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Shared reading is a technique or approach to
reading and vocabulary comprehension. Shared
reading is used with children as young as
infant/toddlers and up through grade school. It
involves the interaction between adults and
children during reading times, as well as pre and
post questions, and follow up activities. Early
literacy techniques, such as shared reading have
been correlated with higher reading and vocabulary
comprehension skills in the later years.

Shared reading always involves children.
 Shared reading involves anyone able to read
and foster comprehension of vocabulary
and context.
◦ I.E. Teachers and Family Members
 Shared reading is appropriate for all ages
including infants and toddlers.
◦ This involves more adult interaction




Step 1: Introduction to the story
◦ Discuss all parts of the book
 Cover, Title, Parts of book, Author, Illustrator
◦ Ask children to make predictions about the story
according to what they see on the cover and
what they hear in the title.
◦ For children younger than school age, allow
them to hold he book and be sure to point out
specific parts of the book more than once.



Step 2: Reading the story
◦ Show emotion while reading.
 Voice should fluctuate to context of the
character.
◦ Allow for older children to make predictions.
◦ Allow for younger children to discuss pictures.
◦ Ask questions to measure comprehension and
stimulate curiosity.



Step 3: Conclusion to the story

◦ Allow for spontaneous reactions and questions.
◦ Ask children about the book
 What the liked and disliked
◦ Have children try to relate to the story
 What they would have done in the same
situations
 Have they ever experienced anything like in the
story.



Step 4: Post Reading Activities
◦ Have children retell the story in their own
words.
◦ Focus on phrases or repetitive wording, so that
when they story is retold they can participate.
◦ Point to the words in the book and punctuations
to familiarize children with print.



Step 5: Re-read the story
◦ Re-read the story
 First readings usually are for entertainment.
 Multiple readings help:
 Increase participation
 Allow teachable moments about book
characteristics and print.
 Teaches reading strategies
 Develops sight vocabulary of frequently used
words.



Step 6: Follow Up Activities
◦ Allow children to explore the book on
their own.
◦ Have similar books for children to look at.
◦ Have art projects relating to the story.



According to a M. Westerlund and D. Lagerburg a study was done on
1091 children ages 17-19 months in a Swedish Healthcare Services
Program. The study was conducted to test the correlation between
children’s language development and reading skills in associations
with maternal education, communication style, gender and birth
order. The study was made up of a questionnaire completed by the
mothers, expressive vocabulary was assessed on children 18 months
and the mothers perception of ability to communicate was also
assessed. Temperament was also assessed. The results found that good
communication, low maternal age, female gender and frequent
reading were significantly associated with expressive vocabulary. High
maternal education, good communication, higher maternal age,
female gender and being a first-born child were significantly
associated with frequent reading. Reading at least 6 times/week added
more than 0.3 SD in vocabulary regardless of gender and
communication.
(Lagerburg, Westerlund, 2007)



Children’s interest in shared reading (14 and 24 months) and its
relation to their later language and letter knowledge (age 3;6)
were investigated in a follow-up study. The participants were 156
children and their mothers. Half of these children came from
families where one or both of the parents were diagnosed as
reading disabled (the at-risk group), the other half belonged to
the control group. The results revealed that children with and
without familial risk for reading difficulties did not differ from
each other in the interest they showed towards shared reading.
Interestingly, only children in the control group appeared to
benefit from shared reading interactions in their later language
and letter knowledge.
(Laakso, Poikkeus, Eklund, Lyytinen, 2004)















Burgess, S. Shared reading correlates of early reading skills. (2002). Reading online, 5(7), Retrieved from
https://docs.google.com/a/mail.fresnostate.edu/viewer?a=v&pid=gmail&attid=0.6&thid=13cd1d725d56a57d&mt=application/pdf&url=https://mail.google.c
om/mail/u/0/?ui=2&ik=9ba42d3155&view=att&th=13cd1d725d56a57d&attid=0.6&disp=safe&realattid=file6&zw&sig=AHIEtbQTzkx4b2IBdkNjOb0eWLOD8
HxF0w
Curenton, S. M., & Justice, L. M. Children’s preliteracy skills: Influence. (2008). Early Education and Development, 19(2), 261-283. Retrieved from
https://docs.google.com/a/mail.fresnostate.edu/viewer?a=v&pid=gmail&attid=0.2&thid=13cd1d725d56a57d&mt=application/pdf&url=https://mail.google.c
om/mail/u/0/?ui=2&ik=9ba42d3155&view=att&th=13cd1d725d56a57d
Evans, M., & Saint-Aubin, J. What children are looking at during shared storybook reading. (2005). Retrieved from
https://docs.google.com/a/mail.fresnostate.edu/viewer?a=v&pid=gmail&attid=0.3&thid=13cd1d725d56a57d&mt=application/pdf&url=https://mail.google.c
om/mail/u/0/?ui=2&ik=9ba42d3155&view=att&th=13cd1d725d56a57d
Laakso, M. L., Poikkeus, A., Eklund, K., & Lyytinen, P. Interest in early shared readings: It's relation to later language and letter knowledge in children with
and without risk for readingdifficulties. (2004). 24(3), 232-245. Retrieved from
https://docs.google.com/a/mail.fresnostate.edu/viewer?a=v&pid=gmail&attid=0.4&thid=13cd1d725d56a57d&mt=application/pdf&url=https://mail.google.c
om/mail/u/0/?ui=2&ik=9ba42d3155&view=att&th=13cd1d725d56a57d
Lonigan, C., Jason, A., Bloomfield, B., Dyer, S., & Samwel, C. (n.d.). Effects of two shared-reading interventions on emergent literacy skills of at-risk
preschoolers. (1999). Journal of early intervention, 22(4), 306-322. Retrieved from
https://docs.google.com/a/mail.fresnostate.edu/viewer?a=v&pid=gmail&attid=0.8&thid=13cd1d725d56a57d&mt=application/pdf&url=https://mail.google.c
om/mail/u/0/?ui=2&ik=9ba42d3155&view=att&th=13cd1d725d56a57d&attid=0.8&disp=safe&realattid=file8&zw&sig=AHIEtbQw8Ly7eza7lKXDcur0eVuKwep4w
Senechal, M., Pagan, S., Lever , R., & Ouellette, G. Relations among the frequency of shared reading and 4-year-old children's vocabulary, morphological
and syntax comprehension, and narrative skills. (2008). Early Education and Development, 19(1), 27-44. Retrieved from
https://docs.google.com/a/mail.fresnostate.edu/viewer?a=v&pid=gmail&attid=0.5&thid=13cd1d725d56a57d&mt=application/pdf&url=https://mail.google.c
om/mail/u/0/?ui=2&ik=9ba42d3155&view=att&th=13cd1d725d56a57d
Westerlund, M., & Lagerberg, D. Expressive vocabulary in 18-month-old children. (2007). Retrieved from
https://docs.google.com/a/mail.fresnostate.edu/viewer?a=v&pid=gmail&attid=0.1&thid=13cd1d725d56a57d&mt=application/pdf&url=https://mail.google.co
m/mail/u/0/?ui=2&ik=9ba42d3155&view=att&th=13cd1d725d56a57d

