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INTRODUCTION
The purpose of this handbook is to give student teachers/interns, master/cooperating teachers,
university supervisors, and school administrators a clearer understanding of their respective
roles and responsibilities.
PART ONE gives an overview of the program and describes the Teacher Performance
Expectations (TPEs), which are outcomes that can be observed and assessed in a teacher
candidate and which are mandated by the California Commission on Teacher Credentialing
(CCTC). Part One includes detailed information on the following:


Requirements of the Single Subject Credential Program



The regular Single Subject Credential Program



The Internship Program



The role of the student teacher/intern



The role of the master/cooperating teacher



The role of the school site/district administrator



The role of the university supervisor

Part One also describes how the student teacher/intern will be evaluated, including the
Teacher Performance Assessments, which are instruments or tools to help university
supervisors and master/cooperating teachers assess the student teacher relative to the TPEs;
and the Interim and Final Evaluations and Non-Teaching Activities Records which document
additional competencies.
PART TWO includes all the forms used in the Student Teaching/Internship Programs.
Specific forms are listed in the Table of Contents at the beginning of this handbook.
IMPORTANCE OF STUDENT TEACHING/INTERNSHIP
Student teaching or an internship is the most important experience in the teacher preparation
process. It is regarded by the university as the prime opportunity for students to further their
development as teachers under the guidance of seasoned professionals in the field. Student
teachers/interns know a great deal; they also have a great deal to learn. We appreciate the
work of the public school personnel who contribute so much to this vital learning experience.
We hope the experience will be rewarding to all those concerned.
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PART ONE

OVERVIEW AND
TEACHER PERFORMANCE EXPECTATIONS
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SECTION I: OVERVIEW OF THE SINGLE SUBJECT PROGRAM
The Single Subject Credential Program prepares students to teach at middle school, junior
high, and high school levels. The overall goal of the program is to produce instructional
leaders who are prepared to make a difference in a diverse society.
On completion of the program, successful candidates will have demonstrated their ability to
meet each of the following Teacher Performance Expectations (TPEs) of the California
Commission on Teacher Credentialing. For the complete text of the TPEs, see Appendix A in
the FAST Manual.
Making Subject Matter Comprehensible to Students
TPE 1B.

Subject-Specific Pedagogical Skills for Single Subject Teaching Assignments

Assessing Student Learning
TPE 2
TPE 3

Monitoring Student Learning During Instruction
Interpretation and Use of Assessments

Engaging and Supporting Students in Learning
TPE 4
TPE 5
TPE 6
TPE 7

Making Content Accessible
Student Engagement
Developmentally Appropriate Teaching Practices
Teaching English Learners

Planning Instruction and Designing Learning Experiences for Students
TPE 8
TPE 9

Learning about Students
Instructional Planning

Creating and Maintaining Effective Environments for Student Learning
TPE 10
TPE 11

Instructional Time
Social Environment

Developing as a Professional Educator
TPE 12
TPE 13

Professional, Legal, and Ethical Obligations
Professional Growth
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TWO OPTIONS
California State University, Fresno (CSUF) offers two options in its Single Subject teacher
preparation program:


the regular Single Subject Credential option, which is explained in Section II.



the Single Subject Internship Credential option, which is explained in Section III.

Both options prepare students to teach at the middle school, junior high, and high school
levels. To enter either program, students must meet a variety of admission requirements. To
complete either program, they must demonstrate adequate knowledge in their subject area,
successfully complete a series of professional education courses, achieve satisfactory scores
on the Teacher Performance Assessments, and display teaching competence in at least two
semesters of student teaching or internship teaching. Highlights of the programs are briefly
summarized below.
ADMISSION REQUIREMENTS
Students must take the California Basic Educational Skills Test (CBEST). They must pass
the basic reading and writing subtests for program admission. They must pass the
mathematics subtest before the final student teaching semester.
Students must have a cumulative grade point average at or above the median for comparable
students. This means that a student who is admitted to the program is academically in the top
half of his or her class.
Students must successfully complete a pre-program field experience. To meet this
requirement, students may take EHD 50: Introduction to Teaching, a course that provides
observation experience at the elementary and secondary levels. An equivalent course or
experience as a substitute teacher, teacher’s aide, or observer may also satisfy this
requirement.
CREDENTIAL PROGRAM COURSE REQUIREMENTS
Students must complete a subject matter preparation program, which consists of 45 units or
more of course work, or pass the appropriate subject matter tests.
Students must earn a grade point average of 3.0 in the following professional education
courses:
CI 149: Social Context of Teaching (3 units)
CI 151: Social Foundations of Teaching (3 units)
Examines the scope and function of secondary schools; social, historical, and philosophical
influences; curriculum; school law; and recent trends and issues.
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CI 152: Educational Psychology (3 units)
Focuses on educational psychology; growth and development, learning, personality and
self-concept of adolescents—and their implications for teaching and learning.

EHD 155A: Student Teaching in Secondary School (4 units)
Consists of student teaching under clinical supervision five days per week, two class periods
per day or the equivalent, most often in middle school, plus additional time for weekly
seminars and individual conferences.
EHD 154A: Initial Student Teaching Seminar (1 unit)
EHD 155B: Student Teaching in Secondary School (10 units)
EHD 154B Final Student Teaching Seminar (1 unit)
Consists of student teaching in a secondary school under clinical supervision. Student
teachers are on-site, five days per week, for the full school day. As the semester progresses,
students assume responsibility for teaching at least four periods or the equivalent per day.
Includes scheduled conferences with the university supervisor and public school personnel.
Please note that some student teachers take the ten units of EHD 155B over the course of two
semesters: five units during one semester and five more units during another semester.
These students are on-site five days per week, three class periods per day or the equivalent.
Interns complete EHD 155B over the course of two semesters. Interns typically teach
full-time.
LEE 156: Content Area Literacy and Communication in Secondary Classrooms (3 units)
LEE 157: Teaching English Learners in Secondary Classrooms (3 units)
SPED 158: Differentiated Instruction in Inclusive Settings (3 units)
CI 161: Methods and Materials in Secondary Teaching
Focuses on subject-specific instructional standards, procedures, strategies, resources, and
assessment techniques.
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SEQUENCE OF COURSES
The course sequence for the regular preliminary credential program is as follows:
Students must:


Take CI 149 prior to or during the program (if in 3 Semester Program)



Take CI 151 and CI 152 prior to or along with EHD 155A. 



Complete all subject area courses or pass the appropriate subject matter test
before taking EHD 155B.



Take CI 161 prior to or along with EHD 155B.



Take no more than two courses with EHD 155B.

TWO-SEMESTER SCHEDULE
Although some students choose to spread their course work over a longer period of time,
students who wish to complete the credential program in two semesters should follow the
schedule below.
Semester One

Semester Two

EHD 50 (Prerequisite)
CI 149 (Prerequisite)
CI 151
CI 152
CI 156
SPED 158 OR CI 161 (if available)
EHD 155A
EHD 154A

LEE 157
EHD 155B
EHD 154B
SPED 158 OR CI 161
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THREE-SEMESTER SCHEDULE
The three-semester schedule is the regular Single Subject Credential Program schedule.
Semester One

Semester Three

CI 149
CI 151
CI 152

EHD 155B
EHD 154B
SPED 158 or CI 161

Semester Two
LEE 156
LEE 157
SPED 158 or CI 161 (if available)
EHD 155A
EHD 154A

10

TEACHER PERFORMANCE ASSESSMENTS
In addition to regular observations by supervisors and master/cooperating teachers the California
Commission on Teaching Credentialing (CCTC) requires that all teacher candidates be assessed
with respect to the Teacher Performance Expectations (TPEs) using performance based
assessments or Teacher Performance Assessments (TPAs). At Fresno State, these assessments
are known as FAST: Fresno Assessment of Student Teachers. During orientation week for EHD
155A, each student teacher will receive a FAST Handbook online, which describes the TPAs in
detail. For each project there is (a) a description of the task, (b) a prompt with specific
instructions, and (c) a 4-point rubric to give both candidates and evaluators an idea of what is
expected. A score of ―1 indicates that the candidate clearly does not meet expectations; a score
of ―2 indicates that the candidate meets expectations; a score of ―3 indicates that the candidate
meets expectations at a high level; a score of ―4 indicates that the candidate exceeds
expectations.
The TPAs help the program, the university supervisors, and the master/cooperating teachers
assess the student teacher’s/intern’s progress in meeting the TPEs. Four projects will be used in
the assessment of the candidate—two during initial student teaching and two during final student
teaching. The candidate must earn a passing score of ―2 or more for each TPE or section of the
assessment. The projects/assessments are briefly described below:
For EHD 155A (Initial Student Teaching)
1. SITE VISITATION PROJECT
This project includes a written lesson plan, observation by the university supervisor, and a reflection
on the lesson taught that is written by the candidate.

2. COMPREHENSIVE LESSON PLAN PROJECT
For this project, the candidate will analyze a lesson plan designed for students in a classroom with a
significant number of English learners.

For EHD 155B (Final Student Teaching/Internship)
1. HOLISTIC PROFICIENCY PROJECT
For this project the candidate will collect and share evidence documenting specific TPEs with the
university supervisor, and will prepare a written reflection about evidence of documentation for each
TPE. The reflection will be submitted to Task Stream. This project also includes observation by the
university supervisor.

2. TEACHING SAMPLE PROJECT
For this project the candidate prepares a written paper documenting content area unit planning,
facilitation, assessment, and analysis of student learning.

NOTE: In regular final student teaching, the above two projects are completed in one semester. In
the Internship Program, the two projects are completed in two semesters.
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IMPORTANT OFFICES AND PHONE NUMBERS
Teacher Preparation and Service Center

(559) 278-0300

Room 100

You can obtain information on:




CBEST/CSET/MSAT
Teacher Credential Program Admission Packets
Program Advising

You can reach the following faculty and staff:

Single Subject Coordinator

Dr. Nancy Akhavan
(559) 278-0345

nakhavan@csufresno.edu

Admission Technician

Ms. Ivy Fitzpatrick
(559) 278-0311

ifitzpatrick@csufresno.edu
Room 100

Credential Analyst

Ms. Sherri Nakashima
(559) 278-0299

sherrin@csufresno.edu
Room 100

Multiple Subject Coordinator

Dr. Lisa Nyberg
(559) 278-0236

lnyberg@csufresno.edu
Room 233

Director of Field Experiences

Ms.Janine Quisenberry
(559) 278-0257

jquisenb@csufresno.edu
Room 239

Liberal Studies Coordinator

Dr. Janell Morillo
(559) 278-0276

janellt@csufresno.edu
Room 100

Advisors

Ms. Jessica Choy
(559) 278-0234

jchoy@csufresno.edu
Room 100

Dr. Janell Morillo
(559) 278-0276

janellt@csufresno.edu
Room 100
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TEACHER INTERNSHIP PROGRAM
Mr. Rich Firpo, Program Director
(559) 278-0246

rfirpo@csufresno.edu
Room 220B

Ms. Maria Rodriguez, Program Staff
(559) 278-0232

mariaro@csufresno.edu
Room 220E

Internship Program Support Providers
Mr. Larry Matthews

Multiple Subject and Single Subject

Dr. Andrew Reistetter

Special Education

Ms. Marcia Kraft

Special Education

SPECIAL EDUCATION TEACHER INTERNSHIP PROGRAM
Dr. Elisa Jamgochain, Coordinator
(559) 278-4011

ejamochian@csufresno.edu
Room 242

QUESTIONS OR PROBLEMS
If you need further information concerning the Single Subject Credential Program or if
problems arise during student teaching, please feel free to contact the Single Subject
Coordinator, Dr. Nancy Akhavan.
Email:
Phone:
Office:
Address:

nakhavan@csufresno.edu
(559) 278-0345
ED 443
Kremen School of Education and Human Development
California State University Fresno
5005 North Maple, M/S ED 02
Fresno, CA 93740-8025

Please Note: Suggestions for revising this handbook would be appreciated. Student
teachers/interns, master/cooperating teachers, school administrators, and university
supervisors are invited to suggest additions, deletions, or revisions to the Single Subject
Coordinator.
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SECTION II: REGULAR CREDENTIAL PROGRAM
OVERVIEW
The regular Single Subject Credential Program option requires candidates to successfully
complete two different assignments in a public school classroom. These assignments are
called ―initial student teaching (EHD 155A) and ―final student teaching (EHD 155B).
In both assignments, the student teacher is supervised by a master teacher and a university
supervisor. This program is explained in detail below.

REGULATIONS FOR STUDENT TEACHERS
BEGINNING AND ENDING DATES
EHD 155A
The EHD 155A student teaching experience begins on the first day of the university semester
with a general orientation for student teachers on campus. At this meeting, each university
supervisor tells his or her student teachers when to report to the school site. The university in
collaboration arranges the exact beginning date with a school site administrator or district
administrator. The student teaching semester ends on the university’s last day of instruction, with
a meeting at the university. Students are required to attend a group meeting at the university on
the last day of instruction.
EHD 155B
Typically, EHD 155B students teach for the full public school semester. However, for a variety
of reasons, including the overlap of university and public school semesters, some student teachers
are unable to do this. The actual beginning and ending dates for each student teacher must be
arranged prior to placement of the student teacher and should be acceptable to all parties
involved.

ATTENDANCE AND PUNCTUALITY
There are no ―cuts or ―excused absences in student teaching. Absences are dealt with on an
individual basis, and a student teacher may be required to make up the time absent by adding
days to the student teaching experience. If a student teacher is going to be absent, he or she must
notify the school, university supervisor, and the master teacher. Student teachers are expected to
arrive at school on time and to remain at school for the full, designated period of time. The
master teacher should promptly notify the university supervisor of problems related to attendance
or punctuality.
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PERSONAL APPEARANCE
A professional appearance helps student teachers establish their authority as teachers. Student
teachers are expected to observe the conventions of dress and grooming for teachers in their
assigned school district. Such conventions may include length and style of hair, beards and
mustaches, style of dress, and other matters of personal appearance.

CONFERENCES WITH MASTER TEACHERS
Student teachers must make themselves available for conferences with their master teachers at
the convenience of the teacher. It may be necessary for the student teacher to return to the school
site outside his or her regularly scheduled hours to confer with the master teacher.

SEMINARS AND WORKSHOPS
EHD 155A student teachers are required to attend seminars and workshops that are designed to
complement the student teaching experience.

EHD 155A TEACHING REQUIREMENTS
Students enrolled in EHD 155A are expected to be at their student teaching site for 3 hours per
day, Monday through Friday.
All EHD 155A student teachers must assume full teaching responsibility in the classes to which
they are assigned for a minimum period of three full weeks. Most student teachers will assume
full teaching responsibility for a considerably longer period of time.
A typical schedule for a fifteen-week semester would be as follows:
Weeks 1 and 2:

Orientation on campus and observing throughout the
school and becoming familiar with the classes to be taught

Weeks 3 and 4:

Observing, assisting, and ―shadow teaching the master
teacher (solo or co-teaching)

Weeks 5 through 7:

Shadow teaching and teaching (solo or co-teaching) on an
occasional basis (perhaps two days each week)

Weeks 8 through 10:

Teaching (solo or co-teaching) at least one class on a daily
basis

Weeks 11 through 15:

Teaching (solo or co-teaching) two classes or the
equivalent, five days per week
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EHD 155B TEACHING REQUIREMENTS
Student teachers taking EHD 155B for ten units are at a school site for the full school day. Over
the course of a semester, they work up to teaching a minimum of four periods or the equivalent
per day. For five units, the on-site time is at least three periods or the equivalent per day, with at
least two periods spent actively involved with instruction.
A typical schedule for a fifteen-week semester would be as follows:
Week 1

Observe and assist

6 periods (hours)

Weeks 2 through 5

Observe/prep/conference
Teach (solo or co-teaching)

4 periods (hours)
2 periods (hours)

Weeks 6 through 13

Observe/prep/conference
Teach (solo or co-teaching)

2 periods (hours)
4 periods (hours)

Weeks 14 and 15

Observe/prep/conference
Teach (co-teaching)

1-2 periods (hours)
4-5 periods (hours)

NON-TEACHING ACTIVITIES
In addition to teaching, student teachers are required to participate in some of the non-teaching
activities that are typically part of a teacher’s responsibilities, such as participating in a parentteacher conference, attending extra-curricular school events, attending staff or department
meetings, and supervising students outside of classrooms. The Non-Teaching Activities Record
for EHD 155A can be found in Part Two of this handbook (Form H1); it describes this
requirement in more detail.

OUTSIDE COMMITMENTS
Employment, course work, or family and personal responsibilities cannot be excuses for failing
to meet the requirements of student teaching. Such interference may result in student teachers
having to withdraw from the experience or make the adjustments necessary in their personal lives
to fulfill the requirements of the program.
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SUBSTITUTE TEACHING
EHD 155A
Student teachers in EHD 155A are not permitted to substitute teach during student teaching
hours.
EHD 155B
During EHD 155B student teaching hours, student teachers may to substitute teach for their
master teachers under the following conditions:
1.

They are qualified to be a substitute teacher according to state and district
guidelines (e.g., CBEST, bachelor’s degree, certificate of clearance). This
is to be verified by the school district, not the university.

2.

Their total substituting days do not exceed 20.

3.

They are covered by district liability insurance for substitute teachers.

FAILURE TO COMPLY WITH REGULATIONS FOR STUDENT TEACHERS
Failure to comply with any regulation or requirement for student teaching may result in a student
teacher having to withdraw from student teaching or receiving no credit.

RETAKING STUDENT TEACHING
Students who receive a No Credit grade in any student teaching course are required to petition
the Admission and Standards Committee for approval to retake the course. Students who receive
a grade of No Credit for a second time will be dismissed from the program.
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THE ROLE OF THE STUDENT TEACHER
The student teaching experience provides an opportunity for a student to work in the public
schools and become acquainted with the responsibilities of a teacher. Role expectations for
student teachers include observing teachers and students, aiding teachers with their
responsibilities, planning instruction, delivering instruction, evaluating learning, and
participating in extra-classroom activities. Following are some guidelines for the student
teacher.

GENERAL ORIENTATION
1. If you are enrolled in EHD 155A, attend the campus orientation for student teachers that
takes place during the first week of instruction of the university semester. If you are
enrolled in EHD 155B, follow your academic advisor’s instructions.
2. On reporting to the school site, find out as much as you can about the school’s policies,
procedures, and customs. Follow these closely throughout your student teaching
experience.
3. Find the location of the library, resource areas, supply rooms, computer laboratories, and
audio-visual materials. Learn the procedures for using the school’s facilities, materials,
and equipment.
4. Get acquainted with the teaching staff, support staff, supervisors, and administrators.
5. Get acquainted with your master teacher(s) and the students you will be teaching. Ask
your master teacher(s) for copies of seating charts and rolls so you can quickly learn
students’ names. Discuss with your master teacher any special needs the students you
will teach may have.

ATTENDANCE AND PUNCTUALITY
1. Arrive at school on time. Clarify with your master teacher the time you are expected
to arrive.
2. If you must be absent, directly notify your school, university supervisor, and your master
teacher. The only acceptable reasons for being absent are serious personal illnesses and
family emergencies. You may be required to make up time missed.
3. If you must be absent on a day when you are expected to teach classes, the day’s lesson
plans and materials must be delivered to your master teacher early enough for the master
teacher to be ready to teach it.
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OBSERVATION
In EHD 155A, in addition to your two assigned student teaching classes, you have an additional
floating period in which you can conference with your master teacher, observe other teachers at
the school, talk with staff, complete special education observations/assignments, and/or prepare
instructional materials for teaching.
1. Make the period of time when you are primarily an observer an active learning
experience. During these observations, make notes for yourself about things you found
particularly interesting, effective, or had questions about. You will have an opportunity
to discuss these observations during student teaching seminars. As you are observing,
ask yourself the following questions:


How does the teacher gain the students’ attention at the beginning of class?



How does the teacher capture the interest of the students?



How does the teacher convey the objective of the lesson?



How is the lesson organized?



What types of questions does the teacher ask—and how does the teacher elicit
student responses?



How does the teacher get students actively involved in the lesson?



What materials are used?



How are students grouped?



What classroom management strategies does the teacher use?



How does the teacher individualize instruction for students with special needs?



How does the teacher meet the special needs of English learners?



What does the teacher do to recognize and affirm cultural diversity?



What does the teacher do to avoid discipline problems?



How does the teacher handle discipline problems when they occur?



How does the teacher assess whether the lesson objective has been achieved?



How does the teacher bring closure to the lesson?

2. If your supervisor requires you to submit a written summary of your observations, you
may use the Guide to Classroom Observation (Form C), which can be found in Part Two
of this handbook.
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3. Learn as much as you can about the overall operation of the school. Find out what the
responsibilities are of principals, learning directors, counselors, librarians, school nurses,
and other school personnel. Get an overview of the curriculum. Learn about special
programs and services offered by the school.
4. Carefully study the techniques of every teacher you observe related to planning,
instruction, classroom management, and student evaluation. Be a positive observer;
look for what each teacher does especially well. Discuss these techniques with the
teachers whenever you can. Ask questions!

GETTING INVOLVED
In EHD 155A your involvement should progress as follows: simply observing for a few days,
then assisting the teacher, then “shadow teaching” and teaching (solo or co-teaching) on an
occasional basis, and finally solo teaching or co-teaching classes on a continuous basis. (A
suggested schedule is given on page 13.)
1. As soon as you receive your student teaching assignment, begin talking with your master
teacher(s) to determine what duties you will assume and when you will take over these
responsibilities. Get copies of seating charts and rolls.
2. Thoroughly review state and local curriculum guides, textbooks, and any supplementary
material related to the standards you will be teaching. Become familiar with available
teaching materials, in the library and elsewhere, which are related to this content.
3. Show initiative in terms of getting involved with routine activities such as:


distributing books and other materials



putting assignments on the board



taking attendance



duplicating materials



grading assignments and tests



preparing instructional materials



designing a bulletin board



assisting individual or small groups of students with their class work
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INSTRUCTIONAL PLANNING
1. Discuss the overall plans for the courses you will be teaching with your master teacher(s).
2. For much of the semester, you will be following your master teacher’s lesson plans.
During this time, follow the master teacher’s directions about how lesson plans should be
prepared. While there are many different formats for designing lesson plans, most have
common elements. See Lesson Plan Components (Form B2) in Part Two of this
handbook.
3. If you are developing a lesson plan that reflects your own ideas (e.g., for the Site
Visitation Project), the lesson plan should be developed using the Task Stream Lesson
Builder format. A copy of this format can be found in Part Two (Form B1) of this
handbook.
4. Submit required lesson plans to your master teacher far enough in advance to allow time
for modification and adjustments prior to the lesson presentation. Discuss changes in
classroom routine or materials with your master teacher prior to instituting the changes.
5. Make any changes in your lesson plans suggested by your master teacher or university
supervisor.

TEACHING

EHD 155A
In EHD 155A, after first observing and then assisting your master teacher(s), you will
assume responsibility for solo teaching or co-teaching your assigned classes. You will first
do this on an occasional basis, and then on a continuous basis. You must teach two classes or
the equivalent on a continuous basis for a minimum period of three weeks. You may be
required to teach for a longer period of time. (See the suggested schedule on page 13.)

EHD 155B
If you are taking EHD 155B for ten units in one semester, you will be at a school site for the
full school day. You will work up to teaching at least four periods or the equivalent per day.
For five units, the on-site time is a minimum of three periods or the equivalent per day, with
two periods per day spent actively involved with instruction. (See the suggested schedule on
page 14.)
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EVALUATION
EHD 155A
In EHD 155A your student teaching performance will be evaluated at several points
during the semester to ensure that you are meeting selected Teacher Performance
Expectations (TPEs) of the Commission on Teacher Credentialing (CTC ) as well as
additional criteria for student teaching. In addition to regular observations, your
university supervisor and master teacher will complete interim and final evaluations of
your teaching performance. The forms used for these evaluations (E1 and E2) may be
found in Part Two of this handbook.
You will also complete two Teacher Performance Assessments (TPAs)—the Site
Visitation Project (SVP) and the Comprehensive Lesson Plan Project (CLPP). The Site
Visitation Project will be completed around the 10th week of the semester. The CLPP
will be completed around twelfth week of the semester. Rubrics and detailed instructions
for these assessments can be found in the Fresno Assessment of Student Teachers (FAST)
Handbook, which you will receive online during Student Teaching Orientation the first week
of the university semester.

EHD 155B
In EHD 155B your ability to meet selected Teacher Performance Expectations (TPEs)
will also be assessed. In addition to regular observations, your university supervisor and
master teacher will complete interim and final evaluations of your teaching performance.
The forms used for these evaluations (F1 and F2) are in Part Two of this handbook.
Two TPAs, the Teaching Sample Project (TSP) and the Holistic Proficiency Project
(HPP) will also be completed in EHD 155B. Rubrics and detailed instructions regarding
these assessments can be found in the Fresno Assessment of Student Teachers (FAST)
Handbook.
The Holistic Proficiency Project (HPP) will be assessed at the end of the semester. The
student teacher should enter the reflection component of the HPP on Task Stream, while
the artifacts used to document their reflection should be reviewed by the university
supervisor and returned to the candidate. Some university supervisors choose to review
student progress in documenting the TPEs for the HPP as part of the Interim Evaluation
and the student should be prepared to share artifacts at this time if requested to do so.
Scores, however, are not awarded until the end of the semester.
The Teaching Sample Project (TSP) is also completed in final student teaching. Students
should consult their FAST Handbook for specific instructions and scoring rubrics.
NOTE: For information about the timing of these assessments for interns, see
Section III: Internship Program, beginning on page 39.
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EHD 155A and EHD 155B 
Students who receive a “No Credit” grade in either EHD 155A or EHD 155B are
required to petition the Admissions and Standards Committee for approval to retake the
course. Students who receive a grade of “No Credit” a second time will be dismissed
from the program.

NON-TEACHING ACTIVITIES
In addition to teaching their classes, all teachers participate in a variety of non-teaching
activities such as attending meetings, conferencing with parents, supervising detention, and
supervising extra-curricular activities. As a student teacher, you are required to participate in
some activities of this nature, under the guidance of an appropriate staff member. In Part Two
of this handbook, you will find forms titled, Non-Teaching Activities Record for Student
Teachers. Form H1 is for recording this type of activity in EHD 155A and Form H2 is for
use in EHD 155B.
While you are enrolled in EHD 155A you must participate in at least 6 of the activities. You
must engage in at least 6 more during your enrollment in EHD 155B. Activities 1, 2, and 3
(Form H1) are required of all EHD 155A students; Activity 1 (Form H2) is required of all
EHD 155B students.
Have your participation in each activity verified by your master teacher or another
appropriate school staff member. Keep this record in your possession until the end of the
semester, when it will be collected by your university supervisor and placed in your file.
Sign the back of your Non-Teaching Activities Record before submitting it to your university
supervisor.

SELF-ASSESSMENT
Good teachers take time to reflect on their teaching effectiveness. In both EHD 155A and
EHD 155B you should practice self-assessment. After you finish teaching a lesson it is
useful to think about what went well and what you might do differently. Keeping a notebook
or recording comments on your lesson plans can help you improve as you progress through
your student teaching experiences. At the end of EHD 155B, based on an evaluation of your
teaching, you will complete the Professional Development Plan for BTSA Induction (Form O),
setting professional goals related to the California Standards for the Teaching Profession.

LEGAL RESPONSIBILITY
When you are in full charge of a classroom, you may be held legally responsible for what
happens in that class. You are also responsible for protecting the confidentiality of student
records and other information about students.

REFERENCE LETTERS
At the end of EHD 155B, it is customary for the student teacher to request a letter of
recommendation from the university supervisor and the master teacher. These letters are used
during the process of looking for a teaching position.
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THE ROLE OF THE MASTER TEACHER
The role played by the master teacher in the student teaching experience is an extremely
important one. The master teacher’s ability to enhance the professional growth of the student
teacher is one of the strongest factors in determining the quality of teacher who will be produced.
The master teacher should set a high standard of personal and professional conduct for the
student teacher. Communication lines should be kept open among master teacher, student
teacher, and university supervisor to insure the greatest degree of success for the student teacher.
The following list suggests activities for the master teacher to implement during the student
teaching experience.

GENERAL ORIENTATION
1. If time allows, prepare your students for the arrival of the student teacher.
2. Introduce the student teacher to your students, colleagues, supervisors, and administrative
personnel as a new member of the school staff.
3. Exchange contact information—phone and email—with your student teacher.
4. Inform the student teacher of school policies. Policies regarding discipline and student
management should be clearly outlined.
5. Inform the student teacher about students with special needs.
6. Familiarize the student teacher with textbooks, curriculum guides, library resources,
instructional media and equipment, and other material used in teaching.
7. Explain your methods of teaching, grading, keeping records, and reporting to parents.
8. Explain the extent of authority the student teacher will have should you be absent from the
classroom for short or long periods of time. Explain what the student teacher should do if an
“emergency” occurs during your absence.
9. Provide a desk or some other place where the student teacher can store his or her materials.

OBSERVATIONS

Give the student teacher adequate time to observe the classes in which he or she will have
responsibilities.
Point out matters you think are important for the student teacher to observe.
Encourage the student teacher to ask questions.
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EHD 155A
GETTING THE STUDENT TEACHER INVOLVED
In EHD 155A the student teacher’s involvement should progress as follows. A suggested
schedule can be found on page 13 of this handbook.


Observing and assisting
Observing, assisting, and “shadow teaching” the master teacher
Shadow teaching and solo teaching or co-teaching on an occasional basis
Solo or co-teaching at least one class 2 or 3 days per week.
 Solo or co-teaching two classes or the equivalent 5 days per week
During the period when the student teacher is assisting you, he or she can help with routine
activities such as:


distributing books and other materials
putting assignments on the board
taking attendance
duplicating materials
grading assignments and tests
preparing instructional materials
designing a bulletin board
assisting individuals and small groups of students with their class work

STUDENT TEACHER’S TEACHING SCHEDULE
Together with the university supervisor and the student teacher, plan in advance a schedule that
specifies when the student teacher will assume classes on an occasional basis. Then, based on
the student teacher’s performance, let the student teacher know when he or she will be assuming
teaching responsibilities on a continuous basis.
Students should assume primary responsibility for teaching classes on a consecutive basis only
when they have been recommended to do so by the master teacher and the university supervisor
on the Interim Evaluation. To receive credit for EHD 155A, students must teach two classes for
at least three weeks. Most students will teach continuously for a longer period of time. A rule of
thumb for determining this schedule is to give the student teacher as much responsibility for
teaching as soon as possible without overwhelming him or her. (See page 13 for a suggested
schedule.)
There will also be a limited number of special events that student teachers will be required to
participate in during regular student teaching hours. The student and/or university supervisor
should inform you about these dates well in advance.
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INSTRUCTIONAL PLANNING
1. Discuss the overall plans for the courses your student teacher will be teaching.
2. For much of the semester, your student teacher will be following your lesson plans. During
this time, the student should follow your directions about how lesson plans should be
prepared. The student teacher should discuss changes in classroom routine or materials with
you prior to instituting the changes.
3. If your student teacher is developing a lesson plan that reflects his/her own ideas (e.g., for the
Site Visitation Project), the lesson plan should be developed using the Task Stream Lesson
Builder. (See form B1 in Part Two.)
4. The student teacher should be instructed to submit requested lesson plans to you far enough
in advance to allow time for modification and adjustments prior to the lesson presentation.
Clarify dates and/or timelines with your student teacher.
5. Make suggestions to improve lesson plans to your student teacher early enough so that he/she
is able to implement them.
6. Offer your student teacher feedback on the lessons he or she teaches.

OBSERVATION OF THE STUDENT TEACHER AND CONFERENCES
1. Observe the student teacher on a regular and frequent basis and provide written feedback on
his or her performance when appropriate. You may find Classroom Observation forms D1,
D2, or D3 located in Part Two useful tools for helping you to focus on key teaching
behaviors. You may also wish to use one of these forms to provide the student with written
feedback. These lesson observation records will be useful in conferring with the student
teacher and university supervisor and in making recommendations on the interim and final
evaluations.
2. As you observe your student teacher, be supportive of him or her in the teaching role. Refrain
from interrupting or taking over the class. Reserve all comments for the conference period
with the student teacher.
3. Have regular conferences with your student teacher. Every EHD 155A student teacher
should be available for three hours, five days per week. You may also ask EHD 155A
student teachers to come to the school for a weekly conference at some other time. Student
teachers have been instructed to make themselves available at your convenience for this
purpose. During your first meeting with the student teacher, arrange a regular time for
conferences. If this proves impossible, or if the student teacher does not appear for these
conferences, notify the university supervisor immediately.
4. During these conferences, point out what is going well and make suggestions for
improvement. Be as specific as you can. Help your student teacher to understand why
particular procedures were weak or inappropriate. Suggest preferable alternatives and
provide the student teacher with an opportunity to try them out as soon as possible. In
addition, encourage the student teacher to try out his or her ideas.
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5. Exercise caution in leaving the student teacher alone with a class. You may be held
legally responsible for what happens in the classroom even if you are not present. Your
legal responsibility is to exercise reasonable judgment about the safety of leaving the
student teacher alone with a class. Begin leaving the student teacher alone with a class
only when he or she feels confident about this responsibility and has gained firm control.
Then give the student teacher opportunities to be alone with his or her classes for
progressively longer periods of time.

EVALUATION OF STUDENT TEACHERS
In EHD 155A, student teachers will be working to meet the Teacher Performance
Expectations (TPEs). A list of the TPEs may be found on page 5 of this handbook. To this
end, they will complete two Teacher Performance Assessments (TPAs) during EHD 155A,
plus the Interim and Final Evaluations. The following paragraphs explain how and when the
assessments are completed. A table, Single Subject TPA Summary, showing all program
TPAs along with observer responsibilities and suggested scheduling, can be found on
page 37 of this handbook. In addition, all student teachers must complete the Non-Teaching
Activities Record, which documents additional competencies.
INTERIM EVALUATION
The university supervisor and the master teacher will complete the Interim Evaluation (Form E1) at
the point in the semester when they feel the student teacher is ready to assume the full responsibilities
of daily student teaching. For the student to get credit for EHD 155A, this must be completed no
later than the 11th week of the semester because the student must teach two classes on a daily basis
for a minimum of three weeks to receive credit. Form E1 can be found in Part Two. A three-way
conference between the student teacher, university supervisor, and master teacher should be held
as part of this evaluation. All three must sign Form E1.

FINAL EVALUATION
Shortly before the completion of the student teacher’s assignment, the university supervisor and the
master teacher will complete the Final Evaluation (Form E2). A three-way conference between the
student teacher, university supervisor, and master teacher should be held as part of this evaluation.
All three must sign Form E2. After consulting with the master teacher, the university supervisor
will give a grade of “credit” or “no credit” for EHD 155A.

SITE VISITATION PROJECT
EHD 155A student teachers will complete this project around the 10th week of the semester. It
includes a written lesson plan, observation by the university supervisor, and a reflection on the
lesson taught written by the candidate. The master teacher does not participate in this assessment.

COMPREHENSIVE LESSON PLAN PROJECT
EHD 155A students complete this project on the date scheduled by the FAST coordinator. The
master teacher does not participate in this assessment. For this project, the candidate will analyze a
lesson plan designed for students in a classroom with a significant number of English learners.
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EHD 155B
GETTING THE STUDENT TEACHER INVOLVED
In EHD 155B student teachers should follow the instructions of their university supervisor
and master teacher.
STUDENT TEACHER’S TEACHING SCHEDULE
Be sure the student teacher knows what classes he or she will assume and when this will
happen. Student teachers should begin the semester observing/assisting the master teacher
and gradually assume more responsibility. For 10 units of EHD 155B credit, a student
teacher should be on site for the full school day and should assume responsibility for solo
teaching co-teaching at least four periods or the equivalent per day by the end of the semester.
For 5 units, the on-site time is three periods per day or the equivalent. A suggested teaching
schedule can be found on page 14.
INSTRUCTIONAL PLANNING
1. Review course outlines with the student teacher.
2. Read the daily lesson plans and unit plans that student teachers are required to submit.
Lesson plans will vary in format depending on the content of the lesson and/or the format
preferred by you and the university supervisor. A sample lesson plan format from the
Task Stream Lesson Builder (Form B1) is included in Part Two as well as another more
generic lesson plan format (Form B2).
3. The student teacher should be instructed to submit required lesson plans to you far
enough in advance to allow time for modification and adjustments prior to the lesson
presentation. Clarify dates and/or timelines with your student teacher.
4. Offer your student teacher feedback concerning his/her lesson and unit plans. Make
suggestions to improve lesson plans to your student teacher early enough so that he or she
has time to implement them.

OBSERVATION OF THE STUDENT TEACHER AND CONFERENCES
1. Observe the student teacher on a regular and frequent basis and provide written feedback
on his or her performance when appropriate. You may find Classroom Observation
forms D1, D2, or D3 located in Part Two useful tools for helping you to focus on key
teaching behaviors. You may also wish to use one of these forms to provide the student
with written feedback. These lesson observation records will be useful in conferring with
the student teacher and university supervisor and in making recommendations on the
interim and final evaluations.
2. As you observe the student teacher, be supportive of him or her in the teaching role.
Refrain from interrupting or taking over the class. Reserve all comments for the
conference period with the student teacher.
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3. Have regular conferences with the student teacher. The student teacher has been
instructed to make himself or herself available at your convenience for this purpose.
Arrange a regular time for conferences during your first meeting. If this proves
impossible, or if the student teacher does not appear for these conferences, notify the
university supervisor immediately.
During these conferences, point out what is going well and make suggestions for
improvement. Be as specific as you can. Help the student teacher to understand why
particular procedures were weak or inappropriate. Suggest preferable alternatives and
encourage the student teacher to try them, as well as their own ideas, as soon as possible.
4. Exercise caution in leaving the student teacher alone with a class. You may be held
legally responsible for what happens in the classroom even if you are not present. Your
legal responsibility is to exercise reasonable judgment about the safety of leaving the
student teacher alone with a class. Begin leaving the student teacher alone with a class
only when he or she feels confident about this responsibility and has gained firm control.
Then give the student teacher opportunities to be alone with his or her classes for
progressively longer periods of time.
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Co-Teaching Strategies & Examples
Strategy

Definition/Example

One Teach, One
Observe

One teacher has primary responsibility while the other gathers specific
observational information on students or the (instructing) teacher. The key to
this strategy is to focus the observation – where the teacher doing the
observation is observing specific behaviors.
Example: One teacher can observe students for their understanding of directions
while the other leads.
An extension of One Teach, One Observe. One teacher has primary instructional
responsibility while the other assists students with their work, monitors
behaviors, or corrects assignments.
Example: While one teacher has the instructional lead, the person assisting can
be the “voice” for the students when they don’t understand or are having
difficulties.
The co-teaching pair divides the instructional content into parts – Each teacher
instructs one of the groups, groups then rotate or spend a designated amount of
time at each station – often an independent station will be used along with the
teacher led stations.
Example: One teacher might lead a station where the students play a money math
game and the other teacher could have a mock store where the students purchase
items and make change.
Each teacher instructs half the students. The two teachers are addressing the
same instructional material and presenting the material using the same teaching
strategy. The greatest benefit to this approach is the reduction of student to
teacher ratio.
Example: Both teachers are leading a question and answer discussion on specific
current events and the impact they have on our economy.
This strategy allows one teacher to work with students at their expected grade
level, while the other teacher works with those students who need the
information and/or materials retaught, extended or remediated.
Example: One teacher may work with students who need reteaching of a concept
while the other teacher works with the rest of the students on enrichment.
Alternative teaching strategies provide two different approaches to teaching the
same information. The learning outcome is the same for all students however the
avenue for getting there is different.
Example: One instructor may lead a group in predicting prior to reading by
looking at the cover of the book and the illustrations, etc. The other instructor
accomplishes the same outcome but with his/her group, the students predict by
connecting the items pulled out of the bag with the story.
Well planned, team taught lessons, exhibit an invisible flow of instruction with no
prescribed division of authority. Using a team teaching strategy, both teachers
are actively involved in the lesson. From a students’ perspective, there is no
clearly defined leader – as both teachers share the instruction, are free to
interject information, and available to assist students and answer questions.
Example: Both instructors can share the reading of a story or text so that the
students are hearing two voices.

One Teach, One
Assist

Station
Teaching

Parallel
Teaching

Supplemental
Teaching

Alternative
(Differentiated)

Team Teaching

The strategies are not hierarchical – they can be used in any order and/or combined to best meet
the needs of the students in the classroom.
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EVALUATION OF STUDENT TEACHERS
In EHD 155B, student teachers will be working to meet the Teacher Performance
Expectations (TPEs). A list of the TPEs may be found on page 5 of this handbook. To this
end, they will complete two Teacher Performance Assessments (TPAs) during EHD 155B,
plus the Interim and Final Evaluations. The following paragraphs explain how and when the
various projects are completed. A table, Single Subject TPA Summary, showing all program
TPAs along with observer responsibilities and suggested scheduling, can be found on page 37
in this handbook. (See Table of Contents.) In addition, all student teachers must complete the
Non-Teaching Activities Record, which documents additional competencies.
INTERIM EVALUATION
Midpoint in the semester the university supervisor and the master teacher must complete the Interim
Evaluation (Form F1). This is an opportunity to give formative assessment to the student, to discuss
and document any significant problems with the student teacher’s performance, and to develop a
written remediation plan if necessary. Form F1 can be found in Part Two. A three-way conference
between the student teacher, university supervisor, and master teacher should be held as part of this
evaluation. All three must sign Form F1.

FINAL EVALUATION
Shortly before the completion of the student teacher’s assignment, the university supervisor and the
master teacher will complete the Final Evaluation (Form F2). A three-way conference between the
student teacher, university supervisor, and master teacher should be held as part of this evaluation.
All three must sign Form F2. After consulting with the master teacher, the university supervisor will
give a grade of “credit” or “no credit” for EHD 155B. Credit for EHD 155B is required for a
credential.

HOLISTIC PROFICIENCY PROJECT
For this assessment, the EHD 155B student teacher will collect and select evidence to document
progress in meeting each of the designated TPEs. Using Task Stream the student will also submit a
reflection for each TPE describing the evidence and how it relates to the TPE. The evidence and
reflection will be shared with, and evaluated by, the university supervisor.

TEACHING SAMPLE PROJECT
EHD 155B students complete this project over the course of the semester, finishing the 11th or 12th
week of the semester. It requires that the student teacher prepare a written paper documenting content
area unit planning, facilitation, assessment, and analysis of student learning. The university
supervisor will score this assessment.
NOTE: In the regular student teaching program the Holistic Proficiency Project and the Teaching
Sample Project are completed in one semester. In the Internship Program, the two projects may be
completed in two semesters.
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EHD 155A AND EHD 155B
PARTICIPATION IN NON-TEACHING ACTIVITIES
All student teachers are required to participate in some non-teaching activities such as
attending staff meetings, parents’ meetings, or extra-curricular activities. A list of activities
can be found on the form, Non-Teaching Activities Record for Student Teachers, included in
Part Two (Forms H1 and H2) of this handbook. Your student teacher may ask you to verify
his or her participation in various activities throughout the semester.

CRITERIA FOR THE SELECTION OF MASTER TEACHERS
Master teachers are leaders, role models, and mentors. They should be reflective and
collaborative practitioners. They should be active, enthusiastic, and interested, exemplifying
the best with regard to their subject matter, their pupils, their school, the student teacher, and
the university supervisor.
SUBJECT MATTER


Master teachers should be up to date in their knowledge of the subject matter they
teach, the California curriculum standards and frameworks, the California Teaching
Performance Expectations, and the subject matter projects. This should be evidenced
by their active participation in professional organizations, publications, attendance at
conferences and in-services, and subscriptions to professional journals.



They should be current in the latest methodology of their field, including techniques
of both instruction and assessment.



They should be involved in curriculum development and, in their own classrooms,
they should be able to convey their subject matter content in various ways.

PUPILS


Master teachers should be open and flexible, creating a positive learning environment
that motivates students with diverse learning styles.



They should be effective, clear, and resourceful teachers with a professional manner and
the ability to maintain order while maintaining a learner-centered atmosphere.



They should have empathy with students and demonstrate sensitivity to the diverse
cultures and languages of students in the class. They should be skillful at teaching the
linguistically diverse and students with special needs.

SCHOOL

 Master teachers should be aware of social services available to students so that they can
make necessary referrals.


They should be able to work collaboratively with others in the school such as school
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administrators, the reading specialist, library specialist, school nurse, or school
psychologist.
COMMUNITY
The master teacher should be able to work effectively with parents and other community
members.
STUDENT TEACHER


Master teachers should be supportive of student teachers, providing guidance and
direction as mentors, while being skilled co-teachers.



They should be a willing resource, giving collaborative input in lesson planning,
instructional techniques, and constructive feedback.

UNIVERSITY SUPERVISOR
The master teacher should maintain open and professional communication with the university
supervisor. He or she should exchange contact information (telephone and email) with the
university supervisor.
EVALUATION OF MASTER TEACHERS
Student teachers will be asked to evaluate their master teachers. The forms used for this
purpose are contained in Part Two of this handbook: Forms J1 and J2. The master teacher
will receive a copy of the results of this evaluation. The primary purpose of the evaluation is
to provide the master teacher with useful feedback.
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THE ROLES OF DISTRICT AND SITE ADMINISTRATORS
The primary role of the administrator(s) appointed by a school district to work with the
university’s student teaching program is to assist in the selection of appropriate school sites and
in some districts, master teachers. Administrators should use the following criteria in making
recommendations concerning sites for field-placements:


The overall school environment should be conducive to teaching and learning.



The school should demonstrate interest in the professional development of both
prospective and current teachers.



The school should practice appropriate teacher assignments.



The school should provide adequate counseling and student support services.



The school should expect and promote appropriate student conduct.



The school should support efforts to improve curriculum and instruction.

The ultimate responsibility for everything that occurs in the school resides with the building
administrator. He or she provides leadership in making student teaching the shared
responsibility of university and school personnel. He or she assumes the professional
obligation of helping to prepare teachers for their future roles. The following list suggests
activities for the school site administrator during the student teaching experience.


Assist in the selection of master teachers. Be certain that each teacher selected is both
willing and able to take on this responsibility. Criteria for selecting master teachers are
listed in this handbook. (See Table of Contents.) In districts such as Fresno Unified
School District, where an approved list of master teachers is developed periodically, be
sure that all qualified teachers’ names appear on the list.



Provide for the student teachers’ general orientation to the school.



Provide pertinent information concerning administrative policy and procedures that
staff members are expected to follow.



Explain to the student teachers what role the school administrator plays in the overall
operation of the school.



In EHD 155A, during the first weeks of the semester, the student teachers are
expected to observe in a variety of classrooms. Work with the master teacher/
university supervisor to arrange this observation schedule. Help them inform
the school staff of the purpose of this observation period.



If problems arise at any point in the semester, first discuss them with the university
supervisor. If they are not resolved, please call Dr. Nancy Akhavan, the Single Subject
Coordinator, at 278-0345 or e-mail her at nakhavan@csufresno.edu
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THE ROLE OF THE UNIVERSITY SUPERVISOR
The university supervisor plays a key role in the student teaching program. He or she is the
university’s primary contact with school personnel. Good relationships with public school
districts are essential to a successful teacher-training program. The university supervisor is
also an important influence on the development of the student teacher. The quality of
supervision received bears a direct relationship to the quality of teacher produced. Following
are some guidelines for university supervisors.

SECURING MASTER TEACHERS


EHD 155A
In some districts the Single Subject Coordinator assigns university supervisors to
particular schools. The primary responsibility for securing master teachers rests with the
university supervisor in collaboration with the appropriate school site administrator.
Criteria for selecting master teachers are listed in this handbook. If the
supervisor encounters difficulty placing a student teacher, the supervisor should
confer with the Single Subject Advisor or Single Subject Coordinator for suggestions.
All placements should be confirmed no later than the second week of the semester.
In other districts, district personnel work with the Single Subject Coordinator and Office
Of Field Placements to select master teachers.



EHD 155B
Work through the individual designated by the school district and the Office of Field
Placements to select willing and able master teachers. In districts which provide a list of
approved master teachers select only master teachers whose names appear on the
districts’ approved master teacher lists. Consult this handbook for selection criteria. Be
certain the site administrator approves of the master teacher.

ORIENTATION
1. In both EHD 155A and 155B, orient master teachers individually or in a group
concerning their responsibilities and those of the student teachers. Provide master
teachers with a calendar/schedule showing dates of assessments and dates when
student teachers have university responsibilities that will prevent them from being
at the school site. Exchange contact information—phone and email—with the
master teacher.
2. In both EHD 155A and EHD 155B, be sure that every principal, student teacher,
and master teacher has a copy of this handbook, either hard copy or electronic.
3. Inform EHD 155A student teachers about their responsibilities during an orientation
meeting held the first week of the semester. During this meeting, discuss with them
every regulation and requirement in this handbook.
For EHD 155B, the university supervisor should arrange a time to orient students. In some
districts the university supervisor or district personnel place student teachers in
collaboration with the Single Subject Coordinator.
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4. Arrange to have student teachers meet at the school site their first day of student
teaching placement. Generally this would be a time when the principal or designee
would introduce them to the school and instruct them where to meet their master
teachers. During the first week of student teaching, the student teacher supervisor must
visit each student teacher and master teacher to make sure everything is in place and to
answer any questions. This would be a good opportunity to make sure the master teacher
has a copy of this handbook and a student teaching calendar/schedule. This visit does not
take the place of one of the required observations.
5. Instruct students to ask their master teachers or other staff members to give them a
guided tour of the school building, locating resource and library areas, supply rooms,
and audio-visual materials as appropriate. Have the students ask their master teachers
to explain the procedures for using materials and equipment available to student
teachers.
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STUDENT TEACHER’S TEACHING SCHEDULE
EHD 155A
Together with the master teacher and the student teacher, plan in advance a schedule
that specifies when the student teacher will assume classes as a co-teacher and solo
teacher on an occasional basis. Then, based on the student teacher’s performance, and in
consultation with the master teacher, set the date on which the student teacher will begin
co-teaching and solo teaching on a continuous basis. Schedule the Interim Evaluation
before the student begins daily student teaching.
To receive credit for EHD 155A, students must teach two classes for at least three weeks.
Most students will teach continuously for a longer period of time. (A suggested schedule
is given in this handbook. (See Table of Contents.)
EHD 155B
Be sure that the exact beginning and ending dates during which the student teacher
will be expected to be teaching are cooperatively established before the semester
begins.
Be sure the student teacher knows what classes he or she will assume and when this
will happen. For 10 units of EHD 155B credit, a student teacher should be on-site for
the full school day and should be teaching at least four periods or the equivalent per
day by the end of the semester. (A suggested schedule is given in this handbook. (See
Table of Contents.) For five units, the on-site time is a minimum of three periods per day.
Be sure that that these periods are cooperatively established before the semester begins.

EHD 155A SUPERVISION
The responsibilities of EHD 155A supervisors are as follows:


Make a supervisory visit to every student teacher at least five times during
the semester. Observe the student teacher when he or she assumes teaching
responsibilities. Complete a Classroom Observation Form (D1, D2 or D3) each
time you make a formal observation of the student. Copies of these forms are
in Part II of this handbook.



Using your written observations as a guide, confer with the student teacher
about his or her performance as soon after the observation as possible. Sign
and date the written observation form. Have the student teacher sign and date
the written observation. Give a signed copy of the form to the student teacher.
It may be useful to number the observations during the semester so both you
and your student teachers know how many observations have been made. Keep
the other copies for your records. You will be asked to submit five signed
observation forms for each student teacher at the end of the semester.



Confer with each master teacher at least five times during the semester.
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EHD 155A SEMINARS
Following orientation week, conduct at least seven (7) small group seminars for your
student teachers throughout the semester. Seminars may allow further discussion of topics
introduced in students’ professional education courses or may focus on content new to
students. In either case, they should provide students with opportunities to discuss these
ideas with reference to what they’re observing in their field placements. Students should be
encouraged to bring related questions/concerns to seminar for discussion.


Schedule time to discuss the prompts and rubrics for the Comprehensive
Lesson Plan Project and the Site Visitation Project. Help students to
understand the expectations for both assessments. If appropriate, schedule
a “special seminar” with Henry Placenti for students who are having difficulty
using Task Stream. However, this Task Stream seminar would not take the
place of one of the seven required seminars.



Seminars should be structured around the following themes and may focus
on more than one topic:
o Lesson planning
o Classroom management and discipline
o Human resources for teachers
o Resources for “at-risk” students
o Instructional resources for teachers, especially technological resources,
including the school/district’s Acceptable Use Policy (AUP) for computer
technology
o Self-assessment and reflectivity – give particular attention to this topic in
relationship to the TPAs
o Evaluation, grading, and record keeping
o Working effectively with linguistically and culturally diverse students in
general education settings
o Working effectively with special needs students
o Working effectively with parents and community

Encourage students to interview their master teachers and/or other staff about
scheduled topics and to come prepared to share what they have learned.

EHD 155A – EVALUATION OF STUDENT TEACHERS
In EHD 155A, student teachers will be working to meet the Teacher Performance Expectations
(TPEs), listed in this handbook. (See Table of Contents.) To this end, they will complete two
Teacher Performance Assessments (TPAs) during EHD 155A, plus the Interim and Final
Evaluations. The following paragraphs explain how and when the various projects are completed.
A table in this handbook, Single Subject TPA Summary, shows all program TPAs along with
observer responsibilities and suggested scheduling. (See Table of Contents) In addition, all
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student teachers must complete the Non-Teaching Activities Record, which documents additional
competencies.
INTERIM EVALUATION
The Interim Evaluation provides an opportunity to provide formative assessment to the
student, to discuss and document any significant problems with the student teacher’s
performance, and to develop a written remediation plan if necessary. The Interim Evaluation
(Form E1) must be completed by the university supervisor and the master teacher at the point
in the semester when they feel the student teacher is ready to assume full responsibilities of
daily student teaching. For the student to get credit for EHD 155A, this must be completed
no later than the 11th week of the semester because the student must teach two classes on a
daily basis for a minimum of three weeks to receive credit. Care must be taken to allow
sufficient time for remediation. (Form E1 can be found in Part II of this handbook.)
Arrange and conduct a three-way conference between the student teacher, university
supervisor, and master teacher as part of this evaluation. All three must sign Form E1.
A signed copy of Form E1 will be submitted at the end of the semester.

FINAL EVALUATION
Shortly before the end of the student teacher’s assignment, the university supervisor and the
master teacher must complete the Final Evaluation (Form E2). Arrange and conduct a threeway conference between the student teacher, university supervisor, and master teacher for
this evaluation. All three must sign Form E2; a singed copy will be submitted at the end of
the semester. After consulting with the master teacher, the university supervisor will give a
grade of “credit” or “no credit” for EHD 155A.
NOTE: A passing final grade cannot be submitted until scores of 2 or better are achieved for
all TPEs
on the Site Visitation Project and the Comprehensive Lesson Plan Project.

SITE VISITATION PROJECT
EHD 155A student teachers will complete this TPA around the 10th week of the semester.
It includes a written lesson plan, observation by the university supervisor, and a reflection
on the lesson taught written by the candidate. The university supervisor will score this
project based on the scoring rubric included in the FAST Handbook. At the end of the
semester the supervisor must submit scores for all students using the Site Visitation
Project Scoring Log, Form L1 in Part II of this handbook.
 COMPREHENSIVE LESSON PLAN PROJECT
EHD 155A students complete this project on the date scheduled by the FAST
Coordinator. For this project, the candidate will analyze a lesson plan designed for
students in a classroom with a significant number of English learners. University
supervisors will participate in the scoring of this assessment during a special scoring
session scheduled by the FAST Coordinator.

EHD 155B SUPERVISION
The responsibilities of EHD 155B supervisors are as follows:
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Make a supervisory visit to every student teacher six to eight times during the semester
and complete a written observation form; conference with the student teacher shortly
following the observation and provide the student with a copy of written comments,
signed by both student and supervisor.



Confer with each master teacher at least once every other week.



Observe the student teacher when he or she assumes teaching responsibilities. Confer
individually with the student teacher concerning your observations. Use the Supervisor’s
and Master Teachers’ Guide to Classroom Observation Form I, II or III to identify
aspects of the student teacher’s performance that should be discussed. (These forms are
in Part II of this handbook.) You will be asked to submit six to eight signed observation
forms for each student teacher at the end of the semester.



Assist the student teacher in completing the Professional Development Plan for BTSA
Induction (Form O) and sign the completed plan.

EHD 155B EVALUATION OF STUDENT TEACHERS
In EHD 155B, student teachers will be working to meet the Teacher Performance Expectations
(TPEs). A list of the TPEs may be found in this handbook. (See Table of Contents.) To this end,
they will complete two Teacher Performance Assessments (TPAs) during EHD 155B, plus the
Interim and Final Evaluations. The following paragraphs explain how and when the various
projects are completed. A table, Single Subject TPA Summary, showing all the program TPAs
along with observer responsibilities and suggested scheduling, can be found in this handbook.
(See Table of Contents) In addition, all student teachers must complete the Non-Teaching
Activities Record, which documents additional competencies.



INTERIM EVALUATION
Midpoint in the semester the university supervisor and master teacher complete
the Interim Evaluation (Form F1 in Part II). This is an opportunity to give formative
assessment to the student teacher, discuss and document any significant problems with
the student’s performance, and develop a written remediation plan if necessary.
Arrange and conduct a three-way conference between the student teacher, university
supervisor, and master teacher as part of this evaluation. All three must sign Form F1.





FINAL EVALUATION
Shortly before the completion of the student teacher’s assignment, the university
supervisor and the master teacher will complete the Final Evaluation (Form F2).
Arrange and conduct a three-way conference between the student teacher, university
supervisor, and master teacher as part of this evaluation. All three must sign Form F2.
After consulting with the master teacher, the university supervisor will give a grade
of “credit” or “no credit” for EHD 155B. Credit for EHD 155B is required for a
credential.
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HOLISTIC PROFICIENCY PROJECT
For this assessment, the EHD 155B student teacher will collect and select evidence to
document progress in meeting each of the designated TPEs. Using Task Stream the
student will also submit a reflection for each TPE describing the evidence submitted
and how it relates to the TPE. The evidence and reflection will be shared with, and
evaluated by, the university supervisor. While the university supervisor may give
formative feedback midway through the semester, the project should not be scored until
the student submits it as completed. Do assess this project early enough to allow the
student opportunity to remediate if necessary. At the end of the semester, the university
supervisor must submit scores for all students using the Holistic Proficiency
Scoring Log, Form L2 in Part II.






TEACHING SAMPLE PROJECT
EHD 155B students complete this project over the course of the semester, finishing
the 11th or 12th week. It requires that the student teacher prepare a written product
documenting content area unit planning, and facilitation, assessment, and analysis of
student learning. This is submitted in Task Stream. The master teacher does not
participate in this assessment. While the university supervisor may give formative
feedback at various points during the semester, the project should not be scored
until the student submits it as completed. Assess this project early enough to allow
the student opportunity to remediate if necessary. At the end of the semester the
university supervisor must submit scores for all students using the Teaching Sample
Project Scoring Log, Form L3 in Part II of this handbook
NOTE: A final grade cannot be submitted until scores of 2 or better are achieved
for all TPEs on the Holistic Proficiency Project and the Teaching Sample Project.

SUGGESTED SINGLE SUBJECT PROGRAM ASSESSMENT SCHEDULE
A suggested schedule for the regular student teaching program is included below.
This summary may be helpful to the university supervisor in advising student teachers
about scheduling due dates for the different TPAs.
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SINGLE SUBJECT TPA SUMMARY:
OBSERVER RESPONSIBILITIES AND SUGGESTED SCHEDULING
SEMESTER

155A
Initial
Student
Teaching

155B
Final
Student
Teaching

TPA

ASSESSOR(S)

COMPLETE BY

Site Visitation Project

University Supervisor

Week 10
(Re-do, if needed
by week 13)

Comprehensive Lesson
Plan Project

University
Supervisors/
Professors

Week 15
Date of assessment
established by
FAST Coordinator

HOW TO
SUBMIT
Enter scores in
Task Stream

Teaching Sample
Project:
Students in Context*

University Supervisor

1st Observation or
Week 3

Teaching Sample
Project:
Content & Outcomes*

University Supervisor

2nd Observation
or Week 5

No scores
assigned

Teaching Sample
Project:
Assessment Plan &
Design for Instruction*

University Supervisor

3rd Observation or
Week 7

No scores
assigned

4th Observation
or Week 9

No scores
assigned

5th Observation or
Week 11 or 12
(Re-do, if needed, by
week 16)

Assign scores;
enter scores in
Task Stream

Week 15

Enter scores in
Task Stream

INTERIM Holistic
Proficiency Project
FINAL
Teaching Sample
Project:

FINAL Holistic
Proficiency Project:

University Supervisor

University Supervisor

University Supervisor

No scores
assigned

* NOTE: Supervisors may have students submit the TSP in sections OR as a complete document.
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OTHER STUDENT TEACHING FORMS


All student teachers are required to participate in some non-teaching activities such as
attending staff meetings, parents’ meetings, and extra-curricular activities. A list of
activities can be found on the form, Non-Teaching Activities Record for Student Teachers
(Forms H1 and H2, included in Part II of this handbook. Be sure that each student
teacher has this form completed by the end of the semester. Before submitting these
forms, make sure they are signed on the back by both the student and supervisor.



At the end of the semester, EHD 155A supervisors should submit the following forms to
the Single Subject Coordinator for each student except as noted. All forms can be found
in Part II of this handbook.
o the Site Visitation Project Scoring Log listing all student scores (Form L1-- this
form is submitted to the appropriate Task Stream Administrator.)
o a Non-Teaching Activities Record for Student Teachers (Form H1),
o five signed Student Teaching Classroom Observation Forms (Form D1 or D2),
o the Interim Evaluation (Form E1),
o the Final Evaluation (Form E2), and
o the signed End of Semester Supervisor Checklist (Form M1).



At the end of the semester, EHD 155B supervisors should submit the following forms to
the Single Subject Coordinator for each student. All forms can be found in Part II of this
handbook.
o the Holistic Proficiency Project Scoring Log listing all student scores (Form L2-this form is submitted to the appropriate Task Stream Administrators)
o the Teaching Sample Project Scoring Log listing all student scores (Form L3-this form is submitted to the appropriate Task Stream Administrator)
o a Non-Teaching Activities Record for Student Teachers (Form H2)
o six to eight signed Student Teaching Classroom Observation Forms (Form D1,
D2 or D3)
o the Interim Evaluation (Form F1),
o the Final Evaluation (Form F2), and
o the signed End of Semester Supervisor Checklist (Form M2).



At the end of the semester, EHD 155B supervisors should help their students complete
the Professional Development Plan for BTSA Induction (Form O) and sign the completed
forms. It is the student teacher’s responsibility to submit the form to his/her BTSA
Director or Support/Provider as requested for use in the BTSA Induction Program.

EVALUATION OF UNIVERSITY SUPERVISORS
Student teachers are asked to evaluate their university supervisors. Forms K1 and K2 which
are used for this purpose are contained in Part II of this handbook.
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SECTION III: INTERNSHIP PROGRAM
OVERVIEW OF INTERNSHIP CREDENTIAL PROGRAM
The Teacher Internship Program (TIP) is another option for candidates in the Single Subject
Credential Program. It offers those candidates who have not yet completed “final” student
teaching (EHD 155B)—and who have a full-time contract to teach in a public school—a path
to obtaining the Single Subject Credential. The intern is mentored by both an on-site
cooperating teacher and a university supervisor. This program is explained in detail below.
TIP prepares students to teach at the middle school, junior high, and high school levels.
To enter the program, students must meet a variety of admission requirements. To complete
the program, they must demonstrate adequate knowledge in their subject area, successfully
complete a series of professional education courses, successfully complete a series of
Teacher Performance Assessments, and display teaching competence in at least two
semesters of intern teaching.
Requirements for the principal/school management team, on-site cooperating teachers,
university supervisors, and teacher interns are summarized in the following pages. The
Kremen School of Education and Human Development offers the required coursework in
professional education and administers the required Teacher Performance Assessments. A
Single Subject internship credential is offered through the Teacher Internship Program (TIP).

CRITERIA FOR PERSONNEL
CRITERIA FOR ON-SITE COOPERATING TEACHERS
(MIDDLE / INTERMEDIATE/ JUNIOR HIGH SCHOOL / HIGH SCHOOL)

On-site cooperating teachers are role models and mentors. They should be reflective and
collaborative practitioners. Requirements for on-site cooperating teachers include a
minimum of three years of exemplary teaching experience and a valid secondary teaching
credential in the subject or subjects the intern is assigned to teach. The principal/school
management team must recommend on-site cooperating teachers. In addition, the following
qualities are also desired of on-site cooperating teachers.


The on-site cooperating teacher should have had sufficient and effective experience
as a practicing classroom teacher to provide the best possible role modeling for
interns.



On-site cooperating teachers should demonstrate positive leadership qualities
including intelligence, good oral and written communication skills, acceptance of
multiple alternative solutions to complex problems, decisiveness, clarity of vision,
and well-developed interpersonal skills and sensitivities.



On-site cooperating teachers should be current in the latest methodology of their
field, including techniques of both instruction and assessment. They should also be
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involved in curriculum development and be able to convey their material in various
ways.


On-site cooperating teachers should be able to ask reflective questions of
interns to support and stimulate their growth and independence.
There is a clear assumption that on-site cooperating teachers are needed because
they can provide new teachers with all the answers to their questions about “What,
How and Why we do things around here.” Having a knowledge base about accepted
practice is important for on-site cooperating teachers, but a big part of an on-site
cooperating teacher’s job is to stimulate independence. Raising reflective questions
is an important part of the learning process, and it should help both the intern and
the on-site cooperating teacher.



On-site cooperating teachers should be receptive to the use of a variety of methods
and encourage interns to develop their own style of teaching.
Effective on-site cooperating teachers should avoid the temptation to tell interns that
the way to do something is “the way I do it” as this is only one option among a wide
variety.



On-site cooperating teachers should emphasize the principles of continuous learning
and reflection.
On-site cooperating teachers play an important role in modeling desirable attitudes
and values, as well as in helping beginning teachers understand specific practices.
For example, on-site cooperating teachers should be up to date in their knowledge of
the subject matter, state frameworks, and standards for the subjects they teach. They
should be current in the latest methodology and be involved in curriculum
development. In addition, active participation in school-related activities and
committees is expected.



On-site cooperating teachers should be aware of the school system and assist the
intern with the everyday survival skills needed in the teaching profession. An intern
must learn about the “real ways” in which things are accomplished in a school
system. Not only is it a critical skill that will enable a teacher to accomplish
his/her professional and school goals, but also a genuine survival skill.



On-site cooperating teachers should be open and flexible, creating a positive learning
environment that motivates academically, linguistically, and culturally diverse
students. They should have empathy with students and demonstrate sensitivity to
diverse cultures, languages, and ability levels in the classroom. They should be
skillful at teaching the academically and linguistically diverse.

CRITERIA FOR UNIVERSITY SUPERVISORS

The university supervisor is typically a faculty member of the Kremen School of Education
and Human Development or one of the other schools or colleges within the university. The
university supervisor has access to office space in the university, but is generally visiting or
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meeting with interns at their school sites. Serving as a liaison between the university and
cooperating schools, she/he communicates the cooperating school’s suggestions and needs to
the university for improving TIP. Qualifications include:


experience as a public school teacher in the subject area in which they are supervising
interns;



a master’s or higher degree;



training in supervision;



effective interpersonal and communication skills;



ability to articulate the Kremen School of Education and Human Development’s
philosophy of teacher education; and



knowledge of the California State Frameworks, academic content standards,
statewide initiatives, and current curriculum methods and practices.

ROLE EXPECTATIONS OF THE INTERN
The intern:
1. Registers for 5 units of EHD 155B for each of the two semesters.
2. Attends the orientation at the beginning of the semester and other workshops held
during the semester.
3. Models professional and ethical behavior such as punctuality, regular attendance, and
appropriate dress.
4. Maintains weekly block lesson plans.
5. Plans for all lessons to be taught, selecting and implementing effective teaching
strategies and methods such as those outlined in the state frameworks for each subject
area.
6. Meets with the on-site cooperating teacher on a weekly basis to receive assistance on
all aspects of teaching and is receptive to the suggestions and feedback provided
throughout the semester.
7. Participates in a mid-semester conference with the university supervisor.
8. Maintains communication with the on-site cooperating teacher, principal/school
management team, and university supervisor throughout the semesters.
9. Participates in at least two classroom observations by the on-site cooperating teacher
each semester in his/her own classroom.
10. Participates in at least one classroom observation by the principal/school management
team each semester.
11. Notifies the school, on-site cooperating teacher, and university supervisor when
he/she will be absent or off-track.
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12. Prepares and teaches at least one lesson which integrates electronic media (e.g.,
computers, Internet resources, instructional video).
13. Participates in activities such as parent-teacher conferences, back-to-school nights,
and department meetings.
14. Participates in a formal, final, four-way conference with the principal/school
management team, on-site cooperating teacher, and university supervisor at the end of
the semester. (The university supervisor, with the assistance of the on-site
cooperating teacher, and principal/school management team, will complete the
necessary forms.)
15. Attends all TIP professional development seminars, institutes, and workshops.
16. Encouraged to attend the Civic Education Conference, and subject matter conferences
as directed by the principal/school management team, the TIP program staff, the onsite cooperating teacher, and the university supervisor. Substitutes will be provided
through the TIP Office for designated events.
17. Successfully completes the Teaching Sample Project and Holistic Proficiency
Project.
TIP’s goal is to produce teachers who are reflective, collaborative practitioners. This phase
of teacher preparation is a culmination of bridging theory and methods learned in
coursework, and promotes the analysis of one’s own teaching. It is hoped that each graduate
will continue striving for professional growth through lifelong learning.

EVALUATION OF INTERNS
In EHD 155B your ability to meet selected Teacher Performance Expectations (TPEs ) will
be assessed. In addition to regular observations, your university supervisor will complete
interim and final evaluations of your teaching performance. The forms used for these
evaluations (G1 and G2) may be found in Part II of this handbook.
Two TPAs, the Teaching Sample Project (TSP) and the Holistic Proficiency Project (HPP)
will also be completed in EHD 155B. Rubrics and detailed instructions regarding these
assessments can be found in the Fresno Assessment of Student Teachers (FAST) Handbook.
In the regular student teaching program the Holistic Proficiency Project and the Teaching
Sample Project are completed in one semester. In the Internship Program, the two projects
may be completed in two semesters.

The Holistic Proficiency Project (HPP) will be assessed near the end of the second semester.
Interns should enter the reflection component of the HPP on Task Stream, while the artifacts
used to document their reflection should be reviewed by the university supervisor and
returned to the candidate. Some university supervisors choose to review student progress
in documenting the TPEs for the HPP during the first semester and the student should be
prepared to share artifacts at this time if requested to do so. However, since this is intended
to be a summative evaluation, scores are not awarded until the end of the second semester.
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The Teaching Sample Project (TSP) is also completed in EHD 155B. Students should
consult their FAST Manual for specific instructions and scoring rubrics.
Your university supervisor will submit your scores on both TPAs to the Kremen School of
Education and Human Development.
NOTE: A final passing grade cannot be submitted until scores of 2 or better are achieved for all
TPEs on the Holistic Proficiency Project and the Teaching Sample Project.

ROLE EXPECTATIONS FOR ON-SITE COOPERATING TEACHERS
The role played by the cooperating teacher in the intern teaching experience is a very
important one. The cooperating teacher’s willingness, ability, and opportunity to enhance
the professional growth of the intern are among the strongest factors in determining the
quality of teacher that will be produced. A high standard of personal and professional
conduct should be set for the intern. Open communication should be maintained among
the cooperating teacher, intern, and university supervisor to insure the greatest degree of
success and support for the intern. The following list suggests activities for the cooperating
teacher to implement during the internship experience.
1. Introduce and acquaint the intern with school and classroom management procedures,
including the dress code, specialized programs, library resources, audiovisual
equipment, state and/or district frameworks, and disciplinary, and emergency
procedures.
2. Conduct at least two classroom observations of the intern each semester in the
intern’s own classroom. Provide continuous, supportive feedback (both verbal and
written) and maintain communication with the university supervisor and
principal/school management team regarding the intern’s progress. When assisting
the intern, the on-site cooperating teacher should take into account the intern’s stage
as beginning teacher.
3. Allow the intern to observe you and other exemplary teachers during the intern’s
daily period of released time for professional development. Allow the intern to teach
your class on an occasional basis and use this as an opportunity to assess the intern’s
strengths and weaknesses. Suggest other professional development experiences for
this period.
4. Arrange a weekly conference period with the intern. Review the intern’s lesson and
unit plans and provide suggestions as needed. Discuss problems or issues as
requested by the intern.
5. Maintain communication with the intern, principal/school management team, and
university supervisor throughout the semester.
6. Meet with the university supervisor when necessary to facilitate the intern’s progress.
7. Participate in a mid-semester conference with the university supervisor and intern.
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8. Participate in a formal, final, four-way conference with the intern, principal/school
management team, and university supervisor at the end of the semester.
9. In cooperation with the university supervisor, complete necessary forms. In a case
where a disagreement cannot be resolved, separate forms may be submitted. Final
authority regarding the award of a Credit/No Credit grade for intern teaching rests
with the university supervisor.

EVALUATION OF INTERNS
The cooperating teacher does not have a role in evaluating the intern however it may be
useful for the cooperating teacher to know how the intern will be evaluated. The information
below describes the four formal assessments that will be made of the intern’s teaching ability
and knowledge. In addition, interns must complete the EHD 155B Non-Teaching Activities
Record.
INTERIM EVALUATION
At the end of the first semester the university supervisor must complete the Interim Evaluation
(Form G1). This is an opportunity to give formative assessment to the intern, to discuss and
document any significant problems with the intern’s performance, and to develop a written
remediation plan if necessary. Form G1 can be found in Part II of this handbook. A
conference between the intern and university supervisor will be held as part of this evaluation.
Both must sign Form G1.
FINAL EVALUATION
Shortly before the completion of the intern’s assignment (the end of the second semester), the
university supervisor will complete the Final Evaluation (Form G2). As part of this
evaluation, a conference will be held between the intern and the university supervisor. Both
must sign Form G2. The university supervisor will give a grade of “credit” or “no credit” for
EHD 155B. Credit for EHD 155B is required for a credential.
HOLISTIC PROFICIENCY PROJECT
For this assessment, the EHD 155B intern will collect and select evidence to document
progress in meeting each of the designated TPEs. Using Task Stream the intern will also
submit a reflection for each TPE describing the evidence and how it relates to the TPE.
The evidence and reflection will be shared with, and evaluated by, the university supervisor.
The cooperating teacher does not participate in scoring this assessment.
TEACHING SAMPLE PROJECT
The Teaching Sample Project may be completed during the first or second semester of
EHD 155B depending on the intern’s progress and the preference of the university
supervisor. The intern prepares a written product documenting content area unit planning,
facilitation, assessment, and analysis of student learning. This assessment will be scored
by the university supervisor. The cooperating teacher does not participate in scoring this
assessment.
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ROLE EXPECTATIONS FOR SCHOOL SITE ADMINISTRATORS
The ultimate responsibility for everything that occurs in the school resides with the
principal/school management team. They provide leadership in ensuring the success of the
intern experience that is the shared responsibility of university and school personnel. They
assume the professional obligation of helping to prepare teachers for their future roles.
Responsibilities of the principal/school site management team during the intern teaching
experience are as follows:
1. Ensure that the intern’s teaching assignment and schedule conform to California
Commission on Teacher Credentialing regulations and TIP policies.


The intern’s teaching assignment must be limited to the subject that the intern will
be credentialed to teach and subject in which the intern has met the qualifications
for a supplementary authorization.



Over half the teaching assignment must be in the intern’s main credential area.

2. Introduce the intern to district and school policies, philosophy, facilities, resources,
disciplinary procedures, and information regarding the ethnic and socioeconomic
composition of the school and community.
3. Introduce the intern to school personnel.
4. Identify, in cooperation with the university supervisor, an appropriate on-site
cooperating teacher, based on qualifications listed in this handbook.
5. Provide an orientation on the CSUF TIP to the on-site cooperating teacher to assist
and support the intern.
6. Provide opportunities for the on-site cooperating teacher to conduct at least two
classroom observations of the intern per semester in the intern’s own classroom.
7. Conduct at least one classroom observation of the intern each semester.
8. Maintain communication with the intern, on-site cooperating teacher, and university
supervisor.
9. Participate in interim and final conferences with the on-site cooperating teacher,
university supervisor and intern.

ROLE EXPECTATIONS FOR UNIVERSITY SUPERVISORS
The university supervisor plays a key role in the internship program. He or she is the
university's primary contact with school personnel. Maintaining good relationships with
public school districts is essential to a successful teacher-training program. The university
supervisor is also an important influence on the development of the intern. The quality of
supervision an intern receives is directly related to the quality of the teacher produced.
Following are some guidelines for university supervisors.
1. Conduct an orientation with the intern and on-site cooperating teacher and
principal/school management team at the beginning of the semester.
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2. Make a minimum of six to eight visits per semester to the school site for the purpose
of meeting with school personnel and/or observing the intern teaching.
3. Observe the intern in a variety of subjects, curriculum areas and/or classes, providing
time for supportive feedback and reflection with the intern and on-site cooperating
teacher.
4. Maintain communication with the intern, on-site cooperating teacher, and the school
principal/school management team throughout the semester.
5. Conduct a mid-semester conference with the intern.
6. Evaluate the intern's teaching performance objectively and constructively using the
clinical/target or integrated teaching models as a basis for the evaluation.
7. Use their experience and knowledge to assist the intern in understanding and applying
current teaching methods, related materials, and resources.
8. Give students written feedback concerning their teaching performance. You may use
the observation forms D1, D2 or D3 in Part II of this handbook to document your
observations. These observations should be signed by you and by the intern.
9. Meet with the principal/school management team, on-site cooperating teacher and
intern when necessary to facilitate the intern’s progress.
10. Arrange a formal, final, four-way conference with the on-site cooperating teacher,
principal/school management team, and intern.

11. At the end of the final semester, help interns complete the Professional Development
Plan for BTSA Induction (Form O) and sign the completed forms. It is the intern’s
responsibility to submit the form to his/her BTSA Director or Support/Provider as
requested for use in the BTSA Induction Program.

EVALUATION OF INTERNS
In EHD 155B, interns will be working to meet the Teacher Performance Expectations
(TPEs). A list of the TPEs may be found in this handbook. (See Table of Contents.) To this
end, they will complete two Teacher Performance Assessments (TPAs) during EHD 155B,
plus the Interim and Final Evaluations. The following paragraphs explain how and when the
various projects are completed.



INTERIM EVALUATION
At the end of the first semester the university supervisor completes the Interim
Evaluation (Form G1). This is an opportunity to give formative assessment to
the intern, to discuss and document any significant problems with the intern’s
performance, and to develop a written remediation plan if necessary. Form G1
can be found in the Part II of this handbook. Arrange a conference with the
intern as part of this evaluation. Both must sign Form G1. A signed copy will
be submitted at the end of the semester.



FINAL EVALUATION
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Shortly before the completion of the intern’s assignment, the university supervisor
will complete the Final Evaluation (Form G2). Arrange and conduct a conference
with the intern as part of this evaluation. Both must sign Form G2. The university
supervisor will give a grade of “credit” or “no credit” for EHD 155B. Credit for
EHD 155B is required for a credential.


HOLISTIC PROFICIENCY PROJECT
For this assessment, the EHD 155B intern will collect and select evidence to
document progress in meeting each of the TPEs. Using TaskStream the student
will also submit a reflection for each TPE describing the evidence submitted
and how it relates to the TPE. The evidence and reflection will be shared with,
and evaluated by, the university supervisor. The cooperating teacher does not
participate in this assessment. While the university supervisor may give formative
feedback midway through the semester, the project should not be scored until the
intern submits it as completed. Do assess this project early enough to allow the
student opportunity to remediate if necessary. At the end of the second semester,
the university supervisor must submit scores for all interns using the Holistic
Proficiency Scoring Log, Form L2 in Part II of this handbook.



TEACHING SAMPLE PROJECT
This project may be completed during the first or second semester of the internship,
depending on the intern’s progress and the preference of the university supervisor.
It requires the intern to prepare a written product documenting content area unit
planning, facilitation, assessment, and analysis of student learning. The cooperating
teacher does not participate in this assessment. While the university supervisor may
give formative feedback at various points during the semester, the project should not
be scored until the student submits it as completed. Assess this project early enough
to allow the intern opportunity to remediate if necessary. At the end of the semester
the university supervisor must submit scores for all interns using the Teaching Sample
Project Scoring Log, Form L3 in Part II of this handbook.
NOTE: A final grade cannot be submitted until scores of 2 or better are achieved for all
TPEs on the Holistic Proficiency Project and the Teaching Sample Project.
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FORMS TO SUBMIT AT THE END OF THE SEMESTER
At the end of each semester, the university supervisor must submit documentation of
supervision and evaluation of the intern to the Single Subject Program Coordinator except
where noted. Those forms are described below.


At the end of the semester 1, intern supervisors should submit the following forms for
each student. All forms can be found in Part II of this handbook.
o a Non-Teaching Activities Record for Student Teachers (Form H2)
o six to eight signed Student Teaching Classroom Observation Forms (Form D1,
D2 or D3)
o the Interim Evaluation (Form G1)
o the Teaching Sample Project Scoring Log listing all student scores (Form L3-this form is submitted to the appropriate Task Stream Administrator.)
Note: This assessment may be done during the second semester instead.
o the signed End of Semester Supervisor Checklist (Form M3)



At the end of the semester 2, intern supervisors should submit the following forms for
each student. All forms can be found in Part II of this handbook.
o a Non-Teaching Activities Record for Student Teachers (Form H2)
o six to eight signed Student Teaching Classroom Observation Forms (Form D1,
D2 or D3)
o the Final Evaluation (Form G2)
o the Teaching Sample Project Scoring Log listing all student scores (Form L3)
Note: If this assessment was done in semester 1, omit this log.
o the Holistic Proficiency Project Scoring Log listing all student scores (Form L2)
o the signed End of Semester Supervisor Checklist (Form M4)

EVALUATION OF UNIVERSITY SUPERVISORS
Student teachers are asked to evaluate their university supervisors. Form J2 is used for
this purpose; it can be found in Part II of this handbook.
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TEACHER INTERN CODE OF ETHICS
The teacher intern code of ethics is not an absolute standard. Like any code, it must be
interpreted in the actual teaching and learning context. If the supervisors and the intern
make a conscious effort to adhere to ethical practices from the beginning, a more responsible
and professional teacher will emerge.


All information that the intern receives about pupils in his/her class or school is to be
kept confidential.



The intern should be more concerned with what the students are achieving rather than
the impression made on the university supervisor or on-site cooperating teacher.



The intern should maintain the dignity necessary to gain the respect of students.



The intern should show enthusiasm for the learning experiences developed with
students.



The intern should be sympathetic and courteous towards all students.



The intern should consider him/herself as a member of the community in which s/he is
teaching and act accordingly.



Disciplinary measures used by the intern should conform to the vision of the school.



The intern must be an example to their students in every way—physically, mentally,
and ethically.



The intern must realize that each student is an individual, and must consider individual
abilities, interests, needs, and capacities for learning.



The intern must be completely impartial in working with students and must constantly
strive to be fair when judging students' actions.



The intern should refrain from imposing religious or political views on the students and
should demonstrate an open, tolerant attitude towards other groups and individuals.

Adapted from: Donald M. Sharpe, A Brief Guide to Secondary Student Teaching, Indiana State University,
Terre Haute, Indiana, 1970, p. 24.
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PART II
FORMS USED IN
EHD 155A AND EHD 155B

A. Student Teacher/Intern Information Form – Form A
B. Lesson Plan Components – Forms B1 and B2
C. Guide To Classroom Observation – Form C
D. Classroom Observation Forms – Forms D1, D2, and D3
E. EHD 155A Interim and Final Evaluation Forms – Forms E1 and E2
F. EHD 155B (Regular Student Teaching) Interim and Final Evaluation Forms –
Forms F1 and F2
G. EHD 155B (Intern) Interim and Final Evaluation Forms – Forms G1 and G2
H. Non-Teaching Activities Records – Forms H1 and H2
J.

Master/Cooperating Teacher Evaluations – Forms J1 and J2

K. Supervisor Evaluations – Forms K1 and K2
L. TPA Score Reporting Logs – Forms L1, L2, and L3
M. End of Semester Supervisor Checklist – Forms M1, M2, M3, and M4
N. Requesting A Substitute – Internship Program – Form N
O. Professional Development Plan for BTSA Induction – Form O
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FORM A
California State University, Fresno
Kremen School of Education & Human Development

STUDENT TEACHER /INTERN INFORMATION FORM
Candidate Name

SS#

Address

Zip

Phone: Home

Cell

Undergrad Major

E-mail

Grad Major

Semester/Year

Permanent Address

Zip

School(s)
School Address

Principal

School Phone

E-mail

Master/Cooperating Teacher 1
Home/Cell Phone

Home/Cell Phone

PERIOD

Ext.

Room

Ext.

E-mail

Master/Cooperating Teacher 2

Schedule:

Room

E-mail
Regular

Block

SUBJECT

TIME

IN ORDER TO HELP WITH LETTERS OF RECOMMENDATION:
On a separate page write a short summary of your background. Indicate any special abilities such as
music, piano, art, or athletics. Mention honors or awards earned in high school or at the university.
Discuss the reasons you chose to become a teacher.
Make copies for your master/cooperating teachers and university supervisor.
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FORM B1
EHD 155A and EHD 155B

TASKSTREAM LESSON BUILDER COMPONENTS
Using the TaskStream Lesson Builder simplifies the lesson planning process. While you
might not want to use this tool for all lesson plans (or might only want to use certain features)
it does contain the components common to most lesson plans. Your master/cooperating
teacher and/or university supervisor may request that you use a specific format.

VITAL INFORMATION
Subject(s):
Topic or Unit of Study:
Grade/Level:
Objective(s):
Summary:

IMPLEMENTATION
Learning Context:
Procedure: (Including Co-Teaching Strategy to be used)
Differentiated Instruction:
Sample Student Products:
Collaboration:
Time Allotment:
Author’s Comments & Reflections:

MATERIALS AND RESOURCES
Instructional Materials:
Resources:

STANDARDS & ASSESSMENT
Standards:
Assessment/Rubrics:
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FORM B2
EHD 155A and EHD 155B

LESSON PLAN COMPONENTS
Most lesson plans contain at least the following components. Follow the directions of your
university supervisor and/or master/cooperating teacher regarding the specific format to use.

I.

Lesson Topic

II.

Objectives

III.

Content Outline

IV.

Procedures

V.

Materials

VI.

Accommodations for Students with Special Needs and for English Learners

VII.

Evaluation
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FORM C
GUIDE TO CLASSROOM OBSERVATION
Name

Class Observed

Date

Observing should be an active learning experience. You can use this form to record your
observations for your own learning or at your university supervisor’s direction.
a. How does the teacher gain the students’ attention at the beginning of class?

b. How does the teacher capture the interest of the students?

c. How does the teacher convey the objective of the lesson?

d. How is the lesson organized?

e. What types of questions does the teacher ask—and how does the teacher elicit responses
from the students?

f. How does the teacher get students actively involved in the lesson?

g. What materials are used?
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h. How are the students grouped?

i. What other classroom management strategies does the teacher use?

j. How does the teacher accommodate English learners?

k. How does the teacher accommodate students with special needs?

l. What does the teacher do to recognize and affirm cultural diversity?

m. What does the teacher do to avoid discipline problems?

n. How does the teacher handle discipline problems when they occur?

o. How does the teacher assess whether the lesson objective has been achieved?

p. How does the teacher bring closure to the lesson?
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FORM D1
Single Subject Credential Program
Kremen School of Education and Human Development – California State University, Fresno

CLASSROOM OBSERVATION FORM I
EHD 155A and 155B
Student’s Name

School

Observer’s Name

Subject
Date

Topic and Objective(s) of Lesson Observed:

Teaching Behaviors Which Promoted Learning:

Teaching Behaviors Which Could Be Improved:

Other Comments:

Student’s Signature

Date

Observer’s Signature

Date

Observer’s Position:

University Supervisor

Master Teacher
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Cooperating Teacher
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FORM D2
Single Subject Credential Program
Kremen School of Education and Human Development – California State University, Fresno

CLASSROOM OBSERVATION FORM II
EHD 155A and 155B
Student’s Name

School

Subject

Observer’s Name

Date

Circle “V” for Very Good, “S” for Satisfactory, “NI” for Needs Improvement, or “NA” for Not Applicable.

1. LESSON PLAN:
a.
b.
c.
d.

COMMENTARY

Contains appropriate objectives.
Specifies teaching strategies to be used.
Lists materials and equipment required for the lesson.
Specifies how learning objectives will be evaluated.

V
V
V
V

S
S
S
S

NI
NI
NI
NI

NA
NA
NA
NA

V
V
V
V
V
V

S
S
S
S
S
S

NI
NI
NI
NI
NI
NI

NA
NA
NA
NA
NA
NA

V
V
V
V
V

S
S
S
S
S

NI
NI
NI
NI
NI

NA
NA
NA
NA
NA

2. LESSON PRESENTATION:
a.
b.
c.
d.
e.
f.

Begins the lesson by stimulating student interest.
Makes the purpose of the lesson clear to students.
Gives clear directions and explanations.
Follows a logical and sequential instructional format.
Varies the learning activities.
Provides for summary and closure of the lesson.

3. TEACHER/STUDENT INTERACTION:
a.
b.
c.
d.
e.

Maintains on-task learner involvement.
Provides positive verbal and nonverbal responses.
Employs effective questioning techniques.
Elicits and encourages student questions/comments.
Uses acceptable written and oral expression.

4. CLASSROOM MANAGEMENT:
a. Makes expected behavior clear to students.
b. Adequately monitors student behavior.
c. Uses constructive strategies to promote appropriate
behavior.
d. Takes appropriate measures to dispel disruptions.
e. Handles movement of learners/materials efficiently.

V S NI NA
V S NI NA
V S NI NA
V S NI NA
V S NI NA

SUMMARY:

Student’s Signature

Date

Observer’s Signature

Date

Observer’s Position:

University Supervisor

Master Teacher
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Cooperating Teacher
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FORM D3
Single Subject Credential Program
Kremen School of Education and Human Development – California State University, Fresno

CLASSROOM OBSERVATION FORM III
EHD 155B
Student’s Name

School

Observer’s Name

Subject
Date

Observer’s Remarks:

Student’s Signature

Date

Observer’s Signature

Date

Observer’s Position:

University Supervisor

Master Teacher
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Cooperating Teacher
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FORM E1 – EHD 155A
INTERIM EVALUATION
INITIAL STUDENT TEACHING — EHD155A
Candidate

ID

Describe the student teacher’s strengths and weaknesses as a prospective teacher at this point in the student’s development as well as your overall assessment of
the student’s progress. In completing this assessment, consider observations, as well as the student’s own reflections/self-assessments.

Please rate the student teacher as being satisfactory (S), in need of improvement (NI), or not satisfactory (NS) on the following items. The student teacher:





Generally reported to school on time.
Was present for student teaching on a regular basis.
Was professional in conduct and appearance.
Responded positively to direction from the university supervisor and master teacher(s).

NS
NS
NS
NS

NI
NI
NI
NI

S
S
S
S

Based on the above assessment, we have determined that:
The student is ready to assume the responsibilities of daily student teaching and should be allowed to progress to the next phase of EHD 155A.
While the student evidences some significant weaknesses at this point in the semester, the student should be allowed to progress to the next phase of
EHD 155A with the understanding that continued improvement is required in order to receive credit for initial student teaching.
The student has not developed the competencies necessary to progress to daily student teaching. Unless the student improves sufficiently to complete
a minimum of three weeks of daily student teaching, the student teacher will not receive credit for EHD 155A.
UNIVERSITY SUPERVISOR:

MASTER TEACHER:

Name

Name

Signature

Signature

Student Signature

School/District

Date

Yes / No
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The master teacher is submitting a separate recommendation.
(The master teacher still needs to sign indicating participation in
the conference with the student and supervisor.)
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FORM E2 – EHD 155A
FINAL EVALUATION
INITIAL STUDENT TEACHING — EHD155A
Candidate

ID

Describe the student teacher’s strengths and weaknesses as a prospective teacher at this point in the student’s development as well as your overall assessment of
the student’s progress. In completing this assessment, consider observations, the Site Visitation Project, as well as the student’s own reflections/self-assessments.

Please rate the student teacher as being satisfactory (S), in need of improvement (NI), or not satisfactory (NS) on the following items. The student teacher:





Generally reported to school on time.
Was present for student teaching on a regular basis.
Was professional in conduct and appearance.
Responded positively to direction from the university supervisor and master teacher(s).

NS
NS
NS
NS

NI
NI
NI
NI

S
S
S
S

Based on the above assessment, and the Site Visitation Project, we have determined that:
The student is ready to assume the responsibilities of daily student teaching required for EHD 155B; the student will receive a grade of “Credit” for
EHD 155A.
The student has not developed the competencies necessary to progress to EHD 155B; the student will not receive credit for EHD 155A.
UNIVERSITY SUPERVISOR:

MASTER TEACHER:

Name

Name

Signature

Signature

Student Signature

School/District

Date

Yes / No

The master teacher is submitting a separate recommendation.
(The master teacher still needs to sign indicating participation in the
conference with the student and supervisor.)
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FORM F1 – EHD 155B
INTERIM EVALUATION
FINAL STUDENT TEACHING — EHD155B — REGULAR STUDENT TEACHING
Candidate

ID

Describe the student teacher’s strengths and weaknesses as a prospective teacher at this point in the student’s development as well as your overall assessment of
the student’s progress. In completing this assessment, consider observations, artifacts, as well as the student’s own reflections/self-assessments.

Please rate the candidate as being satisfactory (S), in need of improvement (NI), or not satisfactory (NS) on the following items. The student teacher/intern:





Generally reported to school on time.
Was present on a regular basis.
Was professional in conduct and appearance.
Responded positively to direction from the university supervisor and master/cooperating teacher(s).

NS
NS
NS
NS

NI
NI
NI
NI

S
S
S
S

Based on the above assessment, we have determined that:
The student teacher is making satisfactory progress. Continued satisfactory progress will lead to “Credit” for EHD 155B.
The student teacher evidences significant weaknesses at this point in the semester. Significant improvement is needed for the student teacher to receive
credit for EHD 155B. Satisfactory completion of EHD 155B is one of the requirements to be recommended for a credential.
UNIVERSITY SUPERVISOR:

MASTER TEACHER:

Name

Name

Signature

Signature

Student Signature

School/District

Date

Yes / No
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The master teacher is submitting a separate recommendation.
(The master teacher still needs to sign indicating participation
in the conference with the student teacher and supervisor.)
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FORM F2 – EHD 155B
FINAL EVALUATION
FINAL STUDENT TEACHING — EHD155B — REGULAR STUDENT TEACHING
Candidate

ID

Describe the student teacher’s strengths and weaknesses as a prospective teacher at this point in the student’s development as well as your overall assessment of
the student’s progress. In completing this assessment, consider observations, artifacts, as well as the student’s own reflections/self-assessments.

Please rate the candidate as being satisfactory (S), in need of improvement (NI), or not satisfactory (NS) on the following items. The student teacher/intern:





Generally reported to school on time.
Was present on a regular basis.
Was professional in conduct and appearance.
Responded positively to direction from the university supervisor and master/cooperating teacher(s).

NS
NS
NS
NS

NI
NI
NI
NI

S
S
S
S

Based on the above assessment, we have determined that:
The student teacher will receive a grade of “Credit” for EHD 155B. This is one of the requirements to be recommended for a credential.
The student teacher has not developed the competencies necessary to be recommended for a credential; the student will not receive credit for
EHD 155B.
UNIVERSITY SUPERVISOR:

MASTER TEACHER:

Name

Name

Signature

Signature

Student Signature

School/District

Date

Yes / No The master teacher is submitting a separate recommendation.
(The master teacher still needs to sign indicating participation in the
conference with the student teacher and supervisor.)
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FORM G1 – EHD 155B – INTERNSHIP
INTERIM EVALUATION
SEMESTER 1 — EHD155B — INTERNSHIP
Candidate

ID

Describe the intern’s strengths and weaknesses as a prospective teacher at this point in the intern’s development as well as your overall assessment of the intern’s
progress. In completing this assessment, consider observations, artifacts, as well as the intern’s own reflections/self-assessments.

Please rate the candidate as being satisfactory (S), in need of improvement (NI), or not satisfactory (NS) on the following items. The intern:





Generally reported to school on time.
Was present on a regular basis.
Was professional in conduct and appearance.
Responded positively to direction from the university supervisor and master/cooperating teacher(s).

NS
NS
NS
NS

NI
NI
NI
NI

S
S
S
S

Based on the above assessment, I have determined that:
The intern is making satisfactory progress. Continued satisfactory progress will lead to “Credit” for EHD 155B.
The intern evidences significant weaknesses at this point in the program. Significant improvement is needed for the intern to receive credit for EHD
155B. Satisfactory completion of EHD 155B is one of the requirements to be recommended for a credential.
UNIVERSITY SUPERVISOR:

INTERN:

Name

Name

Signature

Signature

Date

School/District

80

81

FORM G2 – EHD 155B – INTERNSHIP
FINAL EVALUATION
SEMESTER 2— EHD155B — INTERNSHIP
Candidate

ID

Describe the intern’s strengths and weaknesses as a prospective teacher at this point in the intern’s development as well as your overall assessment of the intern’s
progress. In completing this assessment, consider observations, artifacts, as well as the intern’s own reflections/self-assessments.

Please rate the candidate as being satisfactory (S), in need of improvement (NI), or not satisfactory (NS) on the following items. The intern:





Generally reported to school on time.
Was present on a regular basis.
Was professional in conduct and appearance.
Responded positively to direction from the university supervisor and master/cooperating teacher(s).

NS
NS
NS
NS

NI
NI
NI
NI

S
S
S
S

Based on the above assessment, I have determined that:
The intern will receive a grade of “Credit” for EHD 155B. This is one of the requirements to be recommended for a credential.
The intern has not developed the competencies necessary to be recommended for a credential; the intern will not receive credit for EHD 155B.

UNIVERSITY SUPERVISOR:

INTERN:

Name

Name

Signature

Signature

Date

School/District
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FORM H1 – EHD 155A
Single Subject Credential Program
School of Education and Human Development – California State University, Fresno

NON-TEACHING ACTIVITIES RECORD FOR CREDENTIAL CANDIDATES
EHD 155A
Student Teacher

Semester

University Supervisor

Year

Dept. Supervising 155A

The purpose of this form is to record your participation in school activities other than classroom teaching.
Have your participation verified by your cooperating teacher or another appropriate school staff member.
You should keep this record in your possession until the end of the semester, when it will be collected by
your university supervisor and submitted to the KSOEHD Single Subject Coordinator.
During your 4 units of EHD 155A student teaching you must participate in at least 6 of the 16 activities
listed below. Activity numbers 1, 2 and 3 are required of all students.
1.

2.

3.

4.

5.
6.
7.
8.
9.
10.

Observe a parent-teacher, parent-counselor,
or parent-principal conference.

Sign

Date

Observe a student-teacher, student-counselor,
or student-principal conference.

Sign

Date

Sign

Date

Sign

Date

Sign

Date

Sign

Date

Sign

Date

Sign

Date

Sign

Date

Sign

Date

Observe an IEP (Individualized Educational
Program) planning meeting or an SST
(Student Study Team) meeting.
Confer with a resource teacher, counselor,
or nurse about a student.
Attend a department meeting.
Attend a school-wide staff meeting.
Attend an in-service workshop.
Attend a staff social function.
Attend a school board meeting.
Visit an instructional materials center and
become familiar with the resources available.
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11. Visit an elementary school and observe a
self-contained classroom.

Sign

Date

Sign

Date

Sign

Date

Sign

Date

Sign

Date

16. Assist in yard duty, bus duty, lunchroom
supervision, or detention supervision.

Sign

Date

17. Attend a school event for parents (e.g., back
to school night, open house, a PTA meeting).

Sign

Date

Sign

Date

Sign

Date

Sign

Date

Sign

Date

Sign

Date

12. Attend an extra-curricular athletic event.
13. Attend an extra-curricular performance
(e.g., a play, a talent show).
14. Attend an extra-curricular academic event
(e.g., an academic decathlon, a forensics
contest).
15. Assist in chaperoning a field trip.

OTHER ACTIVITIES
18.

19.

20.

21.

22.

Student Teacher's Signature

University Supervisor's Signature
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FORM H2 – EHD 155B
Single Subject Credential Program
School of Education and Human Development – California State University, Fresno

NON-TEACHING ACTIVITIES RECORD FOR CREDENTIAL CANDIDATES
EHD 155B
Student Teacher

Semester

University Supervisor

Year

Dept. Supervising 155B

The purpose of this form is to record your participation in school activities other than classroom teaching.
Have your participation verified by your cooperating teacher or another appropriate school staff member.
You should keep this record (master) in your possession until the end of the semester, when it will be
collected by your university supervisor and submitted to the KSOEHD Single Subject Coordinator.
During your 10 units of EHD 155B student/intern teaching you must participate in at least 6 of the 16
activities listed below. (Your EHD 155B supervisor may require that you participate in additional activities.)
Activity number 1 is required of all students.
.
1.

2.

3.

4.
5.
6.
7.
8.
9.

Observe a parent-teacher, parent-counselor,
or parent-principal conference.

Sign

Date

Observe a student-teacher, student-counselor,
or student-principal conference.

Sign

Date

Confer with a resource teacher, counselor,
or nurse about a student.

Sign

Date

Sign

Date

Sign

Date

Sign

Date

Sign

Date

Sign

Date

Sign

Date

Attend a department meeting.
Attend a school-wide staff meeting.
Attend an in-service workshop.
Attend a staff social function.
Attend a school board meeting.
Visit an instructional materials center and
become familiar with the resources available.
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10. Visit an elementary school and observe a
self-contained classroom.

Sign

Date

Sign

Date

Sign

Date

Sign

Date

Sign

Date

15. Assist in yard duty, bus duty, lunchroom
supervision, or detention supervision.

Sign

Date

16. Attend a school event for parents (e.g., back
to school night, open house, a PTA meeting).

Sign

Date

Sign

Date

Sign

Date

Sign

Date

Sign

Date

Sign

Date

Sign

Date

11. Attend an extra-curricular athletic event.
12. Attend an extra-curricular performance
(e.g., a play, a talent show).
13. Attend an extra-curricular academic event
(e.g., an academic decathlon, a forensics
contest).
14. Assist in chaperoning a field trip.

OTHER ACTIVITIES
17.
18.

19.

20.

21.

22.

Student Teacher's Signature

University Supervisor's Signature
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FORM J1 – EHD 155A
SINGLE SUBJECT CREDENTIAL PROGRAM
MASTER TEACHER EVALUATION
EHD 155A
Your Name

Master Teacher’s Name

School

Semester

Year

Your feedback will help us all to improve our student teaching program. *Complete on TaskSteam.
1. What did your master teacher do that was most helpful in your student teaching experience?

2.

What might your master teacher have done to help you more?

3.

Other comments
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FORM J2 – EHD 155B
SINGLE SUBJECT CREDENTIAL PROGRAM
MASTER/COOPERATING TEACHER EVALUATION
EHD 155B
Your Name

Teacher’s Name

School

Semester

Year

Your feedback will help us all to improve our student teaching program. *Complete on TaskSteam.
1. What did your master/cooperating teacher do that was most helpful in your student
teaching/intern experience?

2.

What might your master/cooperating teacher have done to help you more?

3.

Other comments
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FORM K1 – EHD 155A
California State University, Fresno
School Of Education And Human Development

SUPERVISOR EVALUATION
EHD 155A
University Supervisor’s Name

Semester

Directions: The following statements relate to different aspects of student teaching supervision.
Please rate your supervisor on each of the items #1 – 10. Please be sure to indicate supervisor’s name and
the semester. Also, please answer the three additional questions.
*Complete on TaskStream.

1.

The number of class periods the university supervisor
visited was (5) 5 or more, (4) 4, (3) 3, (2) 2, (1) less than 2.

5

4 3 2 1

For the remaining questions rate your supervisor using the rating scale shown below:
5 – STRONGLY AGREE
4 – AGREE
3– MODERATE
2 – DISAGREE
1 – STRONGLY DISAGREE
2.

The university supervisor held regular group seminars.

5 4 3 2 1

3.

Following visits to your classroom, the university supervisor met
individually with you to discuss his/her observations.

5 4 3 2 1

4.

The university supervisor explained the objectives, requirements,
and responsibilities of the student teaching assignment.

5 4 3 2 1

5.

The university supervisor used his/her knowledge and experience
to assist you in understanding and applying current theory, teaching
methods, materials, and resources.

5 4 3 2 1

6.

The university supervisor provided a number of practical suggestions
that were useful in the classroom.

5 4 3 2 1

7.

The university supervisor provided support and encouragement
when needed.

5 4 3 2 1

8.

The university supervisor provided a helpful, written, interim
evaluation and discussed it adequately with you.

5 4 3 2 1

9.

The university supervisor’s final evaluation of your student teaching
was knowledgeable and fair.

5 4 3 2 1

The overall performance of your supervisor was exemplary.

5 4 3 2 1

10.

PLEASE RESPOND TO THE QUESTIONS ON THE BACK OF THIS FORM.

COMMENTS
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Your personal comments may be even more valuable than your numerical evaluation of your supervisor.
The comments will be read by your supervisor and can be of significant help not only to the supervisor but
also to future student teachers. Please be as specific as possible. *Complete on TaskStream.

1.

What did your university supervisor do that was most helpful in your student teaching experience?

2.

What might your university supervisor have done to help you more?

3.

Other comments:

FORM K2 – EHD 155B
California State University, Fresno
93

School Of Education And Human Development

SUPERVISOR EVALUATION
EHD 155B
University Supervisor’s Name

Semester

Directions: The following statements relate to different aspects of student teaching supervision.
Please rate your supervisor on each of the items #1 – 10. Please be sure to indicate supervisor’s name and
the semester. Also, please answer the three additional questions.
*Complete on TaskStream.

1.

The number of class periods the university supervisor
visited was (5) 5 or more, (4) 4, (3) 3, (2) 2, (1) less than 2.

5

4 3 2 1

For the remaining questions rate your supervisor using the rating scale shown below:
5 – STRONGLY AGREE
4 – AGREE
3– MODERATE
2 – DISAGREE
1 – STRONGLY DISAGREE
2.

Following visits to your classroom, the university supervisor met
individually with you to discuss his/her observations.

5 4 3 2 1

3.

The university supervisor explained the objectives, requirements,
and responsibilities of the student teaching assignment.

5 4 3 2 1

4.

The university supervisor used his/her knowledge and experience
to assist you in understanding and applying current theory, teaching
methods, materials, and resources.

5 4 3 2 1

5.

The university supervisor provided a number of practical suggestions
that were useful in the classroom.

5 4 3 2 1

6.

The university supervisor provided support and encouragement
when needed.

5 4 3 2 1

7.

The university supervisor provided a helpful, written, interim
evaluation and discussed it adequately with you.

5 4 3 2 1

8.

The university supervisor’s final evaluation of your student teaching
was knowledgeable and fair.

5 4 3 2 1

9.

The overall performance of your supervisor was exemplary.

5 4 3 2 1

PLEASE RESPOND TO THE QUESTIONS ON THE BACK OF THIS FORM.
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COMMENTS
Your personal comments may be even more valuable than your numerical evaluation of your supervisor.
The comments will be read by your supervisor and can be of significant help not only to the supervisor but
also to future student teachers. Please be as specific as possible. *Complete on TaskSteam.

1.

What did your university supervisor do that was most helpful in your student teaching experience?

2.

What might your university supervisor have done to help you more?

3.

Other comments:
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FORM L1 – EHD 155A - SVP
FRESNO ASSESSMENT OF STUDENT TEACHERS (FAST)

SITE VISITATION PROJECT SCORING LOG
SINGLE SUBJECT CREDENTIAL PROGRAM – EHD 155A

SCORER:
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Professional Growth
(TPE 13)

Social Environment
(TPE 11)

Student Engagement
(TPE 5)

STUDENT NAME

Making Content
Accessible
(TPE 4)

STUDENT ID

Monitoring Student
Learning
During Instruction
(TPE 2)

After having considered the preponderance of evidence described by the rubric indicators for each TPE evaluated by the Site
Visitation Project, the evaluator will indicate a holistic score (whole numbers 1-4 only) for that TPE.
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FORM L2 – EHD 155B
FRESNO ASSESSMENT OF STUDENT TEACHERS (FAST)

HOLISTIC PROFICIENCY PROJECT SCORING LOG
SINGLE SUBJECT CREDENTIAL PROGRAM – EHD 155B

SCORER:
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Professional, Legal and
Ethical Obligations
(TPE 12)

Instructional Time
(TPE 10)

Developmentally
Appropriate Teaching
Practices in Grades K-3
(TPE 6c)

Student Engagement
(TPE 5)

STUDENT NAME

Interpretation and Use of
Assessments (TPE 3)

STUDENT ID

Specific Pedagogical
Skills
(TPE 1)

After having considered the preponderance of evidence described by the rubric indicators for each TPE evaluated by the Holistic
Proficiency Project, the evaluator will indicate a holistic score (whole numbers 1-4 only) for that TPE.
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FORM L3 – EHD 155B
FRESNO ASSESSMENT OF STUDENT TEACHERS (FAST)

TEACHING SAMPLE PROJECT SCORING LOG
SINGLE SUBJECT CREDENTIAL PROGRAM – EHD 155B

SCORER:

100

Reflection &
Self-Evaluation

Analysis of
Student Learning

Instructional
Decision-Making

Design for Instruction

Assessment Plan

STUDENT NAME

Content Analysis &
Learning Outcomes

STUDENT ID

Students in Context

After having considered the preponderance of evidence described by the rubric indicators for each Teaching Sample Project section,
the evaluator will indicate a holistic score (whole numbers 1-4 only) for that section.
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FORM M1 – EHD 155A
California State University, Fresno
Kremen School Of Education And Human Development

END OF SEMESTER SUPERVISOR CHECKLIST
EHD 155A
University Supervisor

Semester

At the end of the semester, EHD 155A supervisors should submit the following
documentation for each student teacher supervised to the Single Subject Coordinator. All
forms can be found in Part II of this handbook.
I have turned in the following items for each of my student teachers:
Site Visitation Project Scoring Log listing scores for all students (Form L1)
Non-Teaching Activities Record for Student Teachers for each student (Form H1)
signed on the back by the supervisor and student teacher
Five signed Classroom Observation Forms (Form D1 or D2) signed by the supervisor
and student teacher
Interim Evaluation (Form E1) signed by the supervisor, student teacher, and master
teacher
Final Evaluation (Form E2) signed by the supervisor, student teacher, and master
teacher

University Supervisor Signature

Date

A signed copy will be forwarded to the Curriculum and Instruction Department Chair.
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FORM M2 – EHD 155B
California State University, Fresno
Kremen School Of Education And Human Development

END OF THE SEMESTER SUPERVISOR CHECKLIST
EHD 155B – REGULAR STUDENT TEACHING
University Supervisor

Semester

At the end of the semester, EHD 155B supervisors should submit the following
documentation for each student teacher supervised to the Single Subject Coordinator. All
forms can be found in Part II of this handbook.
I have turned in the following items for each of my student teachers:
Holistic Proficiency Project Scoring Log listing scores for all students (Form L2)
Teaching Sample Project Scoring Log listing scores for all students (Form L3)
Non-Teaching Activities Record for Student Teachers for each student (Form H2)
signed on the back by the supervisor and student teacher
Six to eight signed Classroom Observation Forms (Form D1, D2 or D3) signed by the
supervisor and student teacher
Final Evaluation (Form F2) signed by the supervisor, student teacher, and
master/cooperating teacher

University Supervisor Signature

Date

A signed copy will be forwarded to the Curriculum and Instruction Department Chair.
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FORM M3 – EHD 155B - INTERNSHIP
California State University, Fresno
Kremen School Of Education And Human Development

END OF SEMESTER 1 SUPERVISOR CHECKLIST
EHD 155B – INTERNSHIP
University Supervisor

Semester

At the end of the semester, EHD 155B supervisors should submit the following
documentation for each intern supervised to the Single Subject Coordinator. All forms can be
found in Part II of this handbook.
I have turned in the following items for each of my interns:
Teaching Sample Project Scoring Log listing scores for all interns (Form L3)
Non-Teaching Activities Record for Student Teachers for each student (Form H2)
signed on the back by the supervisor and intern
Six to eight signed Classroom Observation Forms (Form D1, D2 or D3) signed by the
supervisor and intern
Interim Evaluation (Form G1) signed by the supervisor and intern

University Supervisor Signature

Date

A signed copy will be forwarded to the Curriculum and Instruction Department Chair.
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FORM M4 – EHD 155B - INTERNSHIP
California State University, Fresno
Kremen School Of Education And Human Development

END OF THE SEMESTER 2 SUPERVISOR CHECKLIST
EHD 155B – INTERNSHIP
University Supervisor

Semester

At the end of the semester, EHD 155B supervisors should submit the following
documentation for each intern supervised to the Single Subject Coordinator. All forms can be
found in Part II of this handbook.
I have turned in the following items for each of my interns:
Holistic Proficiency Project Scoring Log listing scores for all interns (Form L2)
Non-Teaching Activities Record for Student Teachers for each intern (Form H2)
signed on the back by the supervisor and intern
Six to eight signed Classroom Observation Forms (Form D1, D2 or D3) signed by the
supervisor and intern
Final Evaluation (Form E2) signed by the supervisor and intern

University Supervisor Signature

Date

A signed copy will be forwarded to the Curriculum and Instruction Department Chair.
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FORM N – INTERNSHIP PROGRAM
INTERNSHIP PROGRAM
INSTRUCTIONS FOR REQUESTING A SUBSTITUTE
(Multiple Subject and Single Subject)


Fill in your name on the enclosed letter (next page of this handbook) addressed to
your Superintendent/Personnel Director.



Next, request a substitute in the same manner that you follow when requesting a
substitute for attendance at a conference. If you have never requested a substitute,
ask your school secretary for the correct procedure to follow when requesting a
substitute to attend a conference.



Specify that the CSUF Teacher Internship Program will cover the cost of the
substitute. Also, indicate whether you plan to attend a conference; or a professional
development activity such as observing another teacher for the day; or developing
classroom materials; or tasks related to your classroom program. (See letter on the
next page of this handbook addressed to your Superintendent/ Personnel Director.)



Attach the letter to the appropriate school district form(s) required to process your
request for a substitute. If your school district does not require a request form, call
your Payroll Office and inquire who should receive the attached letter addressed to
your Superintendent/Personnel Director.



Be sure the letter (see next page) arrives at your district’s payroll office in a timely
manner, so that the cost of the substitute will be paid by the Teacher Internship
Program rather than be deducted from your personal leave allowance.
Please feel free to call the Teacher Internship Program office at (559) 278-0246 if
you have any additional questions.
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TO:

Superintendent/Personnel Director

FROM:

Mr. Rich Firpo, Program Director
Teacher Internship Program (TIP)
(559) 278-0246

RE:

Substitute Request Form

This letter will facilitate payment for the cost of a one-day substitute teacher. A teacher
intern employed by your district makes the request for the substitute.

Place name of teacher intern in the space above.

In joint agreement with the Teacher Internship Program at California State University, Fresno
and your school district, the teacher intern has requested to attend a conference or participate
in other professional development activities on:

Date
Teacher interns are required to attend conferences, professional development seminars, and
activities identified by the Teacher Internship Program. Teacher interns are encouraged to use
these professional development opportunities to enhance their classroom instructional
programs. The TIP will cover the cost of the substitute teacher. In order to expedite payment,
please send the appropriate invoice to:
Teacher Internship Program
California State University, Fresno
School of Education and Human Development
5005 N. Maple Avenue, M/S ED2
Fresno, CA 93740-8025
Thank you for your cooperation in this matter. Please feel free to call (559) 278-0246 if you
have any questions or comments.
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Professional Development Plan for BTSA Induction
This will be given out during the Interview Panel
Teacher Candidate Name __________________________________________________________

At California State University, Fresno, in order to make a connection from teacher preparation to Induction,
at the completion of final student teaching teacher candidates create a professional development plan based
on the results of the Fresno Assessment of Student Teachers (FAST); Multiple Subject Assessment/Goal
Setting forms or Single Subject Final Student Teaching—EHD155B (Final Evaluation) form; and other
indicators of performance. Using these resources the teacher candidate, in collaboration with his or her
university field supervisor, identifies two goals related to the California Standards for the Teaching
Profession as top priorities for support during the initial phase of Induction. Beginning/participating teachers
may use this information as well as artifacts and work from teacher preparation as planning tools when
meeting with their BTSA/Induction Support Providers during their first year of teaching.

Directions:
1.

2.

Based on an evaluation of your teaching using the resources listed above, select two California Standards
for the Teaching Profession on which to focus during the initial phase of your professional Induction period.


Standard 1:

Engaging and Supporting All Students in Learning (TPEs 4 – 7)



Standard 2:

Creating Maintaining Effective Environments for Student Learning (TPEs 10 & 11)



Standard 3:

Understanding and Organizing Subject Matter for Student Learning (TPE 1)



Standard 4:

Planning and Designing Learning Experiences for All Students (TPEs 8 & 9)



Standard 5:

Assessing Students for Learning (TPEs 2 & 3)



Standard 6:

Developing as a Professional Educator (TPEs 12 & 13)

Identify each of the selected standards by number. Write a corresponding, very specific, measurable
profession growth goal for each of the selected standards.

Standard ___ Professional Growth Goal:

Standard ___ Professional Growth Goal:

The graduating teacher candidate is responsible for completing this document, acquiring the signature of his/her
field supervisor, and submitting this signed plan to the BTSA Director and/or Support Provider, as requested, for use
in the BTSA Induction Program.

Teacher Candidate Signature

Date

University Field Supervisor Signature

Date

Fall 2012

