language &
social skills reinforced in
practice but are not made
explicit at the planning phase.
Most activities are
developmentally appropriate
for the majority of the
children. Two appropriately
selected Desired Results
standards “fit” in planned
activities. Candidate

The Activity Plans reflect the
interests and prior experience
with the concepts as reported
by both the Master Teacher
and the children’s families.
The connection between the
contextual information and
the activities is evident; all
activities are developmentally
appropriate for the age group.
Activity Plans allow for
student exploration.
Activities explicitly address
how Desired Results
standards are reinforced
within the activity. Materials

Not only are planned
activities appropriate, but
plans are written for
differentiated instruction
based on the past experiences,
interests and special needs &
skills of students. In addition
to planning for theme-related
learning, candidate addresses
specific strategies for
enhancing language, social,
and physical development
through theme-related
activities. Each session
scaffolds off the last.
Activities explicitly address
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are rigid or are seemingly
without purpose.
Reflection is limited to “what
I did well” rather than with a
focus on student learning.
Candidate does not take
responsibility for what did
not go well; candidate
appears to be the “victim of
circumstances” for both
successes and failures.
Reasons for success or failure
are not identified for future
use in teaching and/or are
disregarded when planning
future activities.

provides opportunities to
reinforce language, physical
and social skills. Play is used
as a teaching strategy, but is
teacher-directed; creativity is
not encouraged. Materials
are appropriate for most
students although some
children’s motor skills keep
them from fully engaging in
the activity. The candidate
does not adjust.
Candidate identifies both
successes and failures, but
gives general rather than
lesson-specific reasons.
Although there are references
to student learning,
information based on
evaluation is general rather
than specific. Although
candidates refer to
developmental theory when
describing general successes
and failures, candidates do
not apply that knowledge
when addressing implications
for the next lesson.

have been carefully selected
to appeal to student interest
and to enhance both the
lesson objective and
developmental skills in
general. Activities are
challenging for most without
being overwhelming for any
child.
Specific reasons for success
and failure are referenced by
documented evidence of
individual student’s responses
to activities. Candidates take
responsibility for both
success and failure in activity
reflections.
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how Desired Results
standards are reinforced and
informally assessed within
the activity. Students are
motivated by the candidate to
interact with each other rather
than just with teacher to
clarify thinking and to
explore ideas. All students
are actively engaged with the
activities. Materials are well
chosen for their stimulating
qualities as well as their
appropriateness.
Not only are successes and
failures explicitly linked to
student learning behavior, but
the possible reasons for both
success and failure are linked
to developmental theory.
Candidates go beyond
discussion of the objective of
the activities to evaluate other
student learning behaviors —
language development,
psychomotor skills, social
development, and
dispositions such as tenacity
and cooperation. Students
link reflections to information
in the contextual phase of the
unit. Future activities are
directly linked in writing to
the reflection on the previous
session.

Analytic Scores:
1 = Expectations Not Yet Met
2 = Expectations Met at a Minimal Level
3 = Expectations Met at a High Level
4 = Exceeded Expectations
Holistic Scores:
18-20 points — Candidate Exceeded Expectations
15-17 points — Candidate Met Expectations at a High Level
10-14 points — Candidate Met Expectations at a Minimal Level
9 points or less — Candidate Has Not Yet Met Expectation
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The Renaissance Partnership
For Improving Teacher Quality

Teacher Work Sample:
 Performance Prompt
 Teaching Process Standards
 Scoring Rubrics
(01/12/02 draft)
The January 2002 Draft was revised by representatives from the eleven Renaissance
Partnership Project sites:
California State University at Fresno, Eastern Michigan University, Emporia State University,
Idaho State University, Kentucky State University, Longwood College, Middle Tennessee State
University, Millersville University, Southeast Missouri State University, University of Northern
Iowa, Western Kentucky University.

Notice: The materials in this document were developed by representatives of the Renaissance Partnership Institutions
and may not be used or reproduced without citing The Renaissance Partnership for Improving Teacher Quality
Project http://fp.uni.edu/itq

The Renaissance Partnership for Improving Teacher Quality is a Title II federally funded project with offices at Western Kentucky
University. Director: Roger Pankratz roger.pankratz@wku.edu
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Overview of Teacher Work Sample (TWS)
The Vision
Successful teacher candidates support learning by designing a Teacher Work Sample that employs a range of strategies
and builds on each student’s strengths, needs, and prior experiences. Through this performance assessment, teacher
candidates provide credible evidence of their ability to facilitate learning by meeting the following TWS standards:

 The teacher uses information about the learning-teaching context and student individual differences to set learning goals and plan instruction
and assessment.
 The teacher sets significant, challenging, varied, and appropriate learning goals.
 The teacher uses multiple assessment modes and approaches aligned with learning goals to assess student learning before, during, and after
instruction.
 The teacher designs instruction for specific learning goals, student characteristics and needs, and learning contexts.
 The teacher uses regular and systematic evaluations of student learning to make instructional decisions.
 The teacher uses assessment data to profile student learning and communicate information about student progress and achievement.

 The teacher reflects on his or her instruction and student learning in order to improve teaching practice.
Your Assignment
The TWS contains seven teaching processes identified by research and best practice as fundamental to improving student
learning. Each Teaching Process is followed by a TWS Standard, the Task, a Prompt, and a Rubric that defines various
levels of performance on the standard. The Standards and Rubrics will be used to evaluate your TWS. The Prompts (or
directions) help you document the extent to which you have met each the standard. The underlined words in the Rubric
and Prompts are defined in the Glossary.
You are required to teach a comprehensive unit. Before you teach the unit, you will describe contextual factors, identify
learning goals based on your state or district content standards, create an assessment plan designed to measure student
performance before (pre-assessment), during (formative assessment) and after (post-assessment), and plan for your
instruction. After you teach the unit, you will analyze student learning and then reflect upon and evaluate your teaching
as related to student learning.

Format
 Ownership. Complete a cover page that includes (a) your name, (b) date submitted, (c) grade level taught, (d) subject









taught, (d) your university, (e) course number and title. Write a three-letter university code plus a four-digit student
identification code on each page of the entire document.
Table of Contents. Provide a Table of Contents that lists the sections and attachments in your TWS document with page
numbers.
Charts, graphs and attachments. Charts, graphs and assessment instruments are required as part of the
TWS document. You may also want to provide other attachments, such as student work. However, you should be very
selective and make sure your attachments provide clear, concise evidence of your performance related to TWS
standards and your students’ learning progress.
Narrative length. A suggested page length for your narrative is given at the end of each component section. You have
some flexibility of length across components, but the total length of your written narrative (excluding charts, graphs,
attachments and references) should not exceed twenty (20) word-processed pages, double-spaced in 12-point font, with
1-inch margins.
References and Credits (not included in total page length). If you referred to another person’s ideas or material in your
narrative, you should cite these in a separate section at the end of your narrative under References and Credits. You
may use any standard form for references; however, the American Psychological Association (APA) style is a
recommended format (explained in the manual entitled “Publication Manual of the American Psychological
Association”).
Anonymity. In order to insure the anonymity of students in your class, do not include any student names or
identification in any part of your TWS.
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Teaching Processes Assessed by the Renaissance Teacher Work Sample
Teaching Processes, TWS Standards, and Indicators

Contextual Factors
The teacher uses information about the learning-teaching context and student individual differences to set learning goals and
plan instruction and assessment.
$ Knowledge of community, school, and classroom factors
$ Knowledge of characteristics of students
$ Knowledge of students’ varied approaches to learning
$ Knowledge of students’ skills and prior learning
$ Implications for instructional planning and assessment

Learning Goals
The teacher sets significant, challenging, varied and appropriate learning goals.
$ Significance, Challenge and Variety
$ Clarity
$ Appropriateness for students
$ Alignment with national, state or local standards

Assessment Plan
The teacher uses multiple assessment modes and approaches aligned with learning goals to assess student learning before,
during and after instruction.
$ Alignment with learning goals and instruction
$ Clarity of criteria and TWS standards for performance
$ Multiple modes and approaches
$ Technical soundness
$ Adaptations based on the individual needs of students

Design for Instruction
The teacher designs instruction for specific learning goals, student characteristics and needs, and learning contexts.
$ Alignment with learning goals
$ Accurate representation of content
$ Lesson and unit structure
$ Use of a variety of instruction, activities, assignments and resources
$ Use of contextual information and data to select appropriate and relevant activities, assignments and resources.
$ Use of technology

Instructional Decision-Making
The teacher uses ongoing analysis of student learning to make instructional decisions.
$ Sound professional practice
$ Adjustments based on analysis of student learning
$ Congruence between modifications and learning goals

Analysis of Student Learning
The teacher uses assessment data to profile student learning and communicate information about student progress and
achievement.
$ Clarity and accuracy of presentation
$ Alignment with learning goals
$ Interpretation of data
$ Evidence of impact on student learning

Reflection and Self-Evaluation
The teacher reflects on his or her instruction and student learning in order to improve teaching practice.
$ Interpretation of student learning
$ Insights on effective instruction and assessment
$ Alignment among goals, instruction and assessment
$ Implications for future teaching
$ Implications for professional development

LEE148 – Integrated Curriculum, page 25

Contextual Factors
TWS Standard
The teacher uses information about the learning-teaching context and student individual differences to set learning
goals and plan instruction and assessment.
Task

Discuss relevant factors and how they may affect the teaching-learning process. Include any supports and
challenges that affect instruction and student learning.
Prompt

In your discussion, include:






Community, district and school factors. Address geographic location, community and school population, socioeconomic profile and race/ethnicity. You might also address such things as stability of community, political
climate, community support for education, and other environmental factors.
Classroom factors. Address physical features, availability of technology equipment and resources and the extent
of parental involvement. You might also discuss other relevant factors such as classroom rules and routines,
grouping patterns, scheduling and classroom arrangement.
Student characteristics. Address student characteristics you must consider as you design instruction and assess
learning. Include factors such as age, gender, race/ethnicity, special needs, achievement/developmental levels,
culture, language, interests, learning styles/modalities or students’ skill levels. In your narrative, make sure you
address student’s skills and prior learning that may influence the development of your learning goals, instruction
and assessment.
Instructional implications. Address how contextual characteristics of the community, classroom and students
have implications for instructional planning and assessment. Include specific instructional implications for at least
two characteristics and any other factors that will influence how you plan and implement your unit.

Suggested Page Length: 1-2
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Contextual Factors
Rubric
TWS Standard: The teacher uses information about the learning/teaching context and student individual
differences to set learning goals, plan instruction and assess learning.
Rating 
Indicator 

1
Indicator Not Met

Knowledge of
Community,
School and
Classroom
Factors

Teacher displays
minimal, irrelevant, or
biased knowledge of the
characteristics of the
community, school, and
classroom.

Teacher displays some
knowledge of the
characteristics of the
community, school, and
classroom that may
affect learning.

Teacher displays a
comprehensive
understanding of the
characteristics of the
community, school, and
classroom that may
affect learning.

Teacher displays
minimal, stereotypical,
or irrelevant knowledge
of student differences
(e.g. development,
interests, culture,
abilities/disabilities).

Teacher displays general
knowledge of student
differences (e.g.,
development, interests,
culture,
abilities/disabilities) that
may affect learning.

Teacher displays general
& specific understanding
of student differences
(e.g., development,
interests, culture,
abilities/disabilities) that
may affect learning.

Teacher displays
minimal, stereotypical,
or irrelevant knowledge
about the different ways
students learn (e.g.,
learning styles, learning
modalities).

Teacher displays general
knowledge about the
different ways students
learn (e.g., learning
styles, learning
modalities).

Teacher displays general
& specific understanding
of the different ways
students learn (e.g.,
learning styles, learning
modalities) that may
affect learning.

Teacher displays little or
irrelevant knowledge of
students’ skills and prior
learning.

Teacher displays general
knowledge of students’
skills and prior learning
that may affect learning.

Teacher displays general
& specific understanding
of students’ skills and
prior learning that may
affect learning.

Teacher does not provide
implications for
instruction and
assessment based on
student individual
differences and
community, school, and
classroom characteristics
OR provides
inappropriate
implications.

Teacher provides general
implications for
instruction and
assessment based on
student individual
differences and
community, school, and
classroom
characteristics.

Teacher provides
specific implications for
instruction and
assessment based on
student individual
differences and
community, school, and
classroom
characteristics.

Knowledge of
Characteristics
of Students

Knowledge of
Students’ Varied
Approaches to
Learning

Knowledge of
Students’ Skills
And Prior
Learning
Implications for
Instructional
Planning and
Assessment

2
Indicator Partially Met
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3
Indicator Met

Score

Learning Goals
TWS Standard
The teacher sets significant, challenging, varied and appropriate learning goals.

Task
Provide and justify the learning goals for the unit.

Prompt






List the learning goals (not the activities) that will guide the planning, delivery and assessment of your unit. These
goals should define what you expect students to know and be able to do at the end of the unit. The goals should be
significant (reflect the big ideas or structure of the discipline) challenging, varied and appropriate. Number or code
each learning goal so you can reference it later.
Show how the goals are aligned with local, state, or national standards. (identify the source of the standards).
Describe the types and levels of your learning goals.
Discuss why your learning goals are appropriate in terms of development; pre-requisite knowledge, skills; and other
student needs.

Suggested Page Length: 1-2

Learning Goals
Rubric
TWS Standard: The teacher sets significant, challenging, varied and appropriate learning goals.
Rating 
Indicator 

Significance,
Challenge and
Variety

Clarity

Appropriateness
For Students

Alignment with
National, State
or Local

1
Indicator Not Met

2
Indicator Partially Met

Goals reflect only one
type or level of learning.

Goals reflect several
types or levels of
learning but lack
significance or challenge.

Goals reflect several
types or levels of
learning and are
significant and
challenging.

Goals are not stated
clearly and are activities
rather than learning
outcomes.

Some of the goals are
clearly stated as learning
outcomes.

Most of the goals are
clearly stated as learning
outcomes.

Goals are not appropriate
for the development; prerequisite knowledge,
skills, experiences; or
other student needs.

Some goals are
appropriate for the
development; prerequisite knowledge,
skills, experiences; and
other student needs

Most goals are
appropriate for the
development; prerequisite knowledge,
skills, experiences; and
other student needs.

Goals are not aligned
with national, state or
local standards.

Some goals are aligned
with national, state or
local standards.

Most of the goals are
explicitly aligned with
national, state or local
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3
Indicator Met

Score

standards.

Standards

Assessment Plan
TWS Standard
The teacher uses multiple assessment modes and approaches aligned with learning goals to assess student learning
before, during and after instruction.

Task
Design an assessment plan to monitor student progress toward learning goal(s). Use multiple assessment modes and
approaches aligned with learning goals to assess student learning before, during, and after instruction. These assessments
should authentically measure student learning and may include performance-based tasks, paper-and-pencil tasks, or personal
communication. Describe why your assessments are appropriate for measuring learning.

Prompt






Provide an overview of the assessment plan. For each learning goal include: assessments used to judge
student performance, format of each assessment, and adaptations of the assessments for the individual needs of
students based on pre-assessment and contextual factors. The purpose of this overview is to depict the
alignment between learning goals and assessments and to show adaptations to meet the individual needs of
students or contextual factors. You may use a visual organizer such as a table, outline or other means to make
your plan clear.
Describe the pre- and post-assessments that are aligned with your learning goals. Clearly explain how you will
evaluate or score pre- and post-assessments, including criteria you will use to determine if the students’ performance
meets the learning goals. Include copies of assessments, prompts, and/or student directions and criteria for judging
student performance (e.g., scoring rubrics, observation checklist, rating scales, item weights, test blueprint, answer key).
Discuss your plan for formative assessment that will help you determine student progress during the unit.
Describe the assessments you plan to use to check on student progress and comment on the importance of collecting that
particular evidence. Although formative assessment may change as you are teaching the unit, your task here is to
predict at what points in your teaching it will be important to assess students’ progress toward learning goals.

Example of Assessment Plan Table: Kindergarten
Learning Goals

Assessments

Learning Goal 1

Pre-Assessment

Checklist: game with
animal masks & centers
representing habitats
(tree, lake, burrow, cave)

Repeat and modify instructions, as
needed. Demonstrate and assist with
cutting, gluing, etc. Provide model of
a mask and model how to move to
habitat centers. Keep all activities
high-interest and brief.

Formative Assessment

animal puppets and
habitats (e.g., bird and
nest)
anecdotal records RE Q &
A
picture journals

Provide concrete models and
assistance with fine motor tasks, as
needed. Provide multiple
explanations and model
performances. Process writing (i.e.,
dictations) when needed. Provide
verbal cues and plenty of wait time
for Q & A.

Example: The
student
will link wild
animals with
their habitats.

Format of Assessment

Post-Assessment

Adaptations

Checklist: game with
animal masks & centers
representing habitats
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Suggested Page Length: 2 + pre- and post-assessment instruments, scoring rubrics/keys, and assessment plan
table

Assessment Plan
Rubric
TWS Standard: The teacher uses multiple assessment modes and approaches aligned with learning goals to
assess student learning before, during and after instruction.
Rating 
Indicator 

1
Indicator Not Met

Alignment with
Learning Goals
and Instruction

Content and methods of
assessment lack
congruence with learning
goals or lack cognitive
complexity.

Some of the learning
goals are assessed
through the assessment
plan, but many are not
congruent with learning
goals in content and
cognitive complexity.

Each of the learning
goals is assessed through
the assessment plan;
assessments are
congruent with the
learning goals in content
and cognitive
complexity.

Clarity of
Criteria and
Standards for
Performance

The assessments contain
no clear criteria for
measuring student
performance relative to
the learning goals.

Assessment criteria have
been developed, but they
are not clear or are not
explicitly linked to the
learning goals.

Assessment criteria are
clear and are explicitly
linked to the learning
goals.

The assessment plan
includes only one
assessment mode and
does not assess students
before, during, and after
instruction.

The assessment plan
includes multiple modes
but all are either
pencil/paper based (i.e.
they are not performance
assessments) and/or do
not require the
integration of
knowledge, skills and
reasoning ability.

The assessment plan
includes multiple
assessment modes
(including performance
assessments, lab reports,
research projects, etc.)
and assesses student
performance throughout
the instructional
sequence.

Assessments are not
valid; scoring procedures
are absent or inaccurate;
items or prompts are
poorly written; directions
and procedures are
confusing to students.

Assessments appear to
have some validity.
Some scoring procedures
are explained; some
items or prompts are
clearly written; some
directions and
procedures are clear to
students.

Assessments appear to be
valid; scoring procedures
are explained; most items
or prompts are clearly
written; directions and
procedures are clear to
students.

Teacher does not adapt
assessments to meet the
individual needs of
students or these
assessments are

Teacher makes
adaptations to
assessments that are
appropriate to meet the
individual needs of some

Teacher makes
adaptations to
assessments that are
appropriate to meet the
individual needs of most

Multiple Modes
and Approaches

Technical
Soundness

Adaptations
Based on the
Individual
Needs of

2
Indicator Partially Met

LEE148 – Integrated Curriculum, page 30

3
Indicator Met

Score

Students

inappropriate.

students.

students.

Design for Instruction
TWS Standard
The teacher designs instruction for specific learning goals, student characteristics and needs, and learning
contexts.

Task
Describe how you will design your unit instruction related to unit goals, students’ characteristics and needs, and the
specific learning context.

Prompt


Results of pre-assessment. After administering the pre-assessment, analyze student performance relative to the
learning goals. Depict the results of the pre-assessment in a format that allows you to find patterns of student
performance relative to each earning goal. You may use a table, graph, or chart. Describe the pattern you find that
will guide your instruction or modification of the learning goals.



Unit overview. Provide an overview of your unit. Use a visual organizer such as a block plan or outline to make
your unit plan clear. Include the topic or activity you are planning for each day/period. Also indicate the goal or
goals (coded from your Learning Goals section) that you are addressing in each activity. Make sure that every goal
is addressed by at least one activity and that every activity relates to at least one goal.
 Activities. Describe at least three unit activities that reflect a variety of instructional strategies/techniques and
explain why you are planning those specific activities. In your explanation for each activity, include:


how the content relates to your instructional goal(s),
how the activity stems from your pre-assessment information and contextual factors,
what materials/technology you will need to implement the activity, and
how you plan to assess student learning during and/or following the activity (i.e., formative assessment).

Technology. Describe how you will use technology in your planning and/or instruction. If you do not plan to
use any form of technology, provide your clear rationale for its omission.

Suggested Page Length: 3 + visual organizer
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Design for Instruction
Rubric
TWS Standard: The teacher designs instruction for specific learning goals, student characteristics and needs,
and learning contexts.
Rating 
Indicator 

1
Indicator Not Met

2
Indicator Partially Met

3
Indicator Met

Few lessons are
explicitly linked to
learning goals. Few
learning activities,
assignments and
resources are aligned
with learning goals. Not
all learning goals are
covered in the design.

Most lessons are
explicitly linked to
learning goals. Most
learning activities,
assignments and
resources are aligned
with learning goals.
Most learning goals are
covered in the design.

All lessons are explicitly
linked to learning goals.
All learning activities,
assignments and
resources are aligned
with learning goals. All
learning goals are
covered in the design.

Teacher’s use of content
appears to contain
numerous inaccuracies.
Content seems to be
viewed more as isolated
skills and facts rather
than as part of a larger
conceptual structure.

Teacher’s use of content
appears to be mostly
accurate. Shows some
awareness of the big
ideas or structure of the
discipline.

Teacher’s use of content
appears to be accurate.
Focus of the content is
congruent with the big
ideas or structure of the
discipline.

The lessons within the
unit are not logically
organized organization
(e.g., sequenced).

The lessons within the
unit have some logical
organization and appear
to be somewhat useful in
moving students toward
achieving the learning
goals.

All lessons within the
unit are logically
organized and appear to
be useful in moving
students toward
achieving the learning
goals.

Use of a Variety
of Instruction,
Activities,
Assignments
and Resources

Little variety of
instruction, activities,
assignments, and
resources. Heavy
reliance on textbook or
single resource (e.g.,
work sheets).

Some variety in
instruction, activities,
assignments, or resources
but with limited
contribution to learning.

Significant variety across
instruction, activities,
assignments, and/or
resources. This variety
makes a clear
contribution to learning.

Use of
Contextual
Information and
Data to Select
Appropriate and
Relevant
Activities,
Assignments
and Resources

Instruction has not been
designed with reference
to contextual factors and
pre-assessment data.
Activities and
assignments do not
appear productive and
appropriate for each
student.

Some instruction has
been designed with
reference to contextual
factors and preassessment data. Some
activities and
assignments appear
productive and
appropriate for each
student.

Most instruction has
been designed with
reference to contextual
factors and preassessment data. Most
activities and
assignments appear
productive and
appropriate for each
student.

Use of
Technology

Technology is
inappropriately used OR
teacher does not use
technology, and no (or
inappropriate) rationale

Teacher uses technology
but it does not make a
significant contribution
to teaching and learning
OR teacher provides

Teacher integrates
appropriate technology
that makes a significant
contribution to teaching
and learning OR

Alignment with
Learning Goals

Accurate
Representation
of Content

Lesson and Unit
Structure
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Score

is provided.

limited rationale for not
using technology.

provides a strong
rationale for not using
technology.

Instructional Decision-Making
TWS Standard
The teacher uses on-going analysis of student learning to make instructional decisions.

Task
Provide two examples of instructional decision-making based on students’ learning or responses.

Prompt


Think of a time during your unit when a student’s learning or response caused you to modify your original design
for instruction. (The resulting modification may affect other students as well.) Cite specific evidence to support
your answers to the following:
- Describe the student’s learning or response that caused you to rethink your plans. The student’s learning or
response may come from a planned formative assessment or another source (not the pre-assessment).
- Describe what you did next and explain why you thought this would improve student progress toward the
learning goal.



Now, think of one more time during your unit when another student’s learning or response caused you to modify a
different portion of your original design for instruction. (The resulting modification may affect other students as
well.) Cite specific evidence to support your answers to the following:
-

Describe the student’s learning or response that caused you to rethink your plans. The student’s learning or
response may come from a planned formative assessment or another source (not the pre-assessment).
Describe what you did next and explain why you thought this would improve student progress toward the
learning goal.
Suggested Page Length: 3-4
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Instructional Decision-Making
Rubric
TWS Standard:
The teacher uses on-going analysis of student learning to make instructional decisions.
Rating 
Indicator 

Sound
Professional
Practice

1
Indicator Not Met

3
Indicator Met

Many instructional
decisions are
inappropriate and not
pedagogically sound.

Instructional decisions
are mostly appropriate,
but some decisions are
not pedagogically sound.

Most instructional
decisions are
pedagogically sound
(i.e., they are likely to
lead to student
learning).

Teacher treats class as
“one plan fits all” with
no modifications.

Some modifications of
the instructional plan are
made to address
individual student needs,
but these are not based
on the analysis of student
learning, best practice, or
contextual factors.

Appropriate
modifications of the
instructional plan are
made to address
individual student
needs. These
modifications are
informed by the
analysis of student
learning/performance,
best practice, or
contextual factors.
Include explanation of
why the modifications
would improve student
progress.

Modifications in
instruction lack
congruence with learning
goals.

Modifications in
instruction are somewhat
congruent with learning
goals.

Modifications in
instruction are
congruent with learning
goals.

Modifications
Based on
Analysis of
Student
Learning

Congruence
Between
Modifications
and Learning
Goals

2
Indicator Partially Met
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Score

Analysis of Student Learning
TWS Standard
The teacher uses assessment data to profile student learning and communicate information about student progress and
achievement.

Task
Analyze your assessment data, including pre/post assessments and formative assessments to determine students’
progress related to the unit learning goals. Use visual representations and narrative to communicate the performance of
the whole class, subgroups, and two individual students. Conclusions drawn from this analysis should be provided in
the “Reflection and Self-Evaluation” section.

Prompt
In this section, you will analyze data to explain progress and achievement toward learning goals demonstrated by your
whole class, subgroups of students, and individual students.
 Whole class. To analyze the progress of your whole class, create a table that shows pre- and post-assessment data
on every student on every learning goal. Then, create a graphic summary that shows the extent to which your
students made progress (from pre- to post-) toward the learning criterion that you identified for each learning goal
(identified in your Assessment Plan section). Summarize what the graph tells you about your students' learning in
this unit (i.e., the number of students met the criterion).
 Subgroups. Select a group characteristic (e.g., gender, performance level, socio-economic status, language
proficiency) to analyze in terms of one learning goal. Provide a rationale for your selection of this characteristic
to form subgroups (e.g., girls vs. boys; high- vs. middle- vs. low-performers). Create a graphic representation that
compares pre- and post-assessment results for the subgroups on this learning goal. Summarize what these data
show about student learning.
 Individuals. Select two students that demonstrated different levels of performance. Explain why it is important to
understand the learning of these particular students. Use pre-, formative, and post-assessment data with examples
of the students’ work to draw conclusions about the extent to which these students attained the two learning goals.
Graphic representations are not necessary for this subsection.
Note: You will provide possible reasons for why your students learned (or did not learn) in the next section,
“Reflection and Self-Evaluation.”
Suggested Page Length: 4 + charts and student work examples
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Analysis of Student Learning
Rubric
TWS Standard:
The teacher uses assessment data to profile student learning and communicate information about student progress and
achievement.
Rating 
Indicator 

1
Indicator Not Met

Clarity and
Accuracy of
Presentation

Presentation is not clear
and accurate; it does not
accurately reflect the
data.
Analysis of student
learning is not aligned
with learning goals.

Presentation is
understandable and
contains few errors.

Interpretation of
Data

Interpretation is
inaccurate, and
conclusions are missing
or unsupported by data.

Interpretation is
technically accurate, but
conclusions are missing
or not fully supported by
data.

Interpretation is
meaningful, and
appropriate conclusions
are drawn from the data.

Evidence of
Impact on
Student
Learning

Analysis of student
learning fails to include
evidence of impact on
student learning in terms
of numbers of students
who achieved and made
progress toward learning
goals.

Analysis of student
learning includes
incomplete evidence of
the impact on student
learning in terms of
numbers of students who
achieved and made
progress toward learning
goals.

Analysis of student
learning includes
evidence of the impact
on student learning in
terms of number of
students who achieved
and made progress
toward each learning
goal.

Alignment with
Learning Goals

2
Indicator Partially Met

Analysis of student
learning is partially
aligned with learning
goals and/or fails to
provide a comprehensive
profile of student
learning relative to the
goals for the whole class,
subgroups, and two
individuals.
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3
Indicator Met

Presentation is easy to
understand and contains
no errors of
representation.
Analysis is fully aligned
with learning goals and
provides a
comprehensive profile of
student learning for the
whole class, subgroups,
and two individuals.

Score

Reflection and Self-Evaluation
TWS Standard
The teacher analyzes the relationship between his or her instruction and student learning in order to improve teaching
practice.

Task
Reflect on your performance as a teacher and link your performance to student learning results. Evaluate your
performance and identify future actions for improved practice and professional growth.

Prompt
 Select the learning goal where your students were most successful. Provide two or more possible reasons for this
success. Consider your goals, instruction, and assessment along with student characteristics and other contextual
factors under your control.



Select the learning goal where your students were least successful. Provide two or more possible reasons for this
lack of success. Consider your goals, instruction, and assessment along with student characteristics and other
contextual factors under your control. Discuss what you could do differently or better in the future to improve your
students’ performance.



Reflection on possibilities for professional development. Describe at least two professional learning goals that
emerged from your insights and experiences with the TWS. Identify two specific steps you will take to improve
your performance in the critical area(s) you identified.

Suggested Page Length: 2
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Reflection and Self-Evaluation
Rubric
TWS Standard:
The teacher analyzes the relationship between his or her instruction and student learning in order to improve teaching practice.
Rating 
Indicator 

Interpretation of
Student
Learning

Insights on
Effective
Instruction and
Assessment

Alignment
Among Goals,
Instruction
and Assessment

Implications for
Future Teaching

Implications for
Professional
Development

1
Indicator Not Met

2
Indicator Partially Met

3
Indicator Met

No evidence or reasons
provided to support
conclusions drawn in
“Analysis of Student
Learning” section.

Provides evidence but no
(or simplistic,
superficial) reasons or
hypotheses to support
conclusions drawn in
“Analysis of Student
Learning” section.

Provides no rationale for
why some activities or
assessments were more
successful than others.

Identifies successful and
unsuccessful activities or
assessments and
superficially explores
reasons for their success
or lack thereof (no use of
theory or research).

Uses evidence to support
conclusions drawn in
“Analysis of Student
Learning” section.
Explores multiple
hypotheses for why some
students did not meet
learning goals.
Identifies successful and
unsuccessful activities
and assessments and
provides plausible
reasons (based on theory
or research) for their
success or lack thereof.

Does not connect
learning goals,
instruction, and
assessment results in the
discussion of student
learning and effective
instruction and/or the
connections are
irrelevant or inaccurate.

Connects learning goals,
instruction, and
assessment results in the
discussion of student
learning and effective
instruction, but
misunderstandings or
conceptual gaps are
present.

Logically connects
learning goals,
instruction, and
assessment results in the
discussion of student
learning and effective
instruction.

Provides no ideas or
inappropriate ideas for
redesigning learning
goals, instruction, and
assessment.

Provides ideas for
redesigning learning
goals, instruction, and
assessment but offers no
rationale for why these
changes would improve
student learning.

Provides ideas for
redesigning learning
goals, instruction, and
assessment and explains
why these modifications
would improve student
learning.

Provides no professional
learning goals or goals
that are not related to the
insights and experiences
described in this section.

Presents professional
learning goals that are
not strongly related to
the insights and
experiences described in
this section and/or
provides a vague plan for
meeting the goals.

Presents a small number
of professional learning
goals that clearly emerge
from the insights and
experiences described in
this section. Describes
specific steps to meet
these goals.
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Score

