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Learning Outcomes
Unit Outcomes

Level of Outcomes

Learning Outcome 1:

Level 1, 2, 3, & 4

Students will be able to read
and identify the facts about
the Native Americans given
the specific information
sheets. In addition, the
students will be able to
categorize the facts into
specific groups and
compare/contrast the tribes.

Knowledge and
Comprehension;
Application and
Analysis

Learning Outcome 2:

Level 1,2

Students will be able to
identify transportation, food,
housing, and location of the
Yurok and Northern Paiute
Indians with 100% accuracy.
In addition, the students will
be able to match pictures
with information blocks.

Knowledge and
Comprehension

Learning Outcome 3:

Level 1, 2, 3, &4

Students will be able to read,
identify, and write the
Native American’s family
roles. Also the students will
be able to compare and
contrast the family roles of
the Modoc and Yokut tribe.

Knowledge and
Comprehension;
Application and
Analysis

Type of Outcome

Cognitive

Cognitive

Cognitive

Related Standard(s)
H-SS 4.2.1 Discuss the
major nations of California
Indians, including their
geographic distribution,
economic activities,
legends, and religious
beliefs; and describe how
they depended on, adapted
to, and modified the
physical environment by
cultivation of land and use
of sea resources.
H-SS 4.2.1 Discuss the
major nations of California
Indians, including their
geographic distribution,
economic activities,
legends, and religious
beliefs; and describe how
they depended on, adapted
to, and modified the
physical environment by
cultivation of land and use
of sea resources.
H-SS 4.2.1 Discuss the
major nations of California
Indians, including their
geographic distribution,
economic activities,
legends, and religious
beliefs; and describe how
they depended on, adapted
to, and modified the
physical environment by
cultivation of land and use
of sea resources.
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Unit Overview: Block Plan
Day

Time

11/9/09

12:35- 1:30
pm

Lesson Objective

Learning Goal

The Chumash
Native
Americans

Given the information
sheets about the
Chumash people and the
small pictures, with
captions, all of the
students will be able to
identify the categories
for the pictures with
100% accuracy.

11/11/09 12:35- 1:30
pm

The Mojave
Native
Americans

Given the information
sheets about the Mojave
people all of the
students will be able to
identify the categories
and answer the
questions in the flip
book with 100%
accuracy.

11/13/09 12:35- 1:30
pm

The Yurok
Native
American Ways
of Life

Students will be able
to read and identify
the facts about the
Native Americans
given the specific
information sheets. In
addition, the students
will be able to
categorize the facts
into specific groups.
Students will be able
to read and identify
the facts about the
Native Americans
given the specific
information sheets. In
addition, the students
will be able to
categorize the facts
into specific groups.
Students will construct
and label a folded
book and illustrate it
with pictures of
Yurok ways of life.

11/16/09 12:35- 1:30
pm

Topic

After rereading the
pages from the text and
discussing pictures in
the supplemental books,
the students will be able
to identify
transportation, food,
housing, and location of
the Yurok Indians with
100% accuracy.
The Northern
After rereading the
Paiute Native
pages from the text,
American Ways reading the information
of Life
pages found online, and
viewing the pictures
from the supplemental
books, the students will
be able to identify
transportation, food,
housing, and location,
as well as, different

Students will match
paragraphs read with
pictures. Students will
construct and label a
folded book and
illustrate it with
pictures of Northern
Paiute ways of life.
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11/18/09 12:35- 1:30
pm

11/20/09 12:35- 1:30
pm

artifacts of the Northern
Paiute Indians with
100% accuracy.
Family Roles of After reading the
the Modoc
handout about the
Tribe
Modoc family roles,
students will compose a
book identifying the
responsibilities of each
family member of the
Modoc, with 100%
accuracy.
Family Roles of After reading pg. 16-18
theYokut Tribe from the book Yokut,
students will identify
and write the
responsibilities that each
family member of
theYokut has, with
100% accuracy.

Students will be able
to identify the roles of
each family member
of a tribe.

Students will be able
to identify the roles of
each family member
of a tribe.

Assessment Plan
The assessment plan that we used to measure student comprehension of the lesson
material for the Native Americans unit is composed of pre-tests, formative assessments, and
post-tests. All of the assessments are aligned with the learning goals.
For the first two lessons, five item true/false pre-tests and post-tests will be administered.
The formative assessment is the flip books that the students will complete. The students will be
given the pre-test and the post-test before and after the flip books are completed.
For lesson three, a verbal assessment will be administered. The formative assessment is
the folded book that the students will complete. At the conclusion of the lesson, the students will
be given another verbal assessment in the form of a review of the content of the books that they
made.
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For lesson four, a pre-test and post-test will be given before and after the completion of
the lesson which consists of five multiple choice questions. The formative assessment is the
mini books composed by the students.
Lastly for last two lessons, pre-tests and post-tests will be given before and after the
completion of the lesson. For one lesson the pre-test and post-test will be five multiple choice
questions. The formative assessment is mini books composed by the students. Then for the last
lesson, ten item true/false pre-tests and post-tests will be administered. The formative
assessment is a flip book that will be completed by the students.

Assessments Results
Assessment results for lessons one and two
To find out the students knowledge prior to the lessons on the Chumash and the Mojave
people, I gave the students five item true/false tests.
Pre-test results for the Chumash Lesson (1-correct; 0- incorrect)
Questions
1. The Chumash used baskets to hold water.
2. The Chumash ate acorn soup.

0
0

Tracy
0
0

Luke

Henry
1
1

0
1

Mary
0
0

Julie
0
0

Katie

3. The Chumash lived by the desert.

0

1

1

1

0

0

4. The Chumash made huts out of long Willow
poles and branches.

1

0

1

1

0

1

5. The Chumash used paper money, like
dollars, to trade with
Total correct out of 5

0

1

1

1

0

1

1

2

5

4

0

2

Post-test results for the Chumash Lesson (1- correct; 0- incorrect)
Questions
1. The Chumash used baskets to hold water.
2. The Chumash ate acorn soup.

1
1

Tracy
1
1

Luke

Henry
1
1

1
1

Mary
1
1

Julie
1
1

Katie

3. The Chumash lived by the desert.

1

1

1

1

1

1

4. The Chumash made huts out of long Willow
poles and branches.

1

1

1

1

1

1
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5. The Chumash used paper money, like
dollars, to trade with
Total correct out of 5

1

1

1

1

1

1

5

5

5

5

5

5

Summary of assessment for the Chumash Native Americans lesson
The pre-test showed that 5 out of the 6 students who took the test knew a little or nothing
about the Chumash people. The different questions came out of the lesson plan activity so that I
could tell where the students will show improvement. One student scored perfect on pre-test and
on the post-test. The results from the post-test were really positive since all of the students got all
of the questions right. The post-test helped me to see that the activity is aligned with the learning
goal and that the students learned what was necessary from the lesson.
Pre-Test results from the Mojave lesson (1- correct; 0- incorrect):
Questions
1. The Mojave Native
Americans were farmers.

Tracy

Luke

Henry

Mary

Julie

Katie

Jay

Ashley

Maria

0

0

0

1

0

0

0

0

0

2. The Mojave ate flat bread
made from corn and bean
flour.

1

1

1

0

1

1

1

0

1

3. The Mojave lived in the
Mojave Desert.

1

1

0

1

1

0

1

1

1

4. The Mojave lived in
homes made from wood and
clay.

1

1

1

1

0

1

0

1

1

5. The Mojave fought other
tribes.

0

1

0

1

0

0

1

1

0

Total correct out of 5

3

4

2

4

2

2

3

3

3

Jay

Ashley

Post-test results from the Mojave lesson (1- correct; 0- incorrect):
Questions
1. The Mojave Native
Americans were farmers.

Tracy

Luke

Henry

Mary

Julie

Katie

Maria

1

0

1

1

1

0

1

1

0

2. The Mojave ate flat bread
made from corn and bean
flour.

1

1

1

1

1

1

1

1

0

3. The Mojave lived in the
Mojave Desert.

1

1

1

1

1

1

1

1

1
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4. The Mojave lived in
homes made from wood and
clay.

1

1

1

0

1

1

1

1

0

5. The Mojave fought other
tribes.

1

1

1

1

1

0

1

1

1

Total correct out of 5

5

4

5

4

5

3

5

5

2

Summary of assessment for the Mojave lesson
For the Mojave Native Americans lesson, I administered a true/false test for the pre-test
and the post-test. I wanted to know how much the students knew before the lesson. For the pretest most of the students missed half of the items. But after completing the lesson the students
showed much improvement in their scores, even half of them got everything right. Therefore the
lesson is aligned with my goal for the students since they were able to show me so much
improvement.
Assessment results for lessons three and four
Students were given a verbal assessment before and after the lesson on the Yurok tribe.
They knew quite a bit more about the Yurok’s than we had previously assumed. The students
were given a pretest before the lesson to determine how much they knew about the Northern
Paiute ways of life. Then after completing the lesson, students were given a post-test to measure
students’ knowledge about the ways of life of the Northern Paiute tribe.
Pre-test results for the Northern Paiute Lesson (True/False) (1-correct; 0- incorrect)
Questions
1. Paiutes lived in northern and
southern California.
2. Men and women wore the
same clothes all year long.
3. Paiutes lived in the same homes
for many years.
4. Pinon nuts were a main food
for the Paiutes of California.
5. Within the Paiute family,
decisions were made by an elder

Viviana
1

Michael
1

Phoua
1

Jason
0

Elias
1

Estevan
0

Keanu
0

Olivia
1

1

1

1

1

1

0

1

1

1

1

1

1

0

1

1

0

1

1

1

1

1

1

1

0

1

1

1

0

0

1

0

1
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family member.
Total correct out of 5

5

5

5

3

3

3

3

3

Post-test results for the Northern Paiute Lesson (True/False) (1-correct; 0- incorrect)
Questions
1. Paiutes lived in northern and
southern California.
2. Men and women wore the same
clothes all year long.
3. Paiutes lived in the same homes
for many years.
4. Pinon nuts were a main food for
the Paiutes of California.
5. Within the Paiute family,
decisions were made by an elder
family member.
Total correct out of 5

Viviana
1

Michael
1

Phoua
1

Jason
0

Elias
1

Estevan
0

Keanu
1

Olivia
1

1

0

0

0

0

0

0

1

1

1

0

1

0

1

1

0

1

1

0

1

1

1

1

0

1

0

0

1

1

1

1

1

5

3

1

3

3

3

4

3

Summary of assessment results and implications for the Northern Paiute tribe lesson
According to the result of the pre-test, 3 out of 8 students got 100% correct, and the
remaining 5 out of 8 got 60% correct This tells me that most of the students have a lot of
background knowledge about the ways of life of the Northern Paiute tribe. Therefore, I
expanded their knowledge by building onto what they already know. Then after completing the
activity, I administered the post-test. I found that only 1 student out of 8 got 100% correct, 1
student got 80%, 5 got 60%, and the remaining 1 got only 20% correct. This tells me that they
either weren’t clear on the material, or most likely were rushing to complete the post-test and
weren’t paying attention. I am inclined to believe the latter, since we were running out of time.
Assessment results for lessons five and six
Students were given a pre-test before the lesson to determine how much they knew about
the family roles of the Modoc and Yokut tribe. Then after completing the lesson, students were
given a post-test to measure students’ knowledge about the family roles of the Modoc and Yokut
tribe.
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Pre-test results for the Modoc Lesson (Multiple Choice) (1-correct; 0- incorrect)
Questions
1. In the Modoc tribe, the women
is responsible to: Answer: b.Cook
foods for the family
2. The Modoc men are responsible
to:
Answer: a. Hunt for animals
3. The Modoc children are
responsible to:
Answer: b. Help their mother
gather plants and small animals
4. Girls will learn to:
Answer: d. cook foods for the
family
5. Who is responsible to gather
foods, raise the children, make
baskets, and cook meals for the
family?
Total correct out of 5

Todd
1

1

Alex

Yolanda
1

1

Gina

Rocky
1

Elaine
1

1

Yee

Abby
1

1

1

1

1

1

1

1

1

1

0

0

1

0

0

1

1

1

1

1

0

1

1

1

1

1

1

1

1

0

1

1

1

5

4

4

4

3

4

5

5

Post-test results for the Modoc Lesson (Multiple Choice) (1-correct; 0- incorrect)
Questions
1. In the Modoc tribe, the women
is responsible to: Answer: b.Cook
foods for the family
2. The Modoc men are responsible
to:
Answer: a. Hunt for animals
3. The Modoc children are
responsible to:
Answer: b. Help their mother
gather plants and small animals
4. Girls will learn to:
Answer: d. cook foods for the
family
5. Who is responsible to gather
foods, raise the children, make
baskets, and cook meals for the
family?
Total correct out of 5

Todd
1

1

Alex

Yolanda
1

1

Gina

Rocky
1

Elaine
1

1

Yee

Abby
1

1

1

1

1

1

1

1

1

1

1

1

1

1

1

1

1

1

1

1

1

1

1

1

1

1

1

1

1

0

1

1

1

5

5

5

5

4

5

5

5

Summary of assessment results and implications for the Modoc tribe lesson
According to the result of the pre-tests, 3 out of 8 students got 100% correct, 4 out of 8
got 80% correct, and only one student got 60% correct. This tells me that most of the students
have a lot of background knowledge about the family roles of the Modoc tribe. This is good to
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know because I was able to go into detail about what each role did. For example, since the
students already know that the women cook for the family, I was able to talk to them about what
kind of foods were made. Therefore, I expanded their knowledge by building onto what they
already know. Then after completing the activity, I administered the post-tests. As a result, 7
out of 8 students got 100% correct, which means some students have learned something new
about the roles of the Modoc family.
Pre-test results for the Yokut Lesson (True/false) (1-correct; 0- incorrect)
Questions
1. Boys learn to make carrying
nets.
2. Girls learn to weave baskets.
3. Boys learn hunting skills.
4. Men made tools.
5. Women hunt for larger game.
6. Men traded goods.
7. Girls raised the children.
8. Girls made tule canoe.
9. Women are in charge of farming
a section of land.
10. Men taught boys to hunt.
Total correct out of 5

Todd
0

1

Alex

Yolanda
0

1

Gina

Rocky
0

Elaine
1

1

Yee

Abby
1

1
1
1
1
0
0
1
0

1
1
1
1
1
1
0
1

1
0
1
1
0
1
0
1

1
1
1
1
0
1
0
0

1
0
1
0
1
0
1
1

1
1
1
1
0
0
1
0

1
1
1
0
0
0
0
1

1
1
0
1
0
0
1
0

1
6

1
9

1
6

1
7

1
6

1
7

1
6

1
6

Post-test results for the Yokut Lesson (True/false) (1-correct; 0- incorrect)
Questions
1. Boys learn to make carrying
nets.
2. Girls learn to weave baskets.
3. Boys learn hunting skills.
4. Men made tools.
5. Women hunt for larger game.
6. Men traded goods.
7. Girls raised the children.
8. Girls made tule canoe.
9. Women are in charge of farming
a section of land.
10. Men taught boys to hunt.
Total correct out of 5

Todd
0

1

Alex

Yolanda
0

1

Gina

Rocky
1

Elaine
1

1

Yee

Abby
1

1
1
1
1
1
1
1
1

1
1
1
1
1
1
1
1

1
1
1
1
1
1
1
1

1
1
1
1
1
1
0
1

1
1
1
1
1
0
0
1

1
1
1
1
1
1
1
1

1
1
1
1
1
1
0
1

1
1
1
1
1
1
1
1

1
9

1
10

1
9

1
9

1
8

1
10

1
9

1
10
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Summary of assessment results and implications for the Yokut tribe lesson
After administering the pre-tests, I discovered that many of the students have some
background knowledge of the Yokut family roles. Using the pre-test I was able to determine the
area that required more instructions. For example, more than half of the students missed
questions six; therefore, when I discussed about the men’s roles I made sure they understood that
the men not only hunt they also traded as well. Nevertheless, I administered the post-tests after
the lesson. As a result of the post-tests, all students got 80% or better. This indicates that the
post-test was aligned with the goals for the students because the students’ scores improved.
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Lesson Plans
LESSON ONE
California Native Americans: The Chumash People
Subject Area: Social Studies
Topic: The Chumash Native Americans
K-12 ACADEMIC CONTENT STANDARD: H-SS 4.2.1 Discuss the major nations of
California Indians, including their geographic distribution, economic activities, legends, and
religious beliefs; and describe how they depended on, adapted to, and modified the physical
environment by cultivation of land and use of sea resources.
MATERIALS:
About Chumash information sheets
Flip book
Small pictures
Scissors (If pictures and flip book is not pre-cut by the teacher)
Glue stick
1) OBJECTIVES
a) LEARNING OUTCOME/GOAL: Students will be able to read and identify the facts about
the Native Americans given the specific information sheets. In addition, the students will be able
to categorize the facts into specific groups.
b) OBJECTIVE: Given the information sheets about the Chumash people and the small
pictures, with captions, all of the students will be able to identify the categories for the pictures
with 100% accuracy.
2) ANTICIPATORY SET:
In the last few weeks, your class has been reading about California Native Americans. Therefore,
many of you should be familiar with some of the Native American tribes in California. Can
anyone give me some names of the different tribes? (Mojave, Chumash, Yokuts, Miwok, etc)
Well, today we are going to spend more time learning more about the Chumash Native
Americans. Does anyone remember anything about the Chumash people? (Open response)
Today we are going to create a flip book about the Chumash, it is very similar to the one I have
already done. (Show the students my flip book as an example) This activity is like a picture
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puzzle where you have to decide where to put the pictures and it will help you remember the
Chumash people.
3) TEACHING/PRESENTATION:
a. Input: The students will work in groups of two or three. To each group, I will pass out the
materials necessary to complete the assignment: about the Chumash information sheet, small
pictures, blank flip book, and a glue stick. Each student will have their own set of materials. In
groups, the students will need to read the information sheet in order to complete the activity. The
students can read a section at a time or read the whole sheet first. I will model to the students
what I want them to do with the flip books and how to look for information. Afterwards, the
students will complete the flip book individually. I will monitor student progress and answer any
questions. After all of the students are done, I will have the groups compare their flip books and
see if they have the same pictures in each category.
b. Modeling (Gradual Release):
1) I’ll do it-

I will show the students the front and the back of my flip
book so that they will see where to put names and I am
going to tell the students to glue on the category names and
the name of the tribe on to their flip books. I am going to
read aloud the section on the information sheet about the
location of the Chumash people. Then, I will pick out a
small picture of a map and make sure the caption is similar
to the information sheet. I will then glue the picture to the
inside flap of the book.

2) You help me-

Still working on the location section, I will ask the students
to help me find another picture to glue on for that section.
Together we will glue on the small picture with an ocean.

3) I’ll help you-

Now the students will need to read the section on homes
and find the pictures that correspond. Before the students
glue on the pictures, I will ask them about the pictures they
chose and why.
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4) You do it-

For the last three sections of the flip book the students will
work in pairs to complete the assignment. I will offer help
when needed.

c. Checking for Understanding/Monitoring: I will check for understanding while walking
around the groups to observe the students as they are reading, identifying, and gluing the small
pictures in the flip books.
4) STRUCTURED PRACTICE (Corrective Feedback): “Done through Modeling”
5) GUIDED PRACTICE: I would like you all to finish the flip book. You need to work with
your partner(s) to complete this activity. Make sure that each of the pictures in the flip book
matches the description on the information sheet about the Chumash people. There are no extra
pictures and each picture has a place to go. I will be walking around to watch how you complete
the flip book and I will answer any questions.
6) CLOSURE: You should all have finished your flip books and I would like each of the
groups to share the pictures that they put in a category. We should all have the same answers.
Can someone share with me what they learned today about the Chumash people? (Open
response) What do the Chumash need in order to catch fish? (A spear and a canoe)
7) INDEPENDENT PRACTICE: Please take your flip book and the information sheet home
with you. At home, I want you all to write a creative story about what it would be like to live in a
Chumash village.
8) ASSESSMENT PLAN: My assessment plan to check student comprehension will be based
on a true/false pre-test and post-test, the student’s flip book, and the creative story.
9) Adaptations for English Learners: I would place the EL students in a group of students
that perform well in class and if possible, one of the student’s would be able to translate the
activity. The English Learner will complete a flip book with the group’s help and mine if
necessary.
Students with Special Needs: The students with special needs will have an opportunity to take
the flip book home to finish. They could orally tell me their creative story if necessary. And they
could be paired with a friend to work on the flip book.
Gifted Students: Gifted students will have the opportunity to write a research paper on a
different tribe and compare/contrast that tribe to the Chumash.
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Rationale: The following lesson is supported by the California standard: H-SS 4.2.1 Discuss the
major nations of California Indians, including their geographic distribution, economic activities,
legends, and religious beliefs; and describe how they depended on, adapted to, and modified the
physical environment by cultivation of land and use of sea resources; because in this lesson, the
students will learn about the Chumash Native Americans. They will learn about the location of
the tribe, how they survived, what they used to trade, what they ate, how they used baskets, and
how the Chumash used the Pacific Ocean.
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NAME: _____________________

The Chumash People Quiz: The Pre-Test/The Post-Test
1. The Chumash used baskets to hold water.
True/False
2. The Chumash ate acorn soup.
True/ False
3. The Chumash lived by the desert.
True/ False
4. The Chumash made huts out of long Willow poles and branches.
True/ False
5. The Chumash used paper money, like dollars, to trade with.
True/ False
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Chumash Native Americans
Location:

The Chumash Native Americans lived by the ocean in Santa

Barbara, California. This is located in Southern California close to Los Angeles.
They built their villages near the Pacific Ocean. Many Chumash still live in
Santa Barbara today.

Homes: The Chumash Native Americans lived in villages close to the ocean.
The homes they lived in were called huts. The huts were shaped like half an
orange. The huts were made out of long Willow poles and branches. The
branches protected the hut from rain and the sun. Every hut had a hole on top
for air to pass. The hole would be covered when there was rain. The Chumash
usually cooked outside but would cook inside when it rained.

Food: The Chumash got their food from the Pacific Ocean and from the land.
They ate a lot of fish from the ocean. The men would hunt for small and big
animals. The women picked fruits, nuts, and seeds. The Chumash cooked the
fish and the meat over a fire. Also, they made soup with fish and with mashed
up acorns. The Chumash cooked a lot with acorns.
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Baskets: The Chumash Native Americans are famous for their baskets. They
made all kinds of baskets. The Chumash used the baskets to gather acorns,
fruit, and nuts. They used the baskets to store their things and to keep bead
money. They prepared and cooked food in the baskets. The Chumash used the
baskets like plates to serve food and to hold water. The baskets were very
important to the Chumash.

How They Survived: The Chumash Native Americans were hunters and
gatherers. Most of the people lived for 35 years. The men hunted for fish and
animals. The men used canoes to travel on water and used spears to catch the
fish. The women gathered fruit, vegetables, and nuts. The Chumash people
used bead money to trade for other things. The bead money was made from
seashells.
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Labels for the Chumash people flip book

The
Chumash
used bead
money to
trade for
other things.

The
Chumash
lived in
many
villages.

The
Chumash
people live
by the
Pacific
Ocean.

The
Chumash
people
used this
basket to
hold water.

The
Chumash
used
baskets like
plates to
serve food.

The
Chumash
made huts
out of long
Willow
poles and
branches.

The
Chumash
live in
Santa
Barbara,
California.

The
Chumash
used this
to store
bead
money and
other
things.

The
Chumash
mashed
acorns and
made soup
with them.

The Chumash used
this canoe to travel
on water and to
catch fish.
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The
Chumash
used
spears to
catch fish
and
animals.
The
Chumash
men hunted
for small
and big
animals.

The Chumash used baskets to
gather nuts, fruit, and acorns.

The
Chumash
people
cooked
their food
over the
fire.

The
Chumash
ate a lot of
fish from
the Pacific
Ocean.

The
Chumash
women
picked fruit,
nuts, and
seeds.

FOOD

LOCATION AND
HOME

BASKETS

HOW THEY
SURVIVED

THE CHUMASH NATIVE AMERICANS
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LESSON TWO
California Native Americans: The Mojave People
Subject Area: Social Studies
Topic: The Mojave Native Americans
K-12 ACADEMIC CONTENT STANDARD: H-SS 4.2.1 Discuss the major nations of
California Indians, including their geographic distribution, economic activities, legends, and
religious beliefs; and describe how they depended on, adapted to, and modified the physical
environment by cultivation of land and use of sea resources.
MATERIALS:
About Mojave people information sheets
Flip book
Small pictures/ Question strips
Scissors (If pictures and flip book is not pre-cut by the teacher)
Glue stick
Pencil
Venn diagram
1) OBJECTIVES
a) LEARNING OUTCOME/GOAL: Students will be able to read and identify the facts about
the Native Americans given the specific information sheets. In addition, the students will be able
to categorize the facts into specific groups.
b) OBJECTIVE: Given the information sheets about the Mojave people all of the students will
be able to identify the categories and answer the questions in the flip book with 100% accuracy.
2) ANTICIPATORY SET:
In the last few weeks, your class has been reading about California Native Americans. And
yesterday we did an activity to learn more about the Chumash Native Americans. Therefore,
many of you should be familiar with some of the Native American tribes in California. Does
anyone remember anything about the Chumash people? (Open response) Can anyone tell me
some of the ways the Chumash used baskets? (To hold water, to cook in, to store things,
etc)Well, today we are going to spend some time learning more about the Mojave Native
Americans. You are going to create a flip book about the Mojave people, it is very similar to the
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one you have already done. After you finish the flip book, you will be able to compare the two
tribes, the Chumash and the Mojave.
3) TEACHING/PRESENTATION:
a. Input: The students will work in groups of two or three. To each group, I will pass out the
materials necessary to complete the assignment: about the Mojave information sheet, small
pictures and questions to glue on, a blank flip book, and a glue stick. Each student will have their
own set of materials. In groups, the students will need to read the information sheet in order to
complete the activity. The students can read a section at a time or read the whole sheet first. I
will model to the students what I want them to do with the flip books and how to look for
information. Afterwards, the students will complete the flip book individually. I will monitor
student progress and answer any questions. After all of the students are done, I will have the
groups compare their flip books and see if they answered similarly for each category.
b. Modeling (Gradual Release):
1) I’ll do it-

I will show the students the front and the back of my flip
book so that they will see where to put the labels and I am
going to tell the students to glue on the category names,
picture for each category, and the name of the tribe on to
their flip books. I am going to read aloud the section on the
information sheet about the location of the Mojave people.
Then, I will write down one fact in the flip book about
where the Mojave lived.

2) You help me-

Still working on the location section, I will ask the students
to help me find a fact from the information sheet to write
down for that section. Together we will write down another
fact about where the Mojave lived.

3) I’ll help you-

Now the students will need to finish the section where the
Mojave lived and then move on to the kind of home they
lived in. As the students are starting to work with the
group, I will walk around and listen for their findings. If
necessary, I will help them find the material to answer the
questions.
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4) You do it-

For the last two sections of the flip book, the students will
work in pairs to complete the assignment. I will offer help
when needed.

c. Checking for Understanding/Monitoring: I will check for understanding while walking
around the groups to observe the students as they are reading, identifying, and writing facts in
their flip books.
4) STRUCTURED PRACTICE (Corrective Feedback): “Done through Modeling”
5) GUIDED PRACTICE: I would like you all to finish the flip book. You need to work with
your partner(s) to complete this activity. Make sure that each of the facts you wrote in the flip
book matches the description on the information sheet about the Mojave people. There are no
tricky questions and you will find answers to all of the questions in the information sheet. I will
be walking around to watch how you complete the flip book and I will answer any questions.
6) CLOSURE: You should all have finished your flip books and I would like each of the
groups to share the facts that they put in a category. We should all have similar answers. Can
someone share with me what they learned today about the Mojave people? (Open response)
What do the Mojave people in order to survive? (Farm or a similar answer)
7) INDEPENDENT PRACTICE: Please take your flip book and the information sheet home
with you. At home, I want you all to use your two flip books, the Chumash and the Mojave, to
complete a Venn diagram as homework.
8) ASSESSMENT PLAN: My assessment plan to check student comprehension will be based
on a true/false pre-test and post-test, the student’s flip book, and the Venn diagram.
9) Adaptations for English Learners: I would place the EL students in a group of students
that perform well in class and if possible, one of the student’s would be able to translate the
activity. The English Learner will complete a flip book with the group’s help and mine if
necessary.
Students with Special Needs: The students with special needs will have an opportunity to take
the flip book home to finish. During independent time, I will help them complete the Venn
diagram. And they could be paired with a friend to work on the flip book.
Gifted Students: Gifted students will have the opportunity to write a research paper on a
different tribe and compare/contrast that tribe to the Mojave.
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Rationale: The following lesson is supported by the California standard: H-SS 4.2.1 Discuss the
major nations of California Indians, including their geographic distribution, economic activities,
legends, and religious beliefs; and describe how they depended on, adapted to, and modified the
physical environment by cultivation of land and use of sea resources; because in this lesson, the
students will learn about the Mojave Native Americans. They will learn about the location of the
tribe, how they survived, what they used to trade, what they farmed and ate, and how they used
the river.
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MOJAVE NATIVE AMERICANS
Location and Home
The Mojave Native Americans live in the southeastern part of California. They live
by the Colorado River in the Mojave Desert. All of the Mojave people lived in
villages. Each village was ruled by a chief. In those villages, the Mojave people
lived in houses that had a wooden frame that was packed with clay. The walls were
straight like the homes today. The clay helped to keep the homes cool since it is
really hot in the desert.
Farming and Food
The Mojave were agricultural people; they farmed different kinds of vegetables.
The kinds of vegetables that they planted are corn, beans, pumpkins, and squash.
The Mojave Native Americans are one of the few tribes that farmed. They were
able to farm because of the Colorado River. And they ate what they grew. So the
foods that they ate were baked beans, flat bread made from corn and bean flour,
and hominy (this is a soaked, dried corn). The other foods that they ate are fish
from the river and small animals like rabbits and snakes.
Gender Roles
The men and the women in the Mojave tribe had very different roles. The men
hunted for small animals. The Mojave men caught fish in the river with nets. They
went to fight battles with bows and arrows or spears. During the farming season,
the men planted and watered the crops. The Mojave women harvested the crops.
The women picked fruits, nuts, and herbs. They were in charge of cooking and
taking care of the children. The women made pottery and plates from clay.
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NAME: _____________________

The Mojave People Quiz: The Pre-Test/The Post-Test
1. The Mojave Native Americans were farmers.
True/False
2. The Mojave ate flat bread made from corn and bean flour.
True/ False
3. The Mojave lived in the Mojave Desert.
True/ False
4. The Mojave lived in homes made from wood and clay.
True/ False
5. The Mojave fought other tribes.
True/ False
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Labels for the Mojave people flip book

Location and Home
Farming and Food

Gender Roles

Where did the Mojave live?
What vegetables did the
Mojave grow?

What kind of home
did the Mojave live
in?
What kind of food
did the Mojave eat?

Men’s Roles

Women’s Roles
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LESSON THREE
Ways of Life of the Yurok Indians
Subject Area: Social Studies
Topic: Where and how the Yurok Indians lived
K-12 ACADEMIC CONTENT STANDARD: H-SS 4.2.1 Discuss the major nations of
California Indians, including their geographic distribution, economic activities, legends, and
religious beliefs; and describe how they depended on, adapted to, and modified the physical
environment by cultivation of land and use of sea resources.
MATERIALS:
Student text- Our Golden State, pp 124-125
Handbook of the Indians of California by Kroeber, A. L.
The Indians of California (American Indians)
The Natural World of the California Indians (California Natural History Guides) by
Elasser, Albert B., and Robert Fleming Heizer
White paper (8 1/2x11)
Colored pencils/crayons
1) OBJECTIVES:
a) LEARNING OUTCOME/GOAL: After rereading the pages from the text and
discussing pictures in the supplemental books, the students will be able to identify
transportation, food, housing, and location of the Yurok Indians with 100% accuracy.
b) OBJECTIVE: Students will construct and label a folded book and illustrate it with
pictures of Yurok ways of life.
2) ANTICIPATORY SET: We are going to reread pp 124 - 125 from the text and view
pictures from the supplementary books to see how and where the Yurok Indians lived. Using the
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facts and pictures from our reading, we will make a folded book with four tabs that will show
four different ways of life of the Yurok Indians.
3) TEACHING/PRESENTATION:
a. Input: I will select students to read aloud from the text pages 124 and 125. The
students will read about the canoes and food of the Yurok Indians, and how they gained
wealth and power. During the reading, we will take breaks to answer critical thinking
questions. After the reading, I will hand out paper and model the steps to make a folded
book. Next, we will decide which ways of Yurok life that we would like represented in
our books. They do not all have to be the same.
b. Modeling: (Gradual Release):
1) I’ll do it - Watch as I fold the paper ‘hot dog’ style once and then ‘hamburger’
style twice.
2) You help me - Please help me to decide which facts are important in the
reading.
3) I’ll help you - Now you fold your paper like I did. I will help you (if needed).
4) You do it - Now you choose and write down the four ways of Yurok life that
you would like in your book and draw a picture with the colored pencils that best
shows each way of Yurok life.
c. Checking for Understanding/Monitoring: I will check for understanding while
walking around the room to observe the students as they are folding and writing each way
of Yurok life.
4) STRUCTERED PRACTICE (Corrective Feedback): Done with modeling (above)
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5) GUIDED PRACTICE: Now I would like for you to choose a picture for each tab of your
book and draw it with your colored pencils. I will be walking around the room to help anyone
that needs help.
6) CLOSURE: Let’s review what we learned about the Yurok Indians ways of life. I will
choose students to share a tab from their book.
7) ASSESSMENT PLAN: My assessment of the student’s comprehension will be based on my
observations as I walk around the room. I will check for understanding of the instructions and
comprehension of the ways of Yurok life.
8) Adaptations for English Learners and Special Needs students: Students will be placed
alternately according to their EL level with native English learners. I will also take extra steps to
elaborate on vocabulary, focusing on compound words in the reading and their meanings.
Students will also be encouraged to make a list of important facts during the read aloud.
9) Gifted Students: Gifted students will be encouraged to search the web to find pictures of how
the Yurok’s dress displays wealth.
Rationale: The following lesson is supported by the California standard: H-SS 4.2.1 Discuss the
major nations of California Indians, including their geographic distribution, economic activities,
legends, and religious beliefs; and describe how they depended on, adapted to, and modified the
physical environment by cultivation of land and use of sea resources; because in this lesson, the
students will learn about the Yurok Native Americans. They will learn about the location of the
tribe, how they survived, what they used to trade, what they ate, what they found most important,
and how the Yurok used the Klamath River and the Pacific Ocean.
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LESSON FOUR
Subject Area: Social Studies
Topic: Where and how the Northern Paiute Indians lived
K-12 ACADEMIC CONTENT STANDARD: H-SS 4.2.1 Discuss the major nations of
California Indians, including their geographic distribution, economic activities, legends, and
religious beliefs; and describe how they depended on, adapted to, and modified the physical
environment by cultivation of land and use of sea resources.
MATERIALS:
Student text Our Golden State, pp 114-115
Smithsonian (The) Book of North American Indians by Philip Kopper
Gale Encyclopedia of Native American Tribes by Sharon Malinowski
Social Studies Fact Cards: "Paiute: Northern and Owens Valley”
9 x 12 piece of construction paper
8 1/2 x 11 piece of white paper
Colored pencils/crayons
1) OBJECTIVES :
a) LEARNING OUTCOME/GOAL: After rereading the pages from the text, reading
the information pages found online, and viewing the pictures from the supplemental
books, the students will be able to identify transportation, food, housing, and location, as
well as, different artifacts of the Northern Paiute Indians with 100% accuracy.
b) OBJECTIVE: Students will match paragraphs read with pictures. Students will
construct and label a folded book and illustrate it with pictures of Northern Paiute ways
of life.
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2) ANTICIPATORY SET: We are going to reread pp 114 - 115 from the text, read an article
found online, and view pictures from the supplementary books to see how and where the
Northern Paiute Indians lived. We are also going to take turns reading paragraphs and matching
them to the pictures chosen. Using the facts and pictures from our reading, we will make a
folded book with a cover that will show various aspects of the Northern Paiute Indians life.
3) TEACHING/PRESENTATION:
a. Input: I will select students to read aloud from the text pages 114 and 115. The
students will read about finding sources of food for the Northern Paiute Indians, and how
they lived their life on the move. During the reading, we will take breaks to answer
critical thinking questions. After the reading, I will have the students draw a picture and
a paragraph from a bag. They will take turns reading the paragraphs. They will listen for
the description of the picture that they have chosen and match it. I will hand out paper
and model the steps to make a folded book. Next, we will decide which aspects of
Northern Paiute life that we would like represented in our books. They do not all have
to be the same.
b. Modeling: (Gradual Release):
1) I’ll do it - Watch as I fold the construction paper ‘hamburger’ style once. Then
I will fold the white paper once - ‘hamburger’ style.
2) You help me - Please help me to decide which facts are important in the
reading.
3) I’ll help you - Now you fold your papers like I did. I will help you (if needed).
4) You do it - Now you choose and write down which aspects of Northern Paiute
life that you would like in your book and draw pictures with the colored pencils or
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crayons that best show aspects of Northern Paiute life. You can also add the
picture and paragraph from the previous exercise.
c. Checking for Understanding/Monitoring: I will check for understanding while
walking around the room to observe the students as they are folding and writing each way
of Yurok life.
4) STRUCTERED PRACTICE (Corrective Feedback): Done with modeling (above)
5) GUIDED PRACTICE: Now I would like for you to choose pictures to include in your book
and draw them with your colored pencils or crayons. I will be walking around the room to help
anyone that needs help.
6) CLOSURE: Let’s review what we learned about the Northern Paiute Indians ways of life. I
will choose students to share a picture from their book.
7) ASSESSMENT PLAN: My assessment of the student’s comprehension will be based on a
pre-assessment quiz administered before we begin today’s lesson. I will also check for
understanding of the instructions and comprehension of the ways of Northern Paiute life. I will
administer a post-assessment quiz when we have completed the lesson.
8) Adaptations for English Learners and Special Needs students: Students will be placed
alternately according to their EL level with native English learners. I will also take extra steps to
elaborate on vocabulary, focusing on compound words in the reading and their meanings.
Students will also be encouraged to make a list of important facts during the read aloud.
9) Gifted Students: Gifted students will be encouraged to search the web to find pictures of
what the Northern Paiute used to build their homes.
Rationale: The following lesson is supported by the California standard: H-SS 4.2.1 Discuss the
major nations of California Indians, including their geographic distribution, economic activities,
legends, and religious beliefs; and describe how they depended on, adapted to, and modified the
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physical environment by cultivation of land and use of sea resources; because in this lesson, the
students will learn about the Northern Paiute Native Americans. They will learn about the
location of the tribe, how they survived, what they used to trade, what they ate, and how the
Northern Paiute used the surrounding forests and rivers.
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Name_____________________
Pre/Post Assessment Test

1. T or F

Paiutes lived in northern and southern California.

2. T or F

Men and women wore the same clothes all year long.

3. T or F

Paiutes lived in the same homes for many years.

4. T or F

Pinon nuts were a main food for the Paiutes of California.

5. T or F

Within the Paiute family, decisions were made by an elder family member.

36

SOCIAL STUDIES FACT CARDS

CALIFORNIA INDIANS

Copyright © by Toucan Valley Publications, Inc. | Source Citation

PAIUTE

Northern and Owens Valley
Location: Northeastern and east central
border of California (eastern Modoc, Lassen
& Mono Counties)
Language: Uto-Aztecan family
Population:
1770 estimate: not known
1910 Census: not known
Their territory was on the east side of the
Sierra Nevada mountains, placing the Paiute
with the cultures of the desert and Great
Basin area of Nevada, rather than in the California culture area. Only
a small percentage of the total number of Paiutes lived in what is now
California.
SETTLEMENTS
Paiute settlements in California were located in a strip along the east
side of the Sierra Nevada mountains, reaching more than a third of the
way down the state. There were Paiutes living both north and south of
the border area occupied by the Washo people.
The name Paiute may mean water Ute or true Ute. The most northern
Paiutes have been known as the Surprise Valley Paiutes. Those just
south of the Washo are sometimes called the Mono Paiute, and had
some connection with the California Mono on the west side of the
Sierras. Further south, near the middle of the state, were the Owens
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Valley Paiute. Though their languages were from the same language
family, the Owens Valley Paiute and the Northern Paiute did not
understand each other's speech.
Northern Paiute people moved around a great deal in their search for
food. The family was the only stable unit. In the winter, a number of
families would settle together for some months. During other seasons,
smaller groups of families would travel together, making camps where
they found a food supply. Those in the Owens Valley made more
permanent settlements than other Northern Paiute. Their moves to
find food took them over a smaller area. Their village sites, some with
as many as 200 people, were along streams or the Owens River.
Within the Paiute family, decisions were made by an elder family
member. When groups of families were living near each other, a
leader or headman was chosen by the group. His power was limited to
advising the people and serving at ceremonies. Among the Owens
Valley Paiute, a son usually followed his father as headman. With
other Northern Paiutes, the group would choose a new leader.
HOUSES
For their winter or more permanent houses, the Paiute placed willow
poles in a circle and either leaned them together at the top, making a
cone-shaped dwelling, or bent them in a dome shape. The poles were
covered with mats woven from tule reeds, when they were available,
or with bundles of long grasses tied together. There was a smoke hole
at the top, and an entry door covered with an animal skin. In the
coldest areas, the floor of the house was sometimes dug down one or
two feet into the ground, for added warmth.
When the people were to be living in a place for a shorter time, they
put up windbreaks and shelters made of brush, with a roof but only
one or no side walls.
Owens Valley Paiute villages had sweathouses, circular structures built
over pits dug in the ground. They were heated by a fire built inside
the entrance. The sweathouse served as a meeting place for the men.
FOOD
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Piñon nuts were a main food for the Paiutes in California. The
placement of their settlements depended on the supply of piñon nuts.
Though the Owens Valley Paiutes were fond of acorns, these were
much harder for them to get, since they grew mostly on the other side
of the mountains. Both piñon nuts and acorns were ground into flour
and cooked into a mush or baked as flat cakes.
Many types of seeds and berries were gathered. Berries were eaten
fresh, or dried and used in soups and stews. Seeds were ground into
flour and used to make mush or seed cakes. The seeds of Indian
ricegrass, wild rye, and chia were important sources of food. In
swampy areas, the roots of the wild hyacinth and other plants were
used for food. In the Owens Valley, lowland areas were purposely
flooded with water in order to increase the growth of certain plants.
This irrigation was done by building a dam across a stream and
digging ditches to divert the water to the area where the plants were
growing.
Deer, antelope, and desert or mountain bighorn sheep were hunted
with bow and arrows. Rabbit was the most common game. Other
small animals such as marmots, ground squirrels, and porcupines were
also caught using noose snares and nets.
Birds such as grouse, ducks, and other waterfowl were hunted by the
Northern Paiute, who also collected duck eggs for eating. The Owens
Valley Paiute did not do as much bird hunting. None of the Paiute in
California depended much on fish. The Owens River had only a few
small species of fish, and Owens Lake had none.
CLOTHING
The type of clothing depended on how far north people were living. In
colder places, clothes were made from deerskins whenever they were
available. Women wore an apron either with just one piece in the
front or with a second piece in the back. If there were no deerskins,
the apron could be made of coyote, badger, or rabbit skins, or of strips
of bark or bundles of grasses tied to a waistband.
Men wore a piece of deerskin wrapped around their hips. In colder
weather, they wrapped strips of deerskin around their legs. Rabbit
skins were cut in strips and woven into robes and blankets. Moccasins
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were made from a single piece of deerskin, sewn up the front. Women
wore basket caps to protect their heads from the bands of the carrying
baskets that rested on the forehead.
TOOLS
Baskets were used by the Paiute to gather and store many kinds of
food. They used the twining method of basket-making to make
carrying baskets of various sizes and trays for sifting and drying
seeds. The Owens Valley Paiute made a special basket with a narrow
opening in which they kept their shell-bead money. The shape of this
basket came from the Great Basin cultures to the east, but the use-keeping shells as a sign of wealth--came from other California groups.
Some Owens Valley Paiute women also made pottery from the reddish
clay, a skill learned from groups to the east of California.
TRADE
The Paiutes living near Mono Lake and in Owens Valley had more
friendly contact with other California groups than did the Paiutes
further north. They made the trip across the Sierra Nevada Mountains
and traded with the Yokuts, Miwok, and Tubatulabal. The Paiutes
exchanged piñon nuts for the acorns that grew on the western side of
the mountains. They also got salt from the Panamint Shoshones and
traded it to the Monache. Strings of shell beads, which came originally
from the people living along the sea coast, were used as money.
CEREMONIES
To celebrate the fall harvest, the people gathered for a Round Dance,
where singers and dancers in special dance costumes performed. The
dances were held outdoors, in a large space with a brush fence around
it. Many Owens Valley groups came together each year for the
Mourning or Cry ceremony, to remember those who had died during
the past year.
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LESSON FIVE
Family Roles of the Modoc Tribe Book
Subject Area: Social Studies
Topic: The family roles of the Modoc tribe.
K-12 Academic content standard:
4.2.1 Discuss the major nations of California Indians, including their geographic distribution,
economic activities, legends, and religious beliefs; and describe how they depended on, adapted
to, and modified the physical environment by cultivation of the land and use of sea resources.
Materials:
• Handouts of selected reading from the book The Modoc of California and Oregon by
Jack S. Williams
• Foldable book
• Individual pictures of the Modoc family members
• Glue stick
• Pencil
• Marker
1) Objectives
a) Learning Outcome/Goal: Students will be able to identify the roles of each family
member of a tribe.
b) Objective: After reading the handout about the Modoc family roles, students will
compose a book identifying the responsibilities of each family member of the Modoc,
with 100% accuracy.
2) Anticipatory set: A couple of weeks ago, the class learned about the different Native
American tribes that lived in California. What were some of the tribes that the classed learned
about? (Modoc, Chumash, Modoc, Yokut, Yoruk, and Paiute) Today, we are going to focus
on one of those tribes, the Modoc tribe. Since the class already learned a little bit about the daily
lives of the Modoc tribe, we are going to read about the family roles in the Modoc tribe. In other
words we are going to read about what each member of the Modoc family is responsible to do.
In your family, what are your responsibilities? (Make sure I finish my homework, clean my
room, take out the trash and etc.) Like each of you, each member in the Modoc family has
responsibilities. First does anyone remember any responsibilities that one of the family members
have? (The women and girls collect and store the seeds, the men hunt)
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3) Teaching/Presentation:
a. Input: I will administer the pre-test. Then students will receive a handout of the
readings. I will have volunteered readers to read the selected reading from the book The
Modoc of California and Oregon by Jack S. Williams. Students will read about the
responsibilities that each member of the Modoc family has. During the reading, students
will underine sentences that talk about the responsibilities of any Modoc family member.
After the reading, I will hand out the folded books, pictures of the Modoc family, and
glue sticks. The students will write “Family Roles of the Modoc Tribe” on the front of
the book including their names. Then I will model the first page (Men’s Role) of the
folded book and the student will help me complete the page. Next, in pairs, the students
will work on the second page (Women’s Role). Lastly, students will work individually
on the last page (Children’s Role).
b. Modeling (Gradual Release):
1) I’ll do it- For each role we will glue a picture of a Modoc member on the right
page and write down the responsibilities that we underlined from our readings on
the left page which we will title ‘Responsibilities’.
2) You help me- I would like you to help me finish the first page (Men’s
responsibilities) by giving me another responsibility the men have, besides, the
one I wrote down.
3) I’ll help you- Now, I would like you to work on the second page (Women’s
Role) with a partner. I will be here to assist you only if you need me to.
4) You do it- For the last page, I want you to individually complete it.
c. Checking for Understanding Monitoring:
I will check for understanding as I walk around the room when the student are
doing the last page and check to see if students could identify the role of each member
from the Modoc Family by asking questions and observing.
4) Structured Practice (Corrective Feedback): “Done through modeling, and as I monitor the
class.”
5) Guided Practice: When the students are done with all the pages of the “Family Roles of the
Modoc Tribe” book, I will have the students check with a partner to make sure they have all the
correct facts for each role. Then, I will walk around to help those who need additional help.
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6) Closure: I will ask the class to give examples of the responsibilities of each family member.
Students are expected to provide examples of what each Modoc family member did.
7) Independent Practice: For homework, I will have the students write down the
responsibilities that they have in their family and compare it with the Modoc children’s
responsibilities.
8) Assessment Plan: I will assess the students’ comprehension by reviewing the students
completed book to make sure the students correctly identify the responsibilities of the different
roles of the Modoc family and through observation of students working.
9) Adaptations for English Learners: Beginning (Level 1)- I will print out the list of
responsibilities along with pictures that demonstrate these responsibilities of each Modoc family
member for the students. Then help the students glue the correct information with picture to the
correct role. Have advanced or gifted students who are willing to help, to help these students
locate the information if needed. Give students more time to locate and write the information
onto the book. Advanced (Levels 4-5)- Provide students a Venn diagram sheet. Students will
show the difference and similarities between the role of men and women.
Students with Special Needs: I will read aloud to the students and show pictures of the
activities of each role as I come across reading about it. Then ask students to verbally share what
they learned with a partner. Have the other students model what they learn by verbally sharing
learned information with those with special needs. In addition, I will provide personal
instruction.
Gifted Students: Gifted students will use the internet to research another tribe. Then, students
will write down the responsibilities of the family roles of the researched tribe. Next, students
will compare and contrast the roles of the Modoc family to the researched tribe.
Rationale: This lesson is supported by the California standard: H-SS 4.2.1-Discuss the major
nations of California Indians, including their geographic distribution, economic activities,
legends, and religious beliefs; and describe how they depended on, adapted to, and modified the
physical environment by cultivation of land and use of sea resources. It specifically addresses
the daily activities of each member of a Native American family did. This goes hand to hand
with what they distributed; what natural resources they depended on to make tools, clothes, and
foods.
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Name:

Date:

Pre/Post-Assessment: Roles of the Modoc family
Read the following questions. Circle the best choice for each question.
1. In the Modoc tribe, the women is responsible to:
a. Hunt for animals
b. Cook foods for the family
c. Protect the family
d. I don’t know
2. The Modoc men are responsible to:
a. Hunt for animals
b. Gather plants
c. Cook foods for the family
d. I don’t know
3. The Modoc children are responsible to:
a. Play
b. Help their mother gather plants and small animals
c. Go to school
d. All the above
4. Girls will learn to:
a. Make weapons
b. Become warriors
c. Swim
d. Cook foods for the family
5. Who is responsible to gather foods, raise the children, make baskets, and
cook meals for the family?
a. Men
b. Women
c. Boys
d. Girls
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LESSON SIX
Family Roles of the Yokut Tribe
Subject Area: Social Studies
Topic: The family roles of the Yokut tribe.
K-12 Academic content standard:
4.2.1 Discuss the major nations of California Indians, including their geographic distribution,
economic activities, legends, and religious beliefs; and describe how they depended on, adapted
to, and modified the physical environment by cultivation of the land and use of sea resources.
Materials:
•

Yokut by Barbara A. Gray-Kanathosh, pg. 16-18

•

Flip book

•

Glue stick

•

Marker

•

Individual picture of the Yokut family members

•

Pencil

1) Objectives
a) Learning Outcome/Goal: Students will be able to identify the roles of each family
member of a tribe.
b) Objective: After reading pg. 16-18 from the book Yokut, students will identify and
write the responsibilities that each family member of theYokut has, with 100% accuracy.
2) Anticipatory set: Yesterday, we read and learned about the Modoc’s family roles. Today,
we are going to read and learn about the Yokut’s family roles. From yesterday’s reading, what
are the responsibilities of any member of the Modoc family? (The women cook for the family,
made baskets, gather berries, nuts, and seeds, and raise the children. The men hunt game
for food, protect the tribe, made stone tools, and weapons.)
3) Teaching/Presentation:
a. Input: First, I will administer the pre-test. Then, I will hand out readings. I will
randomly select students to read pages 16-18 from the book Yokut. As a student read,
the other students will read silently along and underline any information about the
responsibilities each family member of Yokut has. After the reading, I will distribute
glues, flip books, pictures of the Yokut family, and markers. I will model the first flip
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section. Then I will complete the second flip section with the help of the students. Next,
students will work with a partner on the third flip section, and I will guide the student if
needed. Last, students will work on the last flip section by themselves.
b. Modeling (Gradual Release):
1) I’ll do it- For each flip section, you will glue and label the section. Then you
will flip the section and use your reading to write down the correct responsibilities
of each role. For example watch me demonstrate the first section. First, I will
label the front of the first section “Yokut Men” and glue the picture of the Yokut
man under the label. Then I will flip the first section, and inside, I will write
down the information that I found in the reading about the Yokut Men’s role or
responsibilities.
2) You help me- I would like you to help me work on the second flip section.
First, I will label the front of the second section “Yokut Women” and glue the
picture of the Yokut woman under the label. Please refer back to the reading and
help me identify the responsibilities of the women in the Yokut family.
3) I’ll help you- Now, you will work with a partner on the third flip section,
titling it “Yokut Boys”. Then like the other two flip section you will glue the
picture and record your findings about the responsibilities of the Yokut boys. I
will be walking around to assist those of you that need help.
4) You do it- For the last flip section, you will complete it by yourself repeating
the same process.
c. Checking for Understanding Monitoring:
I will check for understanding as I walk around the room when the students are
working on their flip book. I will check for comprehension by asking questions such as
what are the responsibilities you learned that Yokut girls have?, how are the roles
different from each other?
4) Structured Practice (Corrective Feedback): “Done through modeling, and as I monitor the
class.”
5) Guided Practice: When the students are complete with the flip book, I will have them check
their work with a partner to make sure they have all the correct facts for each member of the
Yokut family. Then I will walk around to help those who need additional help.
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6) Closure: Let’s review what we learned about the responsibilities of the Yokut’s family roles.
Students will give examples of the duties of each family members of the Yokut tribe.
7) Independent Practice: Students will compare and contrast the family roles of the Modoc
and Yokut tribe using the Venn diagram homework sheet.
8) Assessment Plan: I will assess the students’ comprehension by reviewing the students
completed flip book to ensure the students correctly identify the responsibilities of the different
roles of the Yokut family and through observation of students working.
9) Adaptations for English Learners: Beginning (Level 1)- I will print out the list of
responsibilities along with pictures that demonstrate these responsibilities of each Yokut family
member for the students. Then help the students glue the correct information with picture to the
correct role. Intermediate (Level 2-3)- Have advanced or gifted students who are willing to
help, to help these students locate the information if needed. Give students more time to locate
and write the information onto the flip book. Advanced (Levels 4-5)- Provide students a Venn
diagram sheet. Students will show the difference and similarities between the role of a man and
woman.
Students with Special Needs: I will provide pictures of Yokut actually performing the
responsibilities, and an audiotape of the reading. In addition, provide farther personal
instruction.
Gifted Students: Gifted students could create their own tribe and give a list of responsibilities
each family member of his/her tribe has.
Rationale: This lesson is supported by the California standard: H-SS 4.2.1-Discuss the major
nations of California Indians, including their geographic distribution, economic activities,
legends, and religious beliefs; and describe how they depended on, adapted to, and modified the
physical environment by cultivation of land and use of sea resources. It specifically addresses
the daily activities of each member of a Native American family did. This goes hand to hand
with what they distributed what natural resources they depended on to make tools, clothes, and
foods.
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Name:

Date:

Pre/Post-Assessment: Roles of the Yokut Family
Read each statement. If the statement is true, Circle the T. If the statement is false,
circle the F.
T

F

1. Boys learn to make carrying nets.

T

F

2. Girls learn to weave baskets.

T

F

3. Boys learn hunting skills.

T

F

4. Men made tools.

T

F

5. Women hunt for larger game.

T

F

6. Men traded goods.

T

F

7. Girls raised the children.

T

F

8. Girls made tule canoes.

T

F

9. Women are in charge of farming a section of land.

T

F

10. Men taught boys how to hunt.
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